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Message from the President 

Jerry Stieger, Ph . D .  
Chairman, Department of Physical Educat ion 
Val pa raiso U n ivers i ty 
Valparaiso, I N  46383 
JSTI EG ER@EXODUS.VALPO . E D U  

VISION FOR THE 

FUTURE 
Part II 

As I sit at my desk on th is  cold and windy February morni ng, thoughts of an early Spring are goi ng th rough 
my head. The b i rds, flowers, and warmer days can not be too far away, can they? Probably, s i nce the off ic ia l  start 
of Spring sti l l  is about a month away. However, I h ave a l ready taken my golf c l u bs out of storage. Anyone care 
to jo in  me for a rou nd??  Wel l ,  I guess I had better get back to the business at hand . 

Much had occu rred s i nce my l ast report i n  the Wi nter Journa l .  As was reported, you r  Executive Committee 
met i n  December to take the i n itial steps i n  moving ou r associ ation forward toward the 21st centu ry. From my 
perspective, the meeting was very productive. We a l l felt that m uch had been accomp l ished, and we looked 
forward to conti n u i ng ou r work at the Leadersh ip  Conference at McCorm ick's Creek i n  February. It was agreed 
that special  attention should be given to ADVOCACY at the conference. Before our  February leadersh i p  confer
ence, a group of I nd iana AHPERD members were able to attend the Midwest District AAHPERD Conference at 
Dearborn, Mich igan in January. There were many exce l lent presentations, but several were elected to leadersh ip  
positions at the d i strict level . I t  is  good to see so  many of  our  members active i n  a variety of capacities i n  Mid
west District. Next years Midwest Conference wi l l  be i n  M i lwaukee i n  February, 1997. I hope many of you wi l l  
be able to attend. 

No back to I nd iana AHPERD news. We had two conferences at McCormick's Creek this February. A group 
of over fifty facu lty and adm i n i strators i n  h igher education met for a Professional Preparation Conference for the 
pu rpose of d iscuss i ng cu rrent physical education teacher education standards. This  years focus was to take an in
depth look at  the NASPE Content Standards. The grou p has been meeti ng annua l ly  s i nce 1991. I nd iana AHPERD 
appreciates the leaders h i p  role  Barbara Passmore has taken i n  making sure that I nd iana AHPERD stays abreast of 
a l l  that is occu rri ng on the state and national levels i n  ou r professions. Thanks Barb. 

Our Leadersh i p  Conference at McCormi ck's Creek had a strong group of profess ionals i n  attendance. 
Attenders incl uded K-12 teachers, higher education facu lty and adm i n i strators, state department representatives, 
and student representatives from col leges and u n ivers ities arou nd the state. The enth usiastic  efforts by a l l  i n
volved made the conference a big success. It is a privi lege to work and serve with them on you r  I nd iana AHPERD 
board. 
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The focus of the conference was ADVOCACY. Three of your board members, Genie Scott, Mick Savage and 
Charlene Watson, conducted two sessions which focused on how the association can better serve its constituents 
in this area. Several of the ideas developed at the conference have a l ready begun to take shape. I wil l  keep you 
posted with regard to the progress that is being made. If you have any ideas about areas that you would l ike to 
see us focus on let us know. I ndiana AHPERD is your organization, we want you to have input on where your 
board focuses its efforts. 

One of the things that I wi 11 be doing as we move toward the end of the school year is to attend as many 
I ndiana AHPERD sponsored activities as possible around the state . This includes regional  workshops as wel l  as 
the two I ndiana Fun and Fitness Days. The first Fun and Fitness Day wil l be at Hanover Col lege on Saturday, 
April 24th, and the second of May 4th, at Huntington Col lege. This year, 5th grade students from around the state 
wil l  be involved. I hope to see you there. Special than ks to Delores Wilson and Doreen St. Clair for the efforts 
they put forth in making these events a big success. 

EVANSVILLE I N  '96 
I am rea l l y  excited that our state conference wil l  be at Evansvi l le  this year. We have not held  a conference 

in the southern part of the state for a while.  It is long overdue. Your program com mittee is working hard to put 
together a strong group of pre-conference workshops and break out sessions, along with opportunities for us to 
enjoy the sights and entertai nment of the Evansvil le area. So put it on your cal endar, October 23, 24, 25, 1996, 
at the Executive I n n  in Evansvil le, the 84th I ndiana AHPERD Conference. 

I look forward to seeing you there!!! 

I n  closing, I would just like to remind you that I want to know how I ndiana AH PERD can serve you better. 
Send me a note/letter at the Department of Physical Education, Val paraiso U niversity, Val paraiso, I N  46383, or 
contact me by emai I: 

"jsteiger@exodus, val po.edu". Some of you have a l ready done so, and your com ments are greatly appreci
ated . 

American Alliance for 
Health, Physical Education, 
Recreation and Dance 

1900 Association Drive • Reston, VA 22091 • C703) 476-3400 

Name (Mr.) (Ms.) 
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NOTIONS From 

YOUR EDITOR . . .
Thomas H .  Sawyer, Ed . D ., Professor 
Department of Recreation and Sport Management 
Ind iana State U n ivers ity 
Terre Haute, I N  47809 
(81 2) 894-2 1 1 3, (81 2) 2 3 7-2 1 86, FAX (81 2) 2 3 7-433 8  
PMSAWYR@SC I FAC . I N DSTATE .EDU 

You know, al l my l ife I wanted to be a c lown .  The sou nd of l aughter i s  pure mus ic  to my ears. 
U nfortunately, I cannot tel l  a joke. And try as I m ight, I am j u st not fun ny. But the touch of a hand, 
warmth of a h ug, and glow of a smi le  moves me just as much .  Through l i fe, we f ind that very few 
th i ngs come easy. But, as long as we know the basics and have a song i n  our  heart, we' l l  get by. So it is  
with the Ind iana AH PERD. Wherever we go and whatever s ituation we may find ourselves in,  we know 
we' l l  get by. Usual ly by knowing the basics and hav i ng a song i n  our  heart. I wou ld l i ke to welcome 
you to Ind iana AHPERD's  corner of the wor ld  by read i ng one of my favorite poems written by Robert 
Fu lghum.  

Most of what I rea l ly  need to know about how to I ive, and what to do and how to be, I learned in  
k indergarten.  

Wisdom was not at the top of the graduate schoo l mou ntain,  but there i n  the sandbox at n ursery 
schoo l .  

These are the th i ngs I learned : Share everyth i ng.  P lay fai r. Don't h i t  people. Put thi ngs back where 
you found them. Clean u p  your own mess. Don't take thi ngs that aren't you rs .  Say you're sorry when 
you h u rt somebody. Wash your hands before you eat. F l ush . Warm cookies and cold  m i ld  are good 
for you .  L ive a balanced l ife. Learn some and th i nk some and draw and pai nt and s i ng and dance and 
p lay and work every day some. Take a nap every afternoon . 

When you go out i nto the world,  watch for traffic, hold hands, and stick  together. Be aware of 
wonder. Remember the l ittle seed i n  the plastic cup.  The roots go down and the p lant goes u p  and 
nobody rea l ly  knows how or  why, but we are al l  l i ke that. 

Goldfish and hamsters and white mice and even the litt le  seed in the plastic cup - they a l l  die. So 
do we. 

And then, remember the book about Dick and Jane and the fi rst word you learned, the biggest work 
of a l l :  LOOK. 

Everyth i ng you need to know is i n  there somewhere. The golden ru le and love and basic  san ita
t ion. Ecology and pol it ics and sane l iv ing.  

Th i nk of what a better world it wou ld be if we al l  - the whole world - had cookies and m i ld about 
th ree o'c lock every afternoon and then lay down with our  blankets for a nap. 

Or, if we had a bas ic  pol icy in our nation and in other nations to always put th i ngs back where we 
fou nd them and c leaned u p  our  own messes. 

And, it i s  sti l l  true, no matter how old you are, when you go out i nto the world, it i s  best to hold 
hands and stick  together. 

By . . .  Robert Fu lghum 
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National Association for Sport and Physical Education 
1900 Association Drive • Reston, VA • 22091 • (703) 476-341 O 

FAX • (703) 476-9527 

===News Release==== 
FIRST EVER NATIONAL CONFERENCE ON THE NEW NATIONAL 

STANDARDS FOR PHYSICAL EDUCATION 
<For More Information contact: Paula Keyes Kun <703> 476-3461 > 

RESTON, VA, March 1 ,  1 996 - Teac h i ng the " right" th i ngs i n  the " right" way i n  physical educa 
tion i s  the focus of th i s  fi rst national conference on the new N ational Standards for Physical Education,  
J u ly 1 3- 1 5 ,  1 996 in P ittsburgh, PA. Content, del ivery and assessment w i l l  be the focus for the confer
ence which i s  sponsored by the National Association for Sport & Physical Education ( NASPE), creators 
of the standards document. 

The new standards, wh ich  place physical education c learly in the mai nstream of educational re
form, define what a student shou ld  know and be able to do to become a physica l ly educated person, 
and provide gu ide l i nes for teachers to assess the progress of the students in meeti ng the standards.  

" Be among the fi rst in your  school d istrict to develop a personal action p lan for he lp ing you r  stu
dents meet the standards," u rges NASPE Executive D i rector Jud ith C. You ng, Ph . D. " Now that we have 
the standards it is vita l ly i mportant for physical educators to u se them." 

Among the speakers w i l l  be Judy R ink, U n iversity of South Caro l i na;  Marian F ranck, Lancaster, PA; 
Larry Hensley, U n iversity of Northern Iowa; S h i r ley Holt-Hale, Oak Ridge, T N ;  Jackie Lunk, U n ivers ity 
of Lou i svi l le, KY; Pat Stueck, Athens, GA; Terry Wood, Oregon State U n ivers i ty, Corva l l i s ;  and J udy 
Young of NASPE. 

To be held at the Sheraton Station Square Hotel i n  Downtown Pittsburgh, the conference w i l l  
i nc lude free t ime to enjoy the sights of th i s  three-r iver c ity. Regi stration fee for NASPE/AAHPERD mem
bers i s  $ 1 2 5 .  

The conference is  a lso sponsored by the Cou n c i l  on Physical Education for Ch i ldren (COPEC), 
Middle and Secondary School Physical Education Counc i l .  It i s  endorsed by the Eastern District Asso
c iation for Health, Physical  Education, Recreation & Dance (EDAH PERD) and the Pennsylvan ia  Associa
tion for Health, Physical Education, Recreation & Dance (PAHPERD).  

Copies of the standards may be ordered by cal l i ng 1 -800-32 1 -0789. The cost is  $22 and the stock 
number is #304-1 0083 . 

The National Association for Sport & Physical Education (NASPE) i s  the largest of the s ix national 
association of the American Al l iance for Health,  Phys ical Education, Recreation & Dance (AAH PERD). 
A nonprofit membersh ip  organization of over 25 ,000 profess ionals and students in the fie ld  of sport and 
phys ica l  education, NASPE i s  the on ly national association ded icated to strengthen i ng basic knowledge 
i n  sport and physical education, d i sseminating that knowledge among professionals and the general 
publ ic, and putti ng that knowledge i nto action in schools  and commun ities across the nation . 
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State of the Profession 

Barbara A. Passmore, Ph .D.  
Dean 
School of Health and H u man Performance 
Ind iana State U n ivers ity 
Terre Haute, I N  47809 
(81 2)  2 3 7-3 1 1 3  
FAX (81 2)  2 3 7-4338 
E-Mail :  hprpass@scifac. i ndstate.edu 

PROCRESS IN CHANCINC 

STANDARDS 

Physical Skills, 

Program Study 

The Advisory Committee for the revis ion of the professional preparation standards i n  health and 
physical education after meeting three (3) ti  mes s i n ce its i n duction in November, has made progress 
toward its assigned goal. The group met i n  February and completed a draft of the recommended stan
dards. Materials from I N TASC, NASPE, Kentucky, Physical Education Profic iencies and Essential Skills, 
health education proficiencies, current I n d i ana physical education profic iencies, and the School Health 
Pol ic ies and Program Study  were u s ed to develop thi s  draft. The next charge for the committee i n  
March and April w i ll be to develop the Knowledge, Performance and Disposition req u i r ed by each 
standard . These wi ll then frame the recommended docu ment that colleges and un iversities wi ll follow 
u p  develop the i r  i n d iv idual standards. 

Defi n it ions 
Knowledge i s  the subject matter a beg i n n i ng teacher at developmental levels th ree (3) years to eigh
teen years ( 1 8) i s  requ i red to know and u nderstand.  

Performance is the demonstrated outcomes for  the above developmental levels. 

Dispositions are the attitudes and beliefs which u n derl ie the profess ional practice. 

The NASPE standards clearly descr i be the relationship between the above three. 

"Dispositions are to be recogn ized, n u rtu red, and developed i n  the educational sett ing through 
rei nforcement, model i ng and support With such d ispositions in place, the beg i n n i ng K-1 2 physical 
education teacher will need to possess certa i n  knowledge and, i n  some s ituation,  be expected to 
preform based on that knowledge and, i n  some s ituations, be expected to perform based on that 
knowledge. At the beg i n n i ng level, all desi red knowledge will not lead to an expected perfor
mance." 

example 

Standard :  "The teacher u nderstands how i ndiv iduals d iffer i n  the i r  approaches to learn i ng and creates
appropriate i nstruction adapted to d iverse learners" 

. 
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An example of a standard and its knowledge, performance, and dispositions taken from the NASPE 
standards follows:



"Dispositions 
The teacher: 
1 .  bel ieves that a l l  learners can develop motor sk ills, feel successfu l and enjoy physica l  activity. 
2 .  appreciates and va l ues human divers ity and show respect for varied talents and perspectives. 
3 .  is committed to help i ng learners become physica lly educated i n  personal ly mea n i ngfu l ways. 
4. seeks to u nderstand and is sensitive to learners' famil ies, commun ities, cultu ral val ues and expe

riences as they relate to phys ical activity." 

"Knowledge 
The teacher has knowledge of: 
1 .  d ifferences i n  approaches to learn i ng and physical performance (e.g. ,  d ifferent learn i ng styles, 

m u lt iple i ntell igences and performance modes) and can design i n struction that uses learners' 
strengths as the basi s  for growth. 

2. areas of special need i nc lud ing  physica l  and emotional challenges, learn i ng d i sabi l ities, sensory
d ifficulties and language barriers (e.g. ,  Engl ish as a second language) . 

3 .  how lea rn i ng is i nfluences by i nd iv idual experiences, talents, and prior learn i ng, as well a cul
tu re, family and comm u n ity va l ues." 

" P erformances 

The teacher: 
1 .  selects and implements developmentally appropriate i nstruction that is  sensitive to the m u ltiple 

needs, learn i ng sty les, and experiences of learners. 
2. uses appropriate strategies, services, and resources to meet specia l and d iverse learn i ng needs.
3. creates a learn ing env i ronment which respects and i ncorporates learners' personal, fam i ly, cul

tu ral, and commu n ity experiences."

The completion of th i s  recommended revis ion should take place in May with a com m ittee presentation 
to the I nd iana Professiona l  Standards Board in J une. As more i nformation becomes ava i lable this a uthor 
w i ll a lso be ava i lable to q uestions .  

Begin n i ng Phys ical Teachers., 
NASP E , Nationa l  Standards for Beginning Physical Education Teachers., AAH P ERD, Reston, VA, 1995 

BE A PRESENTER & SHARE IN EVANSVILLE '96 

Looking for a Chance to be Published? 

THE IAHPERD JOURNAL IS REFEREED. 

Students - Graduate Students - Teachers At All Levels 
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state 
of 

the 
state 

by Barb Ettl 
I nd iana Department of Education 

D iv is ion of Program Development 
Room 229,  State House 

Ind ianapol is, I N  46204-2798 
(3 1 7) 2 3 2-91 1 8  or  (3 1 7) 2 32-9 1 2 1  

ADVOCACY FOR CHILDREN <and physical 

education> 

Have you heard about "The Ch ild ren's 
Agenda : A Bluepri nt for Healthy Development?" 
The ch ildren's Agenda is a statewide movement to 
i ncrease publ ic  awareness, promote d ialogue, and 
mobilize commun ity action to support the healthy 
development of all ch ild ren and youth i n  I nd iana.  

The effort is  coord i nated by the I nd iana 
Youth I nstitute ( IYI ), and unb iased entity, th rough 
a grant with the An n ie E .  Casey Foundation.  The i r  
challenge i s  to move the publ ic  debate beyond 
rhetor ic to make real, d ramatic change. IYI  is  
facilitat ing th i s  nonpart isa n  strategy and b u ild 
momentum aro u nd basic  common bel iefs. 

The common beliefs, termed "bluepri nts," are 
based on the premise that every ch ild i n  I nd iana, 
regardless of race, gender, eth n ic ity, physically or 
mentally challenging cond ition, geograph ical 
location or economic statue-deserves an equal 
opportun ity to grow u p  i n  a safe, healthy and 
n u rtur i ng environment. Physical education i s  a 
part of the bluepri nt. 

Th is  is an excellent opportun ity for all of us to 
col laborate with others as advocates for healthy 
ch ildren .  With physical education cuts, we can 

not afford to s imply rely on others to promote our  
profession .  After all, all we have to lose i s  the 
negative publ ic  perception of physical education! 

You can help by d isplaying free posters, 
d istributing Ch ildren's Agenda materials, and/or 
invit ing a spokesperson to make a presentation 
about the Ch ildren's Agenda in you r  school, or 
organ ization . For more i nformation contact: 

The IYI 
3901 N. Merid ian  Street, Su ite 2000 
Ind ianapol i s, I N  46208-4046 
1 -800-343-7060 
FAX 1 -3 1 7-924-1 3 1 4  

High School Physical Education 

Requirements .. . .  Do You Know The Facts? 

An important part of bei ng a publ ic  school 
phys ical education professional is knowing and 
understand ing the state graduation req u i rements 
for phys ical education, and i mplementing pro
grams that are i n  compliance with the rules and 
regulations. Do you know the facts? 

FACT . . . . .  
1 .  1 c red it, the equ ivalent of 2 semesters, of 

physical education i s  requ i red to be el i 
g ible for a h igh school graduation d i ploma 
in I nd iana. 

2. There are no waivers for physical educa
tion, for any reason. 

3 .  If a student can not meet the goals and 
objectives of the "Basic Physical Educa
tion" program due to med ical/physical 
reasons, an "Adaptive/Modified Physical 
Education" program must be offered . 

4. "Adaptive/Modified Physical Education" 
does not have to be offered as a separate 
class from the "Basic Phys ical Education" 
class. 

5. G rad i ng for students in "Adaptive/Modified 
Physical Education" is determi ned by 
atta i n ment of the goals and objectives of 
the modified program.  
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Questions or concerns?  Call me. 

QUALITY PHYSICAL EDUCATION PROGRAMS 

Looking for an outstand i ng program to v is it? Try 
one of these. 

Concord High School - Food and Fitness 
I n  1 995, Concord H igh School received a 

$2,500 grant from the DOE for a " Food and 
F itness" class. Patsy Overmeyer and Susan F ry 
team teach " Food and F itness", a physical educa
tion elective .  Consideration is  bei ng given to the 
possib ili ty of granting a portion of the "Basic 
Physical Education" course cred it for successful 
completion of the course. 

In 1 995, Concord H igh School received a 
$2,500 grant from the DOE for the "Food and 
F itness" class. W ith a portion of the grant mon ies, 
thei r  collaborative partner Elkhard Memorial 
Hospital has provided a comprehensive personal 
wellness profile on each student. The 1 0  page 
report deta ils current health status, health r isks 
due to behavior choices, and provides suggestions 
to i ncrease one's qual ity of l ife and l ifespan .  

The 3 7  students attend a food/nutrition lab 
twice a week and partic ipate in card iovascular 
exercise, such as water aerob ics and step 
aerobics, th ree times per week. Upon completion 
of the program, students will understand how to 
obta i n  and mai nta i n  a l ifelong healthy l ife-style. 
They will possess a wellness notebook as a re
source. 

Why i s  th i s  program special ? Clear goals and 
objectives, da ily food logs, regular aerobic exer
c i se, parent partic ipation/cooperation, and a 
program that focus' on precess and practice, 
rather than product. A supportive adm i n istrator 
helps! 

For more i nformation contact: Patsy 
Overmeyer, 2 1 9-8 75-6524. 

Deer Ridge Elementary - Student Directed Learn
ing 

Delane Diller welcomes change. Just when 
she was faci ng burnout several years ago she 
made a pledge to herself to conti n ually change 
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what she i s  teach i ng and how she is teach i ng. 
Through the i ncorporation of 1 2  heart mon i

tors i nto her program, she d iscovered that activi
ties she previously thought were card iovascular 
are not. Her students help identify how the vari
ous games/activities can be changed to make 
them card iovascular.  

In the class periods I observed, partners 
independently warmed-up at 25 fitness stations 
wh ile Delane started heart mon itors .  Next they 
partic ipated in two d ifferent cooperative, cardio
vascular team game, and finally, students com
pleted a whole class card iovascular, cooperative/ 
challenge activity. 

What makes Delane's program so special ? 
Students are i ntri ns ically motivated, they u n der 
stand the connection between the heart mon  itor 
and card iovascular exercise and make adaptions 
as needed, competition is  m i n i mal, cooperation i� 
emphasized, partic ipation was 1 00%, and d isci
pl i ne problems were non existent. Delane, too, 
has the su  pport of an  outstand ing adm i n i s trator. 

For more i nformation contact: Delane Diller, 
21 9-43 1 -2 1 5 1 . 

FOOD FOR THOUGHT AND CRAY MATTER 

Newsweek, 

Have you seen the February 1 9, 1 996,

Newsweek,  article entitled "Your  Child's B r a i n ? " 

The second article is "Why Do Schools Fl u n k  
B i ology?" Welllll, i f  you have not read them you 
need to. 

On pp. 58, 59 they talk about the importance 
of "gym." Three groups of rats were observed . 
One group d i d  noth i ng, another exerci sed on a 
treadm ill, and the other was "set loose i n  a 
Barnu m  & Ba iley obstacle course req u i ri ng the 
rates to perform aerobic feats." Guess what, the 
acrobatic  rats grew "an enormous amount of gray 
matter" compared with the less active rats . 

The conclusion of th i s  segment of the article 
is that schools are plac ing l ittle emphasi s  on a 
subject that research i nd i cates i s  not only good for 
the heart but also good for the bra i n .  Shari ng th is  
article with parents, adm i n istrators, school board 
members, and other teachers is recommended . 



MAKING HEALTH FUN & GAMES
by Karen Hatch & Cathy H u nts i nger 

Th i s  is a series of fifty activities to enhance the teach i ng of health that was presented at the 1 995 
IAH PERD and Midwest AAH PERD Conferences. The response to th is  was so great that we have been 
encouraged to add another vol u me. 

S ince we have used most of our best ideas, we are ask ing Hea lth Educators from Ind iana for help .  
We are seeking any ideas that you wou ld  be w i l l ing to share. 

A segment on bu l leti n board ideas was a l so inc luded . Send us  any you use - i nd ividual u n its, 
special themes, hol idays, etc. - for i nc l us ion a l so. Th i s  can be done by either descr iption or p ictu re/ 
photo (color or black and wh ite) . 

P lease i nc lude you r  name, address, school ,  and telephone n u mber ( not for pub l ication) so we can 
g ive you cred it  for you r  submiss ion .  ( I f  it comes from another source, but you u se it, p lease i ncl ude that 
i nformation. )  Shou l d  you rs be a dup l icate, we w i l l  give cred it to each one who submits that i dea . If you 
shared ideas with us at either conference, p lease write it down and submit it so we have acc u rate i nfor
mation for you r  idea . 

Don't be shy, we know there are many great ideas out there. A l l  who contr ibute wi l l  receive a 
copy "hot off the presses." 

** We wou l d  especial ly l i ke to hear from the person who shared the idea about us ing P lay-Doh i n  
the i r  F i rst A i d  u n it. We have used i t  i n  c lass and wou ld l i ke to i nc l ude i t  i n  the booklet, but want to give 
proper cred it. 

Submiss ion dead l i ne is  October 1 ,  1 996 .  P lease submit ideas to either: Cathy H unts i nger, F rankton 
Jr./Sr. School, 610 Clyde Street, Frankton, IN 46044 or Karen Hatch, McCullough Middle School, 3528 
South Washi ngton Street, Marion, I N  469 5 3 .  

NUTRITION: FOOD TOSS GAME 
1 .  Gather n u merous p ictu res of food (not foods that wou ld  be i n  combi nation) - Good sou rces for 

these p ictures i s  the Da i ry Cou nci l .  If obta i n i ng p ictu res is too d ifficu lt, write the word for each food 
on a separate card and use the food pictu res wou ld  be used . Also make a VERY large Food Pyramid 
for each group. 

2.  D ivide the c lass i nto EQUAL groups. 
3.  Go to a large open area (such as a gymnasiu m  or move a l l  cha i rs to the wa l l  in the c lassroom) .  
4.  Toss the foods i nto the a i r, a l low i ng them to land randomly o n  the floor. 
5 .  Have students move to the foods, pick up O N E, and return to thei r  pyramid  plac ing the food onto its 

correct group.  
6. Continue this u ntil ONE group has the m i n imum foods on the pyramid for each group.  
7 .  Check the w i n n i ng group - if it is correct, the game ends and that group wins  the rou n d .  

If  i ncorrect, play cont inues. P lay a s  many times a s  ti me a l lows. 
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8. Various th i ngs you can ask them to do: ( 1 ) get the m in i m u m  i n  each group; (2) get a specific n u mher
i n  each group; (3) get the max imum i n  each group;  etc.

VARIATIONS: 

1. Have each group col lect 20 foods at random.
2. Have them exchange th i s  group of 20 with another group.
3 . On a g iven s igna l have each group place the i r  20 i n  the correct groups on the pyramid.
4 .  F i rst group done correctly wins .  
5 .  Cont inue by exchanging foods with different groups. 

created by: Karen Hatch 

AIDS 
TRUTH AND MYTHS 

MATERIALS NEEDED: 
1 .  One bag of M&M's or candy of you r  choice that comes i n  various colors. 
2. Aids - Truth and Myths Scr ipt for each student.
3. Aids - Truth or Myth Worksheet for each student.

OBJECTIVES: 
The students wil l  be able to d ifferentiate between facts and myths about the transmission and prevention 
of AI DS. 

ACTIVITY: 
1 . Pass out the candy to the students and let them eat it. 
2 .  Shake the hands of 4 c lassmates. 
3 .  The persons  who ate the ye l low candy - stand up.  
4 .  Those persons who shook the i r  hands, also stand up.  
5. If  you shook hands with someone standi ng, stand up.
6 .  Th i s  activity demonstrates the i nfectious nature of the A I DS v i rus. I t  a lso demonstrates the r isk factor 

involved in engaging in unprotected sexual intercourse with an infected H IV+ person .  You cannot 
te l l  by looki ng at these people that they are i nfected . 

ACTIVITY: 
1. Divide the c lass i nto cooperative learn ing groups of four .

(Th i s  can be done by  the color of candy they ate.)
2. Distribute to each person a copy of Truths and Myths Script for AI DS.
3. Have each person assume one of the parts on the script and read th rough it twice with the i r  group

qu ietly.
4. The groups shou ld make a l ist of myths and a l i st of truths .
5 .  Eac h  group should sha re one myth and one truth with the class. 
6. Discuss how myths get started .
7 .  Distribute the Truth or Myth worksheet to each student and have the class complete it and correct i t  

immediate ly. 
Source: I nto Adolescence: Learn i ng About Aids 
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------II Article j t------

Part 2 

CULVER 
SUMMER SCHOOL OF WOODCRAFT 

During its first fifty years (1 860 
1 91 0), the camping movement was 
largely recreational .  During the early 
1 900's, camping began its educational 
stage and became an extension of the 
school .  Many schools were establish
ing their own camps, the most notable 
were the Life Camps maintained by 
the New York City Board of Education 
(23). 

One of the first schools to start a 
summer camp in conjunction with its 
school program was Culver Military 
Academy. This was a summer school 
for boys over fourteen years of age 
which was established in 1 902.  The 
Culver summer schools were located 
on the shores of Lake Maxinkuckee, in 
Culver, Indiana. The grounds com
prised some th ree hundred acres of 
forest land, broad green lawns and 
athletic fields. The 1914 woodcraft 
catalog (1 1 :9) description explained, 
"The boys may without leaving the 
grounds, find everything that could be 
wished for in the way of varied 
summer amusements." 

The school buildings were 
massive structures of brick and stone 
and comprised what was then cal led 
(1 1 :9), "The most complete and up to 
date school plant in this country ." The 
gymnasium was an attractive building 
and was completely equipped . A 
photograph (1 2:9) showed many 
pieces of heavy apparatus. These 
inc luded paral le l  bars, flying rings, 
long horses, bucks and climbing 
ladders, climbing ropes, horizontal 
ladders, felt tumbling and spotting 
mats, boxing speed bags and spotting 
belts. A piano was also pictured. The 
mess hall was considered the most 

beautiful and completely equipped 
building of its kind.  A modern 
equipped sanitary hospital building 
was available should a boy become 
indisposed . The hospital was under 
the supervision of a trained nurse and 
competent physicians (1 1 :9). 

During the first summer (1 902) 
the Naval School was established 
with twenty boys in residence. 
In 1 907, the Cavalry School 
began 
and by 
1 9 1 4, 
these two 
summer schools 
showed an enrol lment of four 
hundred and sixty five boys 
(11 :3). 

Boys younger than 
fourteen read about and saw 
the cadets having an enjoy
able outing in the Naval and 
Caval ry schools that many 
wrote and asked for permis
sion to attend the summer 
school .  The administration 
of Culver Academy felt the 
handling of navy cutters 
under oars and sail, and 
cavalry training in 
the saddle, 
seemed rather 
strenuous 
work for 
youngsters 
under 
fourteen 
(25). 

1tng, the study
of similar 
age 

youth service organizations, it seemed 
desirable to organize an entirely 
separate course designed to meet the 
needs of these younger boys. Lake 

. Maxinkuckee and the surrounding 
country at Culver afforded unusual 
opportunities for the study of animals, 

insects, plants and other nature 
items. With this setting in 
mind, the administration at 
Culver made woodcraft the 
dominant feature of this 
course (1 3 :5). 

Lt. Col .  L .R .  Gignil l iat 
had visited General Baden 
Powel I shortly after the 
Boy Scouts of England 
was founded in 1 908. 
Gigni l l iat was at that 
time Superintendent of 
Culver Military Acad
emy. Baden Powel l's 
scouting idea im
pressed Gignil liat and 
he invited Baden 

Powel l  to visit Culver 
on his next trip to 

America. In 1 91 0, Baden 
Powel l did visit America 

and the Culver 
Academy 
(6,1 8 :306). 

, Baden

, Powell(1 1 :1 8),
( after an inspec
tion of the 
grounds and 
facilities at 

Culver, stated, "I 
have seen the 

cadets of al I nation
alities at their work, 

but I must say you beat 
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the lot. You r  organization and superb 
equipment are a revelation to me." 
The meeting between Gigni l l iat and 
Baden Powel l  suggested the addition 
of certain elements of the Scout 
movement to the proposed Cu lver 
Woodcraft schoo l .  The dominant tone 
of the new school was to be nature 
activities ( 1 0:1 71 , 1 1 :3, 1 2  :5 6). 

Bovs' Handy lack 

Companion 

Since nature activities were to be 
the core program of this camp, there 
was a need for a naturalist and person 
with organizational and leadership 
qualities to develop the camp. Daniel 
Carter Beard, who was then the 
N a tional Scout Commissioner, presi
dent of the Camp Fire Club of 
America, president of the Society of 
I l lustrators and editor of the Boys' 
Department of the Pictorial Review, 
was selected for this position .  Beard 
was wel l  known throughout America .  
Boys and young men had read his 
books and had built and enjoyed the 
things he described in The American 
Boys' Handy Book (5) and Jack of A l l  
Trades (3). Also his boys' departments 
and youth service organizations 
through Woman's Home Companion 
and the Pictorial Review had been read 
by mil l ions of you n g boys. 

The hiring of Beard as "chief" of 
the Woodcraft School was accom
plished only after much persuasion 
(25). Beard was an extremely busy 
man. In addition to the duties that 
have been noted, he also had contract 
commitments to fu lfi l l for magazines 
such as Outing. Beard was also 
writing several books at the time. 
However, when the summer catalog of 
1 91 2  was issued, the Woodcraft 
section was titled ( 1 , 1 4), "Cu lver 
Summer School of Woodcraft under 
direction of Dan Beard ." An interest
ing feature cited by Cyril Clemens 
( 1 0:1 72) was, "that most of the 
sketches in the prospectus had come 
from Beard's d rawing board ." 

With the availability of "Chief" 
Beard, the Cu lver Woodcraft Summer 
School became a reality. Beard was 
asked to assist the Cu lver administra
tion in plan ning the activities of the 
new school ( 1 4) .  From his experi
ences in creating and administering 
the Sons of Daniel Boone and the Boy 
Pioneers, he offered sound advice in 
relation to the desires of youth and 
their physical capabilities ( 1 5,  1 6) .  
Culver had been fortunate in bringing 
together on its permanent staff men of 
unusual ability. Along with Beard, 
they were able to blend the best 
activities for the various schemes to 
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train boys. They added to the Wood
craft School some original and effec
tive elements that were strictly of 
Cu lver origin, as wel l  as some very 
essential featu res of the Cu lver disci
p line and organization (7). Since the 
woodcraft theme had originated 
through Col .  Gigni l l iat's interest in the
newly emerging Boy Scout movement 
in America, it was not su rprising that 
scout leaders interested in organizing 
new scouting troops came to Cu lver 
for two weeks to attend course lectures 
and view the supervision of this camp. 
James E. West(28), the Chief Scout 
Executive, was also interested in this 
school related camp and the future it 
held for camping within the Boy 
Scouts of America. West asked Alvin 
March (2 1 ), a Plymouth, Indiana troop 
leader, to comment upon the 1 91 2  
camp: 

I went to Culver on the 1 st of 
August and remained there until 
the 1 5th. During which time I 
studied the Scout Movement and 
observed the work being done in 
the Woodcraft Camp under the 
supervision of Mr. Daniel Carter 
Beard. I cannot speak too h ighly 
of the benefits I derived from this 
fifteen day course. I came back to 
Plymouth fi l led with confidence 
and enthusiasm and found the 
work of organ izing Plymouth 
Troop No. 1 of the Boy Scouts of 
America comparatively easy and 
very del ightfu l .  
I feel that no other school is  
capable of doing more for the Boy 
Scout movement than Culver 
Mil itary Academy." 

D u ring the four  years Beard 
chose to work at Culver, the Wood
craft School grew in en ro l l ment from 
thirty six boys in 1 9 1 2  to one hundred 
forty one in the summer of 1 9 1 5  
( 1 3,24). 
Admission, Terms, Religion, 
Uniforms and Equipment 

In order for camp personnel to 
be personal ly involved with each boy, 
the first year membership of the 
Woodcraft School was limited (25). 
Membership rapidly increased during 
Beard's four  years as "chief." For 
every sixteen boys in attendance, the 
staff was also increased in size ( 1 1 ). 
To be eligible for admission a boy had 
to be over twelve years of age (1 1 ). 

A l l  sections of the country were 
represented in the enrollment of the 
Woodcraft School .  The 1 9 1 4  school 
catalog(l 1 :6) showed fifty eight boys 
and identified them as being from the 
fol lowing states: Ohio, New York, 

Idaho, Indiana, Missouri, Mississippi, 
Maryland, Kansas, Texas, Kentucky 
and Pennsylvania. Both the 1 91 4  and 
1 91 S catalogs ( 1 1 ,  1 2) discussed the 
advantages of this representative 
enrol lment:" 

Boys come from both Atlantic and 
Pacific coasts, and each summer 
in  an increasing number from the 
southern states, parents in the 
south finding that they cannot do 
better for their  sons than to send 
them into a more bracing c l imate 
for the summer, under the 
favorable conditions existing at 
Culver. The broadening influence 
of this intermingl ing of boys from 
widely separated local ities is in 
itself not the least amongst (sic) the 
advantages offered by the school. 
Parents who are going abroad or 
who contemplate other plans 
necessitating separation from their 
chi ldren during the summer may 
place them at Culver with the 
comfortable assurance that they 
wi l l  be as wel l  cared for as if they 
were in their  own homes." 

The cost of the eight week term 
during the summers of 1 91 4  and 1 9 1 5  
was one hundred and fifty dol lars p lus 
twenty five dol lars for uniform and 
equipment. The tuition indicates that 
boys from above average income 
families attended the summer schools. 
All catalogs researched ( 1 1 ,  1 2, 1 3) 
inferred that these charges covered 
every necessary expense: board, 
tuition, studies, music, swimming, 
boxing, dancing, twenty four  pieces of 
laundry per week, use of library, 
gymnasium and entertainments. 

Evidence clearly indicated the 
Woodcraft School was non-sectarian. 
Statements were numerous throughout 
the catalogs that a l l  employees chosen 
were of high character and Christian 
men .  On Sundays, the campers were 
required to attend worship services 
conduc�d in the school chapel or 
attend services in the grove located on 
the school grounds. These outdoor 
services were conducted by ministers 
from various denominations (1 1 :1 4). 

Artic les of clothing and equip
ment were furnished for each camper. 
The artic les consisted of practical 
necessities that were needed for such 
an educational vacation .  The uniform 
and equipment consisted of the 
fol lowing (1 1 :1 6):" 

One pair  gray cloth shorts; s ix 
pairs stockings with cuffs; two gray 
flannel shirts with button pockets; 
one pair  b lue serge shorts; one 
field service hat with ornament; 
one belt; one camp axe with 
scabbard; one pair  oi led leather 



moccasins; two khaki shirts; two 
pairs khaki shorts; one cooking kit 
and haversack." 

The in itial enro l lment for the fi rst 
year was purposely l imited to around 
forty. It was desirable that each boy 
be given individual attention and have 
a c lose meaningful relationship with 
all instructors. Since th is was an 
experimental year, the admin istration 
was more concerned with techn iques 
and safety than in making a large 
amount of money. The Woodcraft 
School was opened in  late June and 
continued for eight weeks. F rom the 
very fi rst day, the boys were made to 
understand that they had come to 
Culver for a learn ing experience. The 
school was to be a physical education 
experience (1 1 :5) with educational 
goals. As Beard (1 2 :5)  stressed in  h is  
word to the parents, "a boy l i ke a tree 
grows best with h is toes in the 
ground." The school ph i losophy was 
explained in the early catalogs 
( 1 1  :5' 1 2 :5) :"

There is  a period in every boy's 
development corresponding 
perhaps to a s imi lar stage in the 
evolution of the race, during 
which he is pecu l iarly susceptible 
to the influences of the open. A 
period in which Nature herself 
may become his teacher, impart
ing to him lessons of resourcefu l
ness, courage, and patience, and 
planting in him a love for the open 
such that he may return to it in 
after years for refreshment and 
inspiration. It is  to boys at this 
stage that Culver offers the 
summer course in woodcraft. 

This outing is a rare privi lege for 
any boy, and whether he has camped 
and tramped the woods or not, the 
associ ation with the i n structors at 
Culver wi l l  be an inspi ration as wel l as 
an experience ful l  of i nterest and 
practical value. In  add ition he wi l l  
have a l l  the advantages of the splend id 
equipment and careful oversight and 
tra in ing for which Culver is so favor
ably known. 
How The woodcraft 
campers Lived 

Living quarters for campers 
consisted of twenty tents with two 
boys occupying each tent. The 
woodcraft camp was ent irely separate 
from the Naval and Cavalry camp and 
bui ld ings in which the older boys were 
quartered. The tents were provided 
with raised floors to assure d ry and 
san itary conditions and were venti
lated by screened openings which 

THE SWIMMING LESSON - Every boy was taught to swim. 

were located in the upper half of the 
side wal ls. These permanent tents 
provided the boys with the opportun ity 
to sleep as if they were in the open air .  
The tents were weather proof against 
ra in  and dampness. Protection from 
insects was attai ned by the use of 
screen. Each camper was suppl ied 
with a "Gold Medal" cot, locker, and 
bedding (1 1 :7, 1 2 :7). 

Such was the design of the 
permanent camp. Beard's (1 0 :177) 
idea was to take the boys on as many 
overn ight h ikes as possible, and on 
these occasions they were taught how 
to use shelter tents and also how to 
make thei r own shelters and beds. 
Physical Education 
Activities 

Although the 1 912 Woodcraft 
Summer School was run as an experi
mental camp, Beard (8 :32) c l a imed , " I
had the time of my l ife ." Beard (8 :32) 
further stated :" 

The Culver Academy ... possesses 
the d istinction of being the first 
academic institution to add 
woodcraft to its course of studies, 
and this school of woodcraft is 
modeled on the Boy Scouts." 

Beard was careful to see that 
each boy had proper instruction and 
supervis ion. Beard (8 :32) in  writing 
about the camp organization said :" 

My camp was d ivided into four  
patrols; each patrol had its own 
totem pole, wh i le the of the four 
totems made the big totem pole 
for the camp itself, a gorgeous 
affair  with a blue rattlesnake 
surmounting it, neatly coi led 
under the head of an eagle, the 
latter roosting upon a blood red 
beaver and al l  springing from a 

Un ited States sh ield . 
It must be remembered that when 
these boys first landed at the 
woodcraft camp they were as nice 
and soft a lot of mama's boys as 
were ever let loose upon an 
unprotected country." 

Beard felt teach ing a boy to use 
h is  hands was fundamenta l .  The 
ph i losophy of the camp was to teach 
the boy to use h is  head as wel l as h i s  
hands. Early catalogs (1 2 :1 0) stressed, 
"the boy who learns manual tra in ing 
i n  a wel l  equipped shop, where every 
sort of tool is at hand, gains a certa in  
sk i l l  without much resourceful ness." 

Boys' 
Handy 

The woodcraft theme was to 
teach the boys to make th i ngs with 
few, if any, tools mostly using a camp 
ax. During the weeks Beard spent at 
the camp, the woodcrafters, under h i s 
personal supervision, made many 
i tems perta i n  ing to woodcraft and 
campcraft which he so interestingly 
portrayed in the American Boys' 
Handy Book and other books that 
made h is  name a household- word th 
roughout the country. 

Each year, many of the best 
known outdoorsmen in the country 
visited the woodcraft camp. Superin
tendent G ign i l l iat (1 2 :1 0) heard 
G ifford Pinchot say of Beard, "he has 
taught the boys of two generations 
more woodcraft than any man in 
America." Certain ly th is  great boys' 
man has the knack of maki ng th ings 
i nteresting, and the eight weeks seem 
al l  too short to the boys under h is  
i nstruction ." In the summer of 1 9 1 4  
(1 2 : 1 0), Culver had as thei r  guests, 
each for a week's stay during d ifferent 
stages of the course, D i l lon Wal lace, 
famous explorer, author of The Lure of 
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the Labrador Wi ld  and other books of 
outdoor l ife and adventure; Dr. 
Charles A.  Eastman, a fu l l  b looded 
Sioux Indian, known by his  native 
name Ohiyesa, a graduate of 
Dartmouth Col lege, and wel l  known 
as author and lecturer on Indian 
customs and lore; and Dr. J . C.  E lsom 
of the department of physical educa
tion, U n iversity of Wisconsin.  

As the summer Woodcraft 
School grew i n  number, the instruction 
p rograms were expanded. By 1 91 5  
there were ten principal categories of 
i nstruction ( 1 2 :1 1 1 3) :  forestry, fish, 
b i rds, camping, swimming, gymnas
tics, track ath letics, boxing, dancing 
and academic stud ies. 

Forestry was a subject of natural 
interest to every boy. The primitive 
forest on the Cu lver estate made 
excel lent provision for the first hand 
study of the trees, shrubs, and wild 
flowers, which the boys supplemented 
with Pinchot's Primer of 

Forestry ( 1 2:1 1 ). Beards (8 :32) described a
typical plant h ike: 

I had an assistant, Mr. J .  S .  
Crawley, who each morning took 
one patrol out on a plant h ike. 
This expedition started out 
somewhere between half past 
three and half past four in the 
morning, first cooking a pot of hot 
cocoa to stay the appetites of the 
scouts until breakfast time. The 
boys gathered plants and exam
ined them, and learned to know 
them and to name them." 

The campers were taught to 
recognize the principal fish of the lake, 
and to know someth ing about them. 
Instruction was given in fly and bait 
casting. An aquarium established 
w ithin grounds offered opportunity for 
close up inspection of the behavior of 
fish. Beard (9 :1 7), during the summer 
of 1 91 2, described the activities 
related to the study of fish :" 

We have a permit from the game 
warden to use a seine in Lake 
Maxinkuckee and by th is means 
we are able to secure specimens 
of al l  the varieties of fish inhabit
ing these waters. Some of these 
we preserve for our museums; 
most of them we release; but the 
smaller ones we save for a fine, 
big aquarium made under my 
d i rections for the camp. 

I only wish that al l the scouts 
cou ld be as happi ly situated as are my 
chosen forty . . .  You should see them 
in the water drawing that seine!  If the 
fishes had ears there wouldn't be one 
on our side of the lake, because the 
boys yel l  l i ke a band of Apache 
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Indians." 
The boys were taught to recog

n ize and study the b i rds common to 
northern Indiana. Instruction was by 
means of field trips with very l ittle 
book work involved . Each camper 
was responsible for developing a b i rd 
lore notebook (8:32, 1 1 :1 1 , 1 2 :1 1  ) .  

Beard was a master in  the art of 
teaching camping. He was an expert 
in a l l  that pertains to l ife in the wi lder
ness (24). Many famous men (1 ,24) of 
the era, who loved the outdoors, 
deemed it a privi lege to go camping 
with Beard . Camping instruction 
included (1 1 :1 1 ) : "  

The selection of camp site, 
drainage and water supply, 
purification of water, d isposal of 
water, tents and shelters, camp 
beds, camp utensi l s, taking care of 
health in  camp, first aid, camp 
cloth ing and outfits, camp fires for 
heating and cooking, camp 
cooking, finding one's way, 
weather signs." 

"In d iscussing camping, Beard 
(2 :24) always stressed, "what makes a 
good woodcrafter is his ability to use 
the things you find around you ." From 
an article written for Boys' Life, Beard 
2 :24) wrote about the Cu lver 
Woodcrafters and some fire l ighting 
stunts: 

My scouts at Culver, Ind iana, 
learned to make fires by using 
absorbent cotton from the hospital 
with the powder out of a fire
cracker fUbbed into it for tinder
and igniting the tinder from sparks 
made by striking the backs of their 
knife blades against a fl inty rock, 
picked up by the roadside. 
I a lso saw a bunch of them I ight a 
fire, using the rung of a chair for a 
spindle, the board from a packing 
case for a fire board and their shoe 
string for a string to spin the 
handle. One boy took each end 
of the string and another boy held 
the top of the spindle down with 
a block of wood. This was 
another good scout stunt and 
showed resourcefulness. The 
material they used was a 
'civi l ized' material, but it was 
such material as they found at 
hand." 

" Each camper was compel led to 
bui ld, as h is  fi rst test in fire bu i ld i ng, a 
fire in the wet woods of the material 
found in the woods and by the use of 
only one match (2 :24). 

Lake Maxinkuckee offered the 
woodcrafters an opportun ity to learn 
aquatic ski l l s .  All camp brochures 

emphasized that a l l  boys were taught 
to swim. Special devised were used 
for suspend ing the learner or non
swimmer in the water. These devices 
are shown in Figure 1 5 . The suspen
sion harness was also used to practice 
swimming strokes. The boys a l ready 
proficient were given advanced 
instruction in swimming and d iving. 
Shown in Figu re 1 6  are the shoot the 
chutes, r ings, trapeze, water polo 
court, diving standards and special 
devices. Al l bathers were carefu l ly  
guarded by the p ier officer and his  
assistants(l 1 :1 3, 1 2 :1 3) .  

Every boy also received instruc
tion in dancing, gymnastics, track 
ath letics, and boxing. Instruction in 
these activities were offered u nder the 
d i rection of ski l led instructors from the 
Culver Secondary School ( 1 1 :1 2) .  

For those who des i red academic 
instruction, a corps of th i rty instruc
tors, includ ing most of the facu lty of 
the Cu lver Mi l itary Academy, were 
present during the summer with the 
Naval and Cavalry schools.  Academic 
instruction included the fol lowing 
subjects (1 1 :1 2) :" 

Arithmetic, E lementary Algebra, 
Engl ish Grammar, English 
Composition, Un ited States 
H istory, Greek H i story, Roman 
H istory, Civi l  Government, 
Beginner's Latin, Beginner's 
German and French, Publ ic 
Speaking, Reading, Writing, 
Mental Arithmetic and Spel l
ing." 

Cyri l  Clemens ( 1 0:1 79) discussed 
the reaction of one parent watching 
Beard work with h is son : "Certainly 
this great boys' man has the knack of 
making instructive things interesting." 
U n ique among the instruction were 
the bu i ld ing of kites, boat bu i ld ing, the 
making of b i rd shelters, boxes and 
roosts, swal low boards, bridges, dams, 
shacks, shanties, and shelters, camp 
torches, camp ovens, reading tra i l  
signs, and Ind ian gesture language 
( 1 0:1 79) . 
woodcraft cam p  Awards 

The beaver, acknowledged 
master of woodcraft in the an imal 
world, became the camp emblem 
enclosed with in the Cu lver "C" for 
wh ich the boys cou ld qual ify by 
ach ieving certain standards. As soon 
as the camper learned the basic ski l l s  
in  the woodcraft course, he was 
classified as a Trai ler and was awarded 
a bronze beaver "C" which was worn 
on the front of his service hat. Later, 
after he had ski l l  in certa in more 
difficult tasks, he was classified a 
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Ranger and was awarded a si lver
beaver "C" in the form of a belt 
buckle. The thi r d and most d i fficu lt  
award to achieve was the gold G u ide 
insignia. This was awarded to those 
boys who were able to fu lfi l l  certain 
tests i n  athletics and aquatics, ach ieve 
a high record in d isc ip l ine, have 
notebooks which were the most 
complete and had d isplayed a thor
ough al l  around knowledge of outdoor 
l ife. During the 1 91 3  summer session 
( 1 1 : 1 7), forty n ine bronze "C'', twenty 
seven si lver "C" and n i ne gold "C" 
awards were earned by those i n  

the camp g u n  was fired . Each patrol 
had a totem pole u pon which awards 
(notches) were registered by red, wh ite 
and blue ribbons. The fi rst patrol to be 
out of thei r  berths, l i ned u p  in the 
m iddle of the street, and dressed in 
their  bath ing suits, was awarded a 
notch ( 1 9). The last patrol readied was 
given a yel low ribbon cal led a chump 
mark. H i l l is(1 9), an instructor who 
taught at the school from 1 9 1 8  1 925, 
recal led Beard's system :" 

About the only legacy from his 
time was the badge known as a 
'notch' awarded for an accumu-

Dan Beard presenting bronze, silver and gold 11C1 a wards. 

attendance. ln 1 91 4  ( 1 2 :1 7), s ixty four 
bronze "C", fifty one si lver "C" and 
n ineteen gold "C" awards were 
earned . 

A variety of athletic and aquatic 
sports competition was held through
out the summer. Boys from the N aval, 
Cavalry and Woodcraft Schools 
competed for medals and emblems. 
Competition was rendered in tenn is, 
basebal l ,  track and field events, water 
polo, swimming and d ivi ng, angl ing 
and boating. A l l  competition was 
supervised and gu ided by specific 
experienced d i rectors(l 2 :1 4) .  
A Typical Day in cam p  

B y  surrounding h imself with 
capable assistant's Beard's Woodcraft 
School was soon recogn ized as an 
organized, learn ing envi ronment. A 
fu l l  day of activities were planned in 
advance for a l l  patrols. The physical 
education activities were only inter
rupted by a short recess usually 
scheduled after lunch.  

A typical day in camp began at 
five minutes before six o'clock, when 

lation of merits. There was also a 
'top notch.' A part of the Beard 
legend concerned his system of 
yellow 'chump' ribbons awarded 
for an accumulation of demerits. 
The legend had it that the boys 
with the most chump ribbons were 
looked upon by their contempo
raries as important figures, if not 
heroes. 
During the eight summers I was on 
the staff, we took for granted that 
the Cal isthenic dr i l l s  were a basic 
part of the Academy's mi l itary 
ph i losophy and format. During 
several of the summers in the early 
1 920's, the older summer cadets 
(Naval, Caval ry, and Arti l lery) put 
on a dai ly 'show' under the 
d i rection of a snappy young 
officer in the parade grounds. The 
exercise was known as a 'voice 
and pep' dr i l l ,  with a l l  cadets 
barking commands and cadence 
as they went through their  
calisthenics. I presume that this 
format was also borrowed from 
the army. These exercises were 
given in mid morning as I 
remember." 

This early morn ing competition 
was anyth ing but a qu iet affair. Whi le 
l i ned u p  in the m iddle of the street by 
patrols, the boys were put through a 
series of exercises with thei r  towels. 
These exercises were performed by 
hold ing the end of the towel with the 
hands. The towel exercises were 
designed to stretch the muscles and 
render c i rculation to the body 
(4 :1 8 ,8 :32).  

After th is  series of exercises, the 
boys would trot down to the sandy 
beach of the lake and take thei r  
morn ing swim.  Every boy participated 
in this morning ritua l .  After a thor
ough bath i ng, the boys were brought 
back at a trot and l ined up to go 
through Muldoon's c i rculation exer
cises. These exercises were done in 
mi l itary fashion led by an instructor. 
Beard (8 :33) described the exerc ises :" 

At the command, ' left instep', 
each Scout stooped and put his 
left hand on h is  i nstep, bearing 
down upon it with his right hand, 
rubbed it briskly until the came 
for the right instep, which was 
treated in a s imi lar manner. Next 
they rubbed the right shin, the left 
shin, the calves of the legs; then, 
with the index finger and the 
thumb, one on each side of their  
knee caps, they massaged that 
joint. Next they rubbed briskly 
the front and back parts of the 
th ighs; then they kneaded the 
stomach as though it were made 
of dough; then slapped a tattoo 
[sic] on their chests, fol lowing this 
with a brisk rubbing of the right 
and left arms, after which they 
rubbed the back of the neck with 
both hands; then the temples with 
thei r  index fingers." 

After the Muldoon c i rcu lation 
exerc ises, the next command was 
"bedding out." The boys were re
qu i red to place their bedding on the 
camp chairs each day to air .  Next the 
command, "tooth brushes," was given 
and every scout with tooth powder 
and brush rushed for the i ron spout 
from which an artisan spring flowed . 
The command was given to dress, and 
the woodcrafters came out of thei r  
tents i n  their scout u n iform and l i ned 
up for i nspection.  After inspection, the 
patrols marched to the mess hall  
(8 :33) .  

Beard took a lot of pride in 
helping to develop a boy into a man.  
Beard (8 :33) often quoted this  l ine 
during the early weeks of each camp
ing session : 

It must be remembered that when 
these boys first landed at the 
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woodcraft camp they were as nice 
and soft a lot of mama's boys as 
were ever let loose upon an 
unprotected country. 

After breakfast, the patrols  were 
d ivided among the instructors. Each 
morning, one patrol was taken on a 
plant h i ke.  The col lected plants were 
exam ined and recorded in each boy's 
i ndividual notebook. Other patrols 
were instructed in b i rd lore, woodcraft 
and campcraft with s imi lar procedu res 
being used to create i nterest and 
motivation. Most of the time l unch 
was cooked by the patrol on h ike.  
Each boy was taught fire l ighti ng ski l l s  
and cooking techn iques (8 : 1 7,9:32) .  

In  the afternoons during the early 
weeks of camp, the boys were basi
cal ly engaged in carving out and 
painting totem poles. U pon comple
tion, these totem poles (bear, buffalo, 

     et¢.) became the symbol of each 
patro l .  Swimming and ath letic sports 
were the most popular afternoon 
activities (24). As often as possible, 
the campers were taken on overn ight 
camping trips into the woods sur
rounding the academy. These over
night excursions were valuable 
teach ing and learn i ng experiences for 
the woodcrafters. Story tel l ing and 
counci l  fi re pageants were popu lar 
during the overn ight camping trips. 
During the evenings, all wore spec ial 
un iforms depicting frontier scouts, 
Indians, and buckskin men. Beard 
usual ly d ressed in h is  famous wh ite 
buckskin suit which labeled h im as 
"The Chief." At eight o'c lock the 
campers retired for the evening. 
Beard's continuing 
Influence at Culver 

Beard spent fou r  summers at the 
Cu lver Woodcraft School(25).  At the 
end of th is period, he found his  d uties 
to h is  fami ly  and the Boy Scouts of 
America too pressing to return. He 
was not tota l ly happy with the m i l itary 
envi ronment and the curta i l ing of 
some activities he felt essential to the 
program. 

Another factor for leaving Culver 
was his  desire to begin an outdoor 
camp of h is  own in Pike County, 
Pennsylvania. 

In  1 91 6, u pon Beard's recom
mendation, the Woodcraft School 
replaced him with D i l lon Wal l ace, the 
Labrador explorer of 1 905 and 1 91 3  
fame ( 1 7). The Woodcraft School 
continued operating basical ly along 
the l i nes developed by Beard and the 
earl ier Cu lver admin istration.  
Salomon (24), who was an instructor 
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at the camp dur. ing World War I, 
explained some changes that occu rred 
during this tenure :  

morning setting up exercises were 
routine in most camps. We wou ld 
tumble out in n ight clothes, l ine 
up, run through eight or ten 
exercises and then jump into the 
lake for the morn ing d ip.  Anyone
foolhardy enough to remain in 
bed general ly was dumped of his 
cot and thrown into the lake. We 
al l  thought this O.K. until a 
professor at Teacher's College, 
Columbia University, by the name 
of Jesse Feiring Wi l l iams, told us 
we were all wrong. 

H i s  idea was that the kids should 
be al lowed to wake up grad ual  ly, that 
bel l s  and bugles were real harmful and 
so was the d i p  and the exerc ises. That 
was back around World War I when I 
was fi rst on the staff of the camp 
leadership course. I a lso remember 
we got a set of exercises from West 
Point cal led the Keeler Dr i l l  that 
became real popular." 

In  the 1 990's, the school was 
cal led the Cu lver Woodcraft Camp 
and was a part of the Cu lver Educa
tional Foundation.  The education 
foundation encompasses not only the 
summer camps, but also the original 
Cu lver Mi l itary Academy and "Cag," 
the Cu lver Academy for G i rls.  The 
influence of Beard is sti l l  felt in  some 
phases of the camp's activities and 
awards (22). 
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Abstract 
Whi le many in the physica l  education profess ion wou l d  agree that physica l  educators shou ld 

be fit role models for the i r  students, l ittle empir ica l  evidence as to the effect of i nstructor fitness 
exi sts . The purpose of th is  study was to ascerta i n  the effect of the apparent fitness level of a teacher 
on the cogn itive test scores of students . Resu l ts showed that students who viewed a v ideotape of an 
apparently f i t  teacher did better on a written test on genera l  fitness pri nc ip les d i scussed i n  the video
tape than d i d  students who viewed a videotape of a teacher who was apparently overweight. Al
though the overa l l  ro le fitness p lays i n  teach ing effectiveness i s  sti l l  uncerta i n, these fi nd ings lend 
credence to the notion that physica l  educators wou ld  be more effective teachers if they were per
ceived as being phys ica l ly fit by the i r  students . 

Role mode l i ng is consid
ered to be an  i mportant element 
in the way teachers impact thei r  

students, a n d  a number of 
writers have cal led for physica l  
educators to be good role 
models (e.g . ,  Joh nson, 1 985 ;  
Melvi l le & Card i na l ,  1 988; 
W i l more, 1 982) .  Each have 
either d i rectly or i mpl ic it ly 
stated that an important part of 
bei ng a ro le model i n  ou r pro
fession means presenting a 
physica l ly fit appearance. 
However, wh i le the idea that 
physica l  educators shou ld  be 
phys ically fit role  models for 
the i r  students is  promoted by 
many i n  our  profession, the 

impact of teacher fitness remai ns 
unc lear  and largely u nexplored . 

The appa rent fitness level of 
a person i s  based on others' 
v isual perceptions and j udg
ments about those perceptions. 
Th us, fitness appearance in th is  
case may be taken as part of the 
overa l I physica l  attractiveness of 
an ind iv idua l .  In short, body 
shape and body composition are 
components of a person's over
a l l  phys ica l  attractiveness, and 
cou ld  be factors in the way 
phys ica l  educators are perceived 
and responded to by thei r  stu
dents. The consensus of the 
I iteratu re in regards to attractive
ness is that physica l ly attractive 

people genera l ly make a more 
positive i mpress ion on others 
that u nattractive people.  For 
example, D ion,  Bersheid, & 
Waister ( 1 972) reported that 
attractive people were j udged 
more l i kely to enjoy more 
fu lfi l l i ng socia l and occupa
tional l i ves, and were rated 
h igher i n  social des i rabi l ity than 
u nattractive i ndiv iduals .  In a 
study i nvolvi ng 1 20 n i ne and 
th i rteen years o lds, attractive 
teachers were rated as bei ng 
more l i kab le, friend l ier, more 
enjoyable, more i nteresti ng, and 
a better teacher than u nattrac
tive teachers (Cha ik in ,  G i l len, & 
Derlega, 1 978).  Phys ica l  attrac-
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tiveness was associ ated with the 
socia l  perceptions of acqua i nted 
c lassmates i n  c h i ld ren 3 to 1 0  
years of age (Langlois & 
Styczynski ,  1 979) . 

F u rther, Adams and Crane 
( 1 980) reported that ch i ldren , 
the i r  parents, and the i r  teachers 
a l  I made positive socia l  attribu
tions (e.g. ,  th i s  ch i ld i s  n icer) to 
pictu res of more attractive 
ch i ld ren when compared to less 
attractive ch i ld ren .  E lsewhere, 
fi rst and s ixth graders chose 
pictures of "attractive sti mu l i" 
teachers over " u nattractive 
stim u l i" teachers as bei ng n i cer, 
happier, a teacher from whom 
they wou ld  most l i kely learn 
from, and a teacher they wou ld 
most l i ke to have as thei r  
teacher (Hansberger & Cavangh, 
1 988) . Additional ly , unattrac
tive teachers were j udged more 
l i kely to pun ish students for 
m isbehaving. It may be that 
attractiveness i s  a status charac
ter istic, with d ifferent expecta
tions ascr ibed to persons j udged 
h igher of lower i n  phys ica l  
attractiveness (Webster and 
Drisco l l, 1 983) .  

With regard to physical 
fitness, attractiveness, and PE 
teachers, Clark, B l a i r, and Cu lan 
( 1 988) note that socia l  learn i ng 
theory shou ld  "support the 
premise that health and physical 
educators who model good 
health behavior may have a 
positive i mpact on thei r  stu
dents" .  Thei r su rvey of 265 
physical educators fou nd that 
many physical educators p lace 
great i mportance on so-cal led 
"positive l i festyle h abits" such 
as exerc i s ing regu lar ly .  Yet 
B randon and Evans ( 1 988) 
relate that wh i le  5 7% of 60 PE 
teachers su rveyed in the i r  study 
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fel t  they were overweight, 72% 
felt they were good examples of 
fitness role  models for the i r  
students !  I n  fact, a randomly 
chosen sub sample of th is  group 
(n=20) was tested on measures 
of flex ib i l ity, strength, body 
composition , and card iovascu
lar  fitness and as a group these 
"good" role  models  where 
fou n d  to be below average i n  
overal I fitness leve l .  

One study has particu
lar ly tried to ascertai n  what 
effect teacher fitness level m ight 
have on students . Melvi l le and 
Maddalozzo (1 988) compared 
the resu lts of cogn itive tests 
between two grou ps of h igh 
school students who viewed 
one of two videotapes- one i n  
which the teacher appeared tri m  
a n d  apparently fit, and one i n  
wh ich the teacher was appar
ently overweight. The students 
view i ng the fit teacher d i d  
s ign ificantly better o n  a cogni
tive test over material  covered 
i n  the tape than students who 
viewed the tape of the appar
ently u nfit teacher. The fit 
teacher was a l so rated more 
l i kable, knowledgeable, and as 
one who practiced what he 
preached. 

Whi le most in our profes
s ion wou ld agree that physical 
educators shou ld  be physical 
role models, evidence regard i ng 
the i mpact of teacher fitness 
remai n s  scarce, and more work 
in th is  area seems warranted . 
Therefore, the purpose of th i s  
study was to further explore the 
impact of teacher fitness on 
student level of a male i nstruc
tor wou ld  impact the cogn itive 
performance of m iddle school 
students on a test of general 
fitness knowledge. 

Methods 
Subjects 

S u bjects consi sted of 1 32 
students i n  the 6th and 7th 
grades at an eth n ical ly and 
soc io-economica l ly m ixed 
middle schoo l .  A l l  vol unteered 
to part ic ipate i n  the study d u r
ing one of the i r  physical educa
tion c lasses. 
Instruments 

Two previously val idated 
videotapes (Melvi l le & 
Maddalozzo, 1 988) consist ing 
of a 20-minute lecture on gen
eral exercise and d iet gu ide l i nes 
were u sed . I n  each tape the 
same person was fi lmed as the 
teacher.  Both tapes were judged 
equa l  i n  content and the factors 
of c larity, vocal tone, length, 
and enth us iasm. A visual  check 
by the i nvestigator confi rmed 
equa l ity of movement and body 
language i n  each tape. These 
measures were u ndertaken to 
endure that the only d ifference 
between the two tapes wou l d  
be i n  the physical appearance 
of the i nstructor. Before fi l m i ng 
the second tape episode, the 
instructor's body shape was 
changed by fi l i ng a body s u it 
worn beneath h is c loth i n g  w ith 
foam padding to g ive the ap
pearance of being much heavier 
Than he actua l ly was. Th is  
i n structor's body d i mensions 
were changed as fol lows : chest 
measurements went from 9 1  cm 
in the apparently fit tape to 96.5  
cm i n  the "fat" tape. Abdomi nal  
c i rcumference at the umbi l icus 
changed from 73 to 99  cm, and 
hip measurements from 94 cm 
to 1 0 1 .6 cm. The presence of 
padd ing was not suspected or 
noted by groups used by the 
tape makers to standard ize the 
two tapes. 



F rom the i nformation 
covered by the i nstructor in the 
tapes, a 1 5- item q u iz was 
constructed . The items were 
shown to two u n iversity profes
sors of physical education who 
had seen the tape to gai n  con
sensus that the q uestions were 
fai r  and consi stent with the 
information covered in the 
videotapes. Additional ly, two 
m iddle school teachers, one 
from phys ica l  education and 
one from Engl ish,  j udged the 
question for readab i l ity and 
appropriateness for use with 
m iddle school students. G iven 
these constra i nts, the questions 
were j udged both val i d  and 
level appropriate. 
Procedure 

Students were randomly 
chosen from four  physical 
education c lass periods and 
randomly ass igned to view one 
of the two tapes. Al l  students 
were i nformed prior to v iew i ng 
the tape that a short q u iz wou ld 
be given after view i ng the tape. 
They were told  that the resu lts 
wou ld not affect thei r  course 
grade and that answers wou ld 
be kept anonymous.  Al l were 
encouraged to pay attention so 
they cou ld  do the i r  best on the 
q u iz .  Two c lassrooms i n  the 
same b u i l d i ng were used to 
view the tapes, w ith from 2 5  to 
30 students viewi ng any one 
tape at one time. A l l  data were 
col lected d u ri ng the same 
school day. 
Results 

A one-way analys i s  of 
variance procedu re revealed 
s ign ificant test score differences 
between the two v iewi ng 
groups on the written test that 
fol lowed view i ng. Students i n  
the groups who viewed the tape 

of the apparently fit instructor 
answered more q uestions cor
rectly on the 1 5-item test than 
those who viewed the tape of 
the apparently u nfit instructor. 
Table 1 d isplays the resu lts of 
the analysis .  

1 5  items, 1 0  were m u ltip le 
choice q uestions, and 5 were 
true-fa lse. Thus, a person know
ing noth ing  about the mater ia l  
shou ld  be able to guess cor
rectly on about 2 or 3 of the 
m u lt iple choice items, and on 2 

Table 1 

Y=score, X=group 

Sou rce Squares Square F-test 
5 . 1 3 5  

p= .025 1  
Between groups 1 32 .008 32 .008 
With i n  groups 1 30 
Total 1 3 1 

8 1 0 .258 6 .233 
842 .265 

View i ng G roup n 
fit tape 66 
u nfit tape 66 

Mean 
1 0 .848 

9 .864 

Std. Dev. 
2 . 2 1 4 
2 . 7 5 1  

Std . Error 
.272 
.339  

Discussion 
The resu lts of th i s  study 

support the contention that a 
teacher's apparent fitness level 
may in fact make a d ifference to 
students. With the tapes stan
dard ized and s im i lar  view i ng 
cond itions d u ri ng the sessions, 
the on ly  d ifference in the pre
sentation of the i nformation was 
the apparent physical condition 
of the teacher. Taking the same 
test, students view i ng the appar
ently fit teacher d id  better than 
students who had viewed the 
apparently u nfit teacher. The 
group viewing the fit teacher 
averaged 1 0.848 correct re
sponses on the 1 5- item test; the 
group view i ng the u nfit teacher 
averaged 9 .864 correct re
sponses. Obviously, the differ
ence between group mean 
scores was s ign ificant but sma l l ,  
and the question ar ises, " Is th i s  
a practical d ifference?" I t  may 
not seem to be u nt i l  one consid
ers the format of the test. Of the 

or 3 of the true-fa l se items. 
Therefore, the lowest score 
expected, from a chance per
spective on ly, wou l d  be about 5 
or 6 correct responses out of 1 5 . 
G iven th i s, the range of scores 
was restricted from the outset, 
i .e . ,  we wou ld  not expect a 
wide range of test scores (on ly  
from about 6 up to 1 5) .  I f  i nd i 
v idua ls  can not be separated on 
a large scale then, of  course, it 
wi l l  be d iffic u lt to spread out 
the groups.  given th i s  begi n n i ng 
l i m itation, it is i ndeed surpr is ing 
that s ign ificant resu lts were 
found .  Thus, because differ
ences d id  exist between groups 
i n  th i s  data set, even more 
support is  given to the idea that 
the apparent fitness level of a 
teacher i s  important. I n  other 
words, the seem i ngly sma l l  
d ifference between group scores 
may i n  fact be more profound 
than it wou ld  seem. Perhaps an 
u nfit teacher tru ly  i s  less cred
ib le than a fit teacher, espec ia l ly 
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Viewing Group

Sum Squares Mean SquareDF



when d iscuss i ng fitness related 
issues. Because of th is, students 
m ight h ave paid less attention to 
the u nfit teacher and thus 
scored lower on the subsequent 
assessment of the i r  retention .  

In  c losing, i t  is  i mportant to 
remember that tra i n i ng, enthus i 
asm, efficacy, dedication, 
profess ional support, and p lan
n i ng are but a few of the factors 
important i n  bei ng a successfu l 
teacher whose efforts resu l t  i n  
student learn i ng.  Certa i n ly one's 
physical characteristics are , at 
best, on ly a part of one's ab i l ity 
to teach effectively.  How big 
that part i s  remai n s  u n answered . 
Yet a teacher's physical appear
ance, . of which apparent fitness 
level is a part, does seem to p l ay 
some role  in  how students relate 
to that teacher. G iven the body 
of previous l iterature and the 
res u lts of th i s  stu dy, futu re 
efforts i n  the area seem war
ranted . S im i la r  i nvestigations 
with i n  other domains of learn
i ng, particu lar ly the psychomo
tor, cou ld  natura l ly fol low. Th i s  
wou ld be  particu lar ly appropr i 
ate if ways of i ncorporat ing l ive 
setti ngs i nto the research can be 
adopted to better represent the 
actual  teach i ng- learn i ng pro
cess. 
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------I Invited Article i-----1 --

CREATIVE MOVEMENT FOR ALL 
Margot E .  Faught 

5245 North Central Ave. ,  Apt. 3 
I nd i anapo l i s, I N  46220 

(3 1 7) 925-1 1 05 

"We all may have come on different ships, but we're in the same boat now. 11 

The arts are and have been great commun ica
tors throughout t ime. Movement is a natural 
communicator by v i rtue of the fact that we a l l  
enter the world moving. I t  is  a common denomi
nator among people of a l l  cu ltures, colors, ages, 
d ivers ities and abi l ities. I n  a t ime when education, 
as wel l as the world, is changing at a sometimes 
overwhe lmi ngly rapid pace, many artists and 
educators are search ing for methods through 
which a broader scope of students can be 
reached . The words of Mart in  Luther Ki ng, J r. 
seem appropriate when cons ideri ng how to best 
work co l lectively to enhance the learn i ng process 
for everyone. The are, i n  th i s  case movement, are 
veh ic les through which curricu lar i nformation can 
be del ivered and sparked . My i ntention i s  to 
provide a spri ngboard for some alternative ap
proaches to presenting both movement and cur
ricu l u m  materia l . the i nterchange and interaction 
of c lass/workshop partic ipants provides new 
ins ights to the same materia l .  the African word 
"San kofa" l oosel y  means :  We must go back to go 
forward . With th i s  i n  m i nd,  we're a l l  u lt imately 
work ing together to i ntegrate our past experiences 
with our current educational pursu its whether it i s  
i n  the arts, education or  both . 

Creative movement provides many av
enues for express ion.  Movement experiences 
promote motor ski 1 1  development and general 
body awareness as wel l  as basic learn i ng ski l l s  
such a s  l i sten i ng, fol lowi ng d i rections, sequencing 
and problem so lving.  Creative movement encour
ages i ndiv idual  and group problem so lvi ng, coop
eration, compromise and creative th i n k i ng. 

Basic concepts that I use to i ntroduce 
creative movement into a session re shape and 
motion.  Shape usual ly remains  sti l l  and motion 
( logica l ly) moves. Shapes might represent objects 
or statues, abstract or l iteral i nterpretations. Mo
tion cou ld  be locomotor or non locomotor (axia l ) .  
Locomotor movements used are often pedestrian 

Mart in  Luther K ing 

i n  nature such as wal k i ng, j umping, sk ipping, and 
so on.  Non locomotor movements occ u r  in p lace. 
Some of the content that fol lows on the basic  
elements of  dance. Movement may be i nter
spersed as the fac i l itator fi nds appropriate, Basic 
elements of dance/movement that may be woven 
into the materia l  are time, space, and energy (or 
force) . Time explores speed (tempo) and rhythmic 
patterns. Space deal s  with  variation of  d i rection, 
level ,  s ize and l i ne movements, both locomotor 
and nonlocomotor, and shapes. Energy or force is  
the qual ity or way the movement i s  executed. 
Some q ual ities i nc lude heavy, l ight, free, bou nd,  
shaki ng, smooth, suspended, col lapsed, flowi ng, 
percuss ive. Certa i n ly each i ndiv idual  has thei r  
own d i sti nct q ual ity of movement. 

C lass structure usua l ly i nc l udes a warm-up, 
a main  activity and some type of c losu re which 
acts as a shar ing t ime.  Warm-ups provide a t ime 
to center or focus the group as wel l as worki ng on 
coord i nation, flex ibi l i ty, stretc h i ng and d i rection
al ity. the warm-up i nc l udes i solation s of the body 
and total body movement and is done i n  a c i rc le 
or l i ne formation . The main  activity i nc l udes a 
combination of i ndiv idual  and group work. Usu
a l ly ind iv iduals  work with the concept or part of 
the concept bei ng i ntroduced prior to working 
with a group to formu late a movement pattern or 
sequence according  to the d i rections given.  

The fol lowi ng lessons use a drum and 
recorded mus ic  for accompan i ment. I n strumental 
music is often used . 

Lesson 1 - Movement 
Introduction/Mosaic 
Part 1 

I ntroduction of shape through i nd iv idual  
experimentation with frozen statues or shapes. On 
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the cue "change," students create d ifferent 
shapes. I nd iv iduals  create a sequence of fou r  
shapes o n  the i r  own .  (Might ass ign cou nts - 8 ,  4, 
or 2 per shape) Rehearse the shapes with entire 
group, but ind iv iduals  do the i r  own .  
Part 2 

Choose fou r  shapes form the c lass for the 
group to do in u n ison .  Establ i sh  a sequence and 
rehearse as a group. 
Part 3 

I ntroduction of motion us ing s imple locomo
tor movement such as wa l ki ng, ju mpi ng, skip
pi ng, danci ng, joggi ng. Choose fou r  motions from 
c lass suggestions and estab l ish a sequence, Re
hearse as a group. 
Part 4 

Create a new sequence by alternat ing shapes 
and motions:  

Shape 1 Motion 1 
Shape 1 Motion 2 ,  etc. 

Pause : 
Before goi ng on, rehearse a l l  parts to create a 

movement sequence, g iv ing each shape and each 
motion 8 cou nts. 

Sequence Order: 
Part 1 - I nd iv idual  shapes 
Part 2 - Group shapes 
Part 3 - Group motions 
Part 4 - Alternati ng shapes and motions 

Part 5 
Divide group i nto sma l l  groups (4 - 6) . Each 

group creates fou r  shapes for the i r  group. to per
form. Groups perform for each other. 
Part 6 

Try comb i n i ng the group work by p lac ing 
groups i n  concentric c i rc les to form a kaleido
scope of sorts. Rehearse by goi ng th rough the 
shapes in th is  formation . 

Cu lm i nation : 
Combi ne a l l  parts add ing  8 - 1 6  counts or 

movement (co u ld be specific, for example; wa lk
i ng) between parts 4 & 5 and 5& 6 .  

The sequence is  a s  fol lows : 
Part 1 - Indiv idual  shapes 
Part 2 - Groups shapes 
Part 3 - Group motions 
Part 4 - Alternat ing shapes and motions 
Trans ition to sma l l  groups 
Part 5 - Smal I group shapes 
Transit ion to kaleidoscope formation 
Part 6 - Ka leidoscope formation 
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Lesson 2 - Movement 
scul ptures/Puzzles 
Part 1 

I nd iv iduals  move randomly, i n  thei r own 
style, or freeform to the m usic or dru m .  On the 
cue freeze, or after specified counts, i nd iv idua ls  
c reate shapes. Experiment with different ways of 
mov i ng and different shapes with each start and 
stop. 
Part 2 

I n  a c i rc le, each person moves i nto the 
midd le, pauses to make a shape, and moves back 
to origi na l  p lace. 
Part 3 

One at a ti me, students move to the middle 
and create a shape and rema i n .  Each shape at
taches to one a l ready there to create an abstract 
scu l ptu re. Cou ld  be done with free counting or 
ass igned cou nts to add structure. For example, 
each person is  a l lotted 8 - 1 6  cou nts to move to 
p lace. 

Lesson 3 - words and Motion
Th is activity works best when fol lowi ng some 

i ntroductory movement experiences. Shapes are 
used in th is  lesson to symbol ize nou ns.  Motions 
symbol ize verbs. For this lesson, nature wi l l be 
used as a theme. Complexity of the sentence 
development varies with level and abi l ity of 
students . 
Part 1 

As the leader/teacher cal l s  out a nou n, i nd i
v iduals  respond by making a correspond i ng shape 
for the nou n .  For example:  tree, rock, c loud, 
mou nta in ,  etc. 
Part 2 

I n  a c i rc le with others observ i ng, a sma l l  
"example:  group is  selected to create connecting 
shape to symbol ize the " nature" noun given.  I n  
conj u nction with the noun,  the ent i re group 
formu lates a sentence to correspond us ing one of 
the fol lowi ng formu las :  

I a m  a tree. 
noun

I am a tree tal I and colorfu I .  
adj adj 

I am a tree waving i n  the a i r. 
verb phrase 

The group then says the sentence whi le  doing 
the shape and/or motion . 
Part 3 

Sma l l  groups create thei r own sentences, 



choos ing thei r own "natu re" nou n or nouns.  
Groups perform sentences for each other. If t ime 
and group level a l low, groups might do a series of 
sentences to create a group poem of sorts. 

-Variations i n  presentation : 
I n  Part 1 ,  i nd iv iduals  say an " I  am" sentence 

to correspond with the natu re shape bei ng done. If 
appropriate, students might be asked to identify 
parts of speech and parts of the sentence. 

****************************************** 
The materia l  in these sample lessons cou ld be 

divided i nto mu lt iple lessons depend i ng on the 
focus and needs and ab i l ities, however, perfor
mance products m ight resu lt. 

P lease explore and change th is  materia l  as 
you wish.  

I n  c losing, experts from "On The Pu lse Of 
The Morn i ng" by Maya Angelou 

. . .  L ift u p  your  eyes 
Upon th is  day breaking for you .  
G ive b i rth aga in  
To the dream. 

. . .  Here on the pu lse of this new day 
You may have the grace to look up and out 
And i nto you r  s ister's eyes 
And i nto you r  brother's face, 
Your  cou ntry 
And say s imply 
Very s imply 
With hope 
Good morn i ng. 

warm-up Activity 
suggestions 
Sitting: 

-Head i so lations, c i rc les, swi ngs 
-Shou lder iso lations, sh rugs, ro l ls 
-E lbow c i rc les 
-Arm stretches, c i rc le, bends 
-Waist twists 
-Back & leg stretches : 

*legs i n  frog or butterfly position
* legs extend forward in para l le l  position
* legs out in str ide position

-Back & arm stretch with hands c lasped in  
front, over head and in  back 

-Knee and e lbow bends done separately, 
together and alternati ng 

-Ro l l  up to stand ing 
Standing: 

-Balanci ng on each foot separately 
-Gentle knee pu lses (pi les) 

Students are often encou raged to formu l ate 
warm-up exercises by experimenting with isolated 
movements of different parts of the body. 

suggested Musical Artists 
Sweet Honey I n  The Rock 
Malcolm Dalgl ish 
John Klemmer 
The Art of Noise 
Bobby MeFerri n  
Earl K lugh 
G rover Wash i ngton 
George Benson 
Tim Weisberg 
Suzanne Cian i  
George Winston 
Rippi ngtons 
Wynton Marsal i s  
Qun icy Jones 
En ya 
Kenny G .  
Ladysmith Balck Mambazo 
Bien Velez 
Uptown Stri ng Quartet 
Ray Lnych 
Spyro Gyra 
Olatu nj i 
Andreas Vol lenweider 
Doug Babb 
Pharez Wh itted 
Affin ity 
Cathy Morris 
Drums of West Africa 

The fol lowi ng is  taken from Ann G reen 

Ages, G i l bert's Creative Dance for A l l  Ages  Copyright 
1 9 92 

American A l l i ance for Health, Physical Edu
cation, Recreating  and Dance. 

1 900 Associ ation Drive, Reston,  V i rg ina  
2209 1 
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Abstract 
Much as we might desi re, elementary education majors do not enter our  physical education 

methods cou rses as "Tabu la  Rosa" (b lank states) . They enter teacher education programs th i nk ing 
they know about teach i ng and teachers. How students th i n k  about teach ing phys ical  education 
i nfl uences the knowledge they receive about it. The purpose of th is  study is to exami ne the recol
lections of 392 preservice elementary education (e l .  ed .) majors about thei r  elementary school 
physical education experience prior to taking a requ i red Phys ical Education in E lementary Schools  
course. Students completed a questionnaire contai n i ng background data (e.g. ,  year i n  school ,  
parents residence, whether rural  , u rban, or suburban) and 4 open-ended questions on the i r  e l 
ementary physical education program. The objective information was tallied, wh ile the open

ended questions were coded and arranged into three themes "P.E .  was fun when . . .  ,"  "P.E .  was not 
fu n when . . .  ,"  and "The teacher shou ld  help us ."  F i nd i ngs support l iterature that two largest con
tributors to students' l i k ing  or d is l i k i ng physical education are the curr icu l u m  and the teacher. 
Learn i ng about bel iefs in advance shou ld  help the physical education teacher educator ( PETE) 
u nderstand the students bel iefs and experiences in advance and design a cou rse which both 
complements and chal lenges thei r  views about elementary phys ical education . 

Introduction 
Students enter teacher 

preparation programs with ideas 
a l ready formed about what 
teachers do and what teachers 
teach (Hutch i nson, 1 99 3 ;  
Kagan, 1 992;  Lawson,  1 99 1  ) .  
Although these views are chal
lenged d u ri ng the u n ivers ity 
years, bel iefs formed early, such 

as those formed by prospective 
teachers dur ing their long 
period of formal schoo l i ng 
(Lortie, 1 975), tend to be 
strongly held and res istant to 
change (Parjares, 1 992) .  
Teacher tra i n i ng has l ittle im
pact if it contradicts a l ready 
held bel iefs (Crow,. 1 987;  
Doo l ittle, Dodds, & P lacek, 

1 99 3 ;  Kagan,  1 992 ; Lortie, 
1 975 ; Zeichner & Tabac h n ick, 
1 98 1  ) Fai l i ng to change bel iefs 
may partia l ly exp la in  why some 
teachers, once h i red, teach not 
as they were trai ned, but more 
s im i la r  to the ways they had 
been taught (Lawson, 1983) .  
Th is  i s  as true for physical 
education teachers as it i s  for 
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elementary education teachers 
who are req u i red to teach 
physical education at their sites. 

A recent study on physical 
education req u i rements by the 
National Association of Sport 
and Phys ical Education (NASPE, 
1 994) reported that only 1 3  
states requ i re physical educa
tion spec ia l i sts to teach elemen
tary schoo l  physical educat ion;  
36 states permit the elementary 
c lassroom teacher to teach 
phys ical education ; one state 
d id not respond. 

I nd iana is  a state i n  wh ich 
elementary c lassroom teachers 
are permitted to teach physical 
education.  Approximately 1 6% 
of the school corporations 
currently have elementary 
physical education taught by 
classroom teachers ( I nd iana 
Department of Education, 
1 994) . Another 9% have physi
cal education consu ltants ava i l 
able but lessons are taught 
pri mar i ly  by c lassroom teachers .  

I n  preparation for the 
possib i l ity of teach i ng physical 
education, e l ,  ed . majors at Bal l 
State Un ivers ity take a 2 cred it 
course, Physical Education in 
the E lementary School (PEP 
491 ) ,  taught by a specia l ist 
with i n  the Schoo l  of Physical 
Ed ucation.  The c l ass i ntrod u ces 
students to developmenta l ly  
appropriate content and meth
ods for teach ing elementary 
physical education . The pur
pose of th is  study was to deter
m i ne the bel iefs e l .  ed . majors 
had about thei r  elementary 
physical education experiences 
prior to taking PEP 491 . 
METHODS 

Students enro l led i n  20 
sections of  PEP 491 over 5 
semesters ( 1 992-1 994) were 
asked to complete a question
na i re about the i r  e lementary 
physical education program.  
The questionnaire was handed 
out the fi rst day of c lass and 
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returned at the next c lass meet
i ng. Partic ipation was vol untary 
and consent to partic ipate in the 
study was a component of the 
questionna i re. 

The q uestionna i re asked 
both background and open
ended questions. Background 
q uestions i nc l uded i nformation 
on whether they had elementary 
physical education and if so 
who taught it?, partic ipation i n  
ath letics?, whether rai sed i n  a 
rura l ,  u rban, or suburban area, 
and year at the u n ivers ity. 

There were fou r  open
ended questions. These were: 
(a) I real ly l i ked e lementary 
physical education when . ; . ,  (b) I 
rea l ly d idn 't l i ke elementary 
physical education when . . .  , (c) I 
was good i n  . . •  Why?, and (d) I 
was not good i n  . . .  Why?. 

The answers to the back
ground questions were ta l l ied. 
The answers to each open
ended question were typed on 
separate pages, the remarks 
were coded and i nspected for 
themes. Three themes were 
identified : "P .E .  was fu n 
when . . .  ," "P .E .  was not fu n 
when . . .  ," and "The teacher 
shou ld  help us ."  
RESULTS 

A l l  students completed the 
su rvey (N = 408) .  In tota l ,  there
were 2 1  males and 387 females .  
Twenty eight percent had el
ementary physical education 
taught by their c lassroom 
teacher; 60% had a physical 
education spec ia l i st (resident 
with in  the school or iti nerant) ,  
and 2% d idn't have elementary 
physical education . Al most 
30% of the students had partici
pated in h igh school ath letics; 
less than 2% were col lege 
ath letes . 

Most of the students (64%) 
identified themselves from rural  
areas, 24% said they l ived in 
the suburbs, and 1 2% were 
from u rban areas. N i nety-s ix  

percent of the students were 
res idents of I ndiana.  Question
na i re data of students who d id  
not have elementary physical  
education or were not res idents 
of I nd iana were dropped from 
th i s  study. A total of 392 e l .  ed . 
majors part ic ipated i n  th is  study. 
Over 85% were either j u n iors or 
sen iors. 

The e lementary physical 
education program they recal led 
largely was traditiona l .  The 
teacher was responsible for 
establ i sh i ng the ru les, dec id ing 
the c u rr icu l um, organ iz ing 
students, u phold ing  trad itions 
(e .g. ,  picking teams), and teach
i ng the sk i l l s .  Team games 
(basketba l l ,  dodgebal l ,  k ickba l l ,  
vol leyba l l ,  wh ifflebal l ) ,  i nd i 
v idual  activ ities (fo ld  a n d  square 
dance, gymnastics, fitness) and 
low organ ization games (para
chute, scooters) were among the 
most frequently mentioned 
activities taught. O n ly 8% 
mentioned their  curric u l u m  
taught "new" games, e.g. ,  
archery. 

Themes represent consis
tent th reads which appear 
across the descriptions by these 
el . ed . majors about thei r  e l 
ementary physical education 
c lasses. Their themes are not 
simply answers to particu lar  
questions, but  rather are com
posite stories about their experi
ences. The three themes were: 
"P .E .  was fu n when . . .  ", "P .E .  
was not fu n when . . .  " ,  and  "The 
teacher shou ld help us ."  Each 
wi l l  be described us ing the 
words of the students. 

P .E .  Was F u n  When . . . . .
Al I of the students recal led 

l i k i ng activ ities they cou ld do 
wel l .  Over 50% attributed thei r  
success to natural  abi l ity, prac
tice, or p lay ing on an after
school team. Some examples of 
what the students said were: 

" I  rea l ly l i ked PE when we 
d id activities I was good i n . "  



" . . .  when we d id  ru n n i ng 
and anyth ing that requ i res 
moving around because I am 
good at those th i ngs. I am 
rea l ly coord i nated and kept 
myself i n  shape." 

"Si nce I was a chi ld I have 
played softbal  I or have gone 
bowl ing. Dodgebal l  I l i ke to do 
because I often forget my i nferi
ority and can th row myself i nto 
the game, trust ing my i n st incts 
to search and conquer. 

" . . .  when we play competi
tive games, especia l ly when 
they are i nd ividua l  games. I 
don't l i ke to rely on others to 
help me." 

Those i nstances when they 
remembered l i king  phys ical 
education were assoc iated with 
success. Some preferred com
petitive s ituations, where as 
others preferred cooperative 
activities where working to
gether was emphasized . Most 
(83 %) felt if they were success
fu I it was because they had 
done the activity for a long 
time. 1.n genera l ,  everyone l i ked 
physical education better when 
they were successfu l in p lay ing.  
P.E. was Not Fun When •. . 

Physical education was not 
fu n when students were not 
successfu l .  Negative comments 
about physical education out
weighed positive ones, 2 : 1 . 
F itness testi ng, run n i ng ( i nc l ud
i ng re lays), dodgebal l ,  and 
basketbal l  in particu lar  were 
l isted among the least favorite 
activities. Over 70% attributed 
the i r  nonsuccess to a l ack of 
abi l ity due to inadequate prac
tice time, d i s l i ke for the game, 
and emotions ranging from fear 
to embarrassment. As some 
commented : 

"The games were too 
competitive. I d idn't l i ke 
dodgeba l I because I was afraid I 
was go ing to get h it i n  the head. 
I d idn't l i ke races because I felt 
too much pressu re to win ."  

" I  d idn't l i ke performi ng i n  
front of the other c lassmates. I 
a lways felt nervous and I d idn't 
feel l i ke I was as good as every
one else ."  

" I  hated PE c lass when 
team capta ins pick the i r  own 
people for the teams and activi
ties ." 

" I  can not p lay basketbal l ,  
p la in  and s imple, and I never 
have been able to because my 
a im is no good . I was never ta l l  
enough either. My other 
friends were ta l ler than me and 
they were picked before me." 

"My coord ination isn't 
excel lent. I never had the arm 
strength to do c h i n-ups or rope 
c l imbi ng. I 've been self con
scious when it comes to run
n i ng. I am always afraid  of how 
terr ible I look runn i ng." 

In general, the experiences 
of the e lementary education 
majors were more negative than 
positive. Although students 
cou ld name i nstances with i n  
wh ich they experienced suc
cess, many more recol lections 
focused largely on the i r  i nabi l ity 
to perform the sk i l l/dr i l l/routi ne. 
They attributed the i r  nonsuccess 
to inabi l ity (poor coord ination, 
not strong enough, out of 
shape), to few practice opportu
n ities, and to the fear of bei ng 
h u rt or embarrassed. 
"The Teacher Should Help 
Us" 

The el .  ed . majors consid
ered the teacher responsible for 
establ ish i ng a safe environment 
with in  which to p lay and/or 
learn .  Some ( 1 4%) mentioned 
the ro le of the teacher as pos i
tive. These students were 
recipients of teacher praise and 
encouragement. Here are some 
of the i r  comments :  

" I  l i ke i t  when the teacher 
chal lenges us  physica l ly and 
mental ly." 

" Positive feedback from the 
teacher is  a p l us ."  

" . . .  when everyone i s  
treated fai rly.  Sometimes I was 
chosen l ast, or other g i r l s  be
cause we were g i rl s .  But most 
of the teachers made s u re we 
were treated fair ly ."  

Many (72%), however, felt 
the teacher had not done 
enough to teach ski  I ls,  or to 
prevent i nstances of pub l ic  
h u m i l i ation l i ke fai l i ng in  front 
of you r  c lassmates or being 
chosen last. Here are a sample 
of what students said : 

" I  don't l i ke sports l i ke 
basketbal  I because we never 
played it when we were i n  
school and I just don't l i ke it." 

"I wish there wasn't em
phasis on students p ick ing 
teams.  I don't see the bal I 
com i ng at me, my perception i s  
off, so  I was a lways chosen last. 
I was a lways the worst team." 

" I  get embarrassed when I 
am requ i red to do someth i ng I 
can't do and other students to 
watch you ." 

" I  wish students a ren't 
separated by the i r  abi l ity to do 
certai n  ski l l s ."  

" I  real ly l i ke PE when the 
activities to part ic ipate i n  aren't 
for the ath letical ly  gifted. I 
rea l ly  l i ke it when there are 
activ ities that don't h u m i l iate 
the u ncoord i nated person . "  

" I  never d id  l i ke activities 
where eye-h and coordi n ation i s  
the emphasis of games and 
competitive games because I 
have had bad experiences of 
gett ing h it by the bal l  and 
fee l ing  dumb and that I 'm not as 
good as everyone e lse." 

"Get r id of i nd iv idual ized 
testi ng, because I am not good 
at test ing because I stress so 
much.  People don't encourage 
each other they o n ly care about 
them doi ng good and them 
compari ng them." 

Al I students felt it was the 
teachers responsibi l i ty to pro
vide a positive and safe env i ron-
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ment. Some students fe lt the 
teacher had provided them with 
enough praise and encou rage
ment. · The majority, however, 
fe lt the teacher d id  not do 
enough to provide an envi ron
ment free from h u m i l iation.  

 Individual iz ing fitness testing, 
arranging teams in advance, 
avoid ing comparison of one 
persons score to another, reduc
ing the danger of being h it by a 
bal l ,  and encourag ing everyone, 
not just the h igher sk i l led were 
suggestions offered to make 
the i r  experiences of elementary 
physical education c lass more 
enjoyable. 
IMPLICATIONS 

This  study sought to under
stand the bel iefs about e lemen
tary physical education held by 
el. ed majors prior to beg i n n i ng 
the i r  requ i red physical educa
tion content/methods cou rse. 
L iteratu re suggests the two 
largest contributors to student's 
l i ki ng or d is l i k i ng physical  
education are the curr icu l u m  
and the teacher (Aic i nena, 
1 99 1 ; A l l i son,  P issanos, & 
Sakola, 1 990; Luke & S inc la i r, 
1 99 1 ; Tanneh i l l  & Zakrajsek, 
1 993) .  In th is  study, students 
who succeeded in games (the 
curr icu l u m) and/or felt the 
env iron ment u nsafe (teacher), 
did not enjoy the i r  elementary 
physical education c lasses. 
Those who d is l i ked thei r  el
ementary physical education 
c lasses outnu mbered those who 
l i ke ti nearly 2 : 1 . 

Because th is  study de
pended on students' memories 
there isn't a way of knowing 
whether the elementary educa
tion majors were remember ing a 
particu lar grade level i n  which a 
sign ificant event happened or 
whether they were remembering 
a general view of phys ical 
education .  Regard less, the i r  
experiences influence thei r  
bel iefs about what elementary 
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physical education shou ld 
teach,  what it shou ld  not teach,  
and how it shou ld  be taught. 

The PEP 49 1 course taught 
at Bal l State U n iversity has 
changed considerab ly in the 
past 1 0  years. F itness, move
ment education, acqu i s ition of 
motor ski l l s, and cooperative 
activ ities are emphasized over 
competitive team games. How
ever, often sti l l  taught i n  the 
schools  is a program remi n i s
cent of my ch i ldhood - wel l  
over 2 0  years ago. Identify ing 
student experiences i n  advance 
gives PETEs' the opportu n ity to 
des ign a course wh ich both 
compl i ments student's views 
and chal lenges them. In th is  
study, the author fou nd that 
students had defi n ite views 
about the i r  elementary phys ical 
education experiences and that 
many were not i nterested i n · 
repeati ng some of the games 
and h u m i l iating s ituations 
which they remembered . 
Teach ing t ime, then, shou ld  
focus on curr icu l ar models, 
progressions, activ ities, and 
inc l usion strategies which 
extend far beyond "duck, duck, 
goose." 

These elementary educa
tion majors are prospective 
physical education teachers 
with i n  I nd iana. As teachers, 
thei r  bel iefs wi l l  i nf luence both 
what is taught and how it is  
taught. Mode l ing  a curricu l u m  
wh ich is  self chal lengi ng, devel
ops h igh self esteem, and con
centrates on ski l l  acqu is ition 
w i l l  beg in  to cou nter some of 
the i r  negative recol lections. 

Even if they do not teach 
physical ed ucation, these el
ementary ed ucation majors p lay 
an important role.  They w i l l  be 
the advocates for a different 
physical education program in  
thei r  schoo l .  G iven the tra in ing, 
both content and methods, and 
a vis ion of phys ical education 

shou ld  be, these students may 
evidently work to physical 
education's best advantage. 
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JOPERD is a publ ication of the American Al l iance for Health, Physical Education, 
Recreation and Dance, 1 900 Association Drive, Reston, VA 22901 . 

Everything You Always wanted to Know 
About COPYRICHT But Were Afraid to Ask 

Thomas H .  Sawyer, EdD 
Professor of Recreation & Sport Management 

Ind iana State U n ivers ity 
Terre Haute, I N  47809 

8 1 2/2 3 7-2 1 86;  FAX 81 2/23 7-433 8 ;  emai l :  pmsawyr@sci .fac . i ndstate.edu 

Note: This article has been prepared for authors and journal editors. The focus is on multiple 
submissions, an ethical issue, and copyright, a technical concern. 

Not long ago an author submitted a manuscript to 
a state journal,  th i n ki ng it "d id not cou nt" and to 
JOPERD. It was publ ished i n  the state journal at about 
the same time that the author received an acceptance 
letter and a copyright release form from JOPERD. 
Si nce JOPERD, and many other professional jou rnals, 
not publ ish  repri nts, the author was out of l uck. An
other author submitted a manuscript to both a state 
journal and JOPERO, received an acceptance letter 
and retu rned a s igned copyright release to JOPERD, 
but fai led to i nform the state jou rnal ed itor the accep
tance. The manuscript appeared in JOPERD at about 
the same time the state journal  was going to press with 
the article i nc luded . The state journal ed itor was 
forced to pu l l  the article and seek a replacement, 
because a nu mber of state journals do not publ ish  
repri nts. 

You ng professionals in h igher education are 
pressu red conti nual ly to publ ish  scholarly papers i n  
order to gai n  promotions and tenu re. T h i s  pressure 
sometimes leads writers to make honest errors i n  
judgment. These errors have become eth ical issues that 
go beyond the legal aspects of copyright For example, 
is  it eth ical for authors to submit the i r  l iterary product 
to more than one publ i sher (jou rnal)  at a t ime? I s  it 
unprofessional ? I s  it contrary to standard scholarly 

publ ish i ng procedu res i n  education?  Is  it i l lega l ?  
Trad itional ly, the scientist and scholar submits a 

manuscript to only one pub l i sher at a t ime. Once it has 
been rejected it can be subm itted to another publ isher. 

The traditional scientist and scholar wou l d  hold 
that you submit you r artic le to only one publ isher 
at a time. Once you have been rejected you 
resubmit to another publ isher or rewrite. 

On the other end of the spectrum, there are 
professionals who bel ieve it is i mportant to d issem i
nate practical i nformation to the broadest aud ience 
poss ib le .  They seek to have the i r  artic les e ither re
pri nted by a number of journals or they modify the 
artic le and submit to other journals in order to broad
cast the i nformation. Thei r  goal is not to i ncrease the 
number of pub l ications on the i r  vita but to share 
practical knowledge and theories with as many profes
sionals as poss i ble.  

The cu rrent economi c  environment makes i t  
difficu lt  for the professionals to mai nta in  m u lt iple 
subscri ptions with i n  the i r  fields of expertise. Therefore, 
it m ight be va l uable to open the gates to repri nting 
articles i n  a variety of jou rnals .  B ut the e l ite journals 
w i l l  want to keep the gate c losed for fear of los ing 
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subscri ptions, and more importantly, prestige. 
Authors need to cons ider these fu ndamental 

eth ical pu bl i sh ing questions before dec id ing where to 
submit the i r  work. Should it be to on ly one publ isher 
at a ti me, or shou ld authors take the shotgun approach 
to d issemi nate their thoughts and ideas ? If the l atter 
approach is used, the authors should i nform the 
various journals that a manuscript has been subm itted 
to other jou rnals and I ist the pub I ications. Then the 
ed itors can decide whether or not to consider publ ish
i ng the manuscript. However, it might be better to send 
m u lt iple query letters to journals in order to fi nd the 
appropriate publ ication outlet for the i r  work. F ina l ly, if 
the latter approach is used be carefu l not to viol ate the 
Copyright Act of 1 976. 

Most profess ional journals, i ncl uding many state 
journals, do not accept mult ip le submissions. Many of 
these journals have statement s imi lar to the fo l lowi ng 
i n  their Guidelines for Authors : 

Note: Manuscripts submitted to jOPERD should 
not be submitted to other publications simultaneously. 

This statement is found i n  jOPERD and Strategies, 
Illinois AHPERD journal, and Indiana A HPERD jour
nal, but some do not state that i n  the i r  gu idel i nes for 
authors .  Authors need to be aware that these pol ic ies 
exist whether pub I ished or not. 

Beyond the eth ical issues are a variety of copy
right concerns that authors and editors need to u nder
stand. The fol lowi ng i nformation is a brief summary of 
copyright law as it relates to l iterary works. Fu rther, a 
suggested l i st of read i ngs rel ati ng to copyright has been 
provided for those who want more in depth i nforma
tion. 

Copyright Act of 1 976 
Have you ever s igned an agreement assign ing to 

the publ isher the exclusive right to publ ish you r  
work? Have you ever a l l owed another publ isher to 
publ ish you r  work after assign i ng a copyright to the 
origi nal publ isher without seeking perm ission to 
reprint the artic le?  Have you ever been to ld that the 
publ isher had an excl usive right to publ ish  you r  work 
without you ass ign ing the copyright to the publ i sher? If 
you answered yes to any or a l l  of the above questions 
then the fol lowing i nformation wi l l  be usefu l .  

What is a copyright? 
One major lega l respons ib i l ity of an author is 

compl iance with the copyright law. A Copyright is  an 
i ntangib le right granted by statute to the author of a 
I iterary production. The author, for a specified period, 
has the sole and exclusive priv i lege to possess, make, 
publ ish, and se l l  copies of the i nte l l ectual prod uction, 
or to authorize others to do so. 

What is copyrightable? 
Only original work can benefit from copyright 

protection.  The writer must create work which has 
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some mi  n i mal artistic qual  it ies. And, of cou rse, the  
work cannot be copied from the copyrighted work of 
another person .  There are seven categories of works of 
authorsh ip :  l iterary works, musica l  works, d ramatic 
works, pantomi me and choreograph i c  works, p ictoria l ,  
graph ic, and scu l ptural  works, motion p ictu res and 
other audiovisual  works, and sou nd record i ngs. 
(Copyright Act of 1976, 17 U .S .C.A. 102 (a)) .  

What is not copyrightable? 
There are a number  of th i ngs that are not 

copyrightable inc lud ing facts, titles, and obscene 
materials, as determi ned by the cou rt. If a work sub
mitted for copyright conta ins  material  that appears to 
be l i belous or sed itious, it wi l l  sti l l  be accepted for 
copyright because the material  i s  protected by the F i rst 
Amendment u nti l its l i belous and sed itious character i s  
establ ished i n  cou rt. 

What are exclusive rights? 
The Copyright Act of 1 976 (17 U .S .C.A. secs. 101 

et seq .) that own i ng the copyright to a l iterary work 
refers to the exclusive rights to make or authorize the 
reproduction of copies, preparation of derivative 
works, the d istribution of copies (by sale, other owner
sh ip  transfer,, rental ,  lease, or lendi ng), and the pub l ic  
performance or d isplay of the work. 

Exclusive rights are provided by a copyright to 
make or authorize the reprod uction of copies, the 
preparation of derivative works, the d i stribution of 
copies, and the pub l ic  performance or d isplay of 
the work. 

What is copyright infringement? 
The owner of a copyright or any of the exc lus ive 

rights in a copyright may recover damages for the 
actua l  damages suffered as a resu lt of the i nfri ngement, 
and any profits of the i nfri nger that are attri butable to 
the i nfringement. 

What is the length of a copyright? 
U nder the 1976 Act, a l iterary work created after 

Jan uary 1 ,  1978 is protected by copyright for the 
l ifetime of the author p l us 50 years. The 1976 Act a lso 
extends the copyright protection afforded to I iterary 
works created before January 1, 1978 for as long as 75 
years the i n it ial 28 year term p lus  a second renewal 
term of 47 years. Once the l iterary work is  no longer 
protected by copyright, it fa l l s  i nto the public domain, 
mean ing that it may be used by anyone for any pur
pose, free of charge. Thus, any l iterary work written 
more than 7 5 years ago may be freely used by anyone 
without payment to or permission from to the former 
copyright owner, whether that be an author or pub-
1 isher. 

Who owns a copyright? 



The 1976 Act vests copyright ownersh ip  i n  the 
author or authors of the work. "Author," however, is 
not defined in the Act. Impl ic it in the structure of the 
Act is the idea that the author is  the creator of a work, 
the person who bri ngs origi nal ity to it. Whi le  th is  
seems s imple and straightforward enough, copyright 
ownersh ip  is  often anyth ing but that. Copyrights (and 
parts of copyrights) are common ly bought, sold, 
assigned, and traded so that figu ring out who owns 
what can be d ifficu lt. 

How does one get a copyright? 
Any author can copyright a l i terary work by 

s imply fi l i ng an appl ication for copyright with the 
Register of Copyrights, Copyright Office, Li brary of 
Congress, Washi ngton, D.C.  20559. The average cost 
of this process is  $ 1 5 .  

The writer wi l l  f ind i t  he lpfu l to have a n  u p  to 
date Copyright I nformation Kit, which can be obtai ned 
free u pon request from the Copyright Office. You do 
not have to ass ign you r  exclus ive right to a pub l isher. 
However, a publ i sher may choose not to pub l ish you r 
work if you do not s ign a copyright re lease statement. 

What is copyright Notice? 
The Act requ i res that a copyright notice be pl aced 

on "al l pub l ic ly  d i stri buted copies from which the 
work can be visua l ly perceived, either d i rectly or with 
the aid of a mach ine or device."  The notice consists of, 
Copyright, or Copr., the year of fi rst pub l ication of the 
work, and the name of the copyright owner or an 
abbreviation by which the name can be recogn ized, or 
a genera l ly  known a lternative designation of the 
owner. The position of the notice must be such "as to 
give reasonable notice of the c la im of copyright." 

The Act provides that the om ission of copyright 
notice or omission of a name or date of the use of a 
date more than one year later than the actual date of 
pu bl ication w i l l  not inval idate a copyright if (1 ) notice 
has been om itted from a re l atively smal I number of 
copies; (2) registration has been previously made or is  
made with i n  five years of the publ ication without 
notice and a reasonable effort is  made to add notice to 
a l l  copies; or (3) the omission of notice violates a 
written req u i rement by the copyright owner that such 
notice appear on al l  copies. If a year ear l ier  than the 
actual publ ication date appears in the notice, the 
copyright is  sti l l  va l id and the copyright term is com
puted from the ear l ier  date. 

Copyright notice cons ists of ©, Copyright, or 
Copr., the year of fi rst pub l ication of the work, and 
the name of the copyright owner or an abbrevia  
tion by which the name can be recogn ized, or a 
genera l ly  known a lternative des ignation of the 
owner. 

What does it mean when the author as
signs a copyright? 

When an author has a manuscript accepted for 
pub l ication by national profess ional journal such as 
JOPERD and many others, the writer signs a form 
assign i ng the copyright for the l iterary work to the 
publ isher. Once this i s  completed the pub l i sher owns 
the exclusive right to reproduce the manuscri pt, sel l  
the manuscript, and a l low other publ ishers to reprint 
the man uscr ipt. The author has rel i nqu ished h i s/her  
right to the  man uscr ipt. The author can n o  longer 
have the manuscri pt repri nted by any other publ ication 
without permission from the copyright owner (pub
l isher in th is scenario) .  

What are the dangers of sending a manu
script to more than one publisher? 

It is a common practice to send book manuscripts 
to more than one publ isher at a time for review. Once 
the offers start arrivi ng authors revi ew them carefu l l y  
and se lect the one that is  most advantageous to them 
and the i r  future readers. However, submitti ng you r  
scholarly artic le  manuscript to more than one jou rnal 
is  a questionable procedu re. Worse yet i s  a l low i ng 
you r  copyrighted (by the publ isher) artic le  be pub
l ished by more than one jou rna l .  Many educational 
journals do not accept man uscri pts subm itted to other 
jou rnals  s imu ltaneously. Not only is th is u neth ical ,  it is 
i l legal if the author or publ isher has not sought permis
sion to publ i sh .  The publ isher can sue you to compel 
you to pay it for damages, or to stop you from i nfri ng
ing on its copyright, or both . 

How do you seek permission to reprint 
your article? 

If you want to reprint you r  l iterary work in total ity 
or i n  part you should complete the fol lowi ng "permis
sion form" and subm it to the copyright holder. 

(See Perm ission Form next page) 

Author Guidelines for Dealing with copy
right 

The fol lowi ng are a few general gu idel i nes for 
authors to be aware of relat ing to copyright: 
• The author may apply for a copyright with the

Register of Copyright.
• Where the author retai ns the copyright in a contri

bution to a jou rnal (magazi ne), the author shou ld
genera l ly make it a req u i rement i n  writi ng that, as a
condition of h is/her authorization of pub l ic  d istr ibu
t ion of copies, the contribution bear a separate
notice of copyright i n  the author's name. However,
a s i ngle notice of copyright appl icable to the maga
z ine as a whole is genera l ly  suffic ient to satisfy the
notice provis ions of the l aw with respect to separate
contributions, regard less of owners h i p  of copyright
in the contri butions.
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PERMISSION FORM1 
Dear           : 
I am prepar ing a book titled (or I am submitt ing my artic le titled) to be publ ished 

by ________________________. May I have you r  permission to i n c lude the fol l owing materia l  from 
( o r May I have you r  permission to reprint) 

by _____________ _ 
page , l i ne th rough page , l i ne total n umber of words 

______ begi n n i ng, " ," and end i ng, " . " 
i n  my book and i n  futu re revi sions and ed itions thereof, i nc lud ing nonexc l us ive wor ld  r ights i n  a l l  

languages . These r ights w i l l  i n  n o  way restrict republ ication of you r  mater ia l  i n  any other form by you 
or others authorized by you .  Sho u ld you not contro l these r ights i n  the i r  enti rety, wou l d  you let me 
know whom else I must write. 

U n less you i nd icate otherwise, I w i l l  use the fol lowi ng cred it l i ne [ ind icate cred it l i ne] and copy
right notice [ i nd icate copyright notice . . .  Copyright 1 989 Tom Sawyer] . 

I wou ld  greatly appreciate you r  consent to th is  request. For you r  conven ience a release form i s  
provided below and a copy of th is  letter is  enclosed for you r  fi les. S incerely, 

Tom Sawyer 

I (we) grant permiss ion for the use requested above. 

Date __________ _ 

1 Th is form has been adapted from a s i m i l ar form in  Crawford, Tad . ( 1 977) .  The Writer's Legal 
Gu ide. New York :  Hawthorne Books, I nc.  p.23 . 

• The author has the right to decide whether or not to
ass ign the copyright for the l iterary work to the
publ isher.

• The author does not have to ass ign the copyright to
the publ i sher.

• The transfer of the ownersh ip  of a copyright, or of
the ownersh ip  of any excl usive right comprised i n  a
copyright, must be i n  writ ing and s igned by the
owner of the right conveyed . Th us, ord i nari ly on ly
nonexc l usive rights are transferable ora l ly.-

• The author may not have reprinted or reproduced
for sale or d istri bution the l iterary work copyrighted
by the publ isher without permission of the pub
l i sher.-

• In no case does copyright protection for an original
work of authorsh ip  extend to any idea, procedure,
process, system, method of operation, concept,
pri ncip le, or d iscovery, regard less of the form i n
which i t  is  described, explai ned, i l l ustrated, or
embod ied in such work.

Copyright is a crucial  right for writers, not only 
for fi nancial  reasons but for the pu rposes of artistic  
control as  wel l .  I t  is  a right eas i ly and i nexpens ively 
obtai ned, but of long du ration and sign ificant effect. 

The fo l lowi ng is a l i st of suggested read i ngs for 
the writer: 
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• L ibrary of Congress. Copyright Office
• How to i nvestigate Copyright status (1993)
• Copyright Basics (1993)
• Copyright Notice (1993)

• Superi ntendent of Government Docu ments, U n ited
States Government Pri nti ng Office

• Copyright Amendment Act of 1992 (1993)
• Patterson L.  Ray and Stan ley W. L i ndberg. (1991 ) .

The nature of copyright: a law of users' rights.
Athens, GA: of Georgia Press.

• Strong, Wi l l iam S .  (1993) .  The copyright book: A
practical guide. Cambridge, MA: M . l .T.

Resources 
Black, H .C., Nolan Haley, J .M.  (1 990). Black's Law Dictionary. St.

Pau l :  West Publishing Co. 
Bunn in, B., & Beren, P. (1 983). Author Law & Strategies: A Legal 

Gu ide for the Working Writer. Berkeley: NOLO Press.

Crawford, T.  (1 978) .  The Writer's Legal G u ide. New York
Hawthorne Press. 

Kapl in, W.A. (1 978). The Law of H igher Education. Wash ington : 
Jossey Bass Publ ishers. 

Pol king, K., & Meranus L.S.(Eds.) (1985). Law and the Writer 
Cincinnati: Writer's Digest Books. 

Reutter, E . E.,Jr.  (1991 ). (4th Ed. ) The Law of Publ ic Education 

Mineola, N .Y . :  The Foundation Press, I NC. 

Dictionary.
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Date _________________________



In  Memoriam 
Suzanne Pernice 

Professor Emerita of Physical Education 
1 930-1 996 

by Mi ldred Lemen and Ferne Pr ice 

Sue Pern ice is best described as a teacher, an advi sor, a coach ,  a 
leader, an activi st, a part ic ipant, and a professiona l .  Her q u ick wit, her 
i nte l l igence, her strong bel iefs and val ues, her w i l l i ngness to enter i nto 
debate, and her ready smi le  are a lso descr iptive of Sue. 

Born i n  Warren,  Oh io, Sue received her B .S .  from Kent State U n i
vers ity, the M.A. from U n iversity of M in nesota, and the Ph . D .  from the 

U n ivers ity of Iowa. She taught at Woodrow Wi lson H igh school in Youngston, Oh io, and Pennsylvania 
State Un ivers ity before comi ng to I nd iana State U n iversity i n  1 965 .  

She taught a wide variety of physical education u ndergraduate and graduate courses d u ri ng her 
ten u re at I SU .  She was a genera l ist who had expertise in many areas of her profession .  She was a lways 
w i l l ing to accept new respons ib i l ities and develop new courses when the need arose. She part ic ipated 
in  many departmental ,  schoo l and u n ivers ity com m ittees and was one of the mainstays of the depart
ment. She was extremely consc ientious, and seldom missed c lass for any reason,  and expected other 
facu lty members to adhere to that same level of conscientiousness. 

As coach of the ISU fie ld hockey team, Dr. Pern ice had a strong i nfl uence on many you ng women 
scholar ath letes. She insti l led in her players the inherent val ues of vars ity competition such as hard 
work, respons ib i l ity, team p lay, and to never give up.  She earned the undying respect of her team 
members. 

As a professional  , Sue was active in the national physical ed ucation honorary, Delta Psi Kappa. As 
fou nder and sponsor of the ISU chapter, she received the national outstand i ng sponsor of the year award 
twice. She served Delta Ps i Kappa as national pres ident and was on the editorial  board of its publ  ica 
tion, the Foi l ,  for several years. 

Sue was an active part ic ipant in facu l ty government at a l l  leve ls  of the u n ivers ity. She served on the 
Senate and the Executive Committee for many years, and was elected Secretary several times. She 
served on n umerous un ivers ity com m ittees i ncl ud ing Facu lty Affairs, promotions, leaves, various search 
comm ittees, and was cha i r  of the ath let ic committee. 

Not on ly d id Sue give of her time and ta lents to ISU,  but her bel ief i n  the un iversity was evidenced 
th rough financial  contributions to the President's Society, the Sycamore Varsity C l u b, and several 
women's teams. Her loya lty to the u n ivers ity was manifest i n  her attendance and part ic ipation i n  ath
letic events and other u n ivers ity fu nctions. 

She reti red in  December, 1 994, but did not enjoy one day of her ret i rement as she was d iagnosed 
with cancer that same week.  She died the same way she l ived : fight ing for everyth i ng i n  which she 
bel ieved . She was never out of character in her ph i losophy and never gave up hope that she wou ld  
conquer the cancer that had i nvaded her  body. 
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STUDENT INVOLVEMENT: ALIVE AND WELL 
by Ed Sch i l l i ng 

Fac u lty Representative 
School of Physical Education 

I U PU I  
901 West New York St. 
I nd i anapol is, I N  46202 

An often stated remorse lately  has been that students today are apathetic, not i nterested in service 
and miss ing out on those benefits of service learn i ng. That myth was shattered d u ri ng the February 16-
1 7th IAH PERD Board of Di rectors leadersh ip  weekend . 

It was d u ri ng that weekend that the Student Action Counc i l  of the I nd iana Association for Hea lth, 
Physical Education, Recreation and Dance assembled its fi rst board of d i rectors . 

Th is  board is made u p  of ten student vol u nteer members from a variety of col leges i n  I nd iana.  Its 
pu rpose is to promote profess iona l i sm among students th roughout the state. 

As the facu lty advisor for th i s  cou nc i l ,  I can say that we cou ld  fi nd no better group of people, i n  or 
out of col lege, to promote profess iona l i sm than th is  group of ten .  They part ic ipated very actively i n  the 
work the board was doi ng as a whole. Many of the ideas presented by members of the Student Board of 
Di rectors became action items for the enti re group. 

In the group's i n it ial meeti ng, led by Student Pres ident Chr is  Gordon of U I PUI ,  a plan was formu
lated for the pursu it of student participation in the state conference from every col lege in I nd iana.  As I 
watched the enthus iasm and wi l l i ngness to contribute by these young profess ionals, I cou ldn't h ave 
been more pleased . I feel confident that our  profess ion is i n  great hands for the future. 

It is  real ly  no wonder that th is  group contributed as i t  d id .  The composite of th i s  group is phenom
ena l .  The average grade point average of the group of ten is 3 .2 5  out of a 4.0 system. The i r  professional

partic ipation exudes leadersh ip, ranging from many presidencies of campus groups to vol unteer teach
ing/coach i ng and leadersh ip  in an average of th ree different groups per member. 

The names and schools  of th i s  e l ite, i naugu ral  board of d i rectors are as fol lows :  
1 .  Jenn ifer Brash o f  I U PU I  
2 .  Shane Crabtree (president-e lect) of U I PU I  
3 .  Ch ris Gordon (pres ident) of U I PU I  
4 .  Josh Laycock of I nd iana U n ivers ity 
5 .  Donna McCarty of Taylor U n ivers ity 
6 . Beth Prior of Taylor U n ivers ity
7. K imberly Ruby of Manchester Col lege
8. Kara Scheumann of Manchester Col lege
9 .  Mike Velasquez of U I PU I  
1 0. Jenn ifer Wei nberg of Manchester Col lege 

I s  student i nvo lvement a l ive and wel l  i n  the areas of health, physical education, recreation and 
dance? You bet our  futu re it  is .  

Indiana AHPERD journal/Spring 1 996 - 34 

-. 



The N .Y.C. Cl1ilbrctt� s Futt Rutt 
Mitti .... Maratl1ott 

The N .Y.C. Ch i ld ren's Fun  Ru n Mi ni-Marathon 
435 W. 1 1 9th Street Su ite 2 B  

New York, N Y  1 002 7 

Is proud to present its fi rst ann ual  ch i ldren's marathon on Saturday J u ne 1 ,  1 996 .  Th is is a race for 
a l l  ch i ld ren i n  grades ki ndergarten through twelve. (ch i ld ren from the 50 states w i l l  be run n i ng) . It 
doesn't matter where the ch i ld ren l ive or where they are from, they can come and "Rutt for Collc5c .. . 

The N .Y.C. C h i l d ren's F u n  Ru n M i n i-Marathons' pri mary fu nction i s  to ass i st ch i ldren financ ia l ly  
with the cost of a Collc5c £bucatiott. 

Th is  year theme is "Rutt for Collc5c .. 

Parents/grandparents are al lowed to run  with thei r  c h i ldren from grades k i ndergarten through s ix i n  
the m i n i-marathon . 

The N .Y.C. C h i ld ren's F u n  Run M i n i-Marathon w i l l  take place i n  central park located i n  New York 
City. Travel d i scou nts wi l l  be ava i lable for c h i ldren and thei r  fami l ies or people who l ive outside of the 
state and want to attend the run.  50% off on fi rst Class and 1 0% off on the lowest fare on Conti nenta l  
Air l i nes. More i nformation w i l l  be  provided a a later date, i nc lud ing i nfo. for buses and tra i ns. A c h i l d  
whose fami ly that l ive outs ide of New York City a n d  c a n  not part icipate i n  the m i n i-marathon w i l l  re
ceive a Tee-sh i rt. 

We i nvite commiss ioners, superi ntendents, coaches, teachers, pr inc ipals ,  Board of Education repre
sentatives, etc . to come to cheer the ch i ld ren on.  

There w i l l  be fu n and games (tenn i s, baseba l l ,  vo l leyba l l ,  soccer, badmi nton,  a potato sack race, an 
ch i ldren's comedy show and a c h i ldren's dancing contest) for al l  ch i ldren after the m i n i-marathon .  So 
come and enjoy the N .Y.C. Chi ldren's Fun Fun Min i -Marathon and have a day fi l led with joy ! 

If you have any questions you can contact: 
S imone Burns (2 1 2) 864-1 41 9 or send a self-addressed stamped envelope to : 
The N .Y.C. Ch i ld ren's F u n  Ru n M i n i-Marathon 
435 W. 1 1 9th Street Su ite 2 B, New York, NY 1 002 7 
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National Association for Sport and Physical Education 
1 900 Association Drive • Reston, VA • 22091 • (703) 476-341 0

FAX • (703) 476-9527 

· May: National Physical Fitness & Sports Mon th
Is Your Child Being Physically Ed ucated? 

For more information contact: Paula Keyes Kun <703> 476-3461 

RESTON, MA, March 1 ,  1 996 - I ncreas ing a ch i ld's physical competence, self-esteem and enjoy
ment of physical activ ity is one of the pri nc ipal  goa ls of today's qua l ity physical education program, 
reports the National Association for Sport & Physical Education (NASPE).  Dur ing May : N ational Phys i
cal F itness & Sports Month, NASPE i nv ites al l  parents across the cou ntry to v is it the i r  ch i ld's physical 
education c lass and to learn how the i r  ch i l d  i s  bei ng physica l ly educated . 

Accord i ng to NASPE Executive Di rector Jud ith C.  You ng, Ph . D.,  " Parents shou ld  f ind the answers 
to : Who teaches phys ical education?  What are ch i ld ren supposed to learn ? How often is it taught? 
How much time i s  spent bei ng physical ly active? Are the ch i ld ren doing appropriate activ ities for their 
ages? 

A physical ly educated person has learned ski l l s  necessary to perform a variety of physical activ ities; 
is physical ly fit; part ic ipates regu lar ly in physical activ ity; knows the i mpl ications of and the benefits 
from i nvolvement i n  phys ical activ ities; val ues physical activity and its contr ibutions to a healthfu l l ife
style. A h igh qual ity physical  education curr icu l u m  i nc l udes: 

• I nstruction in sport and game activ ities, rhythms and dance experiences that are a l l  designed to
enhance the physical ,  mental and socia l/emotional development of every ch i ld

• Experiences that encourage c h i ldren to question, i ntegrate, analyze, com m u n icate, apply cogni
tive concepts

• Opportun ities to work together to improve thei r  emerg ing socia l  and cooperative ski l l s and gain a
wide mu lti-cu ltu ra l view of the world

• Use of fitness education and assessment to help ch i ld ren u n derstand, enjoy, i mprove and/or
maintai n  thei r  phys ical health and wel l-bei ng

• Classes designed for ALL ch i ldren to be i nvo lved i n  activ ities that provide max imum opportu n ity
to be conti nuous ly active.

The National  Associ ation for Sport & Phys ical education ( NASPE) is the largest of s ix  associ ations of 
the American A l l iance for Hea lth, Phys ical Education, Recreation & Dance (AAH PERD). A nonprofit 
membersh ip  organ ization of over 25 ,000 professionals  and students i n  the field of sport and physical 
education, NASPE i s  the on ly national association ded icated to strengthen i ng basic  knowledge in sport 
and phys ical education, d isseminating that knowledge among professionals and the general publ ic, and 
putt ing that knowledge i nto action in schools  and commu n ities across the nation. 
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10 MOST COMMON REASONS FOR 
REJECTION OF MANUSCRIPTS 
SUBMITTED TO THE JOURNAL 

1 .  The quality of writing is poor.

2. It deals with a specialized subject that wou ld inte rest
too few readers. 

3. If offers no new insights or information.

4. It is overdocumented to the extent that references 
hinder the flow of reading. 

s. The topic is too narrow in scope.

6. It is largely a promotional piece for a person,  place or
product. 

7. It is a review of information available in  other 
pu blications. 

s. The content wou ld not interest HPERD professionals. 

9. It includes information that is inaccurate or outdated.

1 o. It is written in dissertation style.
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How Many would Like an
Indiana AHPERD Home Page on 

the world Wide Web? 
Those who are interested contact Tom sawyer 

<pmsawyer@scifac.lndstate.edu>. The information below is what Kansas AHPERD is 
doing. Is this what we would want? 

Thank you,  
Tom sawyer 

Are you ready for the KAH PERD Home Page on the World Wide Web (WWW) ? Wel l , wait no 
longer - it 's here and anyone who has internet can access the home page by goi ng to the fol lowing 
address : 

http://www.emporia.edu/N/www/hper/kahperd/kahperd.htm 
Th is page is u nder construction, but there are qu ite a few th i ngs that you might want to check out. 

KAH PERD's Home Page has the areas l i sted below. 

Kansas Association of Health, Physical Education,  Recreation 
and Dance <KAHPERD> Home Page 

Executive Board 
• F u rn ishes names, addresses and phone n u mbers of executive board .

Activities 
• L i sts i nformation on workshops, share days, meeti ngs, etc.
Grants 
• Provides i nformation on who to contact for grant money avai lab le  th rough KAH PERD.
Awards 
• Li sts the awards and procedu res for nominati ng people for these awards.
Journal and Newsletter 
• I nd icates the dead l i ne dates for artic le subm ission
conventions 
• Suppl ies i nformation on the state, d istrict, and national conventions i n  the area of H PERD
Future Items 
• F reebies, Activity of the Month, School Program of the Month

In add ition, you may be i nterested in an e-mai l  service from Sportime cal led pe-talk .  Th is  service is 
a commun ications environment that lets you ask and answer questions, share ideas and post commen
taries about phys ical education . It was created by Sportime to help physical educators resolve day-to
day teach i ng and admi n i strative problems. The service i s  free ! A l l  you h ave to do to subscribe is to 
send and e-mai l message (Message is Subscr ibe) to : 

pe-talk-digest-request@lists.sportime.com 
One other state assoc iation you might want to check out is V i rgi n ia. V i rg in ia  has a section on 

" Lesson Plan Exchange." To get to VAH PERD's Home Page, the address i s :  

htttp:/ /pen.k1 2. va.us/ Anthology /Pav /VA_Assoc_Health/va hperd.html 
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Physical Education sourcebook 
Editor:  Betty F .  Hennessy, Ph.D. 

Contact: Sharon Kennedy 
ISB N :  0-873220863-4 

US Price: $24.00 (Paper) 
Canadian Price: $35 .95 

Pages : Approx 224 
Item : BHEN0863 

Pub Date: November 1 995 
PHYSICAL EDUCATION SOURCEBOOK not only reviews the latest trends in physical education curriculum development and 

implementation but also provides comprehensive l isting of practical resources physical educators can use to improve their own programs. 
Divided into two d istrict parts, this one-of-a-kind guide contains chapters written by 1 0  experts in physical education curriculum design 
and instruction. 

" I've never seen a book l ike PHYSICAL EDUCATION SOURCEBOOK, says Marybell Avery, PhD, consu ltant for health and physical 
education, Lincoln (NE) Public Schools. "In one volume, this un ique resource contains a wealth of information that effectively provides 
the physical education professional with a complete overview of the profession as it exists today." 

Says Martin Niemi, physical education and health teacher, Aleyeska (AK) Central School, "The terrific format makes PHYSICAL 
EDUCATION SOURCEBOOK user-friendly and information-accessible. It should provide professionals in  physical education with a 
functional tool that wi l l  save time and effort." 

Part I of the PHYSICAL EDUCATION SOURCEBOOK summarizes recent changes and trends in physical education, including 
curricular design, student assessment, inclusion of a l l  students, and funding. Physical educators can use the information in  this section to 
evaluate their  own practices and determine what changes they can make to improve thei r  programs. 

Part I I  provides complete l istings of the instructional materials that physical educators can use to help them implement the ideas and 
practices d iscussed in Part I .  Included are annotations and recommendations for 
• state-level curriculum gu ides and contacts;
• basic instructional materials such as lesson plans, student texts, and software and other h igh-technology aids;
• supplementary books, music, and videos; and
• equ ipment manufacturers, publ ishers, and support organ izations.

The PHYSICAL EDUCATION SOU RCEBOOK i s  for physical educators at a l l  levels who are looking for practical resources for their  
c lasses, as wel l  as for curriculum d irectors who are searching for the latest ideas on instructional materials and professional development. 
Physical education adm inistrators and coord inators wi l l  also find this a handy resource. 

CONTENTS 
Preface • List of Contributors 

Part I. Physical Education Today 
Chapter 1. Current Trends and Issues in Physical Education, Judith C. Young, National Association for Sport and Physical Education • 
Chapter 2. Designing the Curric u l um for Qual ity Physical Education Programs, Catherine 0. Ennis, University of Maryland • Chapter 3. 
Assessment in the School Physical Education Program, Judith Rink and Larry Kensley, University of South Carolina and University of 
Northern Iowa • Chapter 4. A Focus on Inclus ion in Physical Education, Diane H. Craft, State University of New York College at Cortland 
• Chapter 5. Securing Fund ing for Physical Education, Louis Bowers, University of South Florida 

Part I I .  Curriculum Resources and References 
Chapter 6. State Level Curricu lum Gu ides and Contacts, Robert Ritson, Oregon Department of Education • Chapter 7. Recommended 
Curriculum Materials to Enhance Student Learn ing, Bonnie Mohnsen, Orange County Department of Education, Costa Mesa, California • 
Chapter 8. Chi ldren's Books for physical Education, Pat Bledsoe, Downey Unified School District, Downey, California • Chapter 9. 
Curriculum Materials Producers and Equipment Suppl iers • Index 

ABOUT THE EDITOR 
Betty F. Hennessy has worked as a physical education consu ltant in the Los Angeles County Office of Education s ince 1 979.  As a 

special ist in the Division of Curriculum and Instructional Services, Betty serves 95 school d istricts and is responsible for helping them find 
physical education resources related to curricu lum and instruction. From 1 986 to 1 988, she also served as a visiting physical education 
consultant to the California State Department of Education. Previously, Betty spent seven years as a physical education teacher. 

In 1 984 Betty received a PhD in physical education from the Un iversity of Southern Cal iforn ia, where she specialized in  curriculum 
and administration. The author of the Essentials o f  Physical Education textbook series, she  also was a member of  the writing committee for  
the 1 986 California Handbook for Physical Education, which establ ished a curriculum framework for Cal ifornia schools. 

Betty is past chair of the National council  on Physical Education for Chi ldren and the National Counci l  for City and County Direc
tors. She is a recipient of the Honor Fellow Award, presented by the American All iance for Health, Physical Education, Recreation and 
Dance, and the Honor Award, presented by the Cal ifornia Association for Health, Physical Education, Recreation and Dance. 

� () Human Kinetics lb� The Information Leader in Physical Activity 

To receive ll review copy: 
United States • P.O. Box 5076 • Champaign, IL 61 825·5076 

(217) 351-5076 . 1-1100-747-4457 
Canada • 475 Devonshire Road • Suite 1 00  • Windsor, ON NBY 2l5 

(519) 971-9500 . 1 -8()().465-7301 
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Refereed Articles: Guidelines for Authors 
The fol lowing information should be used when submitting a 

manuscript to the IAHPERD Journal. Many types of original manu
scripts are suitable-theoretical, practical, techn ical, h istorical, phi lo
sophical, creative, controversial .  

Write for the Journal's readership and be sure to spel l  out the 
impl ications of the article for the d iscipl ine. Use a s imple, clear and 
d irect writing style, avoiding the use of first person pronouns and 
repeated references to one's institution. 

Ph i losophical and h istorical backgrounds are not usual ly nec
essary unless these are the primary purposes of the manuscript. 
References are not compulsory, but writing ethics d ictate that quoted 
material as wel l as historical sources be cited in bibl iographical style. 

When reporting research results, try to maintain non-techn ical 
language and to avoid complex tables wh ich are not d i rectly related 
to the text. Avoid extensive d iscussion of methodologies and 
statistical techniques un less they are c learly un ique. Concentrate on 
theoretical framework, reasons for conducting the research, discus
sion, and appl ications to the field. 

The IAHPERD accepts submitted materials for the Journal as 
"professional contributions" and no renumeration can be offered. 
Authors receive one compl imentary copy of the issue contain ing their 
article. 

TECHNICAL SUGGESTIONS 
Style. Material shou ld be presented consistently throughoutthe 

manuscript. Preferred style is that of the American Psychological 
Assoc iation (APA) Publication Manual . 

Length. Maximum preferred length is ten double-spaced pages. 
Smaller manuscripts wi l l  be considered but wi l l  receive lower priority 
for inclusion in the Journal .  

Cover Page. Type title manuscript about three inches from top 
of page, fol lowed by author name(s) as it/they appear in the publ ished 

piece. Drop down a few spaces and type complete name, address and 
phone number of author with whom editor should correspond. Also, 
state number of words in  manuscript (rounded to nearest hundred). 
Author name'(s) should appear only on this page, s ince the ed iting 
process is  conducted as "bl ind review." 

The Text. Fu l l  title should appear again  attop of page only. Use 
only white 8 1 /2x1 1 "  paper and dark typewriter ribbon. Margins on 
all  sides should be at least one inch. Pages should be numbered 
consecutively in the upper right hand corner and carry a runn ing head 
(partial title) just below the page number. Long quotations should be 
s ingle spaced and given extra indentation of five spaces to make them 
stand out. Al l copies should be " letter perfect"-free from inaccura
c ies in grammar, spe l l ing and punctuation .  

Photos. Photographs which complement a manuscript are 
encouraged. Preferred photos are b lack and white glossy, Sx7". 
Photos wil l not be returned. 

Illustrations. Must be in  black ink on white paper, camera
ready. 

Tables, Charts, Graphs. Use where appropriate; don't dupl i
cate material in the narrative; be accurate. 

Bibliography. Keep to a m inimum. List only if cited in the text 
presentation. 

SUBMISSION REQUIREMENTS 
Copies. Four (4) copies must be submitted-one original and 

three photostatic copies (no carbon copies or d ittos are acceptable). 
Address. Materials for Journal review should be mai led to: 

Dr. Tom Sawyer, Editor 
Indiana AHPERD Journal 
5840 South Ernest Street 
Terre Haute, Ind iana 47802 
(81 2) 237-2 1 89 FAX (8 1 2) 237-4338 

··who gossips to you 

wil l gossip of you." 
Turkish Proverb 
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IAHPERD Membership 
THE PROFESSIONAL ORCANIZATION 

The I nd iana Association for Hea lth, Phys ica l  
Ed ucati on, Recreation and Dance i s  a vo l untary 
professional organ ization ded icated to im prov ing  
and promoti ng the qual ity of l i fe in Ind iana th rough 
schoo l and com mun i ty programs of hea lth ed uca
tion, physical ed ucation, recreation, and dance. 

The pu rposes of IAHPERD are as fo l lows: 

Research and Demonstration 
To employ the necessary means to foster, 

advance, and promote the kind of research, studies, 

and demonstrations necessary to advance the fields 
of health,  phys ical ed ucati on, recreation, and 
dance. 

Education and Training 
To hold meeti n gs and d i ssem inate re levant 

ed ucational i nformation to members and to 
encourage tra i n i n g  for the advancement of hea lth, 
physical ed ucation, recreation, and dance. 

Scholarships 
To provide scho larsh i ps to deserv ing  students 

prepar ing for careers i n  health, physical education, 
recreation, and dance. 

INDIANA IAHPERD 
APPLICATION FOR MEMBERSHIP 

(Please PrinUType) 

_____________ _____________ Last Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  . Fi rst _______________________________________ M.I. _______________________

Address -=----------------------------------
S t r e e  t 

City State Zip 

County 

Te lephone : Area Code '-----.) -----------------

Member Cl ass: D Profess ional  $20.00 D Student $ 1 0.00 
( U ndergraduate or Ful l-Time G raduate Student) 

D New D Renewal 

Make check payabl e  to: Indiana AHPERD.  
Send to: Dr.  N ick Kel lum, I U/PU-1, 90 1 West New York Street, Ind ianapo l i s, IN  46202 

MEMBERSHIP EXPIRES 1 YEAR FROM DATE DUES PAYMENT IS RECEIVED. 

You r  JOURNA L ca n n ot be forwarded . 
If a change of address occu rs, p lease not ify :  

P. N icholas Kel l u m  
Execut ive D i rector, IAHPERD 
School o f  Phys ica l  Educat ion 
I U PUI  
9 0 1  West  N ew York Street 
I nd i anapol i s, I nd iana 46223 

OPPORTU N ITY FOR INVOLVEMENT 
I nvolvement i s  the key word t o  making a contribution t o  your pro

fess i o n a l  a s s oc 1 a t 1 o n .  The I A H P E R D  p rovi des a n  
opportu n i ty fo r  i nvolvement through the choices below and we 
encourage each of you to become active participants by seiving on 
a committee or by hold ing an office. Please check any position l isted 
below that i nterests you. 

HELP NEEDED: 
__ 'Mluld you be wi l l ing to become i nvolved? 

__ District Level 
__ State Level 
__ Committee Involvement 
__ State Office 
__ Regional Leadershi p  

Address ________________________________________________________________________________
Street

Code  (__________) - _________________________________________



P. Nicholas Kellum 
Executive Director, IAHPERD 
School of Physical Education 
IUPUI 
901 west New York street 
Indianapolis, IN 46202-5 1 93 

Look 
to the 
Future 

84TH 
CONVENTION 

Non-Profit Org. 

U.S. Postage 

P A I D  

Permit No. 6448 

I n d i a n a p o l i s ,  I N  

and 
Mark Your
Ca lendar! 

-and · add a new name to o u r  grow ing  membersh i p  l i st ! 




