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Message from the President

Nikki Assmann
School of Physical Education
Ball State University
Muncie, IN 47306
(W) (765) 285-5172 FAX (765) 285-8254
(H) (765) 289-8549
nassmann@bsu.edu

TOUCHING THE FUTURE

The new year was off to a fast start with the IAHPERD
Leadership Conference in January along with the news that the
Indiana Education Bill did not include Physical Education as
a subject area. February flew by. February events included
National Girls and Women in Sports Day and the Midwest
District AHPERD Convention in Milwaukee.

Leadership Conference. More than sixty individuals
participated inthe 1997 Leadership Conference at Turkey Run
State Park, January 24-25. The conference provided the 1997
IAHPERD Leadership Team with information about the asso-
ciation, an opportunity to bond as a group, network, and make
plans for the year. Participants had an opportunity to provide
input related to issues facing the association. A number of
standing-and ad hoc committees met to begin working on the
items that they have been charged to address during this year.
Many new ideas and directions for the Association are ex-
pected to come to come fromthe high energy individuals who
are serving on these committees.

1997 Conference. Oneofthefunctions of the Leadership
conference is to plan the annual conference. Program Coordi-
nators and Councils met to plan the 1997 Conference. Each
area is planning a full schedule of sessions (7-10) so that
participants will have a good selection of sessions to attend
which arebased on “hottopics.” Because ofthelocationofthe
conference on the IUPUI Campus in indianapolis, it will be
possible to schedule many “hands-on” sessions in gym space.
The 1997 Annual Conference will be held November 13-15.
The Board will meet on the evening of the 13th along with in-
depth workshops. Conference meetings will be held on Friday
and Saturday. Mark your calendar now, and plan to attend
what promises to be the BEST conference in recent years!

Indiana Education Bill. In late January we received
information that the Governor’s 1997 Indiana Education Bill
would effectively eliminate physical education in the second-
ary schools by not including it as a subject area or as a
requirementfor graduation. The IAHPERD Advocacy Commit-
tee met and offered ideas concerning who should be contacted
and how. That Advocacy Committee met and offered ideas
concerning who should be contacted and how. That was
followed by letters to the Leadership Team (approximately 90
individuals) which provided information on what needed tobe
said and who to contact. In the letter, Leadership Team
members were asked to send the infirmation on to other
teachers, parents and interested individuals. This resulted in a
large number of letters being sent to our legislators.

This Education Bill should serve as a wake-up callto all
of us. We needto develop a system to quickly contact and get
the word outto a large number of members when a critical issue
arises. We need names, phone numbers and/or e-mail ad-
dresses of individuals in each county who would be willing to
call five to ten others to “spread-the-word” in a matter of hours
ratherthandays. If youwouldbewillingtoserve our profession
in this capacity, contact me at the above address.

National Girls and Women in Sports Day. The first
Thursday in February is annually designated as NGWSD.
IAHPERD held two events which were conducted by Doreen
St. Clair and Dolores Wilson. Individuals in the state con-
ducted other events. However, there was no statewide event
and we do not know how many other individuals events were
held or where they were held. We would like to put together
a task force which would promote this event throughout the
state in February 1998. If you are interested in serving on the
NGWSD Task Force, please contact me.
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Midwest District AHPERD Convention. The Midwest
Convention was held in Milwaukee, February 12-15. Indiana
AHPERD was well represented by individuals who conducted
programs and those who serve on Midwest committees, coun-
cilsandboards. Several Indiana members should be congratu-
lated for being elected to positions during the conference.
Those members include: Ed Schilling and Bill Thomson who
were elected as Vice-Presidents-Elect; and Arlene Ignico and
Jerry Rushton who were elected as section chairs. Dolores
Wilson and Pat Zezula are serving as co-convention managers
for the 1998 Midwest Convention which will be held in Fort
Wayne. Other Indiana members who are currently serving in
Midwest positions include: Barb Passmore, Joel Meier, Jerry
Stieger, John Ingold, Marilyn Buck, Jerre McManama, Don
Mosher, Tony Annarino, Nikki Assmann, Karen Hatch and
Tom Sawyer.

Jump Rope for Heart. JRFH is an educational program
supported by both the Indiana AHPERD and the American
Alliance for Health, Physical Eduction, Recreation and Dance
(AAHPERD) in conjunction with the American Heart Associa-
tion (AHA). This is a reciprocal program in which the schools
with outstandingeducational materials including videos which

can be used to teach heart health at all educational levels.
Students gain important knowledge while having fun, improv-
ing fitness, and knowing that they are making a contribution
toward the fight to eliminate the nation’s number one killer.
IAHPERD and AAHPERD gain through funds that can be used
to promote better programs within the schools. The AHA gains
through increased funding for research related to heart disease.
Beginning this year, IAHPERD plans to take a more active role
in promoting this valuable educational program within the
schools.

Parting Shots. As | consider the situation concerning the
Education Bill and our efforts to convince the legislators of the
importance of physical education in the schools, | am once
again reminded of our 1997 theme, Touching the Future. Each
member of the legislature, their families andfriends were in our
classes some time in the past. Unknowingly, many of us had
the opportunity to touch what was then the future. If each of
our legislators had had a positive experience in physical
education classes and had been taught the importance of
physical education classes in the lives of our children, would
we be less concerned about how they would vote on the
current as well as future Education Bills?

An Important New Journal in 1997

From the first Olympic games to the athletic events of today, humankind has always
attempted to get a better understanding of ourselves by measuring our performance.
There comes a need and a time for a journal that deals with measurement issues
and research in physical education and exercise science. Measurement in Physical
Education and Exercise Science fulfills that need. This is a journal you can’t
afford to miss! Every quarterly issue provides in-depth coverage of almost every
aspect of measurement in physical education and exercise science. The journal
is essential reading for anyone who has a use for quality measurement infor-
mation in these two fields. It is absolutely devoted to bringing you the best
research, test development, evaluation and field applications available. Com-
plete the form below and mail, today!

Order Form—Measurement in Physical Education and Exercise Science

- Individual Subscription $45.00 2 Institutional Subscription $30.00
J Check enclosed (US dollars drawn on US bank, made payable to Lawrence A. Erlbaum AssociatessMPEES-add $15.00 for
foreign addresses)
4 Chargemy JVISA J Master Card J American Express
Account No.

Mail Order to:
Measurement in Physical
Education and Exercise Science

Expires Signature
Name Lawrence Erlbaum Associates
Address 10 Industrial Avenue
City State Zip/Postal Code - Mahwah, NJ 07430-2262
Country E-mail Telephone: (201) 236-9500
Phone Fax: (201) 236-0072
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NOTIONS From
YOUR EDITOR. . .

Thomas H. Sawyer, Ed.D., Professor

Department of Recreation and Sport Management

Indiana State University
Terre Haute, IN 47809

(812) 894-2113, (812) 237-2186, FAX (812) 237-4338

PMSAWYR@SCIFAC.INDSTATE.EDU

Gender Equity in
Middle and Secondary
School Sports
Programs

Sports equity is important at the
middle and secondary school levels, not
only to increase opportunities for young
women in sports and physical activity,
but to change perceptions—particularly
the incorrect perception that sports par-
ticipation is not important for girls and
women. This Digest will provide back-
ground information about gender equity
as well as specific strategies for achiev-
ing equity at the middle and secondary
school levels.

What Is Gender Equity

Genderequity may have many dif-
ferent meanings within the various
academic and nonacademic programs
offered by a school. In sports, gender
equity “describes an environment in
which fair and equitable distribution of
overall athletic opportunities, benefits,
and resources is available to women and
men and in which student-athletes,
coaches, and athletics administrators are
not subject to gender-based discrimina-
tion. An athletics program is gender
equitable when either the men’s or
women’s sports program would be
pleased to accept as its own the overall
program of the other gender.”

The Legal Basis for Gender
Equity in Sport

Title IX of the Education Amend-
ments of 1972 prohibits institutions that
receive federal funding from gender dis-
crimination in educational programs or
activities. Because almost all schools
receive federal funds, Title IX applies to
nearly everyone.

Although itwas not written specifi-
cally forsports programs, Title X resulted
inan immediateincreasein female sports
participants. From 1971-80, the num-
ber of female athletes at the high school
level increased 616%, with females ac-
counting for approximately 35% of high
school athletes in 1980. Today, girls still
account for about 35% of high school
athletes, although at 1.9 million partici-
pants the number of females in sports at
the high school level has never been
higher.

Monitoring Gender Equity in
Middle and Secondary School
Athletic Programs

Within the past year, a number of
Title IX lawsuits have highlighted the
vulnerability of colleges and universities
to claims of gender discrimination in
intercollegiate athletics. There is no
reason to assume that middle and sec-
ondary school programs are immune to
litigation. Between 1981 and 1991, 411
complaints involving elementary and
secondary school athletics were filed
with the U.S. Department of Education’s
Office for Civil Rights, which oversees
compliance with Title IX. The 1992
decision of the Supreme Court affirming
monetary damages to be awarded in
Title IX enforcement actions increases
the likelihood of lawsuits.

In sports programs, gender equity
requires that equal athletic opportuni-
ties be provided for both genders and
encompasses the following areas, which
are further described below: accommo-
dating the athletic interests and abilities
ofthe historically under-represented sex
(including the selection of sports and
levels of competition); equipment and
supplies; scheduling; opportunity to re-

ceive coaching (and academic tutoring);
assignment and salary of coaches (and
tutors); travel and per diem allowances;
locker rooms, medical, and other facili-
ties; housing and dining facilities and
services; and publicity and promotion.
Title IX Toolbox (National Association
of Girlsand Women in Sports, 1992) and
Playing Fair (Women'’s Sports Founda-
tion, 1992) are sources of additional
information.

Fanding. Equal aggregate funding
for boys’ and girls’ individual sports pro-
grams is not required, nor is it required
that expenditures for specific sports be
equal, but schools must provide neces-
sary funding so that the quality of the
girls program equals that of the boys.
Disparity in girls’ and boys’ total sports
funding is a strong indicator of inequal-
ity in program opportunities.
Revenue-producing sports are not ex-
empt from the law.

Equipment and Supplies. These
include but are not limited to uniforms
and other apparel, sport-specific and
general equipmentand supplies, instruc-
tional devices, and conditioning/
weight-training equipment. Equivalence
is measured by such factors as quality,
amount, suitability, maintenance and
replacement, and availability of equip-
ment and supplies. For example, if new
uniforms are purchased for the boys’
soccer team every 2 years, the same
schedule of uniform replacement must
be afforded the girls’ program. If the
booster club purchases jackets for the
boys’ basketball team every year, jack-
ets must also be purchased annually for
the girls’ team, even if the girls’ jackets
have to be purchased through the ath-
letic department budget.
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Scheduling Practices and Contess.
Equivalence is measured by such factors
as the number, length, and time of day of
practice opportunities; the number and
quality of competitive events and the
time of day these are scheduled; and
opportunities for preseason and
postseason competition. Prime practice
time must be shared equally.

Travel and Per Diem Allowances.
Equivalence is measured by factors such
as the modes of transportation, housing
furnished during travel, length of stay
before and after competitive events, per
diem allowances, and dining arrange-
ments. Food allowances must be equal
for boys and girls, and if special pregame
meals are provided for boys, they must
also be availableforgirls. If an overnight
stay is required, rooming arrangements
must be of equal quality, and numbers of
students per room must be equal.

Coaching. Regarding assignment
of coaches, equivalency is determined
by comparing such factors as training,
experience, and professional qualifica-
tionsand professional qualifications and
professional standing. Regarding com-
pensation, equivalence is determined
by comparing such factors as pay rate,
length of contracts, conditions of con-
tract renewal, experience, coaching
duties, working conditions, and other
terms and conditions of employment.
Coaches with similar contractual expec-
tations should be paid equally, whether
the coach is responsible for the boys’ or
girls’ teams.

Locker Rooms and Other Facili-
ties: Equivalence is measured by such
factors asthequality and availability and

exclusivity of use of practice and com-
petitive facilities, the availability and
quality of locker rooms, the maintenance
of practice and competitive facilities for
practices and competition. Practice and
contest facilities must be comparable,
and girls may not be relegated to facili-
ties of lesser quality.

MedicalandTraining Facilities and
Services. Equivalence is measured by
such factors as the availability of medi-
cal personnel and assistance; health,
accident, and injury insurance cover-
age; theavailability and quality of weight
training and conditioning facilities; and
the availability and qualifications of ath-
letic trainers. Itisrecognizedthatcertain
sports carry a greater risk for injury, but
injuries are not gender based, so medi-
cal care must be of equal quality, as
appropriate for each particular sport.

Publicity. Equivalence is measured
by such factors as the availability and
quality of sports information personnel,
access to other publicity resources, and
the quality and quantity of publications
and other promotional devices. Forex-
ample, if a media guide is published for
the boys’ basketball team, a media guide
of equal quality must be prepared for the
girls’ team.

Sports Opportunities. Because
demand for specific sports may vary
between boys and girls, sports equity
does not necessarily mean that numbers
of teams mustbe equal. However, when
the historically under-represented gen-
der (females) has the interest and ability
for a particularsport, whether contactor
noncontact, this interest mustbe accom-
modated. Girls should have similar

opportunities for participation in a vari-
etyofsports(i.e.,teamversusindividual,
contact versus noncontact) in all sea-
sons. There can be gender-separate
teams or physical education classes for
contact sports (e.g., wrestling, boxing,
rugby, ice hockey, football, basketball)
where there is a high probability of body
contact.

Conclusion

Although sports for girls and
women have made great strides in the
past 20 years, it is clear that equality
does not exist. Forexample, in his report
on the status of interscholastic sports
equity in Minnesota, Dildine observes
that, “ the datadoes make unequivocally
clear that athletic programs for boys and
girls are not equal. There are more, and
more varied sports offerings for boys,
more money spent on boys’ athletics,
and more money spent per participant
for boys athletics” (Dildine, 1992, p. 3-
4).

For schools to be in compliance
with Title IX, they must address and
correct inequalities without further de-
lay. Thelaw requiresschoolstodesignate
and publish the name and schools to
designate and publish the name and
school address of an employee to coor-
dinate compliance with Title IX. Schools
should also conduct a self-study, con-
sidering the areas outlined above and
involving school personnel, parents, and
students. Ina school that complies with
Title IX, either the boys or girls sports
program would be pleased to accept as
its own the program of the other.

NMark Your Calendar Today!
85th Indiana AFAPERD Convention
Indianapolis
November 13-15, 1997

Thursday evening through Saturday ~Noon

Indiana AHPERD Journal/Spring 1997 — 4



State of the Profession

Barbara A. Passmore, Ph.D.

Dean

School of Health and Human Performance
Indiana State University
Terre Haute, IN 47809

(812) 237-3113

FAX (812) 237-4338
E-Mail: hprpass@scifac.indstate.edu

A LESSON IN INSTANT ADVOCACY

This last month has been full of surprises. After an
excellent meeting at the Professional Preparation Conference
at Turkey Run, the panicked E-mail message shattered the
peace and confidence for both Indiana’s health educators and
physical educators. Governor O’Bannon presented a new
education plan to the House Education Committee which will
dismantle the new public school accreditation system in the
state (Proficiency-based Accreditation) which our Essential
Skills document is a part and it will require certain subject
matter which does NOT include Physical Education. The may
cause Physical Education to take a step backward in the state.
Below is a portion of that bill.

Chapter 5.1, Section 3

“A curriculum adopted under this chapter must include
the following subject areas, taught in the grades considered
appropriate by the governing body:

(1) Language Arts
2) Mathematics

) Social Studies and Civics

) Sciences

) Fine Arts

) College/technology preparatory courses

) Health Education including the following:

(A) Physical Fitness

(B) Safety

(C) The effects of alcohol, tobacco, drugs, and other

substances on the human body.

(D) Hygiene and Diseases

(E) AIDS instruction

(F) Sex education that emphasizes abstinence and mo-

nogamy

(G) Detection of Breast and testicular cancer

(H) Human organ and blood donor program instruction.”

Currently, Genie Scott, Butler University, is chairing a
committee whose charge is to develop a IAHPERD advocacy
plan. During this last month pieces of that plan, although not
yet developed, began to evolve in this panicky atmosphere.
Below is a description of those steps which have already been
implemented since the House Committee received the
governor’s plan.

The President of IAHPERD, Nikki Assmann, sent a letter
withe the above information and provided a list of House
Education Committee members to professionals involved in he
operations of IAHPERD. Upon receiving copies of the impor-
tant sections of the House bill, the public higher education
institution chairs/deans in HPER were called and encouraged

3
4
5
6
7

PRy

to contact their university’s legislative liaison. After learning
about the concern, many of these university liaisons then
contacted their district [egislators to discuss the problem. Since
many House Education Committee members live in districts
where public institutions reside, university physical educators
in those districts contacted these key individuals in person or
by letter. Indiana State’s liaison encouraged the administrators
in the school to write a letter to the two committee members
who live in the district and another letter to the chair of the
committee who is an ISU alumni. She also encouraged Alan
Lacy, Physical Education Chair,to attendthelegislative “cracker
barrel session” in the district. and present the concern plus
recent substantive data supporting the need for activity from
the Center for Disease Control (Surgeon General’s Report).
Although the primary focus of the above action direct legisla-
tive contact, addition support was gathered by the Executive
Director of IAHPERD, Nick Kellum, who contacted some
professionals at private colleges.

Other means of support included outputting e-mail mes-
sages seeking help which in turn produced many letters from
across the country from association members in AAHPERD,
NASPE, AAHE, NAPEHE, and CUAC. Announcements were
made at the Midwest District Conference at Milwaukee and
requests were placed on list serves of many organizations.
Finally, faculty and students in some institutions wrote letters
to key individuals and some public school teachers across the
state were contacted and encouraged to write.

These initiates were an impressive start in a short amount
of time toward resolving this currentissue and will provide the
advocacy committee with some ideas for the development of
the plan. There are many avenues available to our profession-
als for advocacy and many of these were not used during this
crisis. Failing to contactallthe private colleges and providing
strategies for participation in the campaign concurrentwith the
public institutions’ campaign was one oversight during this
scare. Communication to solicit public schools support was
also sparse. And failing to contact professionals in all districts
that House Education Committee members reside was also an
oversight.

The professionals in the state have had a frightening
lesson. This issue, the elimination of physical education
requirement, will notgo away. Illinois had foughtthe elimina-
tion of requirements over and over again, in fact, they are
currently in that fight. If you can think of ideas which would
be helpful in this plan, please contact Genie Scott, Butler
University, 4600 Sunset Avenue, Indianapolis, IN 46208 or
317-283-9548. She is looking for ideas.
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State
of
the
State

by Barb Ettl
Indiana Department of Education
Division of Program Development
Room 229, State House
Indianapolis, IN 46204-2798
(317) 232-9118 or (317) 232-9121

JUST HOW IMPORTANT IS
PHYSICAL EDUCATION?

In the last month, I leared that physical education time
requirements were eliminated in Massachusetts. Idaho and
West Virginia are currently fighting to save the physical educa-
tion requirement, and, from what | understand, lllinois no
longer requires daily physical education at all levels.

What is happening? With the health issues facing our
nation, how can we settle for less? WE know the value of
quality physical education. Why aren’t the decision makers
adding more, rather than taking away?

I believe that we only have ourselves to blame. Itisup to
us, yes US to share the message with those that listen to us and
those for whom we vote. Remember, satisfied customers tell
10 others.

When was the last time you made a board presentation
on the quality program that you offer students? How about
fifteen days or programs for families. Have you had one in the
last three years? Have you written your legislator and asked
him to support legislation mandating more physical education
and/or fitness? And, are you involved in the IAHPERD's
statewide efforts to promote our profession?

If you are feeling guilty right now - DON'T. Instead, get
motivated - call, write, do, act. GET INVOLVED.

The following article appeared in the AAHPERD Update.
The time is right for you to form your own plan for advocating
physical education and the quest for helping students develop
a lifelong healthy life-style. If you would like to get even more
involved, call Genie Scott, Advocacy Chair for the IAHPERD,
at 317-940-9548.
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“A Challenge to Change:
Your Professional
Responsibility”

Editor’s Note: NASPE invited MAHPERD President Maria

Melchionda to share her recent advocacy experiences.
Reprinted with permission of NASPE

The Massachusetts AHPERD's theme for this year, “A
Challenge To Change: Your Professional Responsibility” has
definitely reflected the association’s most recent battle with the
physical education mandate. A challengeithasbeen! Justfour
months after the release of the nation’s Surgeon General Report
on Physical Activity and Health, the Massachusetts Board of
Education voted on November 18, 1996 to repeal state man-
date which called for 30 clock hours per academic year of
physical education for kindergarten and 60 clock hours per
academic year for grades 1-10. Note that physical education
is still required by law in Massachusetts, however, the time
allotment will now be decided by policymakers in the local
school districts.

Educational reform has created a tumultuous situation in
that the Board of Education also voted to not include physical
education within the new Time and Learning (900 hours per
year at the elementary level and 990 hours at the secondary
level) Model. Both decisions leave physical education pro-
grams atthe mercy of local school boards whose members may
not have understanding of the value of quality physical educa-
tion within the school curriculum.

MAHPERD has attempted to view the educational re-
forms in Massachusetts as an opportunity. This is a call to
action for our members and others who teach physical educa-
tionto“startathome” in advocating fortheir programs. Itisalso
a time to stress the need for quality programs. It is not enough
that we fight for the required time to teach, we must also be
absolutely certain that we teach the best possible programs in
that time! We must be sure our students meet appropriate
learning objectives and demonstrate such achievements. Here
are highlights of some of MAHPERD’s extensive outreach
efforts to support physical education in Massachusetts:

¢ Established a Task Force to write the MAHPERD Guidelines
which include excerpts from Healthy People 2000, the
National Standards for Physical Education, and other cur-
riculum and assessment materials.

e Distributed these Guidelines to specific contact persons
throughout each school district.

e Organized monthly meetings and workshops in each re-
gion of the state.

e Encouraged contact persons to not only disseminate perti-
nent information, but to also establish a positive rapport
with the school committee, Superintendent, and the Chair
of the PTA/PTO. These are the key individuals that will aid



our health and physical education professions to remain
integral components of the school curriculum!

Demanded of ourselves quality. programs and a total com-
mitment to the children we teach and our profession.

Encouraged administrators to be held accountable and to
take the necessary time to properly evaluate physical edu-
cation professionals and programs.

Established a statewide Advocacy Network in which Re-
gional Directors and Sub-Committee Chairs assisted in
disseminating information and organizing events and work-
shops to bring about public awareness of the need for
HPERD programs within schools.

Developed the MAHPERD fall single focus conference,
which no is an annual event concentrating on whatever the
current needs of the association are at that time.

Presented a program on quality physical education at the
State PTA Convention.

Cosponsored an informational booth with Health and Fam-
ily and Consumer Sciences at the State School Committee
Convention.

Worked with the media to convey points of view on
physical education.

Sent letters to all of the mayors in Massachusetts stressing
the need for their support of health and physical education
programs in their schools and extended invitations to attend
our fall conference to speak with constituents.

Contacted NASPE who has been a tremendous support in
providing information and press releases for our efforts to
keep the mandate.

Established a MAHPERD video, soon to be completed for
educating the public on various cable stations, as well of
distribution of a supplemental brochure.

Assembled parentpackets with information about how they
can lobby for physical education to remain within their
individual schools.

¢ Sent delegates from MAHPERD who presented comments
at the public hearings before the mandate vote and distrib-
uted a set of MAHPERD Guidelines to each Board of
Education member.

¢ Made presentations to major corporations, hospitals, insur-
ance companies, and other businesses to help develop
major marketing strategies for health and physical educa-
tion programs across the state to increase the need for these
programs within all schools.

¢ Metwith the House Majority Whip at the State House and
the Commissioner of Education, Dr. Robert Antonucci, who
made the recommendation to the Board of Education to
repeal the physical education mandate. In these meetings
we expressed concerns of the health and well being of
students and that proper time has not been devoted within
school systems to address these concerns.

e MAHPERD presented a proposal to the Commissioner and
Board of Education before the vote, asking them to rescind
the recommendation to eliminate the mandate with
MAHPERD’s commitment to establishing a monitoring
system, mentor program, semi-annual data on individual
schoolsystems and educating professionals through confer-
ence and workshops. MAHPERD received no response
from the Board of Education‘until the day of the vote when
they were asked once more to view the proposal again so
that our efforts to form a partnership could properly ensue.
Chairperson, Dr. John Silber, took it under advisement and
plansto meet with him are underway. Dr. Silber appeared
on Good Morning America the day after the vote, stating
that he thought thatthe Board of Education made a mistake
and that every student should participate in daily physical
education.

MAHPERD is now working with legislators tosubmit Bill

1090 for physical education and Bill 3318 which supports a

comprehensive health program in the schools. Together, with

advocacy and outreach we can make an impact in education
and make a difference in the lives of students. MAHPERD has
challenged us all to change...it is our professional responsibil-
ity! Anyone wishing further information, may contact
Massachusetts President Maria Melchionda at(508) 697-7187.

Sl Yot s,
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Peer Reviewed Article

Part 3

Preservice Elementary Education Majors
Beliefs about Their Elementary Physical
Education Classes

Penelope Portman
School of Physical Education
Ball State University

(317) 285-8697

This is the third in a three part series.
The remaining part will appear in the Spring 1997 Journal

Abstract

Much as we might desire, elementary education majors do not enter our physical education methods courses as
“Tabula Rosa” (blank states). They enter teacher education programs thinking they know about teaching and teachers.
How students think about teaching physical education influences the knowledge they receive about it. The purpose of
this study is to examine the recollections of 392 preservice elementary education (el. ed.) majors about their elementary
school physical education experience prior to taking a required Physical Education in Elementary Schools course.
Students completed a questionnaire containing background data (e.g., year in school, parents residence, whether rural
, urban, or suburban) and 4 open-ended questions on their elementary physical education program. The objective
information was tallied, while the open-ended questions were coded and arranged into three themes “P.E. was fun
when...,” “P.E. was not fun when...,” and “The teacher should help us.” Findings support literature that two largest
contributors to students’ liking or disliking physical education are the curriculum and the teacher. Learning about beliefs
in advance should help the physical education teacher educator (PETE) understand the students beliefs and experiences
in advance and design a course which both complements and challenges their views about elementary physical

education.

Beliefs about elementary
physical education held by
elementary education
graduates from Ball State
University

Several years ago Lortie’s (1975),
reporting his research on schoolteachers,
stated that personal experiences in
school, first as students and then later as
afull time teachers, weremore influential
than ones undergraduate teacher
preparation program. Amonghisreasons
was that only in the schools do teachers
“learn the ropes,” what to do, how to
survive, what is the reward system, etc.
From his work and that of many others
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arose interest in the theoretical
framework of occupational socialization
as a means of explaining the process
through which beginning teachers
became veteranteachers. Lawson (1983)
further defined organizational
socialization as the process “by means
of which prospective and experienced
teachersacquireand maintain a custodial
ideology and the knowledge and skills
that are valued and rewarded by the
organization” (p. 211).

Studies on recently graduated
physical education teachers have found
that they spend more time managing
classes while maintaining activity time

(Freeman,1985), were more ‘plan
dependent’ than veteranteachers (Stroot
and Morton, 1989), yet planned less
than they did when undergraduate
students (Barrett, Sebren, and Sheehan,
1993), and held fewer special events
(Jones, Tannehill, O’Sullivan, & Stroot,
1989). Also, beginning teachers
experience feelings of marginalization,
reality shock, role conflict between
teaching and coaching, and isolation
when moving from an undergraduate
programto the school setting (Cruz, 1993;
Smyth, 1992; Smyth, 1993; Stroot,
Faucette, & Schwager, 1993; Williams
and Williamson, 1993). Despite these




experiences, Lawson, Bossel & Belka
(1992)foundtheir 13 physical education
teachers were reluctant to belong to
professional associations for teachers
preferring instead to belong to coaching
organizations and reading coaching
journals.

Unfortunately, few undergraduate
teacher preparation programs in physical
education have had much impact on
teachers’ beliefs systems which partially
explainswhyphysical educationteachers
tend to teach the way they were taught to
teach (Garber, 1993; Kagan, 1992;
Revegno, 1992; Weinstein, 1990). What
is notknown fromthe literatureis whether
teachers trained in another aspect of
education, in this case elementary
education, retain their beliefs about
elementary school physical education
after graduation. This article, the third of
three, reports what 126 elementary
education majors from Ball State
University who completed a 2-hour
course, Physical Education in the
Elementary Schools, believe about
physical education after graduating.
Method

Two hundred two elementary
education majors who had completed
PEP 491, Physical Education in the
Elementary Schools, taught by me,

answers were sorted into categories, a
percent of the number of total responses
to categories was calculated.

A final descriptive analysis was
run to checking if there were differences
in beliefs about elementary physical
education between those who have
taught physical education as a regular
class and those who have not.
Results

Most of the graduates were
currently teaching. Fifty percent of the
respondents were classroom teacher
(over 43% were teaching kindergarten
or preschool) and had been teaching
between one and three years. Another
11% of the teachers serve as resource
teachers primarily but not exclusively in
elementaryschools, while 17% regularly
substitute in elementary schools.
Eighteen percent reported that they had
taught atleastone yearsince graduating
but were no longer currently employed
asteachers. Ofthose who wereteaching
or had taught, 17% had taught physical
education as a regular class, mostly to
their own students.

The graduates were asked to recall
characteristics of a good elementary
physical education program taught in
PEP491. Theirresults, whichcorrespond

were now considered of greater
importance than realized before, where
as high time on task and high practice
time were slightly less important. There
were no differences between those who
had taught physical education and those
who have not. Neither were there any
differences between those who took the
course 4 years ago and those who had
taken the course more recently.

All but one of the graduates said
that physical education should be
required at the elementary level. Over
one-half indicated they favored physical
education 2 times aweek for 30 minutes.
Another41% wanted physical education
3 to 5 times a week, some wanted
physical education for longer periods
especially if only taught twice a week
(22%).

Several questions addressed
current beliefs about good elementary
physical education programs. These
questions included: If your nextteaching
job includedteaching physical education
to your class, what activities would you
teach?, What five rules would you have
for your physical education class?, and
Give three answers you would like your
studentstoanswer abouttheirelementary
physical education program (likes and

dislikes).

and graduated from Ball State
University received a cover letter
and survey form approved through
the Internal Review Board at Ball
State University. The survey asked 7
closed-ended questions, forexample,
What year did you take PEP 4912,
Are you currently teaching? In
addition, 7 open-ended questions
were asked, forexample, Whatare 5
physical education rules you would
have?, or What activities would you
teach? One hundred twenty six

Table 1

Characteristic Percentage of cases

PEP 491 Now
Having fun 97.1 95.6
Learning motor skills 87.0 83.8
Well organized classes 87.0 91.2
High time on task 78.3 735
Receive teacher support 76.8 75.0
Enough equipment for all 69.6 72.1
Success rate of 70% 53.6 50.0
Practice time high 50.7 559
High time spent waiting 14 14

In general, there was a high
agreement between the answers to
all three questions. Graduates felt
that physical education should
concentrate on learning motorskills,
by developing active orientated
disciplined classes where in all
participated ata high rate ofsuccess,
encouragement, and fun. Physical
education should not keep students
waiting, stress winning and losing,
play certain activities, nor be aplace
where some students are highly

returned completed surveys for a
response rate of 62 percent.

The responses to the close-end
questions were analyzed by the
University Computer Services.
Descriptive statistics, frequencies and
percents, were used to make sense of the
information provided by the graduates.
The responses to the open-ended
questions were typed verbatim. Initial
categories were identified and definitions
written. Othercategories and definitions
were added as needed. Answers to each
question, then, were inspected for
common categories. Once all the

highly to the objectives of the class are
found in Table 1.
When asked

critical of others’ performance. The
results are shown on Tables 2, 3, 4,
and 5.

Thefinal question asked how their

whatdoyou consider
important indicators
of a good physical
education program,

their answers were Motor skills
L Games
remarkably similar. .
. Fitness
Well organized C .
ooperative

classes and having
enough equipment

What activities would you teach?

Developmentally appropriate
Other (movement, dance, student choice)

Table 2
% of cases

29
20
15
15
12

5

Indiana AHPERD Journal/Spring 1997 — 9



Table 3
I really like PE when...

we learned skills

we had fun

we played

all participated

kids cooperated with each other
| felt better about myself

other (used a variety of equipment, played outside) 5

the importance of
physical education
includingthe learning of
25 skills, working together,
19 | sgetting fit, and as an
19 | outlet to the classroom.
17| A few (4%) have
12 incorporated physical
9 | education into their
classroom. Here is what
some of the graduates

% of cases

said:

Table 4
| really don’t like PE when...

we spent time waiting

winning and losing were stressed
we ran, played relay races,
dodge ball, red rover, did stretches
we were harassed

we picked teams

we were bored

| was not successful

the teacher was absent

the teacher had favorites

| got in trouble

I think PE is important
so the children can
burn energy, release

% of cases

}; stress, and work on
their motor skills. |
feel PE should be ev-
14 .
13 eryday not just once
11 or twice a week. |
10 personally feel many
children today are
6 .

overweight and outof
6
6 shape. I personally do
s 5-10 minutes of exer-

cise with my class ev-

Table 5
Rules for physical education classes

Be supportive of each other
Listen

Try

Be a good sport

Care for the equipment
Have fun

ery morning.

Elementary physical
education isextremely
27 important, not only in
22 | fitness, but in acquir-
16 | ing skills and positive
12 | self-esteem as well. |
10 | have always felt this

g9 | way but being in the

% of cases

views about elementary physical
education had changedsince graduating
and why? Less than 5% of the students
indicated their views had changed since
taking PEP 491. Ifthey did indicate their
views had changed, they now realized
the importance of physical education.
As one graduate said:

I feel PE is more important than |
used to. Now that | work with chil-
dren everyday I realize how impor-
tant physical education is in helping
people become well-rounded.

or as another expressed:

| knew the importance of a well
rounded physical education program
at the elementary level but | have
really seen the importance of learn-
ing skills.
Of those whose beliefs about
physical education had not changed
since taking PEP 491 over 80% reiterated
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schools | see how sed-
entary and out-of-
shape kids are. They need PE.

Some (15%) indicated their beliefs
about good physical education programs
citing negative examples, where in a
physical education program did notmeet
theircriteria of “good.” Here are some of
their quotes:

I think most programs are ineffec-
tive. They do not provide non-com-
petitive individual learning experi-
ences in a non-threatening environ-
ment.

Since | took the course I find myself
evaluating my school’s PE class.
They play dodgeball a lot, not real
appropriate some times.

I’'ve always felt the PE is crucial to a
child’s development, that hasn’t
changed. It is discouraging, how-
ever, to pick upmy class from PE and
find out they have watched a movie

or just walked around in a circle.
Discussion

This study sought to discover if
elementary education majors continued
to conceive of elementary physical
education as they were taught at the
university of whether their currentviews
about physical education more closely
resembled the way in which they had
experienced elementary physical
education. Although there is literature
tosuggest that physical education majors
within five years after graduating return
more closely to the way they were taught
physical education that how they were
taught to teach, there are notany studies
which examine the beliefs of those not
directly teaching a subject that their
students would take.

In this study, beliefs about
elementary physical education largely
agreed with those expressed at the
completion of the PEP 491 course. At
that time, the students indicated a
preference for a less comparison-based,
safer, skill-designed curriculum
developmentally appropriate for all
students; that the activities would be
designed for a high rate of success and
fun; and thatthe role of the teacher was
to facilitate learning and to create a safe
environment. Inthissurvey the graduates
continue to place an emphasis on
developmentally appropriate content,
affective measures (high success,
teamwork, and fun) and sound teaching
practices (all participate and high activity
time). In addition these graduates felt
strongly that physical education should
berequired albeit most were comfortable
with the two day-a-week-model.

Thesefindings are in sharp contrast
to the physical education program these
students encountered when growing up.
Asnoted in thefirstofthese three articles,
Preservice Elementary Education
Teachers Beliefs about their Elementary
Physical Education Classes (Portman,
1996), their physical education program,
largely, was traditional and team games
oriented. Perhaps because their
recollection of that program was more
negative than positive (2:1), these
students/graduates were not anxious to
replicatethe programthey had and were,
therefore, more open to new ideas about
what a good elementary physical
education should look like.

Personally | was very encouraged
by the results of this survey. It would



appear that we are empowering a group
of elementary education teachers to
understand what developmentally
appropriate physical education is,
teachers who can be critical of current
practices and in their own schools, and
may even do physical education with
their own classes. Maybe through their
powers of persuasion, the importance of
physical eduction will be realized and
changes in our programs may occur.
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survey about Elementary Physical

Please complete the following information.

Education

1. What year/semester did you take PEP 491 (Physical Education in the Elementary Schools)?

Fall 1992
Fall 1993
Spring 1993

Fall 1994
Spring 1995

2. Are you currently teaching? If so, please check as many as apply. If you are not currently teaching, skip to question 3.
Classroom teacher (if checked how many years have you been employed?
What grade do you teach?

Resource teacher
Substitute teacher

Other (please specify)

3. If you are not currently teaching, have you taught since graduating?

If yes, for how long?

yes

no
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4. At the end of PEP 491 course, what would have been characteristics of a good elementary physical education program?
Check as many as apply.

Children are having fun — Enough equipmentfor all
High time on task High time spent waiting
Learning of motor skills Play elimination games
Practice time high Receive teacher support
Success rate of 70% Well organized classes

5. What are the most important indicators for you of a good elementary physical education program? Please rank the
following (1=most important, 10=least important)

Children having fun ____ Enoughequipment for all
High time on task High time spent waiting
Learning motor skills Play elimination games
Practice time high Receive teacher support
Success rate of 70% Well organized classes

6. Since graduating have you taught physical education as a regular class?  yes no

If yes, please answer questions #7 & 8, if no, skip to question #9

7. Please describe whom you taught physical education to (e.g., to your own class, to the entire grade, other)

8. Describe the physical education program you taught (e.g., specific examples of the activities, games, skills, objectives).

9. Since graduating have your views about the nature and purpose of elementary physical education changed?
_ yes no
If yes, please answer question #10.

10. Please explain how your views about elementary physical education have changed, and why they have changed.

Thank you for completing this survey

If 1 could contact you to do a follow-up interview, please complete the following:

Name Home phone
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National Conference
on Technology

Physical Education and Sport
July 31-August 3, 1997

Ball State University
Muncie, Indiana

Conference Focus:
Applications of technology in physical activity,
physical education and sport.

Target Audiences:
K-12 Physical Educators, Coaches,Administrators,
and College/University Faculty.

Sponsored by
The Mational Association for Sport and Physical Education (MASPE), an association of the
American Alliance for Health, Physical Education, Recreation and Dance (AAHPERD).

Endorsed by
Midwest District Association for Health, Physical Education, Recreation and Dance (MDAHPERD)
and Indiana Association for Health, Physical Education, Recreation and Dance (IAHPERD).

Conference Planning Committee

Marilyn Buck, Chair, Ball State University, Muncie, IN

Cathie Burton, Driver Middle School, Winchester, IN

Mel Finkenberg, Stephen F. Austin State University, Nacogdoches, TX

Jayne Greenberg, Dade County Public Schools, FL

Beth Kirkpatrick, Polar CIC, Inc., Grundy Center, IA

Bonnie Mohnsen, Orange County Department of Education, CA

Brad Strand, North Dakota State University, Fargo

Charlene Burgeson, National Association for Sport and Physical Education, Reston, VA

The local committee is comprised of faculty and staff in the Department of Physical Education at Ball State
University.
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Registration Information

Early registrations must be postmarked by July 2, 1997. Registrations postmarked
after 7/2/97 are an additional $50 each.

Refunds must be requested in writing and post-marked no later than 8/15/97.
Refunds will be made to the party that submitted the original payment and will be
for the total amount paid less a $50 processing fee.

Early Registration Fees:

Includes materials, Thursday evening reception, lunch on Friday and Saturday, and
brunch on Sunday. Breakfast on Friday and Saturday in the university cafeteria can
be purchased for $7 {total for bothj.

Get credit for your participation!

Continuing Education Units (CEUs):

NASPE is offering 1.0, 1.5, and 2.0 CEUs to conference participants at $10 per
unit. Ten contact hours are required per 1.0 CEU. Participants attending the pre-
conference workshop and the complete conference can earn 2.5 CEUs for $25.
it is recommended that you get pre-approval of NASPE CEUs from your school/
organization.

Graduate Credit:

NASPE/AAHPERD member $150 Ball State University is offering 3.0 hours of graduate credit at a cost to be

IC/\;{:IESED“FCdaIgZ}a Tn‘iemnl:gfe ) SS 2](5)8 determined (approximately $350). Participation in all conference sessions is

Non-member $250 required {pre-conference workshop is not required.

Ft;ll—;mztztudent $75 Note: Information for bpth CEUs and graduat¢ credit will' be available at the on-
undergraduate $50 site conference registration table. An informational meeting for graduate credit

One day participant $100 will be held on Friday morning.

Guest $50

Special group rates are availabie for four or more employees of a K-12 school system. To take advantage of these rates, all employees must submit registration forms and payment together.

regular rate 4-5 people 6+ people
NASPE/AAHPERD members $150 $125 SN0
IAHPERD {(Indianaj members $200 S175 $ 160
non-members $250 $225 $210

If some employees are members and some are not, the special rates apply but will be mixed. For example, if a school system is sending four employees, two of whom are NASPE/AAHPERD
members and two of whom are not, the special rates would be: 2 @ $125 and 2 @ $225. Contact NASPE with questions via phone {800-2i3-7193, ext. 413) or e-mail {cburgeson@aahperd.org)

-
| Registration Form

| National Conference on Technology in Physical Education and Sport

Please print or type:
Q™r. QMs. QDr

Name Title/Position

School/Crganization

Mailing Address/City, State. Zip

Home Phone Work Phone Fax

E-mail

1 will be attending the reception on Thursday.
1 witt be attending brunch on Sunday.

Qyes Qno
Qyes Qno

Q Member of NASPE/AAHPERD ~ AAHPERD member number/expiration date

Q t want to join NASPE/AAHPERD (must enclose $100 membership fee)
Q Member of IAHPERD {Indiana) IAHPERD member number /expiration date

Q Member of CAHPERD (Canada] CAHPERD member number/expiration date

Q Non-member

Q Fulltime student (please designate: Q undergrad Q graduate)

QO One day (please designate: Q Thursday Q Friday Q Saturday Q Sunday)
Q Guest [non-physical education/sports professionals only)

Pre-conference \Workshop
Q fwant to attend the pre-conference workshop (please designate: Q PC Q Mac).

Participation Credit:
Q Yes, I'd like to earn CEUs offered by NASPE (please designate: Q 1.0 CEUs for $10 Q 1.5 CEUs for $15
Q I'minterested in earning graduate credit from Ball State University. Please send me more information.

Accommodations/Dorm

Q Single $44/night

Q Double $44/night ($22/person/night)

Nights: Q Wednesday Q Thursday Q Friday Q Saturday

Q 2.0 CEUs for $20 Q 25 CEUs for $25).

Roommates and/or *request for adjoining rooms/shared bathroom (if applicable):
Room #1:
*Room #2

Fees:

Conference regstration

NASPE/AAHPERD membership fee {$ 100)
Guest registration ($50)

Late Fee (after 7/2/97) ($50)

Pre<conference workshop ($50)

Continuing Education Units (CEUs)
Breakfasts (Friday, Saturday) {$7 for both)
Dorm room [hotel accommodations are not
handied by NASPE}

Airport/Muncie shuttle (R/T) ($25)
Hotel/Ball State University shuttle {daily)($10)
Total payment due:

PP AP A A A P A A

The following items will be available for purchase at a later date: Friday evening dinner/social,

Saturday evening dinner/social, graduate credits from Ball State University.

Payment in full must accompany your registration.

Q A check/money order is enclosed, payable to NASPE/Tech Conference.

Q Charge my credit card: Q VISA O MC Q AMEX
Name on card
Acct. No.

Exp.Date

Signature

Send to: NASPE/Tech Conference, 1900 Association Drive, Reston,
Virginia, 20191-1599 or if using credit card, fax to:(703} 476-8316.
Contact NASPE with questions via phone (800) 213-7193, ext. 413 or email
(cburgeson@aahperd.org).
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and ARC L

B
\ Reach Agreement on
Sport Safety Training

1 a historical move, the two most recognized logos in the United
States will be displayed together as the American Red Cross and
the United States Olympic Committee (USOC) begin a collabora-
tive effort to train athletic coaches in a new safety program. e A brochure will be available at the release of the
This program, Sport Safety Training, will be developed by the Y= _program. This brochure will promote the features

“arketing Plans

@ ARC and USOC will collaborate on events to
roll out the program with great fanfare.

American Red Cross in cooperation with USOC an%.‘lmtly EH € ghd benefits of the SST program and materials.
released. Expected to release early in 1997, it will p _

coaches with t‘he'bgsm' first aid skills and knowledge n m.; \ mﬁ wlll be placed in specific coaching
care for athletic injuries.

juul-ng\ roughout the year.

Sport Safety Training will have a significant impact on all levels of Feaili, ,}. Pt m il receive information
coaching, especially at the grassroots level, where volunteer coaches B <

S =4k directly through il 1 -
may lack the knowledge and resources to provide adequate firstaid to  / 4",.»’ g::»i[':rl n!:“ g ﬁiﬁ o c:; ?;;:‘::; s ’
injured athletes. / /1" - (Y )

The USOC can only require this program for coaches working under f#
USOC governance, and coaches will not be allowed to participate m%j*
USOC-controlled events without Sport Safety Training certiﬁcatiomrﬂﬁ

demand will far exceed that of just Olympic tr gm}"hls c

marketed to non-Olympic groups such as Little S an a- i
teur sports organizations, most of whom are m Uf the US I

This course would expand most units’ market in first aid and CPR
training. Sport Safety Training has the potential to reach over 1 million
goaches in the United States annually. This goal won’t be reached in the
first year, but the foundation for the success of the program will have
been built. !



Student Advocacy

Are You Contributing
to the Profession?

by
Shane A. Crabtree
President
Student Action Council

Indiana Association for Health, Physical Education, Recreation and Dance
Indiana University/Purdue University at Indianapolis

Indianapolis, IN 46237
(317) 787-3520

The biggest issue facing today’s
teaching profession is advocacy. Physi-
cal education teachers’ jobs are in
jeopardy duetobudgetissues, which are
now being defined to provide ameans to
anend. So, where does advocacy make
itsplace in our profession? Thisquestion
can be answered in many forms; but,
one answer that all should agree upon is
that everyone should take action.

Students who are on the verge of
graduatingthiscoming May will be look-
ing for jobs for the upcoming school
year. Many of these students may have
discussed advocacy at one time, but
really didn’t take action. One may ask,
“Why should I be an advocate once | get
a job in the teaching profession?” There
are many school corporationsand school

administrators who feel that there is no
need for physical education. What are
your actions going to be when your
school administrator walks up to you
and says, “What is the need for physical
educationin our school?” What are you
going tosay? What are you going to do
to prove to yourschool corporation that
physical education belongs in your
school?

Vern Houchins, Vice President
Candidate of Operations for IAHPERD,
wrote an article titled, “Walk the Talk
and Talk the Walk” in the teaching pro-
fession and become strong advocates
while attending school. Students must
realize the importance of becoming ad-
vocates for physical education. The

more practice and service thatyou pro-
vide as a student, the more experience
and positive changes you will bring as a
professional for the profession. Sure,
graduating from school is a big deal; but,
making positive contributions and pro-
viding services to the profession as a
professional is an even bigger deal.

It is extremely important for stu-
dents, who will soon become
professionals, to continue to be advo-
cates for physical education. Our future
is dependent upon tomorrow’s profes-
sionals. Student must “Walk the Talk
and Talk the Walk” in order to prepare
themselves to become proactive profes-
sionals instead of becoming reactive
professionals.

Looking for a Chance to be Published?

THE IAHPERD JOURNAL IS REFEREED.

Students — Graduate Students — Teachers At All Levels
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Get Your Strategies

Strategies is the journal for you if you:

v’ teach physical education class at any level.

¢/ coach athletics at the K-12 level.

¢ want information you can read today and use tomorrow.

As part of your AAHPERD membership, you can choose to recieve one journal:

Strategies, A Journal for Physical and Sport Educators
JOPERD(Journal of Physical Education, Recreation and Dance)
RQES (Research Quarterly for Exercise and Sport)

Journal of Health Education

Why subscribe to Strategies? Because it works for you. It’s
the most useful, down-to-earth, “how-to” journal you
can get. Each 40-page issue includes ideas that you can

read and use—immediately. Subscribe to Strategies and
put other professionals’ proven techniques to work
in your classroom and on your practice field.

The best part is you can subscribe to Strategies for FREE as an

AAHPERD member. You get one journal with your member-
ship—make it Strategies. Simply check the Strategies box
on your membership renewal form, or call the AAHPERD

membership department today and say, “I want Strategies.”

082
Yes, [ want Strategies!

call 800/213-7193 ext. 490

to subscribe to Strategies
as part of your AAHPERD membership.

Strategies is only one of the great journals AAHPERD publishes. If you want to subscribe to Strategies in addition to
JOPERD, RQES, or Journal of Health Education, you only pay $25 for the second and third journals.
Get all the information you need—subscribe to as many publications as you need.
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Courtesy of: Physical Activity Ideas for Action
Elementary Level
Lynn Allen, Editor

- Human Kinetics, 1997
. ISNB 0880115548
-
By R ALEEY
PROGRAM:
O’Malley Fit Kid
School: O’'Malley Elementary .School
11100 Rockridge Drive
Anchorage, AK 99516
Phone: (907) 346-2323
Contributor: Bonnie Hopper-NASPE TEACHER OF THE YEAR
Program Objectives Procedures and Teaching
. . . Strategies
e to increase physical education from two
(2) times a week to physical participation e chart personal improvement through the
three (3) times a week use of charts (1st - 4th) and portfolios
. . (6th - 6th)
® to improve mile run test scores as
administered from the Health Related e introduce an aerobics class as the
Fitness Test second and third physical participation

Materials/Equipment Needed activity of the week

e utilize volunteers from the community and
4th through 6th grade students to assist
with aerobics classes

e AAHPERD's Physical Best (see reference
under “After School Enrichment Program”
on pages 82-83)

. . Program Description
e Jazzercise materials

O’Malley Fit Kids is a program designed to
increase the amount of physical education
class time from two (2) to three (3) sessions
e sound system per week. This program centers around the
use of innovative aerobics. Topics include:

® gymnasium/recreation area with
appropriate flooring

e tapes, charts, scoresheets, etc.
e whys, hows and whens of aerobic vs.
anaerobic exercise
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e vocabulary associated with exercise

e ideas to make exercise fun for a lifetime

e charting personal improvement

® exercise options available in a cold climate

e increase awareness of health related risk
factors

e increase awareness of good nutrition

* how to lower stress

e improving personal fitness

Innovative aerobic options might include:

e dance aerobics

monthly theme-oriented mile runs

e timed runs for distance

e beat the clock or teacher runs
e circuits

e cross-training

OTHER:

e interval runs

e strength work-outs

Regular physical education curriculum is
taughton T, W, and Th. Aerobics is taught on
M and F, ten classes per day. Students have
an opportunity to improve their cardio-
respiratory endurance each Monday and
Friday.

Classes are 25 minutes in length. Two (2)
classes are taught back to back with a ten
(10) minute break between each set of two
(2) classes. Six (6) sessions can be taught in
the morning and four (4) sessions in the
afternoon.

For organization, each student has a “home-
base position” where they go upon entry into
the gym. Procedure is to begin safe

stretching/warm-up to prepare the body for
the work-out.

Parent volunteers who are certified aerobic
instructors are utilized to give students the
opportunity to learn from other instructors.
Other parent volunteers assist for 1 1/2
hours during the morning classes. If over 20
parents volunteer, it works out to one time
per month. In the afternoon classes which
are primary students, 4th through 6th grade
student assistants help out. There is no
shortage of student volunteers as this
program is the “cool” thing to be involved
with.

Program Results

The pay-off has been tremendous! Listed
below are some of the results.

e fitness scores improving

e duration, intensity, and skill improvement in
regular curriculum physical education
noted

e classroom teachers claim that their
students are more focused

e behavior on the playground is more
positive

e students express their enjoyment of this
program to the principal

Program Tips

Promote the program within the
community. Perform at half-time of sporting
or community events. Let organizations know
what is happening in the schools to promote
youth fitness.

Invite guests to be a part of some of the
fun theme runs or lead dance aerobics.

Media coverage in the local newspapers
and TV is a good way to inform the
community and motivate the students further.
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MILE RUN SCORES YEAR_____
SEPTEMBER (Fitness Test) FEBRUARY (Cupid's Caper)
OCTOBER (Pumpkin Fun Run) : MARCH (Lucky Leprechaun Run)
NOVEMBER (Turkey Trot) APRIL (Break-up Blast)
DECEMBER (Holiday Hustle) - MAY (Water Bottle Fun Run)

JANUARY (Frosty's Frolic)

CHART YOUR PROGRESS

13:00
12:45
12:30
12:15
'2:00
11:45
11:30
11:15
11:00
10:45
10:30
10:15
10:00
9:45
9:30
9:15
9:00
8:45
8:30
8:15
8:00
7:45
7:30
7:15
7:00
6:45

SEPT. OCT. NOV. DEC. JAN. FEB. MAR. APR. MAY
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i

NUMBER OF LAPS

Name: Grade/Teacher:

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes:

Date: Number of Laps: Minutes:

MINUTES | CAN JOG

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking

Date: | can Jog Minutes without walking
OTHER MILE RUN TIMES

Date: Time:

Date: Time:

Date: Time:

Date: Time:

Date: Time:

Date: Time:

Date: Time:

Indiana AHPERD Journal/Spring 1997— 21



CONCEPT: An AEROBIC workout or activity is when you exercise with your whole body
working together to make your heart, blood, blood vessels, lungs, and muscles work more
efficiently. (If you need, find the word “efficient” in the dictionary, so you will understand its
meaning.)

You know the activity is AEROBIC if:

1. it is continuous for 20-30 minutes, at least;

2.itis rhythmical, (1-2-3-4, 1-2-3-4, etc.)

3. it moves the large muscles of the body, and;

4. itis an activity you can do withoul gasping to breathe.

HOMEWORK: Please, draw and/or cut out pictures from a newspaper or magazine,
showing, at least, 4 different kinds of aerobic activities. Glue the pictures on one side of the
construction paper you received and under or by each picture, write or print what the
activity is. Cut out the label below, fill in your name and grade/teacher, and also glue it to
the right side. In a few weeks, we will fold this construction paper in half and it will become
the cover to our individual portfolios. Throughout this school year, you will add worksheets,
scoresheets, and so on to your portfolio. Hopefully, you will have fun learning about aerobic
fitness and how it can help you feel better for your lifetime!

DEADLINE/GRADING: This assignment is due by  (date) if you wish to earn a
grade of “OUTSTANDING;,” providing it meets the requirements and is neatly done. This
assignment is due by (date) , if you wish to earn a grade of “SATISFACTORY,”
providing it meets the requirements and is neatly done. Students choosing to not do the
assignment will earn a grade of “NEEDS TO IMPROVE”

My
MEROEBIG

ACTIVITIES
—PORTFOLIO-

Name: - o G/T
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Join with community parks, schools and child care facilities across America to promote

National Playground Safety Day: April 24, 1997

ach year, more than 200,000 children are injured on playgrounds. Most of
Ethese injuries could have been prevented. The National Program for
Playground Safety focuses attention on this national problem and guides the
efforts of thousands of individuals who want children to play in safer play-
ground environments.

On Thursday, April 24, concerned adults and children are asked to assess their
playgrounds together in recognition of National Playground Safety Day. (See
reverse.) This year’s theme is “America’s Playgrounds: Make Them SAFE.”

By concentrating efforts in just four areas, the number of playground injuries
resulting in emergency room visits and death would dramatically decrease.

SUpeWiSionZ Supervisors should be present and actively observing all
ages of children on playgrounds. This includes making sure children’s
shoes and clothing offer protection and do not have loose strings.
Supervisors should be prepared for any emergency.

Age-Appropriate: Because of
developmental differences in pre- T N A

L]
school and school-aged children, I
playground designs should include PI GN ugf}gﬂﬁ d

separate equipment and play areas
SafetyDay

for children ages 2-5 and 5-12.

Designing playgrounds to include
physically and visually challenged
children is also important.

FO“S! Shock-absorbing surfacing under
and around equipment is extremely
important. The type, depth and area
covered combine to create a safe play
environment.

Amevica$ ploygrounds

Moetoe them SAFE

Hard surfaces such as asphalt, con-
crete, dirt, or grass are unacceptable.
Alternatives include wood products,
pea gravel, sand, or rubber products.

Equipment: Equipment should be in good repair, appropriate for the
age of the users, and monitored through a regular maintenance pro-
gram. Hazards should be corrected immediately.

Detailed information for these areas is addressed in the National Action Plan
Jor the Prevention of Playground Injuries. The Plan suggests actions to be taken
by groups and individuals at the national, state and local levels to help prevent
playground-related injuries. It supports the Consumer Product Safety
Commission’s (CPSC) Handbook for Public Playground Safety.

For your copy, contact the National Program for Playground Safety at 800/554-
PLAY. Multiple copies are available at $3 per copy. To receive the Handbook
Jfor Public Playground Safety, call the CPSC at 800/638-2772.

For more information about creating safe play environments, visit the National
Program for Playground Safety’s website at: http:/www.uni.edu/coe/playgrnd

(Promoting

gléggound

Awareness
In your area

Is playground safety a growing
concern in your community?
Here are some ideas to spread
the message in your area.

e Write to the editor of your
area newspaper commenting
on local playground safety
issues. Remember, recognize
positive efforts as well.

Suggest that your church,
family doctor, pediatrician,
and local fast food restaurants
distribute playground safety
resources (available for a
nominal fee by calling
800/554-PLAY.)

e Promote playground safety
education through parent-
teacher groups, high school
child development classes,
and babysitter training,

e Report any safety concerns to
appropriate local playground
officials. Make sure hazards
are addressed.

e Submit a brief playground
safety item for your local
school, child care center,
neighborhood association or
civic group newsletter.

¢ Encourage Boy Scout, Girl
Scout and other youth groups
to share playground safety
information as a community
service project.

e Ask your local cable station
to list National Playground
Safety Day and the “SAFE”
theme on the local calendar
of events.

\_ o
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News

News Services e Office of Public Relations ® Cedar Falls, lowa 50614-0017 e 319-273-2761

NATIONAL PLAYGROUND SAFETY DAY
(THURSDAY, APRIL 24)
TARGETS REDUCTION IN CHILD INJURIES

Editor’s Note: For interviews with National Program for
Playground Safety Director Dr. Donna Thompson, contact
the University of Northern lowa Office of Public Relations at
319-273-2761.

CEDAR FALLS—It is estimated that every 2-1/2 minutes
in America, a child is taken to an emergency room for a
playground-related injury. That’s more than 200,000 children
every year. Most playground injuries can be prevented, and
this spring, people across the nation will take steps to do so.

The National Program for Playground Safety is sponsor-
ing National Playground Safety Day Thursday, April 24, 1997.
On this day, adults and children will assess their playgrounds

in supportofthis year’s theme, “America’s Playgrounds: Make
them SAFE!” To help this assessment, the National Programfor
Playground Safety developed an interactive survey to be used
anytime during April.

“As school officials, child care personnel, neighborhood
play groups and families visit their playgrounds, they will
become more aware of potential safety hazards,” says Dr.
Donna Thompson, director of the National Program for Play-
ground Safety.

Copies of the survey can be obtained by contacting the
National Programfor Playground Safety through its world wide
web site at httpy//www.uni.edu/playground or by calling 800/
554-PLAY. Thompson urges participating groups to report
their findings, as well.

“All groups who send us a copy of their completed survey
will be listed on our web site,” she says. “They will also receive
a certificate of completion and be eligible for a random
drawing to receive a copy of our video, ‘America’s Play-
grounds: Make them Safe.’”

The National Program for Playground Safety, supported
by a grantfrom the Centers for Disease Control and Prevention,
focuses attention on this issue. The program serves as an
information clearinghouse for playground safety resources
across America and guides the efforts of individuals who want
to provide safer environments in which children can play.

“By concentrating our efforts in just four areas,” Thomp-
son says, “the number of playground injuries resulting in
emergency room treatment and death would dramatically
decrease.”

According to Thompson, these areas include supervi-
sion, age-appropriate playground design, falls to surfaces, and
equipment maintenance. These can be remembered with the
acronym SAFE.

Supervision:

Lack of proper supervision contributes to approximately

40 percent of playground-related injuries, according to one
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estimate.

“Supervision is more than sitting on a park bench,”
Thompson says. “Supervisors should be present and actively
observing all ages of children on playgrounds. This includes
making sure children’s shoes and clothing do not have loose
strings that could catch in equipment.” She also suggests that
supervisors be prepared for an emergency if children are
injured.

Age-Appropriate Design:

Because of developmental differences in pre-school and
school-aged children, the Consumer Product Safety Commis-
sion (CPSC) recommends playground designs that include
separate equipment and play areasforchildrenages 2-5 and 5-
12. According to Thompson, a well-designed playground
includes something for children with special needs, as well.
Falls to Surfaces:

Shock-absorbing surface material under and around
equipment is extremely important, Thompson emphasizes.
“Falls to surfaces are involved in nearly 70 percent of play-
ground-related injuries. To minimize the severity of these
injuries, it’s important to have a surface material that absorbs
the fall of the child.”

Hard surfaces such as asphalt, concrete, dirt, or grass are
unacceptable. Acceptable alternatives include wood prod-
ucts, pea gravel, sand, or rubber products. The surface type,
depth and area covered all contribute to a safe play environ-
ment.

Equipment Maintenance:

“All equipment needs ongoing maintenance,” Thomp-
sonsays. “Equipment and grounds canbecome safety hazards
through regular use. If you notice something has become
broken or needs attention, please report it to the playground
officials and check to see it is addressed.”

Detailed information for these topics is addressed in the
National Action Planfor the Prevention of Playground Injuries.
The plan suggests actions to be taken by groups and individuals
at the national, state and local levels to help prevent play-
ground-related injuries. Itsupports the guidelinesfound in the
Consumer Product Safety Commission’s (CPSC) Handbook for
Public Playground Safety.

For a copy, contact the National Program for Playground
Safety at 800/554-PLAY. Multiple copies are available for $3
per copy. To receive the Handbook for Public Playground
Safety, call the CPSC at 800/638-2772.

For more information about creating safe play environ-
ments, visit the National Programfor Playground Safety’s web
site at: http//www.uni.edu/playground.



American Alliance for
Health, Physical Education,

- .
& I:;_
i ; ! “. Recreation and Dance

1900 Association Drive e Reston, VA 22091 e (703) 476-3400

MEeEMBERSHIP APPLICATION

YES, I want to join AAHPERD!

4 Membership MUST Be In An Individual's Name

O New
Membership#

] Renew

Name (Mr.) (Ms.)

Address

City

State Zip

Phone H ( 1 W ( ]
Fax ( ) Internet

| select membership in the following association(s) of
AAHPERD. (Circle two numbers, indicating your first and
second choices. You may select one association twice.
Students receive one association choice.)

1 2 American Association for Active Lifesyles and Fitness
American Association for Leisure and Recreation
Association for Advancement of Health Education
National Association for Girls and Women in Sport

National Association for Sport and Physical Education

[>T S S I S I S

National Dance Association

A e e e

Research Consortium: For those interested in research.
(A check here does not affect your association affiliations.)

| select the following membership option, based on my
professional status and my choice of periodicals:

O Professional

1-year 2-year 3-year
Update plus: membership  membership  membership
Any 1 periodical* [3$100.00 [$180.00 [J$240.00
Any 2 periodicals* [J$125.00 [1$230.00 1$315.00
Any 3 periodicals* [J$150.00 [ $280.00 [1$390.00
Any 4 periodicals* [1$175.00  (J $330.00 3 $465.00

[J Student (Student rates apply only to full-time students)

Update plus: Graduate Undergraduate
Any 1 periodical*  [7$30.00 (] $29.00

Any 2 periodicals* 3 $55.00 [J $54.00

Any 3 periodicals® [ $80.00 [ $79.00

Any 4 periodicals* 1 $105.00 O $104.00

O Life Membership - $1500 - payable in 4 payments within the year.

*Add $8.00/yr for each periodical, including Update, mailed outside the
U.S. or Canada. Ml payments must be in U.S. dollars. Checks must be
drawn on a U.S. bank. Unesco coupons not accepted.

| wish to receive the following periodicals:

& Update (An automatic benefit of membership)

Ul Journal of Physical Education, Recreation & Dance
U Journal of Health Education

U Research Quarterly for Exercise and Sport

U] Strategies

I am remitting my dues

[ check enclosed, payable to AAHPERD
[} VISA (13 or 16 numbers)

{J MASTERCARD (16 numbers)

Card Number:

NN EssnNaneEn

(please write numbers carefully)

Signature

Exp. Date

AMOUNT PAID:
$

359

Return form with payment to:

AAHPERD
P.O. Box 79550
Baltimore, MD 21279-0550

8/95

For Office Use Only

Dep Dt: Ck #: Ck Dt Amt:
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Preparing our kids tolead
physically active, healthy lives.

NASPE is setting the Standards.

Ensure the Quality of your Program...
Order NASPE’s Standards Today.

Physical Education Coaching

Moving Into the Future.. Quality Coaches - Quality Sports
National Standards for Physical Education National Standards for Athletic Coaches
A Guide to Content and Assessment Stock #:304-1F084
Stock #: 304-1F083 $17 member price/$22 non-member
$17 member price/$22 non-member Developed to ensure the enjoyment, safety and
A book of voluntary national positive skill development

of America’s

athletes. These standards
provide a basis for
evaluating and selecting
coaches as well as

standards for K-12

school physical education. These
seven standards answer the
question, “What should

students know and be able to do?"

Guidelines and practical developing coaching
assessment techniques education programs.
are provided.

Bulk Prices
ERCHIIE Available!

Beginning Teacher Standards

for Physical Education

Stock #: 304-1F085 To order, call

$12 member price/$15 non-member 1-800-321-0789

A delineation based on a national consensus of the profession for

what beginning teachers of physical education should know and For more information,

be able to do. This document serves as the basis for certification Call NASPE at
of teachers and program development for preparation of physical (703)476-3410
education teachers.
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NEW GRADUATE TANDARDS
RELEASED FOR HEALTH EDUCATION

Washington, DC—Marking another milestone for the
health education profession, the American Association for
Health Education (AAHE) and the Society for Public Health
Education (SOPHE) released today new competency-based
standards for graduate preparation in health education. The
competencies, contained in the report Standards for the Prepa-
ration of Graduate-Level Health Educators, outline knowledge
and skills all students should be expected to demonstrate upon
receiving an advanced degree in health education.

“These new standards will help improve the consistency
of graduate training programs in health education for the
benefit of students and academicians alike,” said Randy
Schwartz, MSPH, SOPHE President. “Furthermore, the stan-
dards will delineate for employers the unique role and services
of graduate-prepared health educators, and assist practitioners
to identify their continuing education needs in this changing
health care environment.”

The graduate-level competencies are built upon a set of
entry-level competencies for practicing in the profession,
known as “The Framework.” These standards have been used
by the National Commission for Health Education Credentialing,
Inc. to certify health education specialists since 1988. Expand-
ing on the original Framework, the newstandardsinclude three
new major responsibilities for graduate-prepared health edu-
cators: applying appropriate research principlesandtechniques
in health education, administering health education programs,
and advancing the profession. In addition, they identify 46
new competencies and sub-competencies related to social
marketing, community organization, cultural sensitivity, coa-
lition building, advanced communication techniques, and
other areas.

“These graduate standards in health education represent
four years of extensive work, validation and consensus devel-
opment across the profession,” and AAHE President Darwin

Dennison, PhD, CHES (Certified Health Education Specialist).
“Health education is one of the few professions to develop
measurable educational outcomes, as recommended in the
1993 PEW Report on the health professions.”

Health educators plan, implement and evaluate the
effects of educational programs and strategies designed to
improve the health of individuals, families and communities.
Health educators work in schools and universities; federal,
state and local public health departments; hospitals and man-
aged care settings; voluntary groups; businesses; international
organizations; and other settings. Currently 134 academic
institutions provide graduate training in health education
throughout the United States.

“These standards will help ensure health educators are
effectively prepared tp promote the health of the public,
regardless of the institution or its faculty,” said Noreen Clark,
PhD, Dean of the University of Michigan School of Public
Health. “All graduate professional preparation programs in
health education should examine their curricula and ensure
students ‘make the grade’ in these areas.”

“The health education profession is at a juncture of
unprecedented opportunity,” said John Seffrin, Executive Vice
President, American Cancer Society. “Armed with these skills,
health educators will be atthe forefront in dealing with changes
in U.S. demographics, public health infrastructure, health care
payment, and other areas to improve individual and commu-
nity health.”

The 36-page report, Standards for the Preparation of
Graduate-Level Health Educators, is available for $14, plus
$5.25 shipping andhandling (prepaid) by writing SOPHE 1015
15th St., NW, Suite 410, Washington, DC 20005; or AAHE/
AAHPERD, P.O. Box 385, Oxon Hill, MD 20750-0385, or by
calling AAHE/AAHPERD Publications at (800) 321-0789.

AAHE is the oldest and largest professional association in the United States serving health education and health promotion
specialists. The mission of AAHE is to promote individual and community health by furthering quality in the health
education profession and enhancing the delivery of comprehensive health education through multiple settings.

SOPHE is a non-profit professional organization founded in 1950 to promote the health of all people by stimulating research
on the theory and practice of health education; supporting high-quality performance standards for the practice of health
education; promoting public policies conducive to health; and developing and promoting standards for professional

preparation of health education professionals.
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H.‘ sl
‘ Health Education
Standards for the Preparation of

GRADUATE-LEVEL HEALTH EDUCATORS

To meet the challenges of the 21 century, health educators must be equipped with essential knowledge and skills
to function effectively. An important first step is assuring that all students graduating with an advanced health
education degree demonstrate a core level of knowiedge and skills in areas relevant to health education research
and practice. This publication outlines new responsibilities and competencies for graduate-level health educators,
expanding on the original Framework used to certify entry-level health education specialists since 1988. This
document includes:

history of the evolution of health education standards

3 new graduate-level responsibilities and 46 new competencies and sub-competencies
background on three new graduate-level responsibilities

glossary of health education standards

1997, softcover
ISBN#: 0-88314-610-X

An essential reference for
health education faculty,
students & practitioners

Order Form

D YES! Please send me copies of Standards for the Preparation of Graduate-Level Health
Educators. ($14.00 plus shipping and handling. Discounts on 10 or more copies.)

MName
Title
Organization
Street Address:
City/State/Zip
Phone # ( )
Quantity Shi & H

pping & Handling
Total Order Within Ovutside
DC addresses add 5.75% sales tax Total Cont.US  US & Cansda
VA addresses add 4.5% sales tax $0 -524.99 $5.25 $11.75
Shipping & Handling (see right) :g(s) -ss;g.:: :;.;g :xzs;(z,z
Total Enclosed $100 - more 10%oftotal  25% oftotal
Avaiable from AAHE or SOPHE. All orders must be paid in advance.. . f
Make checks payable to SOPHE orto AAHE. Rush Orders: Sent next day i, flat rate of $25.00

Soclety for Public Health Educstion American Association for Health Education’/AAHPERD
1015 15" St., NW, Sutte 410 P.O. Box 385

Washington, DC 20005 Oxon Hill, MD 20750-028S

(202) 408-9804 (800) 321-0789
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SPORT MANAGEMENT

Administrative Positions held by
Women in Major League Baseball

by
Michelle C. Blanco
Office of Player Development
Chicago Cubs Baseball Team, Inc.
Wrigley Field
Chicago, IL

Thomas H. Sawyer, Ed.D.
Professor of Recreation and Sport Management
Department of Recreation and Sport Management
Indiana State University
Terre Haute, IN 47809
(812)237-2186; FAX (812)237-4338; pmsawyr@scifac.indstate.edu

Abstract

The purpose of this study was to determine how many women were employed by major league baseball teams in front
office positions, the type of positions customarily held by women and the departments in which they usually work. The 28
major league baseball teams were selected tobethesubjects. Theresults were analyzed by team, year, league, and department.

The results of this study showed that over a four-year period major league baseball teams employed women in 33.2%
of their positions. There were 2,948 women employed by professional baseball teams and 8,886 total employees. A majority
of women still hold the traditional positions of secretaries or administrative assistants.

Based upon this study, the following recommendations were made for future research or studies: (1) the average time
women stay in baseball, (2) the level of education attained by women in baseball, (3) the number of women employed in the
three major professional sports: the National Football League, the National Hockey League and the National Basketball

Association, and (4) the number of women employed by minor league baseball teams.

Introduction

As college and professional sports
approach all-time highs in both partici-
pation and attendance, the need for
people to manage and run these busi-
nesses has increased.

This study focused on the manage-
ment role of women in professional
baseball. Each year, more and more
women are becoming interested and
employed in professional sport manage-
ment. Further, this study, however, shows
that women have not held middle to
upper-level management positions in

baseball — or any professional sport.
In recent years, the area of sport
management has become an acknowl-
edged academic pursuit. This area of
study consists of management skills com-
bined with business skills such as
marketing, accounting, economics, fi-
nance and sports law to create a very
balanced curriculum (Parkhouse, 1996).
A sports/fitness management degree, ei-
ther undergraduate or graduate, is now
offered at over 85 colleges in the United
States. This growth in programs has
accompanied the increase for manage-

ment specialists in all areas of the sports
and recreation industry (DeSensi &
Koehler, 1989). As these programs con-
tinue to grow in the 1990s, so do the
employment opportunities for women
in athletics. Although opportunitieshave
increased, recent studies have shown
the actual numberof women involved in
sport managementhasnotincreased at a
similar rate (Acosta & Carpenter, 1985b;
DeSensi & Koehler, 1989).

A 1994 study indicated that 287
of the 301 NCAA Division | athletic
directors were men (95.3%) (Kramer,
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1994). Of the 106 major college schools
that play Division I-A football, only four
had women athletic directors: Michigan
State University, Northern lllinois Uni-
versity, the University of Washington,
and the University of Maryland.
Furthermore, the

lished by every MLB team every year, (3)
this study was representative of MLB
only and no other professional or ama-
teur sport, and (4) each team’s
information guide was accurate.

tal number of guides examined for this
study was 108. Basic descriptive statis-
tics were used to analyze the data
collected in this study.

The population for this study will
consist ofthe following teams:

NCAA, while sponsoring
both men’s and women’s

National League East

National League Central

National League West

collegiate sports, employed
women in only 22 of its 65
high administrative posi-
tions as recently as the late
1980s (Milverstedt, 1988;
DeSensi & Koehler, 1989).
This study will show that

Atlanta Braves
Florida Marlins
Montreal Expos
New York Mets
Philadelphia Phillies

American League East

Chicago Cubs
Cincinnati Reds
Houston Astros
Pittsburgh Pirates

St. Louis Cardinals

American League Central

Colorado Rockies
Los Angeles Dodgers
San Diego Padres
San Francisco Giants

American League West

similar trends exist in major
leaguebaseballfrontoffices.
Statement of the
Problem

Thisstudy determined
the management status of

Baltimore Orioles
Boston Red Sox
Detroit Tigers

New York Yankees
Toronto Blue Jays

Cleveland Indians
Kansas City Royals

Minnesota Twins

Chicago White Sox

Milwaukee Brewers

California Angels
Oakland Athletics
Seattle Mariners
Texas Rangers

women in professional

baseball. The information was obtained

by using the information/media guides

of the 28 Major League Baseball (MLB)
teams. These guides contain a directory
of front office personnel which was used
to determine the employment status of
women within each organization. The
purpose of this study was to determine in
which departments women are most fre-
quently employed andthe positions held.

Hypotheses

Three hypotheses formed the basis
of this study:

1. There is only a small presence of
women in the front offices of MLB.

2. Most women are in secretarial posi-
tions.

3. Of the few women in higher posi-
tions, most are not in baseball re-
lated departments (i.e. human re-
sources, accountingffinance).

Research Questions

The following are the basic re-
search questions for the study:

1. How many women are employed by
major league baseball teams in front
office positions?

2. What type of positions are customar-
ily held by women in the front offices
of MLB teams?

3. What departments employ a major-
ity of the women?

Assumptions

The basic assumptions forthis study
are: (1) the front office information will
be taken from each team’s information
guide, (2) an information guide was pub-
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Delimitations

The delimitations pertaining to this
study might be considered as organiza-
tional differences. The organizational
differences could also be a limitation
because each organization is structured
differently. The departments and em-
ployee titles will often vary from
organization to organization.

Methodology

The purpose of this study was to
determine in which departments women
are most frequently employed and the
positions held.
Subjects

The media/information guides from
each of the 28 major league baseball
teams were studied to distinguish the
different positions women hold within
the sport. The information for this study
is based on each team’s club directory.
The directories may vary from year-to-
year in terms of detail and number of
employees listed.

The study used data from four in-
formation guides (1991-1994) for 26 of
the 28 teams. Two teams, Colorado and

The total number of teams exam-
ined for this study will be 108. The total
number of subject will be the 108 differ-
ent information guides that were
examined. The results will be analyzed
by team, league, geographical region,
year and company departments. Basic
descriptive statistics were used to ana-
lyze the data collected in this study.
Results

The purpose of this study was to
determine how many women were em-
ployed by major league baseball teams
in front office positions, the type of posi-
tions customarily held by women and
the departments in which they usually
work. The results of the study show that
for the 1991-1994 seasons, there were
8,886 people employed by major league
baseball teams. Of that total, 33.2% or
2,948 were women. Table 1 shows the
year-by-year total fornumber of women
employed.

While the numbersincreased each
year, the percentage of women started to
decline after the 1992 season. One
reason for the increase in number of

Florida, had
only been in
existence for
two  years; Year # of Women
therefore, only 1991 623
two years of 1992 704
data can be 1993 788
used for those 1994 832
teams. The to- Total 2,948

Year-by-Year Breakdown of Women in Baseball

Table 1

Total Employees Percent
1,920 32.45
2,080 33.85
2,367 33.29
2,519 33.03
8,886 33.18




women between the 1992 and 1993
seasons was the addition of two new
teams, the Colorado Rockies and the
Florida Marlins. Over the four-year pe-
riod, the average for women increased
from 24.0 employees per team in 1991
t029.7 in 1994.

The results of the study were ana-
lyzed by team, year, league, geographical
region, andcompanydepartments. Table
2 shows the year and team breakdown
for the four-year period. The Montreal
Expos, the Cincinnati Reds, and the
Oakland Athletics had the highest per-
centage of women employed for the
1991-1994 seasons.

The breakdown by league in Table
3showsthe National League (N.L.) teams
with a better percentage of women em-
ployed, but the American League (A.L.)
teams employ more women. The A.L.
teams have 269 more women and 1,104
more total employees working in their
front offices.

The data is broken down by geo-
graphical region. There are 10 teams in
the eastern region (N.L. and A.L. East
Divisions), 10 teams in the central re-
gion (N.L. and A.L. Central Divisions),
and eight teams in the western region
(N.L. and A.L West Divisions).

The final research question asked
which departmentemploys a majority of
the women in an organization. The top
three departments were human re-
sources, accounting/finance, and the
ticket office.

Discussion

The purpose of this study was to
determine how many women were em-
ployed by major league baseball teams
in front office positions, the type of posi-
tions customarily held by women and
the departments in which they usually
work.

Women employed by major
league baseball teams

The percentage of women em-

ployed by major league baseball teams
remained consistent over the four-sea-
son period that was studied. In 1991,
32.5% of the employees were women;
by 1994, that figure had only risen to
33.0%. However, the actual number of
women employed rose from 623 in 1991
to 832 in 1994. The total number of
employees increased from 1,920 to
2,519.

One reason for the increase was
the addition of two new teams, the Colo-
rado Rockies and the Florida Marlins.
The teams began play in the National
League in 1993. The year before expan-
sion showed the best percentage of
women in the study at 33.9%.

Thefirsthypothesis stated thatthere
is only a small presence of women in the
front offices of MLB. Overall, women
accounted for 33.2% of the 8,886 em-
ployees listed in the information guides
from 1991-1994 (2,948 women).

When the data was analyzed by

Table 2
Number of Women Employed by Team and Year
(Total Women on Left-Total Employees on Right)
Team 1991 1992 1993 1994 Total Percent
Atlanta 22-74 38-91 41-98 44-106 145-369 39.30
Baltimore 59-142 65-154 59-156 58-151 241-603 39.97
Boston 24-72 23-69 26-75 19-63 92-279 32.97
California 22-65 26-71 24-70 25-73 97-279 34.77
Chicago-AL 38-127 45-147 41-152 38-160 162-586 27.65
Chicago-NL 3-33 28-90 34-93 32-91 97-307 31.60
Cincjnnati 21-49 23-47 23-51 23-52 90-199 45.23
Cleveland 31-101 34-109 36-105 40-109 141-424 33.25
Colorado 0-0 0-0 30-75 37-96 67-171 39.18
Detroit 16-71 20-71 15-59 16-82 67-283 23.67
Florida 0-0 0-0 31-89 33-106 64-195 32.82
Houston 6-41 6-40 2-22 27-57 41-160 25.63
Kansas City 23-61 25-64 24-66 22-70 94-261 36.02
Los Angeles 1-26 2-30 47-147 43-141 93-344 27.03
Milwaukee 28-82 32-95 31-101 31-107 122-385 31.69
Minnesota 21-63 21-63 18-62 18-61 78-249 31.33
Montreal 42-86 35-71 37-70 35-66 149-293 50.85
New York-AL 18-91 18-88 13-77 16-82 65-338 19.23
New York-NL 29-90 33-97 31-100 35-119 128-406 31.53
Oakland 40-96 39-88 36-88 33-89 148-361 41.00
Philadelphia 27-79 30-83 29-100 33-104 119-366 32.51
Pittsburgh 31-85 31-92 27-87 28-86 117-350 33.43
St. Louis 10-41 13-44 11-44 16-49 50-178 28.09
San Diego 9-28 9-28 9-39 11-41 38-136 37.94
San Francisco 34-107 35-111 35-97 37-102 141-417 33.81
Seattle 22-68 22-66 25-71 27-79 96-284 33.80
Texas 18-61 21-67 23-74 28-85 90-287 31.36
Toronto 28-81 30-104 30-99 27-92 115-376 30.59
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National League

Montreal 149-293
Cincinnati 90-199
Atlanta 145-369
Colorado 67-171
San Diego 38-136
San Francisco 141-417
Pittsburgh 117-350
Florida 64-195
Philadelphia 119-366
Chicago-NL 97-307
New York-NL 128-406
St. Louis 50-178
Los Angeles 93-344
Houston 41-160
Totals 1339-3891

Table 3

Number of Women Employed by League (Ranked by Percentage)

American League

50.85 Oakland
45.23 Baltimore
39.30 Kansas City
39.18 California
37.94 Seattle
33.81 Cleveland
33.43 Boston
32.82 Milwaukee
32.51 Texas
31.60 Minnesota
31.53 Toronto
28.09 Chicago-AL
27.03 Detroit
25.63 New York-AL
34.41 Totals

148-361 41.00
241-603 39.97
94-261 36.02
97-279 34.77
96-284 33.80
141-424 33.25
92-279 32.97
122-385 31.69
90-287 31.36
78-249 31.33
115-376 30.59
162-586 27.65
67-283 23.67
65-338 19.23
1608-4995 32.19

team, the three teams thatemployed the
most women (by percentage) were the
Montreal Expos, the Cincinnati Reds,
and the Oakland Athletics. The Expos
employed 50.9% women, the Reds
45.2%, and the Athletics 41.0%. The
three teams with the least percentage of
women employees were the New York
Yankees (19.2%), the Detroit Tigers
(23.7%), andthe Houston Astros (25.6%).
The Baltimore Oriolesemployed the most
number of women (241) and the most
total employees (603).

Women composed of 34.4% of
the work force in the N.L. and 32.2% in
the A.L. The A.L. teams employed 269
more women and 1,104 more employ-
ees. The data were broken down by
three geographical regions: eastern, cen-
tral and western. The regions were
determined using both leagues’ already
formed divisions of East, Central and

West. The eastern and central regions
consisted of 10 teams and the western
region had 8 teams. Eastern region teams
employed 1,185 women and 3,508
employees (33.8%). Western teams
shared the same percentage of 33.8%,
but employed less people (770-2,279).
The central teams were close at 32.0%
(992-3,099).
Types of positions women
customarily hold

The second hypothesis stated
women are in secretarial positions. The
results of the study supported this hy-
pothesis. While a majority of women
hold secretarial or administrative assis-
tant positions in baseball, the number of
women working in executive positions,
such as directors and managers, has
been increasing. Some women have
advanced past the director/manager po-
sitions to a higher status. Some of those

higher positions include: a vice-presi-
dent of planning and development, an
assistant general manager, executive
vice-president, vice-president/assistantto
the president, assistant vice-president of
finance andvice-president/general coun-
sel.

Departments that employ a
majority of women

Seven departments were selected
to be analyzed: accountingffinance,
baseball operations, human resources,
marketing, media/public relations, sta-
dium operations, and ticket office. The
departments that were thought to em-
ploy the most women were human
resources and accounting/finance.

The departmentthatemployed the
highest percentage of women was hu-
man resourcesat91.2%.Ofthe 57 people
listed as human resources representa-
tives, 52 were women. The next four

Eastern Region %
Montreal 50.85
Baltimore 39.97
Atlanta 39.30
Boston 32.97
Florida 32.82
Philadelphia 32.51
N Y-NL 31.53
Toronto 30.59
Detroit 23.67
N Y-AL 19.23

Table 4

Number of Women Employed By Geographical Region

(Ranked by Percentage)

Central Region %
Cincinnati 45.23
Kansas City 36.02
Pittsburgh 33.43
Cleveland 33.25
Milwaukee 31.69
Chicago-NL 31.60
Minnesota 31.33
St. Louis 28.09
Chicago-AL 27.65
Houston 25.63

Western Region %
Oakland 41.00
Colorado 39.18
San Diego 37.94
California 34.77
San Francisco 33.81
Seattle 33.80
Texas 31.36
Los Angeles 27.03
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departments were accounting/finance
(62.4%), ticket offices (48.8%), market-
ing (38.3%), and media/public relations
(35.7%). The two departments with the
lowest percentage of women were sta-
dium operations (20.8%) and baseball
operations (17.6%). Both departments
are typically male-oriented. Stadium
operations includes the grounds crew,
maintenance, and security offices. Base-
ball operations contains the general
manager and his assistants. This depart-
ment will sometimes include the minor
league and scouting departments along
with the trainers and other medical per-
sonnel.

The third hypothesis stated that of
the few women in higher positions, most
are not in baseball related departments
(i.e., human resources and accounting/
finance). This hypothesis is supported
by the research. Not only do human
resources and accounting or finance
employ the highest percentage of
women, but they also have the most
number of women in top positions.
Conclusions

The results of this study provided
answers to the three research questions.
Thefirst research question dealt with the
numberof women employed in the front
offices of professional baseball teams.
The data indicated thatover a four-year

period major league baseball teams
employed women in 33.2% of their po-
sitions. The best team percentage was
50.9% while the worst was 19.2%. The
answer to the question is 2,948 women
were employed by professional baseball
teams. There were 8,886 total employ-
ees in baseball during this study.

A second research question asked
what positions most women customarily
hold in baseball. A majority of women
still hold the traditional positions of sec-
retaries or administrative assistants.
Women are starting to assume positions
of more authority throughout baseball.
Among the prominent positions women
now hold are: owners, executive vice-
presidents, vice-presidents, assistant
general managers, and general counsel.

The final question asked which
departmentsemploya majority of women
in baseball. The study found the depart-
mentwith the best percentage of women
was human resources. Over 91.0% of
all human resource employees are
women. The accounting or finance de-
partments came in second with 62.4%
women. These were the two depart-
ments which were thought to have the
most women employees.
Recommendations

Based upon this study, the follow-
ing were the recommendationsforfuture

Make the best use
of your teaching time.

Programs with PIZAZZ: Ideas for Elementary Physical Educators

contains 20 JOPERD articles with tips for making your elemen-

tary physical education program exciting and efficient. Learn

how to work with parents, manage your class, teach self-

responsibility, and encourage creativity. Discover strategies

for developing cooperative skills, providing intrinsic moti-

vational incentives,and identifying problems and solutions

in class management. Whether novice or expert, you'll

benefit from this valuable information source.

1994, 89 pp.
Stock #0-883 14-563-4
$9.95

research: (1) a study of the average time
women stay in baseball, (2) a study on
the level of education attainedbywomen
in baseball, (3) a study of the three other
major professional sports: the National
Football League, the National Hockey
League and the National Basketball As-
sociation, and (4) a study on the number
of women employed by minor league
baseball teams.
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BECAUSE YOU SAID “THANKS COACH,”

I'LL DO IT AGAIN

Well, the season is over,
The games are all done.
When I think of it now,

Was it really that fun?

Did we practice and play
As hard as we could?
If I coach them again
Will they really be good?

I coach them for free
My time is all taken.
If I coach them again
Will I be mistaken?

I’d like to be home
With my family and friends.

Should I coach them again? #,,... ~

Well, that all depends. )

What is it that keeps me
Returning each season?
I need to make sure

I have a good reason.

I like to see them work hard
And do the best that they can.

I enjoy watching them succeed,
I’m their number one fan.

But sometimes they don’t listen
Or even attend.

Sometimes, I regret all the time
That I spend.
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I attend workshops and clinics
To learn the latest techniques.
I work hard on my practices
To make them unique.

Do they know all the time
That it takes to coach well?
Do they know what it takes
To make a team gel?

Sometimes I get discouraged
By their attitudes and air.
Sometimes they appear that
(tag They don’t really care.

And cherish it yet.
Those three little words
That you didn’t forget.

“THANK YOU, COACH...
For all that you’ve done.
You really helped me.

I really had fun.”

Those three little words
Are all that I need

To keep me going.

On them I will feed.

For the next season to come
I will hold them to heart.
And hope that another

Will also take part...

In those three little words.’

Janet Evans, Athletic
Department Head,
John Rennie High School,

Pointe Claire, Quebec.
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NEW LESSON PLANS COVER GAMES, GYMNASTICS, AND DANCE

CHAMPAIGN, IL—Instructors can now spend less time planning and more time personalizing lessons with
four new guides that meet the National Association for Sport and Physical Education (NASPE) standards and the
National Standards for Arts Education (Dance). Previously compiled in a two-book set entitled Physical Educa-
tion Teaching Units for Program Development, PHYSICAL EDUCATION UNIT PLANS FOR PRE-
SCHOOL-KINDERGARTEN, FOR GRADES 1-2, FOR GRADES 3-4, and FOR GRADES 5-6 provide a
detailed scope and sequence for an early childhood movement program and an elementary physical education
program.

The 135 units in these four books integrate movement concepts and skills into games, gymnastics, and dance
experiences that children really enjoy. Each activity includes clear objectives and sample assessments. Teachers
can adopt the ready-to-use units as a complete instructional program or select specific units to enhance their
existing curriculum.
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Successfully used in public and private schools in suburban, inner city, and rural areas, the units are logically
arranged to build on the motor skills acquired at each student’s unique stage of development. Each unit contains
a progression of learning experiences, and each learning experience is broken down into tasks that help students
perform movement skills or understand movement concepts. To increase communication, learning, and miotiva-
tion, the learning experiences are written in conversational, developmentally appropriate language and can be
used as models for effective teaching.

Written by five specialists in physical education and dance, who together have more than 100 years of teaching
experience, PHYSICAL EDUCATION UNIT PLANS can dramatically reduce time spent in day-to-day
planning and preparation and can help teachers challenge students to reach their full movement potential.

ABOUT THE AUTHORS

Bette J. Logsdon has 37 years of physical education experience—S5 years in public schools and 32 years at the
university level preparing teachers with special interest in elementary school physical education. She spent the
last 15 years of her career at Bowling Green State University (Ohio).

Luann M. Alleman has 25 years’ teaching experience in public and private schools. She has worked with
children, including physically challenged students, at the elementary and high school levels, and with college
students in university teacher-preparation courses. She is retired after 17 years as department chair of elemen-
tary school physical education for the Toledo School System.

Sue Ann Straits has been a lecturer in the Department of Education at The Catholic University of America
(Washington, DC) since 1993. Since beginning her career in physical education in 1972, she has gained
extensive practical experience teaching physical education and dance in early childhood and elementary
education settings overseas and in the United States.

David E. Belka has taught physical education classes to elementary school students and has taught pedagogy
and elementary content courses at the college level. An expert in developing and teaching games, David is the
author of Teaching Children Games.

Dawn Clark is an associate professor and the coordinator of dance education at East Carolina University,

where she teaches dance pedagogy. She taught physical education and dance at the elementary level for five
years.
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BONNIE S, MOHNSEN

DEVELOP AN EXEMPLARY MIDDLE SCHOOL PHYSICAL EDUCATION PROGRAM

CHAMPAIGN, IL—The first comprehensive guide to offer a blueprint for designing a quality middle school
physical education program is now available. TEACHING MIDDLE SCHOOL EDUCATION describes how
to create a program that addresses the specific needs and capabilities of middle school students while helping
them through the transition from childhood to young adulthood.

Written by a veteran middle school physical educator, this book provides practical information that’s flexible
enough to use in a variety of settings. Jean Flemion, 1990 National Teacher of the Year, says TEACHING
MIDDLE SCHOOL EDUCATION is a valuable reference. “There exist very few middle school resources for
the grassroots practitioner,” he says. “This cutting-edge text can provide assistance to the personnel wishing to
improve, revise, or update their existing curricula. Teacher preparation programs at the college and university level will
also find this book to be very helpful in presenting a quality curricular model as well as a philosophical vision.”

The strategies in the book cover all aspects of teaching middle school physical education, including:

e Selecting instructional units

« Integrating with other subject areas

* Developing unit and lesson plans

¢ Assessing and grading students

e Motivating students

¢ Demonstrating positive teaching behaviors
e Selecting teaching styles and strategies

e Choosing instructional materials

* Incorporating technology effectively

TEACHING MIDDLE SCHOOL EDUCATION also examines current reform efforts in the middle school,
discusses the physical and psychological environments of a quality program, and encourages physical educators
to become equal partners in their school’s entire education program.

Plus, the book includes sample programs for sixth, seventh, and eighth grade that illustrate how all of the ele-
ments of a successful program fit together. Handy checklists, anecdotes, and detailed examples are also provided
to help instructors put the information into practice.

Indiana AHPERD Journal/Spring 1997 — 37



CONTENTS

Dedication * Preface * Credits

Part I: Prepare for Your Journey

Chapter 1. Physical Education in a Changing World

Chapter 2. Reform Efforts in the Middle School

Chapter 3. The Role of Physical Education in Middle School
Chapter 4. The Physical Education Environment

Chapter S. The Psychological Environment

Part II: Map Out Your Journey

Chapter 6. Benefiting From Quality Physical Education
Chapter 7. Planning a Course of Study

Chapter 8. Assessing and Grading Your Students

Part I11: Travel Toward Your Destination
Chapter 9. Understanding Today’s Learner

Chapter 10. Improving Your Teaching Effectiveness

Chapter 11. Teaching Styles and Strategies to Meet Learners’ Needs
Chapter 12. Selecting Instructional Materials

Chapter 13. Continuing to Grow as a Professional

Part 1V: Discover Your Destination
Chapter 14. A Sixth Grade Program: Learning Skills Through Cooperation

Chapter 15. A Seventh Grade Program: Taking Acceptable Risks Through Problem Solving
Chapter 16. An Eighth Grade Program: Working as a Team to Develop Strategies for Success
Appendix A. Characteristics of Middle Grade Students

Appendix B. Middle School Grade Level Standards

Appendix C. Exercises and Activities

Appendix D. Recommended Materials, Resources, and Reading

Bibliography ¢ Index ¢ About the Author

ABOUT THE AUTHOR

With 13 years of middle school physical education teaching experience, Bonnie Mohnsen is no stranger to the
needs of middle school students and teachers. She has been recognized many times for her outstanding
achievements in the field of physical education. Her numerous honors include being named the California
Association for Health, Physical Education, Recreation and Dance (CAHPERD) Southern District Outstanding
Physical Education Teacher (1989) and receiving the CAHPERD State Honor Award (1995). Dr. Mohnsen is
also a highly sought after consultant and speaker.

An outspoken proponent of using technology in physical education, Dr. Mohnsen is the coordinator of physi-
cal education and integrated technology for the Orange County Department of Education. She is a member of
the technology task force for the National Association for Sport and Physical Education and the author of
Using Technology in Physical Education (Human Kinetics, 1995).
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United States * P.O. Box 5076 * Champaign, IL 61825-5076
VQ HUMAN KINETICS (217) 351-5076 » 1-800-747-4457
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Hard-working HPERD
professionals need all the
resources they can get.
AAHPERD publications
are the profession’s voice
and source of news and
information—Kkeeping
educators up-to-date on
issues, trends, teaching
methods, and curriculum
developments in their
fields.

STRATEGIES

A JOURNAL FOR PHYSICAL AND SPORT EDUCATORS

e educators.

“I found something in every issue that I was able
to use”...“I can read an article during lunch and
apply the ideas in my next class”... “Articles are

written in a language I can understand.”

advantage.
ﬂ@[@@@@

The Journal of Physical Education, Recreation & Dance

JOPERD’s nine issues a year are
filled with informative articles
to help educators learn about
current teaching methods and
new technology in health,
physical education, recreation,
and dance. Consider the
current focus on assessment.
JOPERD recently featured a
series of articles on assessment

which included:

B Definitions of the various forms B Teacher’s descriptions of how
of assessment. they use assessment in their

B Practical strategies for classrooms.

imlementing assessment. B The description of a computer
B A student teaching assessment  organized physical education
project. unit.

AAHPERD's
all-inclusive.
professional
journal.

It's easy to subscribe!

M To receive only Strategies,
send your name, address, phone
number and $40 check to
Subscriptions, 1900 Association
Dr., Reston, VA 20101.

M Or join AAHPERD and receive
either JOPERD or Strategies free
as part of your membership! If
you want both journals*, you
pay a special member rate of
only $25. Call 800/213-7193
and ask for a membership form.

Find out how to:

B Teach throwing and catching
to large classes.

B Conduct a coach-parent
meeting that will dazzle parents.
B Make evaluation work by
using simple software programs.
B And much, much more!

* JOPERD and Strategies are only two of
the fine journals AAHPERD publishes. Call
800-213-7193 to find out about the
Research Quarterly for Exercise and Sport
and Journal of Health Education.
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Refereed Articles: Guidelines for Authors

The following information should be used when submitting a
manuscript to the IAHPERD Journal. Many types of original manu-
scripts are suitable—theoretical, practical, technical, historical,
philosophical, creative, controversial.

Write for the Journal’s readership and be sure to spell out the
implications of the article for the discipline. Use a simple, clear and
direct writing style, avoiding the use of first person pronouns and
repeated references to one’s institution.

Philosophical and historical backgrounds are not usually nec-
essary unless these are the primary purposes of the manuscript.
References are not compulsory, but writing ethics dictate that quoted
material as well as historical sources be cited in bibliographical style.

When reporting research results, tryto maintain non-technical
language and to avoid complex tables which are not directly related
to the text.  Avoid extensive discussion of methodologies and
statistical techniques unless they are clearly unique. Concentrate on
theoretical framework, reasons for conducting the research, discus-
sion, and applications to the field.

The IAHPERD accepts submitted materials for the Journal as
“professional contributions” and no remuneration can be offered.
Authors receive one complimentary copy of the issue containing their
article.

TECHNICAL SUGGESTIONS

Style. Material should be presented consistentlythroughoutthe
manuscript. Preferred style is that of the American Psychological
Association (APA) Publication Manual.

Length. Maximum preferred length istendouble-spaced pages.
Smaller manuscripts will be considered but will receive lower priority
for inclusion in the Journal.

Cover Page. Type title manuscript about three inches from top
of page, followed by author name(s) as it/they appear in the published

piece. Drop down a few spaces and type complete name, address and
phone number of author with whom editor should correspond. Also,
state number of words in manuscript (rounded to nearest hundred).
Author name’(s) should appear only on this page, since the editing
process is conducted as “blind review.”

TheText. Fulltitle should appearagain attop of pageonly. Use
only white 8 1/2x11” paper and dark typewriter ribbon. Margins on
all sides should be at least one inch. Pages should be numbered
consecutively in the upper right hand corner and carry a running head
(partial title) just below the page number. Long quotations should be
single spaced and given extraindentation of five spaces to make them
stand out. All copies should be “letter perfect”—free from inaccura-
cies in grammar, spelling and punctuation.

Photos. Photographs which complement a manuscript are
encouraged. Preferred photos are black and white glossy, 5x7”.
Photos will not be returned.

lllustrations. Must be in black ink on white paper, camera-
ready.

Tables, Charts, Graphs. Use where appropriate; don’t dupli-
cate material in the narrative; be accurate.

Bibliography. Keep to a minimum. List only if cited in the text
presentation.

SUBMISSION REQUIREMENTS

Copies. Four (4) copies must be submitted—one original and
three photostatic copies (no carbon copies or dittos are acceptable).

Address. Materials for Journal review should be mailed to:

Dr. Tom Sawyer, Editor

Indiana AHPERD Journal

5840 South Ernest Street

Terre Haute, Indiana 47802

(812) 237-2189 FAX (812) 237-4338

Success is
getting up
Just one more
time than you

fall down.




Leadership Opportunities on Councils

FUNCTION. The duties and conference. 2. Aquatics 13. Sport

responsibilities of the Program 5. Serve as presider for the 3. Council for Future 14. Sport Management

and Regional Councils are to: various programs in your Professionals 15. Technology

1. Work closely with the special area. Support 4. Dance INTERESTED? To apply for
Program Director or includes introducing 5. Fitness a leadership position on a
Regional Coordinator presenter, assisting during 6. Health council, send an email of
to promote the special the presentation (distribute 7. Higher Education/ interest to Dr. Mark Urtel,
program area. handouts), and providing Research Nominating Committee Chair,

2. Attend annual IAHPERD presenter with the special 8. Jump Rope and Hoops for at murtel1@iupui.edu. For
Leadership Conference. gift from the Association. Heart additional information, go to
(Hotel and meals paid for 6. Make nominations to the 9. Physical Education: the IAHPERD website at www.
by the Association.) Awards Committee chair Elementary Indiana-ahperd.org, click on

3. Solicit programming for for Teacher of the Year and 10. Physical Education: Middle About, Constitution, Operating
the State Conference or Association awards. School Codes, and scroll down to the
Regional Workshops. PROGRAM AREAS. The various 11. Physical Education: leadership position of interest.

4. Serve as host to greet and program areas include: Secondary

direct presenters during the

1. Adapted Physical Education

12. Recreation

INDIANA AHPERD
APPLICATION FOR MEMBERSHIP

(Please Print/Type)

Last Name First

Address

Street

City

County

Telephone: Area Code ( )

E-mail

Member Class:

|:| Professional $40.00

|:| New

|:| Student $20.00

(Undergraduate or Full-Time Graduate Student)

|:| Renewal

Make check payable to: Indiana AHPERD.
Send to: P. Nicholas Kellum, Executive Director, IAHPERD, School of Physical Education/[UPUI
901 West New York Street, Indianapolis, IN 46223

MEMBERSHIP EXPIRES 1T YEAR FROM DATE
DUES PAYMENT IS RECEIVED.

Your JOURNAL cannot be forwarded.
If a change of address occurs, please notify:

P. Nicholas Kellum

Executive Director, IAHPERD
School of Physical Education / IUPUI
901 West New York Street
Indianapolis, IN 46223

OPPORTUNITY FOR INVOLVEMENT

Involvement is the key word to making a contribution to your
professional association. The IAHPERD provides an opportunity for
involvement through the choices below and we encourage each
of you to become active participants by serving on a committee or
by holding an office. Please, check any position listed below that
interests you.

HELP NEEDED:

Would you be willing to become involved?

District level

State Level

Committee Involvement
State Office

Regional Leadership



P. Nicholas Kellum

Executive Director, IAHPERD Non-Profit Org.
School of Physical Education U.S. Postage
lUpU| PAID
901 West New York Street AN
Indianapolis, IN 46202-5193 '

Look and
to the Mark Your
Future Calendar!

Ry

Share your Qowual with a Colleague

—and add a new name to our growing membership list!






