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IAHPERD "WALK THE TALK"
MEMBERS CHALLENGE

Approximately seventy (70) professional and student IAHPERD members have answered the challenge of the Walk the Talk
program, and proudly wear the yellow recognition ribbon. This program was adopted by the IAHPERD Board of Directors as an
incentive, recognition and organization building activity. Members who feel that they are performing at an intensity and in a
variety of professional activities indicative of a committed professional should be recognized for their efforts. Individuals who
recognize that there are areas where they could and should intensify or broaden their activities might see the program as a
challenge. As individuals recognize the scope of committed professionalism stated in the program criteria guidelines, they can
use the program as one gage of their professional involvement.

All professional and student IAHPERD members are invited to read about the program, to review the criteria, and to make
a commitment. One participation option is to determine that you are now meeting the criteria and will complete the Criteria Self
Assessment Form. A second option is to determine that you would like to improve your professional commitment in one or more
of the program criteria areas. If this second option is your self assessment, you have the opportunity to set individual goals for
achieving a higher level of professional achievement. When your goals progress to satisfaction that you are meeting the program
criteria, the assessment form should be completed reflecting your achievements.

In order to participate, the assessmentform must be completed in duplicate. Participants will keep one copy (with guidelines
on the back) for their file, and send a copy to the IAHPERD President Elect (address below). Criteria Self Assessment Forms will
be maintained on file for a number of purposes. The form will serve to perpetuate and maintain a record for the Walk the Talk
program. Additional challenges will be issued by the IAHPERD President and/or Board of Directors, and presented each year
through the IAHPERD conference and journal so that recognition of participants can be maintained as IAHPERD and individual
members strive to meet new and timely challenges.

Secondly, the information will be used to establish a column for the journal each month. Significant professional
achievements reported by members on their assessment form will be selected to feature in each issue. Thirdly, the Board of
Directors and Executive Committee can refer to the assessment forms for information regarding a number of points of interest for
strengthening IAHPERD. For example, candidates for committees, councils, directors, special projects etc. may be identified.
Ideas for special programs, conference presentations, quality improvement of the association, etc. may also be identified.

Once the assessment form is completed and received by the President Elect, the participant will receive the yellow ribbon
by mail or in person. PLEASE, PLEASE complete the information clearly and concisely so that proper credit and accuracy are
reflected in the journal column. Some examples are provided in this issue under the column, IAHPERD MEMBERS WALKING
THE TALK. The program information, guidelines, and assessment form are also included for your convenience.

Vern Houchins, IAHPERD
President Elect

Vincennes University

Vincennes, IN 47591
812-888-4477***fax 5218

e-mail vhouchins@indian.vinu.edu
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IAHPERD “"WALK THE TALK"
MEMBERS CHALLENGE!

Program Description:

The “Walk the Talk” Members Challenge is designed to encourage professional and student IAHPERD members to be “active”

in their professional or student “developing professional” lives. The goal is for members to actively “walk their professional talk”
by contributing professionally on the job,in their communities, for IAHPERD, and in other professional endeavors. Perhaps you
have heard it said that actions speak louder than words, or that words are worth little without action!

“Walk the Talk” will embrace the concept of challenging members to meet a number of criteria covering a broad scope of
professional activity, and to make commitments to professional growth by intensifying or adding to their scope of activity. The
program is voluntary. A Criteria Self Assessment Form (available atthe annual conference registration table, or from the President
Elect) must be completed. The self assessment will allow each member the opportunity to qualify as a professional who is
“Walking the Talk.” A pledge of commitment is included for the member to sign.

Some members might feel they currently are not adequately involved, (according to the criteria) and may become challenged
to engage in actions which increase or intensify their professional activities. Atany time amember feels he/she has met the criteria,
the completed form may be sent to the President Elect who will send the member a “Walk the Talk” recognition ribbon. This
self assessment process is designed to provide the member opportunities for periodical review of the adequacy, progress, and
commitment to his/her professional goals.

Itisthe intentto integrate the “Walk the Talk” challenge with each annual convention theme. Thus, members will be challenged
anew by the introduction of a new timely or strategic priority related to the theme of the subsequent convention. Prior to the
subsequent convention, participating members may meet the new challenge or demonstrate that they have met significant
additional criteria. Upon completion of a new self assessment form, (To be filed with the original) the participant will qualify for
an additional recognition award to be added to their original “Walk the Talk” recognition ribbon. Each year that the individuals
performance maintains or surpasses the criteria expectation, he/she is encouraged to wear the ribbon at IAHPERD or other
professional events.

summary of Recognition Requirements:

#1. Meet the stated program criteria and requirements; sign and submit the self the self assessment form and receive the
“Walk the Talk” recognition ribbon to proudly wear at any professional function!

#2, Meet a new IAHPERD convention theme challenge (starting at the 1998 convention) complete a brief form and receive
a symbolic recagnition award to add to your ribbon. (Must meet qualifications in #1 above first or simultaneously.)

#3. Significantly increase the number or intensity of criteria/components previously demonstrated and receive the same
recognition award as provided at the current convention, (#2 above). Your original self assessment form must be
amended with a second copy (in duplicate) relative the achievements.

Application Process

Criteria Self Assessment Forms will be available at the state convention, the leadership conference, from Board members,
through the journal and at IAHPERD events throughout the vear. Participants must submit duplicate copies of the form. One
copy will be signed and returned by the President Elect, and one will be retained for the IAHPERD “Walk the Talk” file. This
opens new possibilities for program sources, board member candidates, awards program candidates, journal articles, and
ideas for IAHPERD operations to be shared with the membership. The President Elect will oversee the program and will
appoint (from Walk the Talk Participants) a three person committee, including one student, to review forms and coordinate
with the annual convention.
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IAHPERD “WALK THE TALK"
MEMBERS CHALLENGE!

CRITERIA AREA COMPONENT GUIDELINES

WELLNESS: Consistent life-style initiatives in most components of wellness-social, physi-
cal, spiritual, emotional, & intellectual: (physical active life-style, proper
nutrition, moderation or absence of contraindicated life-style risk factors,
(tobacco, alcohol, substance abuse, etc.), practice of positive life-style habits,
(regular medical exams, rest, relaxation, leisure pursuits etc.)

SCHOLARSHIP:  Professional development & personal growth through lifelong learning:
(reading, writing, research, projects, workshops, conferences, academic course/
degree work, reviewer, editor, mentoring, certifications, teaching, speaking
presentations, etc.)

SERVICE: General or specialized application of professional service: (to professional or
special interest organizations; community/public constituencies; governmental,
private or voluntary agencies; in the work environment; with educational
entities, other)

LEADERSHIP: Examples of effective leadership: (Office holder, committee chairperson,
committee/team work, work site leadership, advanced technology, creative
projects, initiative to make change/improvement, providing direction for others,
political engagement, providing vision, consensus leadership, leading by
example, leadership with civility, motivation for others, practice and advocate
for standards etc.)

ADVOCACY: Active advocate for worthy causes related to the profession: (Speak out,
submit articles, promote, show your pride, advocate for a special cause or
group, join a campaign or project, political advocacy, lobby for a HPERD or
related cause etc.)

MENTORSHIP: Mentor to colleagues, and to those considering or those otherwise engaging in
activities related to the profession: (to prospective or developing professionals ,
& colleagues; to community groups or agencies engaging in wellness/or HPER
endeavors; be a role model, teach someone/something, recruit members, |
promote education and training in the field, nominate students for scholarships
and young professionals for awards etc.)

Process: Complete the Criteria Self Assessment Form, and sign the pledge. Submit the form in duplicate at the conference
registration table. Theform will be checkedforcompleteness by a review committee including the President Elect. Once
checked and signed, your copy will be returned to the registration area. You may then claim and wear the “Walk the
Talk” recognition ribbon, and your copy of the form.

Students are eligible to participate in the program by completing the same form and signing the pledge. Students
members are nominated by receiving the form from their college coordinator. Criteria for students may be based upon
student level, or professional activities performed.
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IAHPERD *WALK THE TALK* MEMBERS CHALLENGE

CRITERIA SELF ASSESSMENT FORM

(nominated by)
Phone No. Home Work

Please read the program information and criteria guidelines attached. Inatleast 5 of 6 categories, describe the most outstanding
examples of how you “Walk the Talk”. Include what, when, where, how and with whom or for whom you are committed to
high standards, intensity and breadth in professional practice.

WELLNESS

nwuouomZ2rrm

CHOLARSHIP

wa roxo

o-<nm§v -

LEADERSHIP

U TOammoPm

DVOCACY

ENTORSHIP

v-IvwmOo 2mz O» 0O<O

PLEDGE: Being proud of my profession, | am committed to activities of high standards, with intensity and in broad scope. My
professional life-style is committed to “Walking the Talk” through on-going professional growth, and regular efforts to maintain
wellness, scholarship, service, leadership, advocacy and mentorship.

Date Vice President Elect Date
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IAHPERD MEMBERS WALKING THE TALK

Cathy Huntsinger, Frankton High School: IAHPERD Secretary, developed health courses for students, started health/aerobic
fitness program for colleagues and mentors them in their health and fitness efforts.

Janet Miller, Connersville: Leads by example in wellness, community service and advocacy in her community. Improved
school playground, and rebuilt walking/jogging track at another school.

Jennifer Jones, Vincennes University: Coordinating the first all-country Jump Rope For Heart day, scheduled for February 22,
1997 at Vincennes University. Ten area grade schools will participate. The Seymour schools jump team recently gave an
exhibition at five grade schools in Vincennes.

Judy Mathis, Lafayette: Runs the local Hoops for Heart program, is recreation activity leader for her church, works in a peer
meditation program at her school, is the physical education department chair, and volunteers to teach Red Cross CPR, and
swim classes in summer camps and in the community.

Gwen Robbins, Ball State University: Fitness workout five times each week, eat less than 30% fat of total calories, do not
smoke, nor abuse substances, and practices stress management. Also very active in promoting fitness/wellness; (authored a
text, BSU Wellness Task-Force, developed aqua circuit), Secretary to AAHPERD Aquatic Council.

Mike Fratzke, Indiana Wesleyan U.: Promoted new university physical education-general education requirement, mentors
new faculty, advises many majors, recruits students to attend annual IAHPERD conference, speaks to many local service
clubs.

Alan Lacy, Indiana State University: Brought outstanding Higher Education sessions to 1997 IAHPERD conference, holds
office in IAHPERD and Mid West AHPERD, textbook coauthor, advocates physical educatidn and fitness to many constituen-
cies as Physical Education Department Chair.

Ed Schilling, IUPUI: Mentor to many IUPUI Physical Education students, promoted Walk the Talk program and 33 students
met the student criteria. IAHPERD SAC sponsor, on Advocacy Committee for IAHPERD, organizes students in advocacy
challenges, and recruits the largest contingent of students annually who attend the IAHPERD state conference.

Regina Wright, Plainfield: Participant in mini-marathon, teaches community step aerobics class, holds fitness night, and
other extra curricular activities to involve both students and parents.

Diane Scales, Lafayette: Participates in student teacher, and teaching practicum activities with Purdue University at
Sunnyside School, actively speaks to and writes to legislators regarding IAHPERD advocacy issues, runs a free fitness club at
a local elementary school, works with elementary grade teachers to develop physical education curriculum in the absence of
a specialist.

The following IUPUI students actively engage in a variety of professional student activities including: IUPUI Physical Educa-
tion Student Organization (PESO), IAHPERD, Phi Epsilon Kappa, attending advocacy workshops, developing curriculum;
volunteering and working at various schools, clubs and organizations; attendance at district/national AAHPERD and other
organization conventions, volunteer coaching, substitute teaching/coaching at local schools, providing athletic training
services; working at fitness, martial arts, and youth serving agencies; participating on or supporting varsity athletic teams, and
serving as officers, and committee members in a variety of organizations. These students are working to meet the IAHPERD
“Walk the Talk Challenge.”

Maggie Booth Rox Ann Krahn Sean Edwards Katrina Schnarr
Heather Curless Roni V. Ballard Jack Parker Jr. Jason Stewart
Emily Bubb Amy Dunka Chris Quinn Matthew J. Evans
Bryan Hanan B.)J. O’Connor Chad Brown Johnathan P. Lewis
Bob Smith Scott Adams Dan Jones Amy Fearin
Jennifer Anderson Ashen Kixmiller Eric Mahone Nichole Ellis

Eric Sacks Laura Heritier Jennifer Schopper Tiffany Church
Kyle Millholland Melinda Jackson Kelli Busby Annie Selvaag
Heather Ward
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Message from the President

HEALTHY ME — HEALTHY YOU
HEALTHY COMMUNITY

Karen Hatch
McCulloch Middle School
3528 South Washington Street
Marion, IN 46953
765-674-6917
e-mail: hatch@comteck.com

It is with a feeling of excitement that | assume the IAHPERD presidency. My theme, Healthy Me - Healthy You - Healthy
Community, was chosen to challenge each professional to do his or her part to strengthen the HPERD areas in Indiana.

First, | challenge you to join the “Walk the Talk” program of self-assessment. If you did not have an opportunity to do this
at the conference, information is provided elsewhere in this Journal. A number of people have already joined the program and
to those | issue a further challenge. Before the 1998 conference, do one or more of the items suggested under “outside your
comfort zone” (or come up with your own), report the activity and receive special recognition at the conference.

Secondly, | challenge you to “go outside your comfort zone:. If you are at the secondary level, volunteer at the elementary
level. This might include volunteering at-a school, YMCA, or church. Those of you in elementary might choose to volunteer at
the middle or high school level as a tutor, assistant coach, scorer, etc. Another idea would be to write an article for the Journal
or Newsletter. Afurther choice istosendin ateaching tip that has been successful with your students or a new, innovative game
that your students enjoy.

Never sponsored a Jump Rope For Heart event? Make 1998 your year to do this. Consider doing Hoops for Heart the
newest program from the Heart Association.

In addition, there are a variety of ways to work within IAHPERD. Several possibilities are: become a region officer, host a
region workshop, present at a workshop, or present or preside at the state conference.

Thirdly, | challenge you to “go on the offensive.” Become an active advocate for your profession. There are a number of
special events each year — Physical Education Week, AIDS Awareness Day, ACES, Girls and Women in Sports Day, National
Sportsmanship Day, National Dairy Month, Great American Smokeout, etc. — that could become partof the curriculum as well
as making the community aware of the things being done within your program. Don’t wait until your school decides to reduce
programs. Work this year to make your program more visible.

Please accept the challenge to “Walk the Talk” by going “outside your comfort zone” and being “on the offensive.” Good
luck and I look forward to hearing how the challenges are being met throughout the state.

An Important New Journal in 1997

From the first Olympic games to the athletic events of today, humankind has always attempted to get abetter understanding
of ourselves by measuring our performance. There comes a need and a time for a journal that deals with measurement
issues and research in physical education and exercise science. Measurement in Physical Education and Exercise
Science fulfills that need. This is a journal you can’t afford to miss! Every quarterly issue provides in-depth coverage
of almost every aspect of measurement in physical education and exercise science. The journal is essential reading
: for anyone who has a use for quality measurement information in these two fields. Itis absolutely devoted to bringing
you the best research, test development, evaluation and field applications available. Complete the form below and mail, today!

Order Form—Measurement in Physical Education and Exercise Science
A Individual Subscription $45.00 Q Institutional Subscription $90.00
A Check enclosed (US dollars drawn on US bank, made payable to Lawrence A. Erlbaum Associates/MPEES-add $15.00 for

foreign addresses)

Q Chargemy QVISA QO MasterCard O American Express Mail °rde”~'9= .
Measurement in Physical

Account Mo, . . .
Expires Signature Education and Exercise Science
Lawrence Erlbaum Associates
10 Industrial Avenue
City State Zip/Postal Code - Mahwah, NJ 07430-2262
Country E-mail Telephone: (201) 236-9500
Phone Fax: (201) 236-0072
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NOTIONS From
YOUR EDITOR. . .

Thomas H. Sawyer, Ed.D., Professor

Department of Recreation and Sport Management
Indiana State University

Terre Haute, IN 47809

(812) 894-2113, (812) 237-2186, FAX (812) 237-4338
PMSAWYR@SCIFAC.INDSTATEEDU

Janet L. Zak
Patricia Sullivan

Introduction

During the past 20 years, alternative professional prepa-
ration and certification programs have expanded within the
field of physical education. Societal trends, the media, and
demographics have dictated these changes. For example, a
decline in the number of students attending grades K-12 has
decreased the need for physical education teachers (Freeman,
1987). Fewer school systems today require physical education
(Newell, 1990), yet Americans are increasingly interested in
maintaining health and fitness into adulthood. Even the term
“physical education,” hasgonethrough a transformation. Newell
(1990) identified almost 70 different academic department
labels in the area of physical education, including exercise and
sport sciences, kinesiology, health promotion and human
performance, and sport fitness and leisure studies. This Digest
will examine the factors which led to an increase in the scope
of careeropportunitiesfor physical educationprofessionalsand
look at future trends, including a move back toward traditional
teaching positions.

Development of Career Paths

Prior to the 1970s, physical education professionals were
primarily channelled into the traditional roles of physical edu-
cation teacher and/or coach. In 1970, Kenneth H. Cooper
introduced the Aerobics Way to the general public, addressing
the benefits of exercise as a lifetime activity. Jackie Sorenson
(aerobic dance) and Jim Fixx (running) were also physical
activity pioneers in the early 1970s and helped to further the
idea. Within the next few years, jobs began to emerge in health
clubs and corporate fitness facilities (Jacoby, 1990).

With the advancement of technological resources and
timesaving devices, available time for leisure and recreation
increased from an average of 34 hours per week in 1965 to an
average of 41 hours per week for males and 40 for females in
1985 (Cutler, 1990). Facilities opened that gave the public a
means and place to recreate.

Organizations such as the President’s Council on Physical
Fitness and Sport helped encourage the American population to
spend leisure time pursuing lifetime physical fitness. Corpora-
tions and health maintenanceorganizations(HMOs) discovered
the link between fitness and health, and employer-sponsored
facilities began to proliferate (Seefeldt & Vogel, 1986). Hospi-
tals began to conduct wellness programs.

This growth of fitness facilities and programs resulted in
additional jobs for exercise and sport professionals as exercise
specialists, corporate fitness directors, wellness consultants,
and coordinators (Jacoby, 1990; Nieman, 1990). A need for
additional physical education professionals in these alternative
career areas was created.

The media also had a profound influence on the broaden-
ing of physical education career opportunities. With the advent
of satellite capabilities and the increase in cable television
stations such as Home Team Sports, ESPN, and local cable
networks, the rnedia has become a major factor in shaping and
molding America’s increased acceptanceof exercise and physi-
cal activity (Spears, Swanson, & Smith, 1978). The media has
given the public an entirely new perspective on exercise and
physical activity in terms of acceptability and job possibilities.

Emergence of Professional
Preparation and Certification
Programs

As job opportunities expanded, knowledge increased,
and equipment became more sophisticated, there was a greater
need for specialists who could put theory into practice. The
ability to draw knowledge from strong scientific foundations
continues to be paramount as students prepare for careers in
exercise and sport.

Courses such as anatomy and physiology, exercise physi-
ology, kinesiology, and other courses in the study of human
movement have provided these scientific foundations. In
addition, students began to need specialization in a specific
aspect of exercise and sport marketing (Neiman, 1990).

Due to the variety of academic programs available, in
1988 the National Association for Sportand Physical Education
(NASPE), an association of the American Alliance for Health,
Physical education, Recreation and Dance (AAHPERD), devel-
oped specific academic standards for students preparing for
careers in exercise and sport. These standards provide students
“with entry level skills and knowledge to competently function
in a wide range of fithess employment opportunities” (Arnold et
al., 1988). In addition to the Standards for Programs Preparing
Undergraduate Students for Careers in Fitness, NASPE has
compiled a listing of academic programs in exercise and sport
(Blanke & Rice, 1991).
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Along with college- and university-based professional
preparation programs, many professional organizations now
provide exercise and sport credentialing opportunities (Neiman,
1990; Summerfield, 1991). Examplesofsuch organizations are:
American College of Sports Medicine (ACSM)

Box 1440, Indianapolis, IN 46206-1440

American Council on Exercise (ACE, formerly IDEA)
2431 Morena Boulevard, Suite 2-D, San Diego, CA 92110

Association for Fitness in Business (AFB)
965 Hope Street, Stamford, CT 06907

National Athletic Trainers Association (NATA)
1001 East 4th Street, Greenville, NC 27834

National Recreation and Park Association (NRPA)
3101 Park Center Drive, Alexandria, VA 22302

National Strength and Conditioning Association
P.O. Box 81410, Lincoln, NE 68501

Renewed Interest in Teacher
Certification

As with most occupations, projections for physical educa-
tion carer opportunities are largely dependent upon future
trends and national economic forecasts. The increase in
nonteaching job opportunities coupled with a decrease in the
number of available teaching positions has resulted in a move-
ment away from the traditional physical education teaching
major. Thistrend, in conjunction with cuts in physical educa-
tion programs due to budget constraints, meant that large
numbers of physical education teachers left teaching.

However, even though there is still a shift away from the
traditional physical eduction major, it is important to note that
students who have already earned a degree are beginning to
returntoschoolforteachereduction certification. There appear
to be three reasons. First, the nonteaching exercise and sport
job market has become so heavily saturated that job opportuni-
ties are not as plentiful today. Second, physical education
teachers who have been teaching for 20 or 30 years are
beginning to retire, and there will be a gradual increase in the
number of physical education teaching positions available.
And third, in some nonteaching careers there is no career
ladder. There is potential for a shortage of physical educators
as a result of the small pool of students being certified to teach
physical education (Gerald & Hussar, 1990), although this
shortage may be keener in specific geographic areas.

There are additional factors influencing the return to
traditional teaching positions. In 1990 the Public Health
Service of the U.S. Department of Health and Human Services
established 16 health and fitness objectives for the year 2000.
One of the objectives is to “increase to at least 60% the
proportion of people age 6 and older who participate in
moderate physical activities . . . 3 or more days per week for 20
minutes or more per occasion” (Public Health Service, 1990).
This may have a positive impact on the number of school
systems requiring physical education. Because the largest
growing segment of the American population is adults over the
age of 65 (Public Health Service, 1990), there will be an ever

increasing need to provide people with opportunities to exer-
cise throughout the life span (Nieman, 1990).

conclusion

The challenge for physical education professionals and
thosewho prepare them isto provide the knowledge necessary
to be at the forefront of change. Emphasis must be placed on
continued study of present trends and forecasts and their
relationship to physical activity careers. The public’s pursuit of
a healthy life-style through physical activity will be best served
if exercise and sport professionals are leading, rather than
reacting to, the latest trends. Examples of some present trends
that may have an impact on curriculum development include:
aging of the population, more at-risk children in the school
system, increased use of computers. While emphasis has been
placed on nontraditional physical education careers, it is also
important to continue a focus on traditional teaching and
coaching opportunities.
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ATTENTION

On October 27, 1997 Valerie K. Wayda, author of the article “Portrait of Self Fulfilling Prophecy” published in the last
issue of the Indiana Journal 26:3, 5-9, informed your editor that there were two authors to the article. Dr. Wayda
accidentally attached a title page which did not include both names. The second author was — Stephen Page. The lead
author should have been Stephen Page, please make note of this in your Journal.
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State of the Profession

by

LICENSURE

Barbara A. Passmore, Ph.D.
Dean
School of Health and Human Performance
Indiana State University
Terre Haute, IN 47809
(812) 237-3318
FAX (812) 237-4338
E-Mail: hprpass@scifac.indstate.edu

In October | was requested by the Professional Standards
Board Committee on Licensure to provide information as a
witness about issues the two disciplines, Health Education and
Physical Education | represented, had with licensing. Each rep-
resentative, social studies, special education, middle school
developmental, home economics, etc. was given five minutes
to present then there was an hour for questions and answers
from the committee. Below you will find that talk.

“There are four issues which are of concern to the profes-
sionals in the fields of Health Education and Physical Education
about possible new licensure. Specifically these are the (1) the
generalist license, (2) the possible loss of K-12 licensing and its
implications, (3) the lack of licensure in elementary for Health
Education and (4) the continued separation of Health Educa-
tion and Physical Education. In the next few minutes I will
briefly address each issue.”

“Currently, there are many teachers who are teaching
health education and physical education who have had no train-
ing nor licensing to teach in those areas. This situation occurs
through the current licensure called the Generalist. The Gen-
eralist license does not require students to take any course work
in physical education or health education, yet schools expect
teachers to teach these two subjects. The content areas in
Health Education and Physical Education are two unique sub-
ject matters in the schools. These subject matters deal with
everyday life and death issues and teachers of there subjects
need preparation in such areas, cardiorespiratory fitness, obe-
sity, nutrition, HIV/AIDS, substance abuse, consumer health,
mental and emotional health, disease prevention just to name
afew. This is essential information needed by people who will
be educating our children.”

“Health Education and Physical Education professionals
want licensed Health Education and Physical Education teach-
ers to teach those subjects, however, in reality we know that
won’t happen. What your committee can id is to require course
work in Health Education and Physical Education to obtain the
Early Childhood Generalist license. This would resemble course
work presently required in science, English, and mathematics.
That’s would be a step in the protection and education of our
children for a healthy life-style.”

“Secondly, in the Physical Education field there is pres-
ently aK-12 licensure. [f this type of license is dropped, many

college physical education majors would have to pick up two
licenses in order to teach in both areas. This type of licensing
enables our graduates to find jobs easier. As you are aware,
the market for physical education teachers is not large, so pro-
viding two licenses, K-12 and early adolescent through young
adults, allows them flexibility and will aid in job placement.
The K-12 license has worked very well for physical education
and should not be eliminated. It’s not broken!”

“The lack of licensing in health education at the elemen-
tary level is the third issue. Health habits and practices are
developed at this level and problems such as substance abuse
happen at that age. Providing a license, even a minor at the
elementary level, would begin to address these problems.
Having elementary students taught by a trained expert, not the
generalist who has taken no health courses, will assure that the
information is properly disseminated and behavior changes
have been taught.”

“Finally, Health Education and Physical Education are two
entirely different disciplines. By using the phrase Health and
Physical Education implies that these two fields are one disci-
pline. This is not true. There are only two areas which are
similar in these fields. One is the pedagogy component and
the other is the knowledge content of fitness. However, even
the fitness is different. Health Educators are not trained to as-
sess and prescribe fitness activities like physical educators are.
It is very important that the fields retain separate licensure so
that in depth training can be obtained by majors in those these
everyday life and death disciplines.”

“This completes my comments. | trust | have been clear
about the issues, however, | am available for questioning.”

During the question and answer period, the two areas
directed to me concerned the K-12 license and the separation
of Health Education and Physical Education. From the com-
ments made by several committee members, it appears that
there is a move to keep the K-12 and even make the Health
Education a K-12. There also appears to be an agreement that
these two disciplines will each have their own license. We
will have to wait on the results, but Louis Ciminillo, a member
of that committee, will be providing some updated informa-
tion at McCormick’s Creek at the Professional Preparation
Conference on January 22 and 23, 1998.
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by Sue Foxx
Indiana Department of Education
Division of Program Development
Room 229, State House
Indianapolis, IN 46204-2798
(317) 232-9136 or sufoxx@doe.state.in45

Elementary Physical Educators
Workshop Opportunity

The Indiana Department of Education is pleased to an-
nounce a one-day workshoptobeheld on Wednesday, February
18, 1998 in Indianapolis from 8:30 a.m. to 3:30 p.m. This
workshop is open to teams consisting of a primary (K-3), a
music, and a physical education teacher.
Susan Snyder, from IDEAS - Inventive Designs for Educa-
tion & the Arts, will work personally with these teacher teams
on various processes to integrate the arts and physical educa-
tion throughout the curriculum. Developmentally appropriate
movementand music learning experiences for primary children
will be linked to literacy skills. We are excited about this
opportunity for collaboration among individuals working with
young children in the public schools.
This one day workshop will offer participants the oppor-
tunlty to explore various topics, including:
Implementing an active, hands-on learning approach -
helping children use purposeful movement as a base for the
ownership of curriculum concepts
Balancing theory with practice
Exploring bridges between multiple forms of literacy that
support collaboration among music, physical education,
and classroom teachers

¢ Learning effective classroom strategies

The registration deadline is February 4, 1998. The work-
shop will be filled on a first come first served basis, with
preference givento teams consisting of a primary (K-3), amusic,
and a physical education teacher. Additional team members
are welcome to register. The registration fee, which covers the
cost of Integrate with Integrity: Music Across the Elementary
Curriculum, is $50 per participant. Participants will be on their
own for lunch.

For more information or to obtain a registration form,
contact Sue Foxx at 317-232-9136 or sufoxx@doe.state.in.us.

Sports-Related Recurrent Brain
Injuries—United States

An estimated 300,000 sports-related traumatic brain inju-
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ries (TBIs) of mild to moderate severity (1), most of which canbe
classified as concussions (i.e., conditions of temporarily altered
mental status as a result of head trauma), occur in the United
States each year. The proportion of these concussions that are
repeat injuries is unknown; however, there is an increased risk
for subsequent TBI among persons who have had at least one
previous TBI (2,3). Repeated mild brain injuries occurring over
an extended period (i.e., months or years) can result in cumu-
lative neurologic and cognitive deficits (4,5), but repeated mild
brain injuries occurring within a short period (i.e., hours, days,
orweeks) can be catastrophic or fatal. The latter phenomenon,
termed “second impact syndrome,” has been reported more
frequently since it was first characterized in 1984 (6—8). This
report describes two cases of second impact syndrome and
presents recommendations developed by the American Acad-
emy of Neurology to prevent recurrent brain injuries in sports
and their adverse consequences (9).

Case Reports

Case 1. During October 1991, a 17-year-old high school
football player was tackled on the last play of the first half of a
varsity game and struck his head on the ground. During
halftime intermission, he told ateammate that hefeltilland had
a headache; he did not tell his coach. He played again during
the third quarter and received several routine blows to his
helmet during blocks and tackles. He then collapsed on the
field and was taken to a local hospital in a coma. A computed
tomography (CT) brain scan revealed diffuse swelling of the
brain and a small subdural hematoma. He was transferred to a
regional trauma center, where attempts to reduce elevated
intracranialpressurewere unsuccessful, and he was pronounced
brain dead 4 days later. Autopsy revealed diffuse brain swell-
ing, focal areas of subcortical ischemia, and a small subdural
hematoma.

Case 2. During August 1993, a 19-year-old college
football player reported headache to family members after a
full-contact practice during summer training. During practice
the following day, he collapsed on the field approximately 2
minutes after engaging in a tackle. He was transported to a
nearby trauma center, where a CT scan of the head showed
diffuse brain swelling and a tin subdural hematoma. Attempts
to control the elevated intracranial pressure failed, and he was
pronounced braindead 3 days later. Autopsy revealed the brain
to be diffusely swollen with evidence of cerebrovascular con-
gestion and features of temporal lobe herniation.

Summary of Related Data

The true incidence of second impact syndrome is un-
known. During 1984-1991, four cases were described, and
during 1992-1995, a total of 17 cases were described; most
cases have involved male adolescents or young adults and
involved participation in boxing, football, ice hockey, and
snow skiing (8). Combined data from four states (Colorado,
Missouri, Oklahoma, and Utah) during 1990-1993 indicated an
annual rate of 2.6 cases per 100,000 population attributable to
second impact syndrome is unknown.

Reported by: | Kelly, MD, Brian Injury Program, Rehabili-
tation Institute of Chicago, Illinois. Quality Standards
Subcommittee and Task Force on Preventative Neurology,
American Academy of Neurology, Minneapolis, Minnesota.
Div of Acute Care, Rehabilitation Research, and Disability
Prevention, and Div of Unintentional Injury Prevention, Na-
tional Center for Injury Prevention and Control, CDC.

Editorial Note: The two cases described in this report
involved repeated head trauma with probably concussions that
separately might be considered mild but in additive effect were
fatal. The risk for catastrophic effects from successive, seem-



summary of Recommendations
for Management of Concussion in Sports

A concussion is defined as head-trauma-induced alteration in mental status that may or may not involve loss of
consciousness. Concussions are graded in three categories. Definitions and treatment recommendations for each category
are presented below.

Grade 1 Concussion

Definition: Transient confusion, no loss of consciousness, and a duration of mental status abnormalities of <15 minutes.
Management: The athlete should be removedfrom sports activity, examined immediately and at 5-minute intervals, and
allowed to return thatday to the sports activity only if postconcussive symptoms resolve within 15 minutes. Any athlete
who incurs a second Grade 1 concussion on the same day should be removed from sports activity until asymptomatic
for 1 week.

Grade 2 Concussion

Definition: Transient confusion, no loss of consciousness, and a duration of mental status abnormalities of 215 minutes.
Management: The athlete should be removed from sports activity and examined frequently to assess the evolution of
symptoms, with more extensive diagnostic evaluation if the symptoms worsen or persist for >1 week. The athlete should
return to sports activity only after asymptomatic for 1 full week. Any athlete who incurs aGrade 2 concussion subsequent
to a Grade 1 concussion on the same day should be removed from sports activity until asymptomatic for 2 weeks.

Grade 3 Concussion

Definition: Loss of consciousness, either brief (seconds) or prolonged (minutes or longer).

Management: The athlete should be removed from sports activity for 1 full week without symptoms if the loss of
consciousness is brief or 2 full weeks without symptoms if the loss of consciousness is prolonged. If still unconscious
or ifabnormal neurologic signs arepresent atthe time of initial evaluation, the athlete should be transported by ambulance
to the nearest hospital emergency department. An athlete who suffers a second Grade 3 concussion should be removed
from sports activity until asymptomatic for 1 month. Any athlete with an abnormality on computed tomography or
magnetic resonance imaging brain scan consistent with brain swelling, contusion, or other intracranial pathology should
be removed from sports activities for the season and discouraged from future return to participation in contact sports

Source: Quality Standards Subcommittee, American Academy of Neurology.

ingly mild concussions sustained within a short period is not yet
widely recognized. Second impact syndrome results from
acute, usually fatal, brain swelling that occurs when a second
concussion is sustained before complete recovery from a previ-
ous concussion. Brain swelling apparently results from a failure
of autoregulation of cerebral circulation that causes vascular
congestion and increased intracranial pressure, which may be
difficult or impossible to control (7).

Population-based data are needed to define the incidence
of this condition, describe causes, and identify populations at
highest risk. CDC is developing a multi-state system for TBI
surveillance (10). Based on this surveillance system, CDC, in
collaboration with participating states, is developing methods
to conduct surveillance for sports-related second impact syn-
drome.

The risk for second impact syndrome should be consid-
ered in a variety of sports associated with likelihood of blows to
the head, including boxing, football, ice or roller hockey,
soccer, baseball, basketball, or snow skiing. The American
Academy of Neurology has proposed recommendations for the
management of concussion in sports that are designed to
prevent second impact syndrome and to reduce the frequency
of other cumulative brain injuries related to sports (9) (see box).
These recommendations define symptoms and signs of concus-
sion of varying severity and indicate intervals during which
athletes should refrain from sports activity following a concus-
sion. Following head impact, athletes with any alteration of
mental status, including transient confusion or amnesia with or
withoutloss of consciousness, should not returnto activity until
examined by a health-care provider familiar with these guide-
lines.

The popularity of contact sports in the United States

exposes a large number of participants to risk for brain injury.

Recurrent brain injuries can be serious or fatal and may not

respond to medical treatment. However, recurrent brain inju-

ries and second impact syndrome are highly preventable.

Physicians, health and physical education instructors, athletic

coaches and trainers, parents of children participating in con-

tactsports, and the general public should become familiar with
these recommendations.
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Student Section

STUDENT PERSPECTIVE OF THE
AAPHERD MIDWEST LEADERSHIP
CONFERENCE

Rox Ann Krahn
Dennis Hanson
Tracy Owens

L to R: Heather Curtess, SAC President-Elect, and Rox Ann

Krahn, SAC President

From September 18th to the 20th, thirteen students from
the Midwest attended the AAHPERD leadership conference at
Pokagon State Park in Angola, Indiana. The conference was set
up for students to learn about the Alliance and other universities
in the Midwest. Indiana had the following three representa-
tives: Rox Ann Krahn, a Senior and IUPUI, Tracy Owens, a
junior at Ball State University, and Dennis Hanson, a junior at
Huntington College. The three of us joined other students from
lllinois, Wisconsin, Ohio, and a South African graduate student
from Western Michigan. All the students bonded quickly, we
got to know each other before the conference began.

On the first night, we had a chance to become aquatinted
by being involved in some group activities. This was a way to
learn names and get to know each other a little better. At this
time we met our leader, Dr. Ray Cool, a professor at Western
Michigan University. We also had an informational meeting
abouttheassociation, how itwassetup, and how we as students
could be involved at the state, regional, and national levels. The
restof the night we spent at a social hosted by Indiana. This was
the time for us to get to know some of the professionals and
interact with the leaders of the association.

Friday brought with ita new setofchallenges. Aftera long
night of getting to know one another, we all felt comfortable
with each other. First off, we attended a general session on

12 — Indiana AHPERD Journal/Winter 1998

technology for professional. Then we had a chance to do some
problem solving and initiative games. We all worked together
very well as ateam. In the afternoon we had another chance to
mingle with the professions during an afternoon break. We
actually sat down and spoke one-on-one with the MWD
Executive Board. It was a great opportunity for all of us to ask
questions and see how we could get involved with them. The
restofthe afternoon included more initiative games and another
social in the evening, this one hosted by West Virginia.

Saturday morning we attended the MDAAHPERD Repre-
sentative Assembly meeting. We found this very enlightening;
we got to see how the whole system worked. It was very
educational. Afterthis meeting, the end of the conference was
upon us and we had a wrap-up session. Dr. Cool gave us
information on resumes, portfolios, and other essentials we will
needtogetthejobwe deserve. Overall, the students agreed that
the conference was a big success. Itwas well worth the time it
took to getthere. We had a chance to interact with students
form other schools and experience differentteaching styles. We
will bring the information we acquired back to our schools to
help our programs. The three of us from Indiana realize that our
experiences will help us with our future professions in the field
of physical education.
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The Role of Athletics in Student
Recruitment: A Case Study of
DePauw University

by
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Thomas H. Sawyer, Professor
Indiana State University, Terre Haute, IN 47809
812/237-2186, FAX 812/237-4338, pmsawyr@scifac.indstate.edu

Introduction

One of the mostimportantdecisions a high school athlete
can make is in choosing a college or university to continue his/
her educational developmentand, if applicable, his/her athletic
career. The student-athlete can choose between National
Collegiate Athletic Association (NCAA) Division |, Il or Ill as
well as National Associationfor Intercollegiate Athletics (NAIA),
and Junior Colleges. Selecting the proper university is a difficult
task for any individual, and the combination of academics and
athletics only compounds it. The student-athlete must screen
every academic, athletic, and social aspect of each university
being considered to insure he or she is picking the proper
environment for them in all three areas. The student-athlete
should question the appropriate individuals (on campus) about
academics, athletics and social activities. They should also take
the time to mix with current students and athletes to get their
impressions and input regarding the university.

Obviously, there are differences in the philosophies,
methods, aims and goals of athletic recruitment between NCAA
Division 1, Il, and Il schools, NAIA schools and Junior Colleges.
NCAA Division | and Il schools, NAIA schools and Junior
Colleges are allowed to offer scholarships based on an
individual’s athletic ability. The goal of these institutions was
to recruitthe best athletes in order to field competitive programs
that would increase university exposure on the national level,
increase fan support, and ultimately generate revenue.

In contrast, NCAA Division lll schools are only allowed to
offer financial aid based on academic achievements and/or
need-based aid. Since Division Il cannot offer athletic schol-
arships, what is the Division [ll philosophy? The following is
taken from the 1996-97 NCAA Manual':

Division lit Philosophy Statement
Collegeand universities in Division lll place the highest priority on

the overall quality of the educational experience and on the
successful completion of all students” academic programs. They
seek to establish and maintain an environment in which a student-
athlete’s athletics activities are conducted as an integral part of the
student-athlete’s educational experience. They also seek to
establish and maintain an environment that values cultural diver-
sity and gender equity among their student-athletes and athletics
staff. (Revised: 1/10/95)

To achieve this end, Division Il institutions:

(a) Place special importance on the impact of athletics on the
participants rather than on the spectators and place greater
emphasis on the internal consistency (students, alumni, insti-
tutional personnel) than on the general public and its enter-
tainment needs;

Award no athletically related financial aid to any student;
Encourage the development of sportsmanship and positive
societal attitudes in all constituents, including student-ath-

letes, coaches, administrative personnel and spectators;

Encourage participation by maximizing the number and
variety of athletics opportunities for their students;

(e) Assure that the actions of coaches and administrators exhibit
fairness, openness and honesty in their relationships with
student-athletes;

(f)  Assure that athletics participants are not treated differently

from other members of the student body;

Assure that athletics programs support the institutions’s edu-
cational mission by financing, staffing and controlling the
programs through the same general procedures as other
departments of the institution;
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(h) Provide equitable athletics opportunities for males and fe-
males and give equal emphasis to men’s and women’s sports;

(i) Give primary emphasis to regional in-season competition
and conference championships; and

() Support student-athletes in their efforts to reach high levels of
athletics performance, which may include opportunities for
participation in national championships, by providing all
teams with adequate facilities, competent coaching and
appropriate competitive opportunities.

Purpose

Based on this Division Ill philosophy, the purpose of this
study wastoexploretherelationship between athletics, athletic
recruitment and the admission’s department. Does sponsoring
Division Il intercollegiate athletics play arole in the ability of
the institution to fill the incoming class, attracted students who
would not consider the institution, and generated revenue
through student tuition revenue? To achieve this purpose,
DePauw University's Office of Admissions and Department of
Athletics was used as a case study.

Null Hypotheses

The null hypotheses of this study were: (1) Athletics plays
no significant role in assisting the admissions department at
Division lll institution in fulfilling the goal of an incoming class
size; (2) Athletics do not attracted students to the university
based on an interest in participating in intercollegiate athletics
who would not have normally considered the institution; and
(3) Athletics plays no part in generating revenue for the institu-
tion through the recruitment of student tuition revenue.

Research Questions

This study attempted to answer the following questions:

(1) Does athletic recruitment play a significant role in assisting
the university’s admissions department in fulfilling the goal
of an incoming class size?

(2) Does athletics attract students who would not have nor-
mally have considered, applied, and attended a Division Il
institution?

(3) How important are athletics at the Division lll level in terms
of generating revenue through the recruitment of student
tuition revenue?

Operational Definitions
(1) DePauw University?

Founded in 1837 by the United Methodist Church,
DePauw University is a coeducational, undergraduate,
residential liberal arts institution with nationally recog-
nized programs. DePauw is a selective, private, four-year
University with 2100 students. The 175 acre campus is
located in Greencastle, Indiana, just 45 miles southwest of
Indianapolis. The traditional liberal art curriculum offers
both the bachelor of arts and bachelor of music degrees.
Students can enroll in one of two colleges: the College of
Liberal Arts, with a choice of 41 majors and the School of
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Music, with a choice of 5 majors. DePauw continues to
increase and grow in areas of study such as black studies,
women's studies and Asian studies to broaden the students
liberal learning. Students have the option to double major
as well as create an interdisciplinary major to fit their own
needs.

Students also have the opportunity to challenge what
they have learned in exciting situations through participa-
tion in four honors and Fellows programs, which all include
a semester long internship. The four programs were:
Management Fellows, Science Research Fellows, Media
Fellows and Honor Scholars.

The DePauw education is not limited to the education
that takes place in the classroom or on campus. DePauw
has created opportunities for growth and development off-
campus during the students four years. Each January,
DePauw University students investigate learning in non-
traditional ways through a month-long winter term pro-
gram which takes place between semesters. Students have
the opportunity to participate in a variety of ways including
internships, off-campus travel and study with a professor,
research on or off campus, independent study, on campus
classes, and projects at other institutions. Students also
have the opportunity to participate in semester long off-
campus programs including study abroad or internships in
areas of their interest.

DePauw students also have the ability to grow and
develop inanumberofextracurricular activitieson campus
including: 19 Division Il NCAA Men’s and Women's
sports; an intramural program in which over 80% of cam-
pus participates in; Community service; Student Govern-
ment; Yearbook, newspaper, literary magazine, radio and
television; the Greek system with nine nationally recog-
nized sororities and 14 nationally recognized fraternities;
Orchestra, choirs, and theater opportunities; and the avail-
ability to become involved in over 100 clubs and organiza-
tions on campus.

With all this going for the student, it is understandable
why DePauw graduates have distinguished themselves in
the arts, business, science, education, government, jour-
nalism, law, medicine, music and public service. A few
national publications and surveys point to this fact: Stan-
dard and Poor’s Executive/College Survey (1994) ranked
DePauw 8th among over 800 liberal arts colleges as the
source oftopbusiness executives; Fortune Magazine(1990)
ranked DePauw 11th among all universities in analyzing
the likelihood of graduates’ becoming chief executive
officersof Fortune 500 companies; and accordingtoa 1990
survey by Franklin and Marshall College, DePauw ranked
12th among private liberal arts colleges as the baccalaure-
ate source for Ph.D. degrees in all fields.

(2) DePauw University Athletics?

DePauw competes at the NCAA Division lll level and
is a member of the Indiana Collegiate Athletic Conference
(ICAC). DePauw fields 10 athletic teams for the women
which are basketball, cross-country, field hockey, indoor
track, soccer, softball, swimming, tennis, track, and volley-
ball. Forthe men, DePauw sponsors 9 teams whichinclude
baseball, basketball, cross-country, football, indoor track,
soccer, swimming, tennis and track.



Up until 1976 DePauw was a member of the Indiana
Collegiate Conference (ICC), which included Ball State,
Butler, Evansville, Indiana State, St. Joseph’s and Valparaiso.
In 1976 DePauw left the ICC and became a member of the
new Division Ill of the NCAA. This move made it possible
for the university to participate in intercollegiate competi-
tion with institutions similar to itself, which follow a “no
athletic scholarship” policy. In 1988 DePauw joined with
Anderson, Franklin, Hanover, Manchester, Rose Hulman,
and Wabash to form the ICAC. The conference only
sponsored men’s athletics until 1993 when the ICAC ex-
panded to include women’s athletics. Up until 1993 the
women’s teams at DePauw competed in the Hoosier Con-
ference for Women which included all the ICAC schools
(except Wabash and Rose Hulman) as well as St. Mary’s of
Indiana.

Since its first intercollegiate competition, a baseball
game in 1866 verses Wabash College, DePauw has stood
fora winning tradition and academic integrity. Today, this
tradition continues as DePauw wins almost 70 percentofits
athletic contests. DePauw athletics have notonly achieved
success on the playing fields but also have been recognized
by several national organizations for academic success.
Perhaps none of these honors is as prestigious as being
named a GTE Academic All-American. Nine DePauw
student-athletes in the last seven years have received
Academic All-American honors through this program. In
addition, thirteen students at DePauw have been awarded
the NCAA Division Ill Postgraduate Scholarships which
places DePauw in the top 10 nationally for receiving this
award.

(3) National Collegiate Athletic Association (NCAA)

The NCAA was founded in 1906 to serve as the
governing body for athletics for all member schools. The
basic fundamental purpose of the NCAA is “to maintain
intercollegiate athletics as an integral part of the educa-
tional program and the athlete as an integral part of the
student body and, by so doing, retain a clear line of
demarcation between intercollegiate athletics and profes-
sional sports.*" The policies and standards of the NCAA
and member institutions “shall apply to basic athletics
issues such as admissions, financial aid, eligibility and
recruiting. Member institutions shall be obligated to apply
and enforce this legislation, and the enforcement proce-
dures of the Association shall be applied to an institution
when it fails to fulfill this obligation."

The NCAA is divided into three divisions: Division |, Il,
and lll. The membership of the Association recognizes
“that certain policies and practices enacted through the
legislative process have applicability to all members, while
others are applicable to division groupings of members,
based upon a common philosophy shared among the
individual members of the division and upon special poli-
cies and concerns that are common to the nature and
purposed of the institutions in the division.®"

Methodology

The methodology of this study was designed for the
purpose of seeing if there was a relationship between athletics,

athletic recruitment, and admissions at the Division Ill level.
This study required two different methodologies in answering
the three research questions. Historical and survey data was
gathered and used for this study.

In answering research question #1, historical data was
used to look at the relation of athletic recruitment to admissions
over a four-year period. The historical data regarding the
numberofinquires, applications, acceptances, and paid depos-
its were compiled for all 19 varsity sports DePauw sponsors and
for the Office of Admissions over a four-year period (1992 to
1995). Of special note was the use of a distinct count in this
section. Distinct count refers to the true number of individuals
indicating an interest in athletics without regard to individuals
who indicated interest in multiple sports. This historical data
was gathered with the help of the Office of Admissions, who
through record keeping has all this information available.

Research question #2 required the use of a survey to
gather information regarding the feelings of students regarding
athletics and the role athletics played in considering and
choosing DePauw University. The DePauw University Class of
2000, which consisted of 579 entering male and female fresh-
men in the 1995-96 calendar year, was used as the population
for thisstudy. Only freshmen were used in this study in the hope
thatthe admissions process is still pretty fresh in their minds and
their responses will notbe clouded by other issues which might
have arisen throughout their educational experience.

The survey wasdeveloped with specific questions in mind
in order to answer the research questions posed. Since there
were not previous studies and surveys available to use as
models for this survey, the survey was developed and then
presented to a few of my colleagues at DePauw University to
check for validity and understanding. Once the survey was
developed, a sample test was done on six freshmen students in
one of my classes. The sample included three athletesandthree
non-athletes. This was done to check on the clarity and
understandability of the questionnaire.

All 579 of the students in the class of 2000 were surveyed
representing 100% of the population. The survey was distrib-
uted by the use of the student mail boxes located in the student
union building. The survey was printed on golden rod paper in
the hope to catch the student’s attention before they left the mail
box area. A drop box was left in the first alcove of mail boxes.
It was hoped that the students would fill out the questionnaires
before taking them back to their room. The students will have
one week to return the questionnaire and the goal is to get at
least half of the surveys returned.

Research question #3 was answered by taking the “NO”
responses of question #1 of the survey (Would you have looked
at DePauw University if DePauw did not sponsor athletic
programs?) and multiplying that figure by the total direct yearly
cost’” ($20,720) of attending DePauw University for the 1995-
96 school year. The “NO” responses represent the number of
students DePauw University attracts because of the sponsorship
of intercollegiate athletics. This figure will represent the total
revenue generated through student tuition fees by having inter-
collegiate athletics at DePauw University. This figure will be
subtracted from the total monetary operating budget assigned to
the athletic department by the university to give us a figure that
shows if DePauw was generating income through student
tuition income from the sponsorship of intercollegiate athletics
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or is the sponsorship a drain on the university.

Descriptive statistics will be used in analyzing all three
sections of the methodology. Mean averages and percentages
are the main descriptive statistics used.

Results and Discussion

The results of this study showed that sponsorship of
intercollegiate athleticsby DePauw University does in fact have
a significant impact in the recruitment of students to the
university as a whole. When only 30.5% of the inquires about
DePauw University over a four-year period yield 50% of the
students who actually attend the university, the importance of
athletics at a Division Ill institution shines through. Actually,
this seems to be an upward trend as pointed out by the fact that
in 1994 and 1995 the number of athletic inquires dropped to
26% of the total inquiry pool for each of those years butthe yield
of paid deposits was 49% and 48% respectively.

The results of question #1 suggest that athletics is recruit-
ing the same quality student that admission’s does. The fact that
76% (3189 accepts divided by 4187 applications) of the appli-
cants with athletic interest were accepted over a four-year
period suggests that the athletic recruiters were targeting the
same market as those from admissions. In comparison, the
university’sacceptanceratewas 81% (7047 accepts divided by
8431 applications) over this same period of time. This also
points to the fact that DePauw University is not changing the
admissions standards based on athletic ability.

Another telling point was that over a four-year period, the
Office of Admissions was responsible for almost 70% of the
inquiry pool but was only yielding 50% of the total incoming
class. Incomparison, Departmentof Athleticswasonly respon-
sible for 30% of the inquiry pool but was yielding 50% of the
total incoming class. This point was substantiated by the survey
results which indicated that 52% of the respondents would not
have looked at DePauw University, if it did not sponsor athletic
programs. Further, 74% of these respondents also indicated
that they would not have chosen to attend DePauw, if the
university did not sponsor an athletic program in their area of
interest. This was important because this points to the fact that
even after students are aware of DePauw, and the educational
opportunities offered, there was a group of students who would
not consider DePauw as a option without an athletic sponsor-
ship. This was especially true when you refer back to the
four-year total of 50% of all incoming students indicating an
athletic interest. This can also be re-enforced when you
consider that 52% of the respondents to the survey indicated
that the coach was very or somewhat influential in their
decision to attend DePauw University.

This impact was felt not only in creating interest and paid
deposits (yield) but can also be seen on the financial front.
During the academic year of 1995-96, only 37.5 student-
athletes® were needed to cover the operating expenses budgeted
by the university. When you consider that 52% (43) of the
students who responded to the survey indicated thatthey would
nothavelookedor considered DePauw, if the university did not
sponsor intercollegiate athletics, the financial gains can be
seen. In other words, during the academic year 1995-96 the
recruitment of 43 students who would not have considered
DePauw generated $890,960 for an excess of $115,920 over
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expenses. It should also be mentioned that this figure was
probably on the low side since only 15%?° of the total surveys
distributed were returned. Coupled with the factthat48% ofthe
incoming class in 1995-96 indicated an interest in athletics and
upperclass revenue was notconsidered, itwas assumedthatthe
actual revenue generated through athletic recruitment was
higher.

CONCLUSION

Based on the results of this study the null hypotheses can
be rejected. The results clearly showed that athletics was an
important partof the recruiting mechanism at DePauw Univer-
sity. This study proved that if athletic departments and offices
of admission work together at the Division lll level, the easier it
will be for the university to meet its goal of an incoming class
size. Athletics at the Division Ill level was an extension of the
admission process and without it DePauw University would be
hard pressed to meetit’s admissions goals. Further, athletics can
be a revenue generating arm to the university through the
recruitment of student-athletes tuition dollars.

RECOMMENDATIONS

Through the course of this study it was shown how
valuable athletics and athletic recruitmentisto a university such
as DePauw. Because of the importance of athletics here, it
would be beneficial to expand this study to look at Division IlI
athletic recruitmentin more detail. Itisrecommendedto survey
other Division Ill institutions to discover if this extension of the
admission’s mechanism is true at other Division Ill institutions
across the nation. It would also be interesting to discover if this
samebenefit arrived from Division lll athletic recruitment holds
true at the Division | and Il levels as well.

This study can also be expanded to include gender issues.
Does athletic recruitment play the samerole for the recruitment
of male students as well as female students or does the effect of
athletic recruitment favor one gender or the other?
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Abstract

The creation of the Indianapolis Youth Sport and Fitness Network (Indy Sportnet) grew out of a preliminary study funded by
the Indianapolis Parks Foundation in the summer of 1995. Indy Sportnet was established in order to assist the professional
youth serving agencies of Indianapolis in providing high quality athletic experiences for the children of the City. To this
extent, Indy Sportnet works as a catalyst for enhancing communication and collaboration among more than twenty-five
youth agencies on a city-wide basis. Through coaching education, action research and community involvement, Indy
Sportnet is improving the opportunities for children to participate in sport and fitness programs though the City of India-

In today’s world youth service providers are increasingly
required to form partnerships that facilitate use of both the
physical and human resources within the community. The City
of Indianapolis launched a major effort in 1995 to expand and
improve opportunities for youth participation in sport and
fitness programs. Professional youth serving agencies of India-
napolis provide fitness and sport opportunities to over 18,000
children per day, many of whom are considered to be “at risk”
(Indianapolis Youth sport and Fitness Study, 1995). Unfortu-
nately, a significant number os the sport and fitness activities
offered by the more than 25 city wide agencies had been limited
intheir outreach, or duplicated existing programs, thus creating
a void in sport and fitness opportunities for many. In response
to these concerns, the Indianapolis Foundation and the India-
napolis Parks Foundation requested the Department of
Kinesiology at Indiana University to examine avenues for
collaboration and ways to enhance communication among
citywide professional youth serving agencies, many with a
history of isolation and noncummunication.

Findings from the Indianapolis Youth Sport and Fitness
(1995) study identified six manor obstacles faced by agenciesin
the delivery of youth programs: (1) communication; (2) finding
and keeping qualified volunteers; (3) transportation; (4) the
abilitytoreachinner city children; (5) coaching education, and
(6) funding. These results were presented at the first city wide
Youth Sport and Fitness Summit in which youth leaders from

throughoutthe city participated in a day long workshop discuss-
ing common problems and issues faced in youth programs. For
the first time, representatives from local youth serving agencies
met face- to- face to discuss issues of mutual concern dealing
with program delivery and how to breakdown long standing
barrierswhichhad prohibited meaningful collaborative efforts.

A common concern expressed by the youth leaders
throughout the Summit was the need for information concern-
ing current research and trends in the area of youth sport and
fitness programs. Indianapolis youth leaders felt such informa-
tion would allow agencies to update program offerings and to
formulate long-range strategies for sport and fitness programs.
Additionally, the youth leaders of Indianapolis sought a central
clearinghouse which could disseminate this information, and
that would facilitate enhanced communication and collabora-
tion among agencies sponsoring youthsportandfitnessprograms.
As a result of the concerns raised at the Summit, the Department
of Kinesiology at Indiana University was asked to establish the
Indianapolis Youth sport and Fitness Network.

Indianapolis Youth Sport and Fitness
Network

Indy Sportnet was established in the summer of 1996 with
a grant fromthe Indiana University Strategic Direction’s Char-
ter, and the Indianapolis Foundation.

Today, Indy Sportnet represents a unique initiative through
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Figure 1. Mission Statement of the Indianapolis Youth Sport and Fitness Network

The purpoase of the Indianagolis Ysuth Sport and Fitness Network is ls assist professional youlth serving agencies in providing
bigh quality athlebic expenicnces fon the youth of the City. The Netuwork acts asa catolyst for smhancing communication and collaboration

among agencies Ynough inwuative spont proagrams, mac/tmqed’aa:zfmn WWWW““WWWWW

islaomont,

which the City of Indianapolis has joined forces with a major
teachingand research institutiontobringaboutgrassrootchanges
in youth sport and fitness opportunities. The creation of Indy
Sportnet attests to the value of a collaborative approach to
communication and cooperation among youth serving agen-
cies, and the importance of sport and fitness activities in the
social, physical and cognitive development of youth. (Figure 2)

several communication links enabling agencies were able to

interface with each other.

¢ Quarterly Meetings: Sportnet established quarterly meetings
which all participating agencies would meetto discuss their
programs, future planes, success stories and current needs.
This forum allowed representatives from the various agen-
cies to get to know each other, and discuss ways in which

Figure 2. Values of the Indianapolis Youth Sport
and Fitness Network.

A collaborative approach to communication and cooperation among
youth serving agencies.

Sport and physical activity as a means for strengthening character
and responsible citizenship.

Developmentally appropriate sport and fitness opportunities for
youth.

The role of sport in the social, physical and educational development
of youth.

Programs that are accessible to all youth of City of Indianapolis.
Availability of interested, and high quality coaches.

Training opportunities for individuals interested in working with
youth sports through sound instruction and coaching education
programs.

Complementing the continuing commitment and dedication of the
professional youth agencies of Indianapolis.

Action research that is responsible to the program needs of youth

they could work together to create a collaborative
approach to youth sport and fitness programs.
e Access: Next, the Network established a tele-
phone line, fax machine, E-mail address, and
world wide web page through the Department of
Kinesiology atlU. In order to provide directaccess
between agencies, a Network Directory was pub-
lished in which agency phone numbers, and con-
tact persons were listed.
e Interviews: The Network routinely conducts
follow up personal interviews with top representa-
tives from each agency in order to get feedback
concerning the direction of the Network, and
suggestions as to how the Indy Sportnet can more
effectively assist in their youth outreach.

e Newsletter: The Network publishes a quar-
terly newsletter, Sportnet Update in which agen-
cies canboth report their collaborative successes,
and find out whatyouth sport and fitness programs
were offered throughout the city, along with cur-
rent information in the field of youth sport and
fitness. Additionally, Sportnet Update provides
agencies with facts concerning the latest research

serving agencies.

findings in youth sport and fitness, along with
information concerning resources for grant and

educational materials.

The goals of Indy Sportnet are to enhance communication

and cooperation among the professional youth
serving agencies of Indianapolis in order to facili-
tate high quality youth sport and fitness experiences
through the utilization of the human and physical
resources of the community (Figure 3). In orderto
do this, it has taken the dedicated efforts and
visions of many groups and individuals to bring
about change.

Ccommunication

Thefirstdilemmaaddressed by Indy Sportnet
was the area of communication. Throughout the
city, agencies were often unaware of program
offerings by other youth groups. This lack of
communication created an atmosphere of confu-
sion as to what was taking place within the city.
Furthermore, agencies did not really know who to
contact in order to find out whether similar pro-
grams were being offered. The Network created
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Figure 3. Goals of the Indianapolis Youth Sport

and Fitness Network.
e Toenhanceandsupportcommunication and cooperation amongthe
professional youth serving agencies of Indianapolis.

¢ Topromote collaborative effortsamong agencies in ordertofacilitate
high quality sport experiences for the youth of the City.

e To facilitate opportunities for all youth to participate in sport and
fitness programs by enhancing utilization of the human and physical
resources within the community.

e To assist in the development of transportation initiatives.

e To offer developmentally appropriate non-sport specific coaching
education opportunities.

* Availability of interested, and high quality coaches.

e To assist in answering questions concerning program effectiveness
and community outreach.




Utilizing Resources

Utilizing the human and physical resources of the com-
munity became the second major project of the Network.
Through the original survey it was found that a major obstacle
in offering high quality youth sport and fitness programs was
providing qualified persons in terms of coaches, officials and
supervisors to ensure that all children received quality experi-
ences.

e Interns: The Network developed the idea of utilizing student
interns from the various colleges and universities in the
Indianapolis area in order to fill this void. Working together
with the Indiana Alliance for Health, Physical Education,
Recreation and Dance (IAHPERD) Indy Sportnet contacted
area colleges and universities to promote a student intern-
ship and volunteer program. A questionnaire was sentto the
Indy Sportnet membersto determine the type and number of
internship positions each organization hoped to fill. With
this information, an Indy Sportnet internship booklet was
produces. This publication provides descriptions of intern-
ship opportunities and is distributed annually to local col-
leges and universities as a resource guide for students
interested in internship experiences. Additionally, the bro-
chure provides the professional youth serving agencies of
Indianapolis with information concerning internship dates
and whom to contactat local colleges and universities when
looking for studentinterns. Thefirst Indy Sportnetinternship
program began in the summer of 1997, with the promise of
providing students with practical experiences in working
with children and youth, while providing local youth serving
agencies a readily available resource pool of talent and
interested young professionals.

e Coaching Education: Closely linked to the need of qualified
volunteers was the area of coaching education. In the spring
of 1997 and Olympic Symposium was sponsored by Indy
Sportnet in which past Olympic athletes and coaches dis-
cussed the value of sport and fitness programs in promoting
healthy life-style choices, and the importance of youth sport
coaches in fostering positive attitudes toward sport and
fitness. Beginning in the winter of 1998, Indy Sportnet will
initiate a series of youth coaching clinics, utilizing the
resources of the American SportEducation Program (ACEP),
and the expertise of the IUB Department of Kinesiology. This
program has been constructed to enhance awareness by
youth coaches of the developmental needs of children and
youth.

Program Effectiveness

Program effectiveness and community outreach is a major
concern of many professional organizations. Members of Indy
Sportnet noted that although they offer innovative youth sport
and fitness programs, they had not found adequate means of
conveying this information to the public. Agencies expressed
an interest in developing materials to enhance community
awareness of their activities. Indy Sportnet has assisted these
groups in implementing ways to promote their programs within
the city through the creation of informative materials and
promotions. Additionally, Sportnet Update provides an avenue
for agencies to publish upcoming events.

e Survey Research: Several agencies have asked Indy Sportnet
to conduct independent surveys to determine the benefits

received through involvement in their sponsored programs.
These professional organizations acknowledged they were
unable to accurately assess the effectiveness of their pro-
grams, and believed the Network, through the resources of
Indiana University, was in a unique position to survey their
constituents in an unbiased manner. Survey questionnaires
and focus group formats have been developed which allow
the Network to effectively assess the experiences of partici-
pants in specific sport and fitness programs. This informa-
tion is then utilized .by individual agencies to critically
evaluate their limitations, as well as their achievements in
youth sport and fitness programs offerings. Survey results
provide agencies with an objective means for structuring
future programs and events.

e CopsCare: Indy Sportnet and the Indianapolis Athletic
League (PAL) recently teamed up to form the CopsCare
program. Through this program Indianapolis police officers
serve as community resources for the city’s children to help
promote sport, fitness, cultural and other educational pro-
grams sponsored by PAL. Sportnet assisted in the develop-
ment of program goals, values and mission statement for the
CopsCare program, and has promoted this initiative through
Sportnet Update.

summary

The Indianapolis Youth Sport and Fitness Network was
inspired through recognition of the critical role that high quality
sport and fitness opportunities play in the development of
healthy life-style choices by children and youth. The Network
was made possible through the combined efforts of the city wide
professional youth serving agencies, coupled with an aware-
ness that collaborative opportunities provided fiscal and
economic appeal. ThecreationofIndy Sportnetisuniquetothe
area of youth sport and fitness and offers an enlightened
approach to program management and implementation. In
order for city park and recreation departments, public schools
and professional youth service providers to continue to effec-
tively serve their cliental, collaborative efforts designed to
facilitate existing community resources must be implemented.
Indy Sportnet reflects the need for collaborative ventures in
providing quality athletic and fitness experiences for children,
and demonstrates how organizations can utilize city wide
resources in order to effectively provide these opportunities.
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1997
Indiana AHPERD Award Winners

President Nikki receiving the 1997 Honor President Nikki presets Steve Govorko the
Award from President-Elect Vern Houchins. 1997 Young Professional Award

(Above) 1997 Catherine Wolfe Award Winners from | to r:
Front row - Jordan Bigham, Jill Joros and Tracy Owens;
middle row - Anna Freeman, Kristin Kinney, Carolyn
Sullivan, Heather Curless, Kristina Serra and Annette
Hutchison; back row - Dennis Hanson, Greg Wilson, Kara
Scheumann, Nancy Wamser and Greg Hight.

(Left) President Nikki presenting the Leadership
Recognition Award to Gwen Robbins.
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5th Grade

: INDIANA FUN AND FITNESS DAY
E Sponsored by the Indiana Association for Health, Physical Education, Recreation and Dance
: IAHPERD

+ Where When Time

+ Hanover College April 25, 1998 9:00 a.m. - 12:00 Noon

Ball State University May 2, 1998 9:00 a.m. - 12:00 Noon

For your convenience there will be two Indiana Fun and Fitness Days held in the spring of
1998. The first will be on Saturday, April 25th, at Hanover College; the second will be on
Saturday, May 2nd, at Ball State University. Students in Grade 5 are invited to attend along
with their physical education teachers. The students will participate in fun and fitness activi-
ties directed by physical educators from both the public school and college/university level.
Teachers attending may view the activity sessions as a “mini”’-conference or spend the
morning networking with colleagues.

Your responsibility is to select students to attend. IAHPERD urges recruitment of both
boys and girls. Your selection might be based on such components as leadership, physical
education grades, personal commitment to a healthful life-style, fitness testing scores or
citizenship. The Fun and Fitness Day is for ANY student, not just your best athletes. Stu-
dents must bring “indoor” shoes to wear at both sites.

Each student will be charged a $5.00 registration fee. Teacher registration will be free for
those who are IAHPERD members. Registration for teachers who are not IAHPERD mem-
bers will be $5.00. Teachers are encouraged to join IAHPERD. A one year membership is
$20.00. Memberships will be accepted at both sites. The Indiana Fun and Fitness Day is
one of many ways your professional association works for you!

Look for a color-coded registration form for the site of your choice to arrive early in 1998.
If you desire additional information, contact:
Dolores Wilson, Registration Chair
Indiana Fun and Fitness Day
Haverhill Elementary
4725 Weatherside Run
Fort Wayne, IN 46804
Ph: 219-431-2201
Fax:219-431-2228
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IAHPERD = Indiana Association for Health, Physical Education, Recreation, and Dance
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American Association for Active Lifestyles
and Fismness

1900 Association Drive

Reston, VA 20191

1-800-213-7193

Email: aaalf@aahperd.org/aaalf/aaalf html

@
Three ways to earn Continuing Education
Credit Through AAALF

Let AAALF be your continuing education provider atthe 1998 AAHPERD Convention. The association is offering a variety
of continuing education opportunities for all AAHPERD and Collegial members.

First, earn continuing education units (CEU) from California State University-Los Angeles. Choose from eleven tracks
including athletics/coaching/sports, community based programs and issues, cultural diversity/multiculturalism, dance education,
health promotion, leadership development/management, participatory activities/master classes, physical fitness, pedagogy,
technology, and older adult/aging. Attend ten convention sessions in a given track and earn 1 CEU. The cost is $55 per 1 CEU.
Both pre-registration and on-site registration are available.

Second, the University of Wisconsin, LaCrosse is offering a Continuing Education and Extension course through the Exercise
and Sport Science Department entitled, “Experiential Learning Strategiesfor Implementing Active Lifestyles.” One undergraduate
or one graduate credit can be earned, and the fees are $130 (undergraduate) and $205 (graduate). This course provides an
opportunity to employ experiential learning strategies to enhance professional development or contribution to the profession.
Identified areas of study may include, concept, idea, theory, practical teaching techniques, or curricular content applicableto a
professional setting. Attendance of a minimum of 5 AAALF sessions is required. Access to the Internet is required. Each student
will develop a “topics” project that shows how a concept, idea, theory, practical teaching technique, or curricular content can
be applied to an actual professional setting. A schedule containing due dates of assignments will be available onlinefor all those
enrolled in the course (and a 1-3 page summary will also be submitted online). In addition, a 3-5 page (undergraduate) or 6-10
page (graduate) final written project will be submitted to the facilitating instructor at the University of Wisconsin, LaCrosse.

Third, American Council on Exercise continuing education credits will be offered for the AAALF two day pre-convention
workshop entitled “Fitness Programs for older Adults: A leadership training workshop”, conducted by the Council on Aging and
Adult Development (CAAD). The workshop will take place April 4-5, 1998 in Reno, NV.

To register, for convention or pre-convention CEU’s, or for more information on AAALF continuing education please call
1-800-213-7193 ext. 430. To register for the Cal State-LA CEU'’s, send $55 payment to:

AAALF/CEU e 1900 Association Drive e Reston, VA 20191
For more information about the University of Wisconsin, LaCrosse, CEU’s contact:

Maurita Robarge ¢ 133 Mitchell Hall, University of Wisconsin, LaCrosse

608-785-8178 e robar_mb@mail.uwlax.edu

COME TO THE HILL PLANNED FOR JUNE

AAALF is planning a major advocacy workshop, June 21-23 in Washington D.C. which professionals concerned with
physical activity for individuals with disabilities won’t want to miss. This 2-1/2 day workshop, planned in cooperation with the
National Consortium for Physical Education and Recreation for Individuals with Disabilities (NCPERID), will cover advocacy in
all its many forms. tt will provide useful tools for teachers, university faculty and parents. A culminating highlight will be a visit
by each participant, either individually or in a group, with state senators and members of the House of Representatives.

General topics will include identifying the various types of advocacy such as use of the media, influencing policy at the
school, school board and state legislature levels. We will show you how to target specific audiences and what type of information
each wants and needs to hear. There will be break out sessions dealing with speaking to school boards, addressing current policy
issues, state and federal funding, influencing legislation and regulation, ways of keeping parents informed to be multipliers of your
message, avenues for seeking change in policy or standards at the local and state levels and public information strategies.

The workshop will start with a package of touring opportunities so you can turn this into a family vacation. The evening of
June 21, however, will begin the serious and exciting adventure of developing new skills for effecting change on various fronts.
The site is the Holiday Inn on the Hill...just 3 blocks from the Capitol building. Rates will be $109.00 per night, single or double
occupancy. Pre-registration for the conference is $100.00 for AAHPERD and NCPERID members if made by April 9. Late
registration for members and pre-registration for non-members is $125.00. Call AAALF at (800) 213-7193 X432 with your name.
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Trying to find a valid, reliable, and expedientskill test can
be difficultfor many physical educators. In racquet sports such
as tennis, badminton, pickleball, racquetball and others, skill
testing generally involves separate tests of skills such as serving,
forehand strokes, backhand strokes, and perhaps others. Test-
ing takes time away from playing and practicing, and many skill
tests are so sterile as to be unrelated to the real actions involved
in playing the game itself. What follows is a description of one
way of testing student skills as part of an overall grading process.
This system is easy to schedule, and has proven successful in
attaining realistic measures of student ability.

Overview - setting up skill divisions

This testing method uses a modified round robin tourna-
ment between students grouped into appropriate divisions. It
would not be practical, from a time standpoint, to play every
peer in a class of 30 students, but playing 10 or 15 peers in a
division is certainly achievable within two or three class peri-
ods. Grouping students into divisions simply cuts down on the
number of other students they have to play and allows for
completion of the tournament in less time.

Two typical criteriaon which division play may be based
are skill level and/or gender. Skill level divisions are generally
preferred. A general recommendation would be to include
beginner and intermediate level divisions; however, three skill
levels (beginner, intermediate, and advanced) might be used
also. How students are placed into divisions may be deter-
mined by teacher assignment or student self selection. If gender
is used (i.e., having a boys division and a girls division), all
participants would need to understand thatthe decision to use
divisions based on gender would not due to sexism but is done
in keeping with real world practices. That is, at a local park or
YMCA tournament all players enter either male or female
brackets of play.

Format of tournament

In this round robin skill test tournament, each student
plays one game against every other student in their division. For
example, 10 or 11 point games are recommended in racquet-
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ball or badminton, while a 7-point tiebreaker game would be
appropriate in a tennis class. The number of points a game is
played to will, of course, depend on how many students have
to play, number of courts, and amount of time available to
complete the tournament. Experience shows that, given at least
5 courts in a class of 25-30 participants with two divisions of
play, a student can usually play from three to five 10-point
games of racquetball or badminton in one 40 minute period.
Likewise, students can usually get in three to five tennis
tiebreakers in the same amount of time.

When a game is completed, the students report the
number of points they earned in that game to the teacher. After
reporting their scores, these two players now find new oppo-
nents to play. Since there is no set order, they simply find
someone in their division whom they have not yet played. This
system frees the teacher from worry about scheduling matches.
When two players come off a court, two waiting players go on
to play their game. With games in various stages always going
on, students are continually going on and coming off the courts.
Their wait time between games is therefore typically quite brief,
and spentfinding a partnerto play. Oncethat is done, they keep
an eye on the courts to await the next opening. Visual learners
may even learn from observing the ongoing play during this
time. The teacher also has some time to “coach” students as
they wait for the next open court, and can remind them of
important shot mechanics or strategies. Following this format,
students work through the tournament, winning some games,
and at least gaining points in other games.

Performance evaluation

Final standings are not based on won loss records. Rather,
after a game students report the total number of points they
scored in that game. For example, in a badminton class
tournament using 10-point game format, the winner would
report a score of ten; the non-winner would report a score
between zero and nine. Suppose players named Davis and
Kozub played each other on the first day of the tournament and
Kozub won the game by a score of 10-4. When these two
players come to the teacher to report this result, the teacher



simply records the scores for each player. Figure 1 shows that
Kozub earned 10 points against Davis; Davis earned 4 against
Kozub. Itis generally preferable to record studentscoresacross
a row rather than down a column. For testing purposes, to end
a game one player only has to reach the prescribed number of
points - they should not have to win by a two point margin,
because this would mean some winners in some cases would
earn more points than other winners.

After all students have completed the tournament (i.e.,
played everyone in their division) the teacher will have a score
sheet like the example shown in Figure 2. It is then a simple
matter to sum up each person’s scores and rank the total scores
accordingly from best to least best. In the example shown in
Figure 2, the player named Kozub earned the most points and
would receive the full amount of skill test credit toward his/her
overall course or unit grade.

The teacher then assigns a value to each position ranking.
Suppose the overall grading scale employed in this particular
unit allowed for 40% of the total grade to be based skill test
results (something like, e.g., 40% skill tests, 30% written test,
20% homework and worksheet assignments, 10% something
else). Thus, atopscoring student inany division would receive
full credit for their skill portion of the grade, which in this
example case would be the equivalent of 40 points outof every
100 (40%). The teacher may decide to include more than one
student, the top five scores perhaps, in this group receiving full
credit (40/100) on their skill test. The remainder of scores are
then assigned accordingly fewer points.

The immediate question one may ask is, “So, does the
person who comes in last get a zero?” Probably no teacher
would be that harsh, and would not want to put that kind of
pressure on their students. Instead, the teacher may decide on
one of two ways of assigning point values. One way would be
to fix an absolute lower limit on score values. In this scenario,
the recommended and typical lower limit given the person with
the fewest points is about half of what the top scorers received.
Forexample, if the top scorer(s) receive 40 points toward a total
100 point grade for their skill test total result, the person at the
opposite end of the tournament scoring spectrum might be
given 19 to 21 points, regardless of the actual distance they are
from the higherscores. Other places(2nd, 3rd, 4th, etc.) would
also receive fixed values preset by the teacher, perhaps, e.g., 38
points for second place, 36 points for third place, andsoon. A
second method of assigning values to raw point totals is to
assign values based on the ratio of each person’s score to the
highest score. If, for example, one student’s raw point total
gained in the tournament is 80% of what the top scorer earned,
then that student would receive 80% of the value given to the
top scorer. Suppose a teacher assigns 40% of the grade to skill
testing, and therefore rewards the highest scorer with 40 points
towards their final grade. If the highest scoring player earned,
forexample, 85 points in the tournament (which now has been
established as being worth 40 grade points), then someone who
obtains 68 points during tournament play would receive 32
points towards their final grade (68 + 85 = .80; 80% of 40 [i.e.,
40 x .80] = 32). Another player who earns, for example, 60
points in the same division would then be given 28 gradepoints
toward an overall unit grade (60 + 85 = .70; 40 x .70 = 28).
Figure 3 shows an example of how one teacher might assign
point values to tournament results from one of the class divi-

sions. In either case, assuring students they can earn some
number of grade points regardless of their placing in the
tournament lessens the ramifications of the competition. Highly
skilled students are rewarded for their performance and feel
good about it. Lower skilled students still have a chanceto earn
a passing oreven a high grade in the class because, after all, the
skill tournament is only a portion of their overall grade. In other
words, ifthey have good marks in other aspects of the class, they
have no fear of failing due to poor skill performance. In fact,
with maximum performance in these other areas, even the last
place student in the skill tournament could earn an above
average grade in the class. Of course, a teacher can and will
adjust his/her grading proportions to place more or less empha-
sis on the results of this type of skill testing procedure.

Additional considerations for
implementation

These additional points may aid teachers in utilizing this
system.

1. Handling students who are waiting to play . . .

Once play begins during the class period, many (most)
students will be engaged in game play. Some will be waiting
their turn, however, and this will be particularly noticeable
during the first few minutes of the class when all games have just
started (and therefore, no courts are open). It is important to
realize that during this time the teacher can interact in many
ways with their students. Skills, rules, and game strategies can
be reviewed. Assignments can be discussed and turned in.
Students could chart the points of games underway, keeping
track of service winners, unforced errors, and similar kinds of
pertinent data. In fact, a class project could be built around
charting this type of information. Students could also have a
practice area to work on strokes individually or with the
teachers’ help. It is important to designate specific areas where
students wait to go on (near the area of the game courts) as well
asany practice areas (away from play courts soasnotto interfere
with matches in progress).

2. Dealing with poor performing students . . .

As with any kind of testing situation, some students, for
whatever reason, will not be able to achieve high marks.
Getting beat continually in the tournament can happen. This is
why it is especially important for the teacher to remind students
before and during the tournament of two critical ideas:

(2a.) First, the tournament rewards total points, not won-loss
records. Therefore, itis conceivable forapersonto lose
several matches yet still get high credit because they
have gotten a large point total. Stressing smart play as
well as perseverance can help students with lower skill
level earn more points.

(2b.) Tournament play, as previously noted, is only one
portion of the overall unit grade. Emphasis on achieve-
ment in other assessment areas of the class and unit as
well as in the tournament will help alleviate worry over
performance in the tournament. Prior to beginning the
tournament, particular emphasis should also be placed
on the fact that even the lowest scoring student will
achieve a reasonable point value. Again, no student
need fear failing physical education because they were
the least accomplished tennis player in a particular
semester.
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3. Absent students . . .

In any testing situation, a teacher will have to allow for
students who need to make up missed tests. Therefore teachers
will usually try finish all testing one or two days before the end
ofthe unitso as to allow time for make up testing of students who
have been absent. In this format, students who have been
absent could face a day in which four or five students have
played everyone in their division except that previously absent
student. The implication is that while several students need to
play only one game or match, that previously absent student
will need to play a number of games in a row. Teachers should
plan for the possibility of a student getting tired, and try to
occupy waiting students so they are not all congregating and
watching the series of games this student is playing (not only
would they be inactive physically, but they would have the
opportunity of extra observing that students’ strengths and
weaknesses). Generally last days of units are spent in a game
play anyway, and it would notbe difficultfor the teacherto have
students playing singles or doubles games and individually
calling, when ready, those students who need to make up
missed games. Regardless ofthe type of testing used, absences
need to be planned for.

4. Play a practice tournament . . .

Trying things out beforehand should help iron out many
procedural issues. The teacher will have a clear idea of how
long will it take to get through the “real” tournament. Students
will know and be more accustomed to the tournament play
format. Practice tournaments may also help the teacherto place
students into skill-level divisions. Practice doubles tourna-
ments, in which each studentpartners with every other student,
allow students to not only get to know the tournament format
but provide an extra dimension of social interaction. This gives
teachers a vehicle in which to intentionally teach what it is to
be a good partner, and how to support one another verbally as
well as physically.

summary

Round robin tournaments have proven a successful means
of skill testing in secondary and college physical education
classes. The benefits of this type of motor performance assess-
ment make it a good alternative when the teacher feels
product-based skill testing is appropriate. No schedule is
necessary, and therefore absent students do not throw the
schedule off. The number of divisions and points in a game can
be modified - a teacher could create two, three, or even four
divisions in a large class to allow completion of the tournament
within two or three class periods. The more highly skilled
students will receive higher scores (previous validation work
has affirmed the logic of this - see author’s note at end of this
article), while lower skilled students need notfear a low course
grade on the basis of the test alone. Finally, the system rewards
students who put forth more effort. Earning an extra point or two
per game through hustle, smart shot choices, and not giving up
no matter the score will add up for the persevering student. All
in all, this round robin tournament system, with students
playing one another in what a good teacher will stress as
friendly competition, makes for a fairer, more realistic appraisal
of any individuals’ ability level in sport game units such as are
associated with the racquet sports.
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Author's notes

Validation of the tournament system described here fol-
lowed a concurrent validity method. Three independent raters
chosen for expertise in racket sports ranked each student in
college activity classes over the course of a two year, four
semester period using both in class and videotaped observa-
tions. A high degree of agreement between raters was found,
with correlations between expert rankings being consistently
very strong (e.g., >.94). Apparently, these raters agreed on who
the high and low skilled performers were. Using expert ratings
as a criterion measure, correlations between expert rankings
and tournament outcome rangedfrom .90t0 .95, indicating that
students who gained higher point totals in these tournaments
were consistently ranked as better players than students who
obtained lower tournament scores. Likewise, students rated as
being of lesser skill consistently scored fewer points in the
tournaments.

Figure 1. Example of score recording after completed game.
Name 1 2 3 4 5 6 7 8 Total
Adams

Baker

Davis 4

Foster

Gardner

Kozub 10

Law

Mendoza

CONOUThA WN =

Figure 2. Example of a completed score sheet for one
division in the tournament.

name 1 2 3 4 5 6 7 8 Total
1T Adams x 4 5 6 6 5 4 10 40
2 Baker 10 x 10 8 10 10 2 3 53
3  Davis 10 7 X 6 8 4 2 10 47
4  Foster 10 10 10 x 1 3 7 8 49
5 Gardner 10 5 10 10 x 5 10 5 55
6 Kozub 10 8 10 10 10 «x 8 10 66
7 lLaw 10 10 10 10 8 10 x 4 62
8 Mendoza 5 10 5 10 10 7 10 X 57

Figure 3. Example of grading scale used to convert raw
tournament scores to skill test point values.

name total points  rank  value fortotal points*
Kozub 66 1st 40.0
Law 62 2 37.5
Mendoza 57 3 345
Gardner 55 4 33.0
Baker 53 5 32.0
Foster 49 6 30.0
Davis 47 7 28.5
Adams 40 8 24.0

* Assumes skill grade allows for a maximum of 40 points
to be achieved of a possible 100 points for theentire unit. In this
case, Law’s 62 points represented 94% of Kozub’s 66 (62 + 66
= .9393, or 94%). Thus, 37.5 represents 94% of 40. Taking
each raw score (62, 57, 55, etc.) and dividing by 66, then
multiplying the product by 40 obtained the value displayed in
the “value for total points” column. This process took less than
two minutes to compute using a handheld calculator.
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Sport involvement at all levels holds a risk of injury.
Gymnastics is no exception and presents a possibility of expe-
riencing some form of injury during practice or competition.
Most of the information concerning injury rates in this sport is
based on collegiate gymnasts, with sprains and strains being the
two most common injuries experienced at all levels (Caine,
Lindner, Mandelbaum, & Sands, 1996). The effects of injuries
on performance hasbeen examined in gymnasticsand foundto
be the most commonly cited reason for leaving competition by
gymnasts (Klint & Weiss, 1986). Also, research has indicated
that gymnasts report getting injured as a source of performance-
related worry (Duda, 1995; Duda & Gano-Overway, 1996;
Weiss, Wiese, & Klint, 1989). Thus, injury can be a disruptive
force in a gymnast’s competitive career. However, little re-
search has been done to examine the fears that gymnasts
experience stemming from their injuries. With a better under-
standing of these fears, coaches and parents can be more
effective in teaching coping strategies to improve performance
and increase enjoyment. Therefore, the purpose of this article
is to present typical injuries experienced by elite youth gym-
nasts and examine the types of fears associated with these
injuries. Secondly, we will provide some training techniques
and psychological strategies that may help preventinjuries and
overcome fear of injury in gymnastics.

METHOD
Participants
Eleven female gymnasts, between the ages of 8 and 17

years (M =12 .3 years), were interviewed individually during a
practice session. The gymnasts were members of a competitive
gymnast club in which gymnasts competed at levels 5 th rough 10.
These gymnasts typically practiced three to four hours a day, five
days a week, for eleven months a year.
Interview

Permission to interview the athletes was obtained from
the parents, coaches at the gym, and the athlete prior to the
interviews. The gymnasts wereinformed thatthe purpose of the

interview was to learn about their gymnastic experiences and
that the interviews would be tape recorded. The interview
consisted of questions designed to determine the type and
extent of injuries each gymnast may have sustained, and the
gymnast’s fears elicited from these injuries. These questions
were developed by the investigators based upon previous
research in this area (Klint & Weiss, 1986; Rotella & Heyman,
1993; Weissetal., 1989) and conversations with expertcoaches,
athletic trainers, and sport psychology consultants. General
questions were used to encourage the gymnasts to identify all
possible responses (e.g., Are there any other injuries?). Then,
specific questions were used to encourage the gymnasts to
expand on their responses (e.g., Can you tell me more about
what you were afraid of after the injury?). As recommended by
Scanlan and her colleagues (Scanlan, Stein, & Ravizza, 1989),
special care was given to ask all questions in a similar manner,
by the same interviewer, for all interviews. The interviews
varied in length from 20 to 30 minutes.

Interview analysis

The interviews were analyzed using an inductive content
analysis (Scanlan et al., 1989). In this process, the purpose is to
reduce the data from individual interview responses into com-
mon themes that represent general dimensions or categories.
The investigators read and reread the interview transcripts to
become familiar with the responses. First, the gymnasts’
responses were categorized into common themes relating to
their types of injuries (e.g., fractures, sprains, or lacerations).
Theinjury sitewas recorded, as well as, a frequency countofthe
types of injuries. Then, the responses to questions about their
fear of injury were categorized into common themes. This
inductive process continued clustering themes together until
there were no longer any common clusters. Atthis pointin the
analysis, the remaining themes are labeled as general dimen-
sions. The general dimensions for types of injuries and fear of
injury arereported in the results section. Tocheck the reliability
of the inductive analysis, a third researcher, familiar with the
transcripts but not involved in the content analysis read each
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i, ependerty s ndic Table . Category of .
to general dimensions. Areliability of 94% frequency of injury, and site of injury for gymnasts
was calculated between the original re- . . .
Category of Injury Frequency Injury Site
searchers and the external checker. .
L . . . Fractures 17 vertebrae, wrist, ankle
Similarities and differences in the analysis . .
. . Sprains 14 ankle, wrist, knee, arch
were discussed and triangular consensus L .
. Tendinitis 2 wrist, knee
between all three researcherswasobtained. .
RESULTS Concussion 1 head
Epiphyseal Injury 1 tibia, fibula, femur, humerus
Types of injuries in gymnastics ' radius, ulna
The gymnasts indicated that they Lacgratlon 1 hand
had experienced a multitude of injuries as Bruise 1 heel

well as different types of injuries. Table 1

presents the general types and number of

injuries experienced by the gymnasts in this study. There were
many fractures reported by the gymnasts and this constituted
the largest nu mber of inju ries. Fractures occu rred at various
sites. The wrists and ankles were two of the more common, with
two cases of vertebral fractures reported. The second most
common injuries were sprains. They occurred at a number of
different sites such as the ankle, knee, wrist, and arch of thefoot.
Two cases of tendin itis were reported for a wrist and knee. One
concussion was cited, in which the gymnast experienced a
blow to the head that resulted in a contusion (bruise) of the
brain. One epiphyseal injury occurred. In this instance, the
gymnast injured a growth plate in her arm. Stitches were
applied to a laceration on one hand. Finally, one gymnast
reported experiencing a deep contusion of a heel commonly
known as a heel bruise.

Fear of injuries in gymnastics

The gymnasts stated that they had a wide range of fears
elicited from their injuries. Table 2 lists the five general
dimensions that were derived from the interviews. The dimension
with the highest occurrence was the seriousness of pain and

injury. This consisted of gymnasts describing the pain of the
injury, being overwhelmed by the injury, fear of death, and a
general fear of i njury being the most important. In other words,
the gymnasts fear being injured because of the pain and general

unpleasant emotions involved with being injured.

Two dimensions that occurred five times each were unable
to perform and difficulty regaining gymnastics skills. The
former dimension refers to the gymnast not being able to compete
due to an injury. For example, one ath lete mentioned missing
Nationals because of a broken ankle. The latter dimension consisted
of the difficult procedure of relearning skills after a layoff. One
gymnast mentioned how she had grown during one period of injury
and that made it extremely difficult to relearn her skills because of
her change in body size. These two dimensions were different than
the first because they did not reflect fear of pain but rather fear of
the consequences of being injured (e.g., not being able to perform
as they would like).

The fourth most common dimension was the fear of failure
to meet goals. Mostofthe athletes who were interviewed were
very ambitious and set specific competitive goals for gymnas-
tics. Therefore, some of the gymnasts were concerned they
would notreach a certain level of competition (e.g., Nationals).
In the case of some of the older gymnasts, losing the possibility
of obtaining a collegiate scholarship was a fear. The final
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dimension was frustration. They were afraid of injury because
this often brought on situations in which coaches would be-
come frustrated and disappointed with them. As a result, they
would also become disappointed with their own performance.
These last two dimensions also reflect fear of the consequence
or performance related fears.

DISCUSSION

Techniques to help prevent injuries

The interviews revealed that youth gymnasts do indeed
experience injuries, and the types of injuries correspond to
those of previous research (Caine et al, 1996). Several injuries
were reported to be of a very severe nature. With the exception
of thetwo casesof tendinitis, the heel bruise, and the epiphyseal
injury, the injuries reported were of an acute, traumatic nature
ratherthan a gradual onset. With such a high number of sudden
onset injuries, proper preventative techniques become of ex-
treme importance. Spotting and safety mats can decrease the
probability of injury; however, gymnasts, coaches, and parents
can also contribute to the prevention of injuries. For example,
proper training and conditioning in strength, flexibility, and
endurance will contribute tothe overall fitness of athletes and
help prevent injuries. Adequate warm-up prior to practices and
meets can help prevent sprains and strains. Proper nutrition is
also beneficial in the prevention of injuries. Practicing or
competing when not consuming enough calories, known as
energy deficit, is not conducive toward remaining injury free.
Furthermore, failure to maintain proper levels of calories,
vitamins, and minerals can lead to muscular skeletal deficien-
cies, which predispose an athlete to injury. Also, it has been
suggested that gymnasts receive a pre-performance physical
examination before entry into competitive gymnastics, each
change in level, and when returning to full practice following
any injury. It has also been recommended that clubs include
money in the budget for hiring an athletic trainer to aid in early
detection of stress injuries, identification of hazardous practice
techniques, act as a liaison between the gymnast, coach, and
physician, and develop rehabilitation programs for injured or
injury prone athletes (Caine et al, 1996). Finally, adequate
recovery time from injuries and gradual incremental return to
full activity is essential to preventing further, more severe,
damage to joints and soft tissue.
Techniques to help overcome fear of injuries

The results revealed that gymnasts have fears about per-
formance difficulties and fears of serious pain and injury. First,
to help youth athletes overcome their fears it is helpful to discuss




the fact that fear is a natural response. In many situations, it is
okay to be fearful. A fearful response might even be a helpful
method that prevents the athlete from attempting skills that she/
he is not yet capable of performing. Therefore, coaches and
teachers should encourage athletes to discuss with them their
fears about performing or fear of injury. Reassure the athlete
and then discuss ways to conquer their fear together.

The high proportion of sudden onset injuries might ex-
plain the number of fears categorized under the theme of
seriousness of pain and injury. An acute traumatic injury will
leave a lasting impression, onethat, understandably, might lead
to fear of situations similar to the incidence that caused the
injury. Gradual return to full activity will allow adequate
opportunity for an athlete to regain confidence and cope with
fears. Furthermore, gradual return will afford a gymnast greater
opportunity to regain lost skills, possibly reducing some of the
performance fears and frustrations.

Fear of injury and performance difficulties are often a
result of a lack of confidence (Feltz, 1994; Magyar & Chase,
1996). Following aninjury or problems performing a skill, there
are several techniques a coach or parent can implementto help
an athlete increase her/his self-confidence. The best method is
toinsure performance success via modified skills or equipment.
For example, if the athlete fears a skill on the high beam, then
start with a line on the floor and slowly progress to a modified
version of the beam of the floor beam and then a low beam. Set
performance goalsto be achieved ateach level until the athlete
has the confidence and the past performance successes to move
on to a higher level.

Watching others perform skills correctly or viewing their
own past performances can increase confidence. Seeing them-
selves perform will remind them thatthey do have the necessary
skills and abilities. Seeing others or using a model allows them
to make comparison (e.g., if she can do it, so can I) and make
useful observations of successful techniques. Coaches and
teachers can also increase self-confidence by providing the
athlete with positive informational feedback. Praise and en-
couragement are more likely to increase confidence than

negative comments, however, the feedback must also contain
some information about performance and how the athlete can
improve. Lastly, some psychological skills training can be
useful toteach athletes how toovercometheirfearand increase
confidence (Magyar & Chase, 1996). For example, mental
imagery is used to visualize the skill and mentally practice prior
to actual practice. Relaxation techniques (e.g., deep breaths)
can help athletes avoid tight muscles, upset stomach, and other
nervous responses that hinder performance and substantiate
fears.

Injuries are a part of sport competition, especially at a
more elite competitive level. Coaches and parents can help
youth athletes by recognizing therisksinvolved in participation
and by making the environment and training procedures as safe
as possible. If an athlete is injured, properly caring for the
athlete is important notonly physically but mentally in assisting
them to overcome the fear of injury.
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Serious of Pain and Injury 12 pain of injury, general fear of injury,
fear of death, being
overwhelmed by injury
Unable to Perform 5 unable to compete, forced
to miss competitions
Difficulty Regaining frustrating and difficult to
Gymnastic Skills 5 regain lost skills

Fear of Failure to Meet Goals 3

Frustration 2

level of competition difficult,
potential for collegiate
scholarship pressure

coaches a source,

11, 65-83.

Weiss, M.R., Wiese, D.M., &KlintK.A.
(1 989). Head over heels with success:
The relationship between self-effi-
cacy and performance in competitive
youth gymnastics. Journal of Sport &
Exercise Psychology,11, 444-451.

disappointment in performance
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Second Annual

RE-THINK /7 RE-TOOL /7 RE-TRAIN
IN
FITNESS TECHNOLOGY
and
PHYSICAL EDUCATION

June 22-23, 1998

Where: Discovery Junior High School = 1717 40th Avenue = Fargo, ND 58103
Hotel: Ramada Plaza Suites = 1-701-281-7144
Double - $67 = 2 Room Suite - $83
Deadline- May 25, 1998
Fee - $40

ARORBLCSCH

Sponsored by:

Fargo Public Schools Physical Education Curriculum Committee
In Cooperation with Fargo Public Schools Administration of Planning
and Technology “Teach2Learn” Summer Camps.

Supported By:
POLAR ELECTRO INC.

The Surgeon General has determined that
lack of physical activity is detrimental to your health.
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Empower Students: Facilitate Responsibility Through
Physical Activity

National K-12 Physical Education Conference—Tempe, AZ
January 8-11, 1998

K-12 Physical Educators, Administrators, and Teacher Preparation
Professionals! Learn how you can encourage others to gain self-
responsibility, respect for self and others, and positive social behavior
within physical activity/education settings.

Featured Speakers:

Bill Ayers, University of Illinois, Chicago
Tom Martinek, University of North Carolina at Greensboro
Jim Stiehl, University of Northern Colorado, Greeley

Pre-Register by December
1997 —and SAVE!

Registration fees will be higher after that

Brenda Jo Bredemeier, University of California at Berkeley date.

Sponsored by National Association for Sport and Physical Education (NASPE), an association of the American Alliance for Health, Physical
Education, Recreation, and Dance (AAHPERD), the Arizona AHPERD, Arizona State University, and Southwest District AHPERD.

For registration material, contact NASPE at e-mail (naspe@aahperd.org) or
call 1-800-213-7193, ext. 413.

National Association for Sport & Physical Education, 1900 Association Drive, Reston, VA 20191; phone: (703) 476-3410;
fax (703) 476-8316.

MNEW BOOK FROW NASPE . ..

Motor Development:

Research and Reviews, Vol. I
Jane E.Clark & James H. Humpbrey, Eds.

The only source for all of the most current
issues in Motor Development. ..

Educators, students, and practitioners can now easily keep up with research literature and get a complete
overview of the different approaches to Motor Development.

This book contains a collection of original research and a reviews section of synthesized articles on critical
issues. The research and reviews are by leading scholars in Motor Development and by other recognized experts:

* Kate Barrett, University of North Carolina
* MaryAnn Roberton, Bowling Green State

Order today:

University Call 1-800-321-0789!
* John Haubenstricker, Michigan State $30 members, $35 non-members
University Stock No. 304-10156

* Beverly Ulrich, Indiana University 229 pp.

No other journal is devoted exclusively to motor development research.

Recreation, and Dance (AAHPERD), 1900Association Drive, Reston,VA 20191; phone: (703) 476-341 0; fax (703) 476-8316;

/? “I\
National Association for Sport & Physical Education (NASPE), an association of the American Alliance for Health, Physical Education, .ﬁ’:
e-mail: (naspe@aahperd.org). #
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American Alliance for
Health, Physical Education,
Recreation and Dance

1900 Association Drive e Reston, VA 22091 e (703) 476-3400

MEeMBERSHIP APPLICATION

YES, I want to join AAHPERD!

[ New

Membership # _

[! Renew

Name (Mr.) (Ms.)

Address

City

State _ Zip_

Phone H ( ) W ( )
Fax ( ) v Internet

| select membership in the following association(s) of
AAHPERD. (Circle two numbers, indicating your first and
second choices. You may select one association twice.
Students receive one association choice.)

1 2 American Association for Active Lifesyles and Fitness
American Association for Leisure and Recreation
Association for Advancement of Health Education

2

2

2 National Association for Girls and Women in Sport

2 National Association for Sport and Physical Education
2

National Dance Association

DHHHHH

Research Consortium: For those interested in research.
(A check here does not affect your association af filiations.)

| select the following membership option, based on my
professional status and my choice of periodicals:

. Professional

1-year 2-year 3-year
Update plus: membership  membership  membership
Any [ periodical* [ $100.00  [$180.00 [ $240.00
Any 2 periodicals™ 3$125.00 7 $230.00 01 $315.00
Any 3 periodicals* [1$150.00  [1$280.00 1$390.00
Any 4 periodicals® 0 $175.00 [ $330.00 (] $465.00

~ Student (Student rates apply only to full-time students)

Update plus: Graduate Undergraduate
Any | periodical* 7 $30.00 71 $29.00

Any 2 periodicals® 72 $55.00 {1 $54.00

Any 3 periodicals* 1 $80.00 [1$79.00

Any 4 periodicals®* 2 $105.00 7 $104.00

1 Life Membership - $1500 - payable in 4 payments within the year.

*Add $8.00/vr for each periodical, including Update, mailed outside the
US. or Canada. Al payments must be in U.S. dollars. Checks must be
drawn on a US bank. Unesco coupons not accepted.

€ Membership MUST Be In An Individual's Name

| wish to receive the following periodicals:

@ Update (An automatic benefit of membership)

O Journal of Physical Education, Recreation & Dance
U Journal of Health Education

U Research Quarterly for Exercise and Sport

0] Strategies

| am remitting my dues

] check enclosed, payable to AAHPERD
2 VISA (13 or 16 numbers)

U] MASTERCARD (16 numbers)

Card Number:

HoobzUobodtpdopL

(please write numbers carefully)

Signature

Exp. Date

AMOUNT PAID:
$

359

Return form with payment to:

AAHPERD
P.O. Box 79550
Baltimore, MD 21279-0550

8/95

For Office Use Only
Dep Dt: Ck #: Ck Dt Amt:
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New Books from Human Kinetics

1607 North Market Street, PO Box 5076, Champaign, IL 61825-5076
217/351-5075, Fax 217/351-2674, http//:www.humankinetics.com

High Risk Activities

High Performance Skiing
Yacenda & Ross/2nd Ed
17.95/ISBN 0-88011-713-3

Aikido Techniques & Tactics
Bennet
15.95/ISBN 0-88011-598X

In-Line Skating
Powell & Svensson/2nd Ed
15.95/ISBN 0-88011-659-5

Fishing Dry Flies for Trout
Lee
24.95/ISBN 0-88011-777-X

Complete Guide to Water
Skiing

Favret & Benzel
19.95/ISBN 0-88011-522-X

Winner Roller Hockey
Easter & Stenlund
14.95/ISBN 0-88011-657-9

Orienteering
Renfrew
14.95/ISBN 0-87322-885-5

The Rugged Walker
Kirk
15.95/ISBN 0-88011-689-7

Sport Management

Effective Leadership in Adven-
ture Programming

Priest & Gass

38.00/ISBN 0-87322-637-2

Athlete’s Guide to Career
Planning

Petitpas, Champagne,
Chartrand, Danish & Murphy
17.95/ISBN 0-87322-459-0

The Sports Rules Book
HK with Hanlon
19.95/ISBN 0-88011-807-5

Management of Bloodborne
Infections in Sport

Zeigler

18.00/ISBN 0-88011-682-X

Physical Education-TE

The Biophysical Foundations
of Human Movement
Abernethy, Kippers,
Mackinnon, Neal, &
Hanrahan

30.00/ISBN 0-88011-732-X

Movement Skill Assessment
Burton & Miller
32.00/ISBN 0-87322-975-4

Dance

Choreography
Minton/2nd Ed
19.95/ISBN 0-88011-529-7

Fitness

Health Fitness Instructor’s
Handbook

Howley & Franks/3rd Ed
45.00/ISBN 0-87322-958-3

ACSM’s Health/Fitness Facility
Standards and Guidelines
ACSM/2nd Ed

39.00/ISBN 0-88011-970-6

ACSM Fitness Book
ACSM/2nd Ed
13.95/ISBN 0-88011-783-4

Squash: Steps to Success
Yarrow
16.95/ISBN 0-88011-541-6

Fitness Cross-Country Skiing
Gaskill
15.95/ISBN 0-88011-652-8

Stronger Abs and Back
Brittenham & Brittenham
16.95/ISBN 0-88011-558-0

Fitness Education for Children
Virgilio

26.00/ISBN 0-87322-723-9
Flexibility for Sport and

Fitness
Video/19.95

Sport Stretch
Alter/2nd Ed
15.95/ISBN 0-88011-823-7

The Exercise-Health
Connection

Nieman

14.95/ISBN 0-88011-584-X

Strength Training Past 50
Westcott & Baechie
16.95/ISBN 0-88011-716-8

:JUMP ROPE FOR:
" HEART

Eé AmericanHeart Association E
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Student-Centered

Physical Education
Contact: Marydell Forbes i I STUDENT-
ISBN: 0-88011-590-4 ‘. e sl

U.S. Price: $24.00 Mo 7 widescon CENTERED
Canadian Price: $35.95 N e i) PHYSICAL

aundl SRl |
Binding: Paper | EDUCATION
Pages: 264 Strategies for Developing
Item: BSMI0590 Middle School
Fitness and Skills
Timothy K. Smith and
Ty e 3 Nicholas G. Cestaro
Pub Date: November 1997 Timothy K. Smith © Nicholas G. Cestarn

ALL KIDS CAN LOVE PE CLASS

CHAMPAIGN, IL—Remember the dejected classmate who was always picked last by the team captains each
gym class? Having a physical education class in which all students participate enthusiastically is possible, and
STUDENT-CENTERED PHYSICAL EDUCATION, a recent release by Human Kinetics, shows teachers
how to do it. STUDENT-CENTERED PHYSICAL EDUCATION features a new, modular approach to
teaching physical education that creates multiple opportunities within each class period for students to succeed.
Included in the book are 120 fun physical activities that teachers can mix and match to make physical education
relevant to students, and to motivate students to participate in physical activity both in the gym and after school.

Authors Timothy Smith and Nicholas Cestaro, who together have more than 50 years of teaching experience,
have developed this student-centered approach to physical education to replace the traditional, subject-driven
one. By focusing on the needs of the preadolescent student rather than on sports or calisthenics, this proven
program challenges exclusivity, boredom, and gender bias, and stimulates student participation.

Part I, “A Student-Centered Modular Approach,” helps teachers develop and organize classes, showing them
how to assemble modular lesson plans and increase their effectiveness using the teaching strategies presented.
Physical education teachers will also find a chapter on authentic assessment, which discusses the use of rubrics,
portfolios, and portfolio cards, in this section.

Part II, “Teaching Modules,” provides teachers with easy-to-follow, step-by-step directions for 120 fitness-
related activities, including

e warm-ups,

e skill development activities,

e team-oriented activities, and

¢ individual and paired activities.

Each activity is ready to be inserted into the modular lesson format presented in Part I. In addition, 10 detailed

health-fitness modules-—one for each month of the school year—present and reinforce key lifestyle concepts in
addition to the “physical” components of physical education. These modules convey the message that physical

activity can help children while they are in school—and later in life.
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STUDENT-CENTERED PHYSICAL EDUCATION is a suitable reference for middle school, junior high, K-
8, and 7-12 physical education teachers; physical education supervisors, directors, and administrators; university
physical education methods instructors; and physical education majors who are involved in student teaching.

CONTENTS

Part I: A Student-Centered Modular Approach

Chapter I: Student-Centered Physical Education

Defining the Student-Centered Approach e Individualizing Physical Education for Today’s Student

Chapter 2: Modular Approach to Physical Education Instruction

Defining Modular Instruction ¢ Interdisciplinary Integration ¢ Multilevel Planning * Objectives Within Physical Education
Chapter 3: Modular Lesson Planning

Teaching a Modular Lesson ¢ Teaching Strategies ¢ Classroom-Management Techniques

Chapter 4: Authentic Assessment

Movement Toward Outcome Assessment ® Assessing Student Outcomes ¢ Portfolio Cards: A Viable Assessment Tool ¢
Assessing Program Outcomes

Part I1: Teaching Modules

Chapter 5: Warm-Ups

Fitness Circuits * Power, Speed, and Agility Drills * Cardiovascular and Cooperative Tasks ¢ Jumping/Landing Activities
Chapter 6: Health-Related Fitness Concepts

Teaching Techniques * Health and Fitness Concepts

Chapter 7: Skill-Development Activities

General Passing Drills * Catching/Throwing ° Kicking ¢ Striking

Chapter 8: Team-Oriented Activities

Catching/Throwing ¢ Kicking ¢ Striking

Chapter 9: Individual and Paired Activities

Dance * Gymnastics/Tumbling ¢ Obstacle/Challenge Courses ® Track and Field * Wrestling

ABOUT THE AUTHORS

Timothy Smith, MEd, has been a physical education teacher, volleyball coach, and lacrosse coach in the East
Syracuse-Minoa public schools in East Syracuse, New York, since 1991, but his physical education and
fitness experience goes back much further. He also has been an adjunct faculty member in Adelphi
University’s Department of Physical Education and Human Performance Sciences, the director of Adelphi

University’s Adult Fitness Program, an exercise physiologist in private practice, and a general partner in a
physical therapy and sports medicine practice.

Smith has written many articles on fitness-related topics for publications such as the Journal of Physical
Education, Recreation and Dance (JOPERD), American Fitness, and Fitness Management. He has been a
member of the National Strength and Conditioning Association since 1987.

Nicholas Cestaro has been a physical education teacher since 1971, working with children in kindergarten
through high school. Since 1985 he has taught physical education at Kinne Street Elementary School in East
Syracuse, New York. From 1974 to 1988 he also had coaching responsibilities in five sports at the junior high
level. He was presented with the Teacher of Excellence Award in 1990 by the East-Syracuse-Minoa School
District faculty and board of education.

Cestaro has been a master teacher in conjunction with Syracuse University since 1988. He has written articles
for JOPERD and has spoken at the New York State Physical Education Conference.

To recelve a review copy:

United States ¢ P.O. Box 5076 « Champaign, IL 61825-5076 |
vy . HUMAN KINETICS (217) 351-5076 + 1-800-747-4457 |
V The Information Leader in Physical Activity Canada 475 Devso1ngs hg:ﬁ;:(?o'ﬁuggc: (;%; \gl:;g?sor, ON NBY 2L5
& http: / www.humankinetics.com / (519) 971- i ‘
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You are cordially invited to attend any of your child’s
physical education classes during a special parents’ PE week at:

The classes will be held on:

Day/Date/Time

Please meet at:

Parents may observe, but it’s more fun if you participate,
so please bring your gym gear.

If you have any questions, please call me at
Hope to see you in class!

Phone #

Sincerely,
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WE NEED YOUR
HELP!!!

Do you have any contacts in
the community whom we could
approach for financial support?

If so, please indicate below.

Your name

e

Contact Name & Business/Organization

Phone

Your Link

Would you be willing to contact any of these potential sponsors for us? If so, who?

clo

My sist -pp= - -
Thanks for filling in this survey!!
L)
(]

Signed

Date __

A S S E S SE S SS S S S S S S S S S S S S S S S S S S S EEEEEEEEEn
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Refereed Articles: Guidelines for Authors

The following information should be used when submitting a manu-
script to the IAHPERD Journal. Many types of original manuscripts are
suitable—theoretical, practical, technical, historical, philosophical, creative,
controversial.

Write for the Journal’s readership and be sure to spell outthe implica-
tions of the article for the discipline. Use a simple, clear and direct writing style,
avoiding the use of first person pronouns and repeated references to one’s
institution.

Philosophical and historical backgrounds are not usually necessary
unless these are the primary purposes of the manuscript. References are not
compulsory, but writing ethics dictate that quoted material as well as historical
sources be cited in bibliographical style.

When reportingresearchresults, tryto maintain non-technical language
and to avoid complex tables which are not directly related to the text. Avoid
extensive discussion of methodologies and statistical techniques unlessthey are
clearly unique. Concentrate on theoretical framework, reasons for conducting
the research, discussion, and applications to the field.

Articles about programs within schools or at workshops, etc., should be
written so that readers can use the material as a model to establish such a
program in their own schools or benefit in some way from the content of the
program. A synopsis of only who did what is only of interest to those who
participated.

The IAHPERD accepts submitted materials for the Journal as “profes-
sional contributions” and no remuneration can be offered. Authors receive one
complimentary copy of the issue containing their article.

TECHNICAL SUGGESTIONS

Style. Material should be presented consistently throughout the manu-
script. Preferred style is that of the American Psychological Association (APA)
Publication Manual.

Length. Maximum preferred length is ten double-spaced pages. Smaller
manuscripts will be considered but will receive lower priority for inclusion in
the Journal.

Cover Page. Type title manuscript about three inches from top of page,
followed by author name(s) as it/they appear in the published piece. Drop down
a few spaces and type complete name, address and phone number of author
with whom editor should correspond. Also, state number of words in manu-

script(roundedtonearesthundred). Authorname’(s)should appear only onthis
page, since the editing process is conducted as “blind review.”

The Text. Full title should appear again at top of page only. Use only
white 8 1/2x11” paper and dark typewriter ribbon. Margins on all sides should
beatleastone inch. Pagesshould be numbered consecutivelyinthe upperright
hand cornerandcarrya running head (partial title) just below the page number.
Long quotations should be single spaced and given extra indentation of five
spaces to make them stand out. All copies should be ”letter perfect”—free from
inaccuracies in grammar, spelling and punctuation.

Photos. Photographs which complementa manuscriptare encouraged.
Preferred photos are black and white glossy, 5x7”. Photos will not be returned.

Hlustrations. Must be in black ink on white paper, camera-ready.

Tables, Charts, Graphs. Use where appropriate; don’t duplicate mate-
rial in the narrative; be accurate.

Bibliography. Keep to a minimum.
presentation.

List only if cited in the text

SUBMISSION REQUIREMENTS
Copies. Submit 3 paper copies. Copies should be double spaced on 8
x 11 paper and carefully proofread. It is preferred that the article be prepared
on a computer. Include a disk (3.5” or 5.25”) with the manuscript. The disk
should be in IBM compatible or Mac format. Label the disk with the author’s
name, manuscript title, and word processor and version used. WordPerfect is
the preferred format, but Word, or other major word processors are acceptable.
Save a copy in the word processor native format. PLEASE SEND A SELF-
ADDRESSED STAMPED POSTCARD. The postcard will be returned to
acknowledge receipt of articles. Articlescanalsobe sent attached to anemail
message. Pleasesend thearticleto cstockto@runet.edu Yourarticleif sentby
email will be acknowledged as being received via return email.
Deadlines. July 1 for Fall issue. December 1 for Winter issue. March
1 for Spring issue
Address. Materials for Journal review should be mailed to:
Dr. Tom Sawyer, Editor
Indiana AHPERD Journal
5840 South Ernest Street
Terre Haute, Indiana 47802
(812) 237-2189 FAX(812) 237-4338

Parting Shot...

Betty, | think | lost the minutes!! Be patient Cathy, I'l find them for you.
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Leadership Opportunities on Councils

FUNCTION. The duties and conference. 2. Aquatics 13. Sport

responsibilities of the Program 5. Serve as presider for the 3. Council for Future 14. Sport Management

and Regional Councils are to: various programs in your Professionals 15. Technology

1. Work closely with the special area. Support 4. Dance INTERESTED? To apply for
Program Director or includes introducing 5. Fitness a leadership position on a
Regional Coordinator presenter, assisting during 6. Health council, send an email of
to promote the special the presentation (distribute 7. Higher Education/ interest to Dr. Mark Urtel,
program area. handouts), and providing Research Nominating Committee Chair,

2. Attend annual IAHPERD presenter with the special 8. Jump Rope and Hoops for at murtel1@iupui.edu. For
Leadership Conference. gift from the Association. Heart additional information, go to
(Hotel and meals paid for 6. Make nominations to the 9. Physical Education: the IAHPERD website at www.
by the Association.) Awards Committee chair Elementary Indiana-ahperd.org, click on

3. Solicit programming for for Teacher of the Year and 10. Physical Education: Middle ~ About, Constitution, Operating
the State Conference or Association awards. School Codes, and scroll down to the
Regional Workshops. PROGRAM AREAS. The various 11. Physical Education: leadership position of interest.

4. Serve as host to greet and program areas include: Secondary

direct presenters during the 1. Adapted Physical Education 12. Recreation

INDIANA AHPERD
APPLICATION FOR MEMBERSHIP

(Please Print/Type)

Last Name First

Address

Street

City

County

Telephone: Area Code ( ) E-mail

Member Class: |:| Professional $40.00 |:| Student $20.00
(Undergraduate or Full-Time Graduate Student)

|:| New |:| Renewal

Make check payable to: Indiana AHPERD.
Send to: P. Nicholas Kellum, Executive Director, IAHPERD, School of Physical Education/[lUPUI
901 West New York Street, Indianapolis, IN 46223

MEMBERSHIP EXPIRES T YEAR FROM DATE OPPORTUNITY FOR INVOLVEMENT

DUES PAYMENT IS RECEIVED. Involvement is the key word to making a contribution to your
professional association. The IAHPERD provides an opportunity for
involvement through the choices below and we encourage each
Your JOURNAL cannot be forwarded. of you to become active participants by serving on a committee or
It a change of address occurs, please notify: by holding an office. Please, check any position listed below that

. interests you.
P. Nicholas Kellum Y

Executive Director, IAHPERD HELP NEEDED:
School of PhySical Education / IUPUI Would you be willing to become involved?
901 West New York Street District level

State Level

Committee Involvement
State Office

Regional Leadership

Indianapolis, IN 46223




P. Nicholas Kellum .

-Profit Org.
Executive Director, IAHPERD NB”SPL‘;;;(;?
School of Physical Education PAILD
IUPUI Permit No. 6448
901 West New York Street Indianapolis, IN

Indianapolis, IN 46202-5193

Look and
to the Mark Your
Future Calendar!

Share your Jowwal with o Colleague

— and add a new name to our growing membership list!






