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Message from the President 
HEALTHY ME - HEALTHY YOU 

HEALTHY COMMUNITY 
Karen H atch 

McCulloch M iddle School 
3 528 South Wash i ngton Street 

Marion, I N  46953 
765-674-69 1 7  

e-mai l :  hatch@comteck.com 

Greetings! As my presidency is in fu l l  swing, I find myself 
being chal lenged on m any fronts, not the feast of which is 
spend ing time in d ialogue with other IAHPERD professionals. I 
look forward to more t ime for this during the com i ng months. 

Let's take a look back at the chal lenges I issued in  the 
Winter Journal . Have you completed your "Wal k  The Talk" 
self-assessment program ?  Please take this opportunity for 
further professional growth. Did you accept the chal lenge to 
"go outside you r comfort zone" to be involved at a d ifferent 
level than the one in which you are currently working? If so, 
please send me a note about it. G iris and Women in Sports Day 
has come and gone and I trust many of you used that day to 
honor your  female ath letes both current and past. 

I sponsored a Hoops for H eart event fort the fi rst t ime th is 
February. Even though our turnout was sma l l ,  many ideas were 
generated to i mprove the contest for 1 999.  Anytime students 
come together for an activity it  is a positive t ime and I'm sure 
your  Hoops For Heart and J ump Rope For Heart activities were 
equal ly  successfu l .  

A second look back takes u s  to February and the Midwest 
AAH PERD conference in Fort Wayne. Indiana rea l ly  shone 
throughout the conference. A big thanks to Pat Zezula and 
Delores Wilson for p lan ning the conference and to a l l  who 
served as hosts, presenters and presiders. Nikki Assmann d id a 
fine job arranging Indiana n ight. We received many compl i­
ments on our state, but it cou ldn't have happened without the 
many hours put in by our  IAH PERD members. 

By the time you read th is, the AAHPERD N ational confer­
ence wi l l  be h istory. I 'm looking forward to networking with 
col leagues from across the nation and gathering new ideas for 
Indiana activities. I p lan to share more in  the Fa l l  Journal . 

As we l ook forward, the next project for IAH PERD is the 
F itness Festivals .  Planned by Doreen St. C la i r  and Dolores 
Wi lson, the two festivals  w i l l  target fifth graders for a morning 
of various physical activities. These take p lace Apri l  25 at 
Hanover College and May 2 at Ba l l  State U n iversity. Plan now 
to bring your students; if you are at a d ifferent grade level, 
consider being a volunteer. 

May is N ational Physical Education Month and May 1 -7 
is specificaf ly targeted as N ational Physical Education and Sport 
Week. The theme for 1 99 8  is " Rais ing the Standards". Begin 
making plans now for special activities to spot l ight your physi­
cal education program. Duri ng that week on Wednesday, May 
6 is ACES Day - All C h i ldren Exercising S imu l taneously. Plan 
a short exercise activity to include your  entire school at 1 0:00 

a.m. on that day. It could be as simple as everyone going outside 
for a wal k  or everyone doing a spec ific group[ of exercises or 
grades chal lenging each other in various activities. It isn't the 
specific activity that is important, it's getting everyone up and 
moving. 

The Regional Task Force is putting together a "trave ling 
show" that w i l l  vis it five s ites in the state du ring 1 999 to help 
professionals with teaching ideas, introduce them to the new 
Health proficienc ies and give suggestions for p lan ning a Jump 
Rope For Heart or Hoops For Heart activity. If you wou ld l i ke 
to share you r successes i n  any of these areas or be a host site, 
please contact Region Coord i nator, Bobbi Lautzenheiser. 

The Fal l Conference wil l  soon be a real ity. Many p lans are 
underway to insure another fantastic slate of meetings. It wil l  
again  be held at the I U PU I  Conference Center in  Indianapol is  
on November 1 9-2 1 . Program Councils are seeking presenters 
in various areas. If you have a program you would  I ike to share 
or know of one that would  be of benefit, p lease send in a 
program proposa l .  

O n  another subject, j ust how old d o  you fee l today-your 
actual  age or as o ld as Methusaleh?? Plan to join a spec ia l  
session at our conference presented by Jean Deeds. At age 5 1  
she packed the 2 1 55-mile Appalachian tra i l  alone. So, what 
could she possibly do to top that? She climbed Mt. Kilimangaro. 
Accord ing to Jean, "One very simple thing I've d iscovered is 
that I feel as good at age 55 as I've ever felt in  my l ife and it's 
because I'm increasing my fitness activities." Jean wil l  speak 
briefly at the award's luncheon and then present a session to 
help a l l  of us to deal either with the chal lenges life throws at us 
or to seek new ones. 

A fel low educator (now retired) set a goal when he 
reached 50 to go canoeing at least once a month until he 
reached the age of 60. Regard less of the weather, he was wel l  
on his way unti l h e  had a m i l d  stroke atage 5 8 .  Because so many 
of h is friends knew of th is goal ,  not even that got in his way. Yes, 
he met h is  goal of canoeing at least once a month for a decade. 
When I asked h i m  why, he repl ied that he didn't want to reach 
60, look back and nothave accompl ished something. 

Maybe you're not as close to 50 as I am, but have you 
given any thought to you r  goals? Look for someone or some­
thing to i nspi re you r  goal, either short or long term. Even if you 
don't attain  it completely, choose a new one and go for it. 

Challenges and changes - that's what's life is all about. 
HAVE A HEAL THY ONE! 
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NOTIONS From 
YOUR EDITOR .. 
Thomas H .  Sawyer, Ed.D., Professor 
Department of Recreation and Sport Management 
Ind iana State U n iversity 
Terre Haute, IN 47809 
(812) 894-21 13, (81 2) 237-21 86, FAX (81 2) 237-4338 
PMSAWYR@SCIFAC. I N  DST ATE.EDU 

• 

HOW WOULD YOU RESPOND TO THIS 
NEWSPAPER EDITORIAL? 
Send your responses to me by no later than July 15, 1998 

for inclusion in the next edition of "Notions from your Editor." 

Kids' health isn't schools' responsibility 
LONG BEACH, Cal if.-So-cal led "phys ical education"­

a vital part of our publ ic schools' curr icu la? 
The very idea is a lmost too lud icrous for words. 
In  the fi rst p lace, PE is not education in any real istic sense 

of the term. True "physical education," physical education 
worthy of the name, wou Id involve the study of human anatomy 
and physiology, along with such subsidiary subjects as nutri­
tion and pathology. But th is is not physical education as it  is 
actua l ly  taught in the publ ic schools. As it is actua l ly  taught, 
the only learn ing PE requ i res of its "students" is how to do sit­
ups and push-ups and how to play and handfu l of simpleminded 
games l i ke footba l l ,  basebal l  and basketba l l .  And th is  material 
cou ld eas i ly  be mastered by anyone of average intel l igence in 
about 45 minutes. 

The rest of it is noth i ng but thrash ing - that is, the wi ld  
or  violent or frenetic fla i l ing about of the body and its various
parts, most notable the arms and legs. And why, pray tel l ,  
shou ld  the publ ic schools waste o u r  ch i ldren's time and en­
ergy and their parents' tax money on such fool ishness as th is? 

The conventional answer to this question is that ou r ch i l ­
d ren need to be "fit." 

But there is a question we shou ld fire back when con­
fronted with th is pseudo-explanation: Fit for what? 

After a l l ,  we do not l ive in a frontier society. We do not 
have to perform gruel ing, manual  labor 1 2  to 1 4  hours a day 
j ust to keep body and sou l  together. We do not have to clear 
our own land, grow our own food, bui ld  our own homes and 
trudge 1 4  mi les each way through blowing snowdrifts to get to 
schoo l .  

When people say that our advanced technological soc i­
ety has so accustomed us to a life of leisure that we are no 
longer "fit," they are compla in ing that we no longer have the 
strength and stamina to l ive in  a way we no longer need to 
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l ive. Wel l , so what? Why should we keep ourselves fit for a 
style of l ife that we no longer have any reason to lead? 

Of course, a certain  amount of exercise is benefic ial  to 
any h uman body. But there are better ways to get a l ittle exer­
c ise than being forced into a PE c lass and coerced into p laying 
stupid games in an env i ronment reminiscent of a mi l itary boot 
camp. 

There's bicycl i ng, for example. And what American chi ld  
doesn't have and ride a b icycle? There's swimming. And to 
j udge from the publ ic swimming pools I d rive past and the 
chi ldren I know personal ly and see around my neighborhood, 
American k ids don't have to be dragooned and browbeaten 
into taking that kind of exerc ise for themselves, either. 

Leave kids a long and they' 11 keep themselves "fit" -fit for 
the kind of soc iety they actual ly l ive i n .  And let the publ ic 
schools spend their time on the three R's. As long as they're 
sti l l  producing graduates who've never heard of the Fi rst Amend­
ment and can't f ind Miami on a map, they have far more 
important th ings to concern themselves with then "physical 
education." 



-----llstate Profes��11 II----
TIMES A CHANCING 

Last year President of IAH PERD, N ikk i  Assmann, ap­
pointed an ad hoc comm ittee to address some of the problems 
of structure and function in  the organ ization. That comm ittee 
gleaned many materials and so l ic ited input from organization 
members. The final report that was presented to the board in 
September inc luded a piece that shou ld  provide more services 
to the members in the members' regions. The veh icle that w i l l  
in i tiate those services is a state comm ittee who i s  specifical ly 
charged to develop a menu of programs and presentations that 
regional cou nci ls  may select for thei r  members. The state com­
m ittee w i l l  then provide some services to implement those 
programs. 

Th is is not a novel idea, but it does represent much of the 
th ink ing go ing on in H PERD organ izations at the d istrict and 
national levels.  The Midwest D istrict Association for Health, 
Physical Education, Recreation and Dance Convention in  Fort 
Wayne in February had only 350 participants. Incom ing Presi­
dent, Edd ie Bedford, and the A l l iance President, Keith Hensen, 
noted that service to members was at issue and that the present 
model of an annual  convention of this organ ization may not 
be the best veh ic le to provide those services. Conversations 
and program partnerships with N ational Associations and struc­
tural and functional changes to better service members is on 

the Midwest President and President-Efect's Debra Berkey, agen­
das these next few years. 

The A l l iance, although increasing in membersh ip, is be­
ginn ing to have s imi lar conversations. National  Assoc iations 
are questioning the purpose of :the districts and downsiz ing 
appears to be ga in ing momeriturn in  the A l l iance model . Ser­
vice to members and restructu r ing of the whole and its parts 
are major d iscussion items as we do into Reno for the national 
convention. The National Dance Assoc iation has offic ia l ly 
requested to separate from the A l l iance and several other orga­
n izations in the A l l iance are in trouble financ ial ly. 

It wou l d appear that National Associations instead of 
com­ peting with the districts m i ght consider partnering with 
the d is tricts and the d i stricts instead of competing with the 
states m i ght consider partnering with the states to readi ly 
provide those workshops and programs that are so needed to 
keep our professionals updated. Each of these organizations is 
un ique and has a wealth of material and expertise to offer that 
membership. By working together the visibility of each organization
can grow and expand, program ava i lab i l  i ty w i l l  increase  and 
duplication in conventioning can be eliminated. We all be-
lieve we need a strong professional organization to represent 
us, and together we can demonstrate that strength.. ' 

Pul;i/J�H�·d?, Looking for a Chance to be Published?

THE IAHPERD JOURNAL IS REFEREED. 

Students - Graduate Students - Teachers At All Levels 
, . 
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Dean
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by Sue Foxx 
Indiana Department of Education 

Division of Program Development 
Room 229, State House 

Indianapolis, IN 46204-2798 
(317) 232-9136 or sufoxx@doe.state.in45 

Indiana State Board of Education rules (5 1 1  IAC 6-7-1 ) no 
longer restrict "credit" to course work completed in grades 9 

through 12. A student who completes a course before grade 9 

may earn credit for that cou rse if the course is equivalent to its 
high school counterpart. School corporations may develop 
policies and operating procedu res to govern the awarding of 
high school credit below grade 9. 
The fol lowing points shou ld be considered if credit is awarded 

for cou rses taken before grade nine: 
• The course content must meet thecompetencies/proficiencies

of the corresponding high school course.
• Credit should be recorded on the student's transcript and

averaged in the student's overa l l  high school G PA.  It  must
be apparent to post secondary admission counselors that a l l
Core 40 requirements have been met.

• Schools shou ld carefu l ly consider the courses that may be
awarded credit below grade 9. Physical, intellectual, social
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and emotional maturity of the student, in conjunction with
the course content, should be considered when identifying 
the course(s) that may be taken for credit below grade nine. 

• G rading policies and practices shou ld be consistent at both
the high school and middle school or j unior high school
leve l .

• High school credit granted before grade 9 must satisfy state
proficiencies and Core 40 competencies, where applicable.

The Effect on the Requirements of the Academic 
Honors Diploma if Granting High School credit 
Below Grade Nine 

The requirements for the Academic Honors Diploma may 
be satisfied with high school credit awarded for courses below 
grade 9 provided that: (1 ) the student has earned a grade of "C" 
or better for the cou rse; (2) the cou rse is entered on the student's 
high school transcript; and (3) the grade is included in the 
student's high school G PA. 

Eight (8) high school credits of mathematics are required 
for completion of the Academic Honors Diploma. As a stated 
exception, however, a student who takes Algebra I before grade 
9 needs to take six (6) more credits in high school to meet this 
requirement. This is the case whether credit is being awarded, 
or not awarded, for the cou rse taken before grade 9. Algebra I I  
must be included i n  these six (6) credits. 

Students and parents should be reminded that college 
admission officers often look for evidence that students have 
taken mathematics classes in their final years of high school. In 
addition, students who do continue taking mathematics tend to 
score higher on SAT tests. A direct correlation has been 
established between the SAT mathematics score and the num­
ber of mathematics courses taken in high school. 

Six (6) or eight (8) high school credits of foreign language 
are required for completion of the Academic Honors diploma­
six (6) credits in one language or fou r  (4) credits in each of two 
languages. As a stated exception,  however, a student who 
successfu l ly completes a Level I foreign language course before 
grade 9, needs to take fou r  (4) more credits in that language or 
two (2) more credits in that language p lus fou r  (4) credits in 
another language. This is the case whether credit is awarded, 
or not awarded, for the course taken before grade 9. 

I 
I 



Mark Your Calendar Now! 
The 1999
AAHPERD 
National 
Convention 
6t Exposition 
will be April 20-24,
in Boston. 
Presentation proposals are being 
accepted now. Call 800-213-7193, ext. 
401 to receive an application or visit our 
web site at www.aahperd.org. 

Looking forward to 

April 20-24 
Boston, MA 

••• 

Boston's role in shapingAmeiican history 
makes it a popular destination. See where 
the American Revolution was conceived and 
began. Paul Revere's House, the Boston Tea 
Party Ship. AsAmerica'sWalkingCity. Boston 
offers history on every comer. 

April 16-20 
San Diego, CA

How do I choose? This is the question 
you'll ask yourself when you arrive in sunny 
San Diego. Balboa Park, the San Diego Zoo, 
Coronado, Point Loma, Mission Valley, 
Mission Bay, and La Jolla are all within a 
short drive of downtown San Diego. And the 
climate -well, it's just as close to perfect as 
you can get. 

March 21-25 
Orlando, FL 

With 66 attractions, including, of course, 
Disney World. Orlando is a great place to mix 

business and pleasure. Dine with sharks. 
visit an art museum, go on an island safali, 
or take a plunging Iide on a roller coaster. 

2 
April 1-5 
Phfladelphla, PA 

One of the oldest cities in the U.S., 
Philadelphia's Waterfront and Histolic Park 
area is considered "Amelica's most histolic 
square mile." From history to culture, sports 
to shopping, museums to markets, 
Philadelphia is unlivaled in its diversity. 
Having been voted the Best Restaurant City 
in America by Conde Nast Traveler, the cuisine 
is incomparable as well. 

20, 
March27-31 
Cincinnati, OH 

Cincinnati combines old-world European 
charm with a cosmopolitan polish. Its 16 
block elevated Skywalk system links hotels 
to specialty shops, professional sports and 
cultural attractions, restaurants. nightclubs, 
and department stores. On the banks of the 
Ohio River, Cincinnati welcomes visitors to 
enjoy its diversified landscapes. from hilltops 
to Iiverfronts. 

20 
March 30-April 3 
New Orleans, IA 

The Crescent City, The Big Easy, City of 
Lights- by any name, New Orleans is among 
the most unique cities in the U.S. New 
Orleans' reputation as an " international city" 
is rooted in history, with a melange of cultures 
and ethnic influences. From jazz music to 
creole cooking. the flavor of New Orleans is 
phenomenal. 
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------tlReprinted Article!----

r·--1��®---------nrG ______ T________ �4�- --1 
l ....... .................................................................................................................................................................................................................................................................................................................................................................................. ................................................ ../ 

Preparing Teachers for Conflict Resolution in the Schools 

Introduction 
Violence prevention, conflict reso-

1 u ti on, peer mediation, peaceable 
classrooms: These are the words that 
frame a growing movement in educa­
tion. Violence prevention connotes both 
need and a program, a part of which may 
address conflict resolution skills. Con­
flict resolution refers generally to 
strategies that enable students to handle 
conflicts peacefully and cooperatively 
outside the traditional disciplinary pro­
cedures. Peer mediation is a specific 
form of conflict resolution utilizing stu­
dent as neutral third parties in resolving 
disputes. A peaceable classroom or 
school results when the values and skills 
of cooperation, communication, toler­
ance, positive emotional expression, and 
conflict resolution are taught and sup­
ported throughout the culture of the 
school. 

Conflict resolution in education is 
linked to democracy and citizenship, 
developing a peaceful world, coopera­
tive learning, multicultural education, 
prejudice reduction, social justice, vio­
lence prevention and intetvention, · 
critical thinking and problem-solving, 
and site-based management. In recent 
years, the growth of violence in schools 
has fueled interest in conflict resolution. 
There is, however, concern among con­
flict resolution practitioners that the need 
for immediate fixes to problems may 
lead to unrealistic and inappropriate goals 
and expectations. The press to address 
issues of social justice and prejudice 
leads to similar concerns. Experienced 
practitioners view conflict resolution as 
only one component in preparing youth 
to find nonviolent responses to conflict, 
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Kathryn L. Girard 
in promoting social justice, and in re­
ducing prejudice in school communities
(Bettmann & Moore, 1994; Bodine,
Crawford, & Schrumpf, 1994; DeJong,
1994; Miller, 1994). 

Classroom curriculum, classroom 
management, and school- or district­
based programs are main entry points 
for conflict resolution in schools. Infor­
mation and skills find their way quietly 
into individual classrooms through so­
cial studies, English, literature, science, 
and even math curricula, as well as 
through direct instruction in communi­
cation and cooperative problem solving. 
Some teachers, often in conjunction with 
curricular initiatives, choose to incorpo­
rate principles of conflict resolution in 
classroom management. Since peer me­
diation typically requires participation, 
support, and resources beyond those of a 
single classroom, entire schools and 
sometimes whole districts may be in­
volved. Such comprehensive efforts 
may entail substantial parent education 
and staff development and are very de­
pendent on strong administrative
leadership (Lieber & Rogers, 1994; Na­
tional Association for Mediation in 
Education [NAME], 1994). 

This Digest will discuss several 
approaches, both inservice and 
prese;'V �"'�·to preparing teachers to play 
a role in conflict resolution within schools 
and will identify problematic issues re­
lated to preparation. 

Conflict Resolution in Teacher 
Education 

The study of conflict and its reso-
1 u ti on encompasses many fields. 
Accordingly, teaching, research, and 

writing occurs in many academic de­
partments. Course materials typically 
draw from social psychology, educa­
tion, law, sociology, communication, and 
anthropology, as represented in founda­
tion texts (Deutsch, 1973; Fisher& Ury,
1981; Axelrod, 1984; Hocker & Wilmot, 
1991; Duryea, 1992). 

Inservice Training 
Conflict resolution in schools has 

grown rapidly. The National Associa­
tion for Mediation in Education (NAME) 
estimates that in 1984, the year of its
founding, there were approximately 50 
school-based conflict resolution pro­
grams. Eleven years later NAME 
estimates the number of programs at 
well over 5,000. One of those early 
programs was the Responding to Con­
flict Creatively P rogram (RCCP ) 
sponsored by Educators for Social Re­
sponsibility, which now operates in 300 
schools nationwide. Other programs 
have expanded similarly. The New 
Mexico Center for Dispute Resolution 
has carried out a statewide school me­
diation program for 10 years and 
currently involves over 30,000 students. 
Through the Community Board Program, 
three-fourths of San Francisco's schools 
have peer conflict managers (National 
Institute for Dispute Resolution [NIDR], 
1994; Inger, 1991). 

Educators primarily learn about 
conflict resolution on their own or 
through staff development programs. 
The issue of whether teachers can con­
duct peer mediation and other conflict 
resolution programs without training is 
a central question. While mediation and 
peaceable school curricula are available 
to individual teachers, the authors en-
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courage substantial training (Kreidler,
1 984; Bodine et al., 1 994; Schmidt, 
1994). NAME provides a curriculum
and program to train those interested in 
conducting staff development in schools
(Townley & Lee, 1993). Training is
viewed as necessary due to the difficulty 
in changing adult attitudes and behav­
ior. Without sufficient training to address 
teachers' own behavior, there is the dan­
ger that the adults' words will not match 
their actions. Since modeling is essen­
tial, training is viewed as essential 
(Bodine et al., 1994; Lieber & Rogers,
1994; Miller, 1994). 

Who conducts training for teach­
ers? In Massachusetts one source is the 
Office of the Attorney General. Some 
states, such as Ohio, sponsor dispute 
resolution centers or commissions. Uni­
versity faculty based in special program 
or in schools of law, education, or public 
justice provide training. In many states 
private nonprofit organizations work spe­
cifically on peace or conflict resolution 
in schools (NIDR, 1994). 

Other issues arising in the prepara­
tion of inservice teachers echo problems 
encountered in any change effort. They 
include the importance of the principal' s 
leadership; the need for targeted follow­
up support to teachers; the fit (or lack of 
it) between program demands and re­
sources; and the need for systemic, 
school-wide change versus individual
classroom change (DeJ ong, 1994; Lieber
& Rogers, 1994). 

Preservice and Graduate Prepa­
ration 

The inclusion of conflict resolu­
tion within preservice and graduate 
education programs has grown more 
slowly but curricula have found their 
way into schools and departments of 
education in a variety of ways. The 
subject has been introduced within the 
frameworks of existing courses and as 
separate courses. Course-work com­
bined with action research is viewed as 
particularly effective (Girard & Koch,
1995; Lieber & Rogers, 1 994; Hughes,
1994). 

NAME and NIDR initiated the 

Conflict Resolution in Teacher Educa­
tion Project in 1993. That project brought 
together experts in prejudice reduction, 
multi-culturalism, conflict resolution, 
an:d teacher education, including repre­
sentatives from professional associations 
and specialities of health, counseling, 
and administration. The project's cur­
riculum, Conflict Resolution in the
Schools (Girard & Koch, 1 996), is the
first comprehensive set of materials di­
rected at the incorporation of conflict 
resolution in the professional prepara­
tion of educators. It includes background 
materials and instructional modules on 
the nature of conflict, foundation skills, 
conflict resolution in schools, and appli­
cation options for schools and teacher 
education. Eleven colleges and univer­
sities participated in a pilot training based 
on this curriculum and then implemented 
conflict resolution at their home sites. 
Conclusion 

Limited evaluation studies show 
positive trends related to aggression, 
student self-image and skills, and over­
all school climate (Lam, 1 989; Metis, 
1990). However, the full benefits of 
conflict resolution in schools may de­
pend on the inclusion of this subject in 
the preservice curriculum; more com­
prehensive training; support of teachers, 
administrators, and parents at sites; and 
expansion from individual to school­
and district-wide programs. 

Two resources for additional informa­
tion are: 
• National Association for Mediation in

Education, 205 Hampshire House, Box
33635, University of Massachusetts,
Amherst, MA 01003-3635. (413) 545-
2462. 

• National Institute for Dispute Resolu­
tion, 1726 M Street, NW, Suite 500,
Washington, DC 20036. (202) 466-
4764. 
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Amcricatt Associatiott for Active 
lif csn,lcs attb fitttcss 

A�� 
Internship Program 

The American Association for Active Lifestyles and Fitness (AAALF) is a non-profit educational association serving over 6,000 
professionals in schools, hospitals, universities, and commu nity wel lness programs. Through specialized interest groups, 
AAALF supports the pursuit and promotion of a healthfu l quality of life for a l l  populations. These specialized interest groups 
include people with disabilities, aging (older adu lts), u niversity administration, ethnic minorities, facil ities and equipment, 
international issues, outdoor education, physical fitness, school and community safety, and student issues. 

Internship The intern wil l  gain insight into an association serving professionals in health, physical education, recreation and dance. He 
or she must be able to work both independently and as part of a team. The internship wil l include exposure to program 
planning and implementation, leadership, marketing, grant writing, product development, advocacy and networking. 
Through an internship with AAALF the student, who is considered a volunteer, wil l be eligible for col lege credits. 

Internship* Fal  l ;  Sept.-Dec. 
Spring; Jan  .-April 
Summer; J une-Aug. 

*start and finish dates are subject to academic requirements.

Applications By April 1 
November 1 
March 1 

* I nterns are responsible for their own housing, transportation, board, travel and miscel laneous expenses.

Application :  

Phone: 
----------------- E-mai l :-----------------

N a me of School  : 
___________________________________ _ 

Classification :-------------- Major: ________________ _ 
Degree Date:

Date:---------------
Please circle term of internship for which you are applying. 

Fal l  Spring Summer 

Please attach a cover letter with you r  career goals, as wel l as resume including past work experience. I n  addition, p lease 
include two letters of reference. 

Signature: 
------------------------ Date: _ _ _ __ _ _ _ _  _ 

Return the application, cover letter, resume and recommendations to: 
AAALF/lnternship • 1 900 Association D rive • Reston, VA 201 91 • 1 -800-21 3-71 93 ext. 430 • 703-476-9527 FAX 
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What is AAALF?

The internship

Terms of Internship* Applications Postmarked By

Date:

Classification: Major: 

E-Mail: 

Address : 

N a me : 



PROFESSIONAL STANDARDS 
FOR MANAGEMENT OF AQUATIC FACILITIES 

A Position Paper of the Aquatic Council 
American Association for Active Lifestyles and Fitness 

American Alliance for Health, Physical Education, Recreation and Dance 

The Aquatic Council strives to promote professionalism in the field of aquatics. 
Professionalism in aquatic management is shown clearly in facility and personnel 
managerial practices. The Aquatic Council recommends the following standards for 
management of aquatic facilities. 

A professionally managed facility--
• has a safe, clean aquatic environment for all staff and patrons 
• has emergency and instructional equipment recommended by nationally recognized 

professional organizations 

• all equipment in good repair 
• is maintained in accordance with all municipal codes and regulations

• has emergency action plans, rules of safe behavior, and warnings about potentially
hazardous conditions posted

• has rules and safety procedures posted in a variety of formats

• has established and maintains a risk management program

• provides appropriate water and air temperatures and ventilation to meet programming needs

• establishes and maintains measures to prevent injury and disease transmission. 

Personnel at a professionally managed facility--
• have opportunities for training and development 

... have frequent inservice training for maintenance of skills, fitness, and public relations 

... are encouraged to attend professional association meetings and conferences 
• are provided compensation commensurate with level of training

• work in an atmosphere conducive to open communication among staff, management and
patrons 

• are hired with current certifications (such as a certified pool operator)

• are assigned according to their aprropriate certification levels

• provide programming to meet community needs effectively 

• are encouraged to use developmentally appropriate methods for coaching and teaching 

• are required to maintain complete and accurate records 

• are evaluated by appropriate procedures that will ensure retention of competent staff. 

The management of an aquatic facility l.:lltimately determines the level of 
professionalism within that facility. The facility, in turn, influences the public perception 
of professionalism within the community and within the broader field of aquatics. The 
Aquatic Council strongly supports management practices that enhance professional 
excellence in aquatic facilities and programs. 

Aquatic Council, AAALF/AAHPERD, 1900 Association Drive, Reston, VA 22091 

Indiana AHPERD journal/Spring 1 998 - 9 



ADAPTED AQUATICS NEWS 

This has been a busy year for Adapted Aquatics. We 

have credentialed individ uals as Adapted Aquatic 
Aides, Teachers of Adapted Aquatics, and Council 
Adapted Aquatics Faculty. New Teachers of 
Adapted A q uat ics:  

Jose' Alvarez, Guanabo, Puerto Rico 

Melissa Flannery, New Rochelle, NY 
Jenna Garry, Stony Brook, NY 
Janet Krekel, Frankfort, KY 

Robert Licari ,  Stony Brook, NY 
Henry Powell, SanDiego, CA 
Amy Jo Scoca, Hicksvil le, NY 

Welcome and congratulations new Council Fa cu lty i n  
Adapted Aquatics : 

Jose' Alvarez, Guanabo, Puerto Rico 
Jude Braune, Johnson City, IA 
Mel issa Flannery, New Rochelle, NY 
H enry Powell, SanDiego, CA 

Thank you to everyone who works to make this 
program possible. Special appreciation is  extended to 
Council Faculty Peter Angelo, Charles Steward, and 
Henry Powell who have all  taught our Teacher of 
Adapted Aquatics Course during the past six months. 

For the first time s ince it's i nception our credential ing 
program has increased it 's fees. Due to the increased 
costs of postage, printing,  and phone calls our 
credential fee is now $35; our textbook fee has also
been increased to $30; our Faculty Workshop fee is
$ 8 5 .  

Since our program inception w e  have had a cross-over 
option avai lable whereby i nd ividuals already 
credentialed as adapted aquatics instructors by a 
national organization could "cross over" to our 
p rogram.  This cross-over option wil l  end 
December 31,  1 997. After that date the on ly  way
someone will be able to credential as an Aquatic Council 
Teacher of Adapted Aquatics wil l  be by taking the 
Council Teacher of Adapted Aquatics Course. 

A faculty workshop is scheduled for convention in 

Reno. To be considered for credentialing as Council 
Faculty in Adapted Aquatics a Council member must 
already hold the Council Teacher of Adapted Aquatics 
credential. If you are i nterested in hosting a Teacher of 
Adapted Aquatics course in your area and have a 
minimum of ten credentialed swim instructors 
interested in taking this course we can ,  for a fee, 

p rovide this course at your site. 

For further information on credential ing i n  adapted 

aquatics contact Sue G rosse, 7252 W. Wabash,

M ilwaukee, WI 53223. sjgrosse @ execpc.com.
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SENIOR AQUATICS CREDENTIAL 
IN PILOT 

For the past two years the Senior Aquatics 
Specialty Comm ittee of the Instruction and 
Credentialing Program h as been hard at work 
developing a credential in senior aquatics. The 
development phase of this project is now completed and 
the new credential in senior aquatics is being pi loted 
this fall. It is a nticipated this credential will be similar 

in structure to the Council  credential in adapted 
aquatics with an i nitial cross-over avai lable to 
experiences individ uals, teacher and faculty training 
levels, and appropriate supporti ng materials and 

documentation. Formal program release will  follow the 
pi lot evaluation. 

For further information contact Sue Gavron , Chair 

Senior Aquatics Specialty Committee, HPERD, Bowling 
Green State University, Bowling G reen, OH 43404-
0248 or Ann Wieser, Director I nstruction and

Credentialing Program, H P E RD, University of North 
Carolina-G reensboro, G reensboro, NC 27 4 1 2; e-mail
rawiese r @ ham let. uncg . edu 

LIFESAVING 

\_____ Marine Rescue Products Inc. - Surf Saving
I nternational offer a complete l ine of quality 

first-aid and aquatic rescue equipment, 
including: 

._. 
Water Park - Clipless Tubes

� 
• Rescue Tubes • Rescue Cans 
• Throw Bags • Ring Buoys 
• Spine Boards • Megaphones 
• P.F.O.'s • Immobilizers 
• CPR Equipment • Kick Boards 

1t!l!J:,f Rescue/Recreation Kayaks
� Lifeguard Uniforms 

PLEASE CAll FOR FREE BROCHURE
Marine Rescue Products Inc. 

P.O. Box 3484 
Newport, RI 02840 

Phone: 1-800-341-9500 

Surf Saving International 
P.O. Box 634 

Malibu, CA 90265 
Fax:1-401-848-9577 



COUNCIL lvtElvtBE'RS VElvtONST'RA IT 
ENn-£USIASTIC SUPPORT! 

Our Council sessions at last spring's AAHPERD 
convention in St. Louis began with our MALF 
Roundtable. This was an opportunity to review the past 
year's Council activities, receive information on the 
happenings in our parent organization the Association 
for Active Lifestyles and Fitness, and to get input from 
all members present regarding Council affairs. Over 
two dozen members turned out for this important 
planning session and after several hours of 
deliberations and expenditure of a great deal of 
enthusiasm the affairs of our Council were well in hand. 

If significant i mportance was the strong show of 
financial support for you r  Council.  When the discussion 
of financial affairs was finally completed there was 
more than note paper on the table. Your members met 
the challenge and contributed money rig ht there on the 
spot in support of Council operating expenses. 

One of the things we learned at our meeting was that 
our revenue from dues was no longer sufficient to 
support our affairs. Up to this time our  Council has 
been very generous in providing materials and 
information to others, at total cost to ourselves. Our 
Position Papers are free. Our workshops cost only our 
expenses. Subscription to Aqua Notes (available to non 
members) is minimal. we have learned that if we want 
to continue to have money to publish Aqua Notes, have 
our display visible at conventions, publish and 
disseminate our position 

papers, and award p rogram grants (as we used to do) 
we must generate additional income. 

Many new projects were discussed. Members were 
in complete support of maintain ing our current level of 

council involvement in the aquatic 
profession. Now Council officers are 
taking a hard 
look at funding at all levels of Council 
operations. 

We look to our members to help us 
maintain our financial health. Please 
support our  advertisers. They 
support our publ ication. If you know 
of someone not a member of 
AAALF/Aquatic Council, please 
encourage their membership. Aqua 
Notes is available by subscription. 

Don't share your copy -- sell a 
subscription! We know everyone 

will not be able to come to Reno for our next 
convention, but we sure wish you could.  Spread the 
word. If you cannot support our programs with your 
presence, do so by spreading our word to others. 

To everyone who was at convention, and especially to 
those who put their "money where their mouth was". 
THANK YOU! 
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Ii.ids Care Health Fair 

Samaritan 
Sponsored by Good Samaritan Hospital

Good Samaritan Hospital's Commun ity Health Services and the Good Samaritan Heart Center, in cooperation w ith 
Vincennes Un iversity and the American Heart Association sponsored a K ids Care Health Fair. The Fair  took place on Sunday, 
February 22, from 1 :00 p .m.  to 4:00 p.m. (Vi ncennes Time), at V.U .'s Physical Education Complex. 

The Kids Fair  featured a variety of activities, focusing on health, n utrition, mental wellness and safety, with booths 
representing over 30 commun ity and hospital groups. 

Also featured at the K ids Care Health Fair  were members of the V .U.  Men's and Women's basketbal l  teams, Miss Vincennes 
U n iversity J u l ianne Hackney, Lou is  the L ightn ing Bug, Vince & Larry-The Crash Dumm ies and a F i re Education Smoke House. 

In  conjunction with the K ids Care Health Fair, the American Heart Association w i l l  be conducting activities for its "Jump 
Rope For Life" program at the P .E .  Complex that afternoon. 

Kids jumping at kids care health fair/}RFH 

Characters & jumpers at the kids care health fair.

How Your Indiana Heart Dollars are Invested 
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JRFH 1997 /1998 
certified 

Demonstration Teams 

Region 3 Allen County 
Haverhill Street Beats 
Dolores Wilson 
:Haverhill Elementary 
472S Weatherside Run 
Fort Wayne, IN 468'04 
School #: 219-431-2201 
Home #: 219-694-6238' 
Available: 1 full day or 2 half days 
per year, plus parent conference days 

Region 6 Randolph County 
Indiana Ropin' Rockets 
Deborah Wright 
Union School 
8'707 W. Hwy 36 
Modoc, IN 473S8' 
School #: 76S-8'S3-S48'1 
Home #: 76S-28'8'-1708' 
Available: Afternoons; Call for availability 

Region 8' Marion County 
Indy Air Bears 
Nikki Glover 
Arlington Elementary 
S8'14 South Arlington Ave. 
Indianapolis, IN 46237 
School #: 317-78'2-4274 
Home #: 317-78'7-8'748' 
Available: Call for availability 

Region 3 Huntington County 
Hopping Hoosiers 
Ken Folk 
Roanoke Elementary 
423 West Vine Street 
Roanoke, IN 467 8'3 
School #: 219-672-28'06 
Home #: 219-672-3478' 
Available: Call for availability 

Region 6 Wayne County 
Indiana Thump Jumpers
Lee Steinbarger 
Logos Lab School 
2301 Pleasant View Road 
Richmond. IN 4737 4 
School #: 76S-973-348'8' 
Home #: 76S-966-8'498'
Available: Thursdays & Fridays; Two days per 
month 

Region 8' :Hendricks County 
Avon Aerial Orioles 
Linda Ireland 
Maple Elementary 
7237 E. U.S. Hwy 36 
Avon, IN 46168' 
School #: 76S-272-7709 
Home #: 765-272-2712 
Available: Call for availability 

Region 10 Ripley County 
Batesville Jammin' Jumpers 
Sarah Shake & Diane Riehle
Batesville Primary School 
7 60 State Road 46 West 
Batesville, IN 47006 
School #: 8'12-934-4S09 
Home #: 8'12-663-68'S2 
Available: One day per semester 
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An Ethical creed for Sport and Physica l Educators within 
the National Association for Sport and Physica l Education 

Position Paper 
NASPE Philosophy Academy, March 1993 

Sport and physical educators in America value the dignity and 
worth of human sport performance and human movement. They are 
committed to increasing and refining knowledge about human move­
ment and participation in sport and physical education and to using this 
knowledge for the promotion of human welfare. They are committed to 
the preservation of human rights and dignity within and around the 
sport experience, including the responsible and competent application 
of professional skill and knowledge for social, professional, and per­
sonal well-being. 

Sport and physical educators realize that establishing and main­
taining high standards are imperative for the profession. They recognize 
their own relative inadequacies with respect to such standards and they 
constantly work to · improve and grow professionally. They teach, 
research, coach, and serve using only the techniques, skills, and infor­
mation for which they are qualified through education and experience. 
Sport and physical educator develop.and maintain current professional 
and scientific knowledge and take and active interest in areas of the 
discipline outside their specialization. 

Sport and physical educators are committed to the integrity of the 
profession. They strive to become consummate professionals by ac­
tively keeping body and mind in a functional unity and by seeking to 
present a model of excellence in moral values. A consummate sport and 
physical educator is an active and responsible member of the profession, 
dedicated to promoting knowledge, research, and service. 

Sport and physical educators are actively involved in the commu­
nity. They understand that sport and human movement will improve 
only through the actions of knowledgeable, competent, and prepared 
professionals. Sport and physical educators actively pursue these 
professional aims and abstain from knowingly misusing others for 
personal benefits. They realize the importance of their ethical duties and 
social responsibilities. 

National Association for Sport and Physical Education-Code of 
Ethics 

The following listing on canons, or principles, shall be considered 
as illustrative of professional integrity and not exhaustive of ethically 
desired qualities. The canons are intended to note essential qualities of 
ethical conduct that may fall into four categories. 

A sport and physical educator is responsible to the greater commu­
nity through involvement with physical activity, fitness, sport 
participation, and human movement. 

a. A sport and physical educator promotes the general welfare of
society. 

b. A sport and physical educator regards service to others as a 
primary professional goal. 

c. A sport and physical educator is actively and responsibly 
involved in community issues for the betterment of sport and 
physical education. 

A sport and physical educator serves as a moral and physical role 
model. 

a. A sport and physical educator embodies a unified practice of
physical, spiritual, and mental fitness.

b. A sport and physical educator practices appropriate and re­
sponsible health practices with regard to nutrition and the use 
of tobacco, alcohol, and other drugs. 

c. A sport and physical educator practices moral principles in
everyday conduct and strives to maintain the highest stan­
dards of integrity and propriety. 
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i. A sport and physical educator is honest and does not lie, 
cheat, or steal. 

ii. A sport and physical educator does not discriminate on 
the basis of race, color, religion, creed, sex, age, marital 
status, sexual orientation, national origin, disability, or 
veteran status in the treatment of participants in, access 
to, or content of its programs and activities.

iii. A sport and physical educator is fair and just in dealing 
with all other individuals, including students, peers, 
administrators, and the general public. 

A sport and physical educator is competent 

a. A sport and physical educator is educated at an accredited 
college or university in both the arts and sciences of human 
movement. 

b. A sport and physical educator is an active learner attending 
workshops, conventions, conferences, and inservice programs 
as a continuing professional practice. 

c. A sport and physical educator reads and studies current 
literature in and about the profession and the disciplines 
within the profession on a continuing basis. 

A sport and physical educator has specific obligations to students, 
clients, and peers. 

a. A professional sport and physical educator is academically 
responsible to peers, students, clients, and other professionals. 
i. A sport and physical educator recognizes the primary 

responsibility to serve students and clients in an effi­
cient manner. 

ii. A sport and physical educator makes every effort to help 
students and clients to achieve their potential.

iii. A sport and physical educator respects the confidential­
ity and privacy of students, clients, and peers. 

iv. A sport and physical educator sets reasonable and fair 
fees commensurate with the service performed when 
working in a private or commercial setting. 

v. A sport and physical educator organizes materials and 
information when teaching, coaching, presenting, or 
conducting research. 

vi. A sport and physical educator is prepared and punctual 
when working in the field of human movement and 
sport. 

vii. A sport and physical educator is committed to critical 
examination of all issues relating to human movement, 
while being tolerant of other professional points of 
view. 

viii. A sport and physical educator meets professional obli� 
gations in a timely fashion. 

b. A sport and physical educator is an active and supportive 
member of professional organizations, such as the National 
Association for Sport and Physical Education. 
i. A sport and physical educator seeks to promote the 

goals and ideals of the profession. 
ii. A sport and physical educator actively seeks involve­

ment in professional organizations. 

In summary, a sport and physical educator should be recognized 
as an honest, responsible, and fair individual who acts in the best 
interests of students, clients, the profession, and the society at large. 

This position statement was deueloped and published by the National 
Association for Sport and Physical Education. ©NASPE/AAHPERD 



FIVE 

Imagine, a three-credit course, 

FINISHED IN FIVE DAYS!

Tailored for those new to the sport, Coaching 
Synchronized Swimming focuses on preparing 

coaches to train novice level synchronized swim­

mers. It explores the coach's role in the athlete's 
life, a role responsible for their physical, psychologi­

cal, emotional and competitive development. 

In addition to general classroom instruction, partici­

pants will benefit from practical application as they 

coach novice level athletes during laboratory hours 

in the pool. 

Course Number: P42 1 (Special Topics) 

Date: Monday, August 3rd - Friday, August 7th 

Time: 8 a.m. - noon & 2 p.m. - 6 p.m. each day 

Credit: 3 CREDIT HOURS! ! ! *  
*Also available for non-credit - $200 course fee applies 

Certification: Participants will receive the follow­

ing American Red Cross certificates: 

> Sport Safety Training (includes CPR & First Aid)

> Safety Training for Swim Coaches 

Pre-Registration Deadline: June 29th 

On-Site Registration: August 3rd, 7 :30 a.m. 

Texts: 
> Coaching Synchronized Swimming Effectively, 2n" Ed 

> Official Synchronized Swimming Rulebook 

>- Coaching Young Athletes

> American Red Cross - Sport Safety Training 

> American Red Cross - Safety Training for Swim Coaches 

F8£Eto a11 co/./rse Pnrt: . lCtpn11ts I I I . . . 

Topics 

> Basic Coaching Theory 

> Coaching Ethics 

> Risk Management 

> United States Synchronized Swimming Official Rules 

> Water Show Production 

> Strength, Flexibility and Endurance 

> Warm Ups and Workouts 

> Adapted Strokes and Propulsion 

> Basic Body Positions 

> Basic Transitions 

> Figures 

> Routine Development 

> Preparing for Competition 

To register, contact Sherry Carter, 

Community Learning Network, 

at (31 7) 2 74-504 7 
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Psycho-Physiological 

contributions of Physical Activity 
and Sports for Oirls 

by 
Dr. Linda K. Bunker 

Cu rry School of Education 
U n iversity of Virgin ia  

Charlottesvi l le, VA 

Introduction 
Mainta in ing physical fitness and developing good funda­

mental movement ski l l s  by actively partic i pating in dai ly activity 
contributes to happier and health ier l ives by fac i l itat ing both 
physical and emotional health.  S i nce the passing of Title IX of 
the Educational Amendments Act in 1 972, appropriately more 
emphasis has been p laced on provid ing opportun ities for both 
g i rls and boys to part ic ipate in physical activities and youth 
sport. There are now over 2.25 m i l l ion young women partici­
pating in  sport at the h igh school level, with one in  three now 
part icipat ing compared to one in 2 7  i n  1 972. Today, gir ls 
comprise al most 3 7  percent of al l  h igh school ath letes (National 
Federation of State High Schools Association, 1 995-1 996). 

In the Executive Summary of recent monograph entitled 
"Physical Activity and Sport in the Lives of Girls, "the President's 
Cou nc i l  of Physical F i tness and Sport ( 1 997b) suggested that 

" Physical activity and sport are not simply things young girls do in 

addition to the rest of their l ives, but rather, they comprise an

interdependent set of physiological, psychological and social 
processes that can influence, and, in varyi ng degrees, sustain girls' 

growth and development." (pg. 18) 
I nvolvement in sport and physical activity contributes to 

the physical movement capac ities of gir ls, the health status of 
the i r  bodies, the values and eth ical behaviors they develop and 
the i r  personal development of a u n ique identity. Though it 
would be impossible to cover all of these aspects in  this vo lume 
of the PCPFS Research Digest, an overview of contributions and 
issues (potential chal lenges) related to physiological d i men­
sions, and psychosocial  development. 

Physiological Dimensions 
Chi ldhood activities related to sport and physical activity 

should include opportun ities for g i rl s  to develop fundamental 
fitness, and to acqu i re the motor ski l ls necessary for l ife long 
learn ing and leisure time activit ies. A l l  ch i ldren need a reason­
able level of motor ski l l  in order to part ic ipate in activit ies that 
fac i l itate good immune system function ing, bu i ld  physical 
fitness, and maintain  appropriate body weight. 

Motor Skill Development. 
One of the most basic benefits of physical activity is the 
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development of motor ski l ls .  Once acqu i red, motor sk i l l s  
enhance one's abi l i ties to perform leisure · activities and to 
function effectively in movement situations. As noted above, an 
indirect benefit of learn i ng motor ski l l s  is that ski l led people are 
more I i kely to be active and fit than those who lack confidence 
in thei r abi l ities in sports and recreational activities. I t  is through 
regular involvement in regular physical activities that al low 
practice that motor ski l l s  are learned . Providing these opportu­
n ities to learn these ski l ls is i mportant for a l l  people, i nc lud ing 
a l l  gir ls and women. 

Physical Fitness. 
Though maturation of heredity have considerable effect 

on the fitness of youth, regu lar physical activity can contribute 
sign ificantly i n  this area. Al I areas of fitness are effected by 
regular exerc ise but three that seem to be especia l ly i mpacted 
by regular physical activity are m uscu lar fitness, card iovascu lar 
fitness (aerobic fitness) and anaerobic power. Benefits in  
muscu lar fitness inc luding muscle strength and endurance as a 
resu l t  of physical activity and sport are wel l documented for 
both gir ls and boys. For most gi rls, muscu lar fitness increases 
at a l i near rate unt i l  about age 1 4, but for sedentary g i rls it may 
slow more rapidly or even decrease ( B l imkie, 1 989). However, 
systematic physical activity i nc lud ing both short term tra in ing 
programs (Sale, 1 989) and regu lar physical activity programs 
can produce marked improvement in strength for g i rls, gener­
a l ly thought to be due to improved motor un i t  activation (Sewal l  
& Michel i, 1 986). 

Card iovascular  fitness and anaerobic power infl uence the 
abi l ity of the body to do work in a specific amount of t ime. 
Card iovascular or aerobic performances (which occu r  over 
long periods of t ime) and anaerobic performances (wh ich occur 
over shorter bu rsts such as sprinting) are both enhanced by 
regular physical activity. In general,  aerobic power i mpacts 
one's abi l ity to do endurance or repeated activit ies, and in­
creases with growth prior to adolescence, but seems to dec l i ne 
for g i rls (relative to body mass) wh i le it is mai ntained i n  boys 
(Armstrong & Weisman, 1 994). This may be a function of both 
less physical activity and the increase in body fat, but fortu­
nately, both short term and long term tra in ing programs have 
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been shown to be beneficia l  i n  reversing this trend in both 
anaerobic and aerobic power ( Bar-Or & Mal ina, 1 995) .  It  
appears that the pr imary advantage of tra in ing is an increase in  
oxygen uptake (aerobic fitness) and improved effic iency of 
movement (e.g. running, jumping). 

Body composition. 
One of the primary advantages of active phys ical partici­

pation for ch i ldren seems to be d i rectly l inked to lower body fat 
and a better ratio of lean to fat mass. Ch i ldren with above 
average levels of body fat general ly have h igher tota l choles­
terol, and LDL cholesterol and often-associated e levated blood 
pressure (Wi l l iams, et a l ., 1 992) .  E levated levels of cholesterol 
in ch i ldren are very important because ch i ldren who have 
h igher levels of cholesterol are a l most three t imes more l i kely 
than older ch i ldren to have h igh cholesterol levels  as adu lts 
(National Cholesterol Education Program, 1 991 ). The best 
strategy for lowering cholesterol in chi ldren is a combination of 
exercise and d iet which may a lso lead to lowered blood 
pressure, and other benefits thought to be brought about be­
cause of decreased card iac output, decreased periphera l  
resistance, and reduced risk of  b lood clotting (B la i r, et  a l . , 
1 996) .  

Exercise and sport experiences can a lso be beneficia l  i n  
maintain ing appropriate body weight, o r  the balance between 
energy expend itu re and caloric intake (espec ia l ly  the relative 
proportion of fat intake in terms of the percent of total calories. 
The problem of j uven i le  obesity is twice as great today as it was 
in  the 1 960's (B la i r  et a l ., 1 996), and a particu lar  problem for 
j uven i le g ir ls.  For most young g i rls, normal da i ly  activity 
provides an adequate balance of intake and expend itures, but 
for females with weight problems, mainta in ing regu lar  exerc ise 
levels is an important adju nct in weight control because of its 
role in faci l itating fat-free mass and promoting the loss of fat 
(Wel ls, 1 991 ) .  It is a lso thought to be important in  reducing the 
risk of non insu l i n  dependent d iabetes which is one of the ten 
most preval ent causes of death in the Un ited States (B la i r, et. a l ., 
1 996) .  

Reproductive Functioning and Increased Bone 
Density. 

Another impact of exercise un ique to females is the 
i mpact of exerc ise on reproductive function ing and menarche. 
There are many anecdotal reports of more regular  menstrual 
cycles and less phys ical d istress assoc iated with moderate 
physical activity. However, there are also reports of delayed 
onset of the menstrual cycle (menarche) in ath letes that may be 
e ither a cause or effect of ath letic partic ipation . For example, 
it i s  possible that young girls who mature earl ier are socia l ized 
away from sport, and that g i rls  who have less body fat and longer 
I imb to trunk ratios (characterized by prepubescence) may have 
an advantage in sport and therefore self-se l ect (Stager, 
Wigglesworth & Hatler, 1 990; Wel ls, 1 991 ) .  

Extremely h igh levels  of tra in ing/exercise or other physi­
o logical stressors have been associated with the absence of 
regu lar  menstrual cycles (amenorrhea) and paral le l  reduction in 
c i rcu l ating levels of estrogen . Th is reduction in estrogen can be 
a factor in reduced bone density (osteoporosis) which cou ld 
negatively i mpact skeletal development and maintenance 
(Feh i ly, coles, Evans & E lwood, 1 992) .  On the other hand, the 
i ncreased levels of exercise which may reduce obesity and 
delay the onset of menarche have also been shown to be an 

advantage in  reducing the risk for estrogen dependent cancers 
(primari ly breast and ovarian cancer) (Kramer & Wel ls, 1 996) .  

In  later l ife women are especia l ly at  r isk of osteoporos is 
( low bone density) . One major advantage of physical activity 
for gir ls  is that it increases "peak bone mass." Peak bone mass 
is the level of bone mass at its h ighest po int-usua l ly  occu rring 
in the teens or early 20s. H igh peak bone mass can be viewed 
much as a ban k savings account where withdrawals can be 
made later in l ife when needed . The h igher the peak mass, the 
less l i kely that losses later in l ife wi l l  result in low bone mass or 
osteoporosis. 

Recent popular  l iterature has conta ined reference to the 
"Female Athlete Triad" which seems to impact gir ls who are 
train ing at h igh levels.  The triad refers to th ree areas of behavior 
that may be deleterious to female ath letes: osteoporosis, amen­
orrhea and disordered eating. The foundation of these problems 
is thought to be a preoccupation with body weight and main­
tain ing an " idea l body physique" or body composition (ratio of 
lean to fat body weight) . Th is preoccupation can affect many 
female ath letes, especia l ly  those participati ng in  "style" athlet­
ics such as gymnastics, diving, ice skating, cheerlead ing or 
other sports where they are either formal ly or informal ly  judged 
on how they look (G i l l ,  1 995; Pla isted, 1 995; Reel & G i l l ,  1 996). 
W h e n  c h i l d ren p ract ice  behav i o rs of u n d e r-eat i n g, 
u nderconsumption of calories and overexercise it may produce 
u ndesirable effects - whether related to sport and exercise or 
acting in school p lays or s inging. 

Immune system Functioning. 
Extensive research has emerged in  the last ten years which 

supports the contention that regular exercise (at a moderate 
level) fac i l itates the bod ies abi l ity to fight infection (e.g. upper 
respi ratory infection (N ieman, 1 994)) and d isease through 
increased immune system function (Freedson & Bunker, 1 997). 
This increased ab i l ity to maintain health appears to be re lated 
to increases in levels of interleukin-1  and interferon and in­
creased numbers of natural k i l ler cel l s, c i rcu lating lymphocytes, 
granu locytes, and other protective bodies (Kramer & Wel ls, 
1 996) .  It appears that increases in monocyte and macrophage 
function helps to retard d iseases caused by vi ruses such as 
common colds and influenza and may even serve to help retard 
aberrant cel l s  such as cancer (Newshol me & parry-B i l l i ngs,
1 994). It may be necessary to temper enthusiasm about 
reducing the chances of i l l ness due to regular exerc ise. There 
is some evidence that ch i ldren who participate in group activi­
ties (such as sport, bank, church) or strenuous exercise have 
decreased N K  cel l activity at rest and some i mmune su ppres­
sion (N ieman, 1 994) and may acqui re more infections perhaps 
due to increased exposure rates (Shephard, 1 984). 

Psycho-Social Dimensions 
The involvement of g i rls in  sport is largely impacted by the 

attitudes of parents and other role models (teachers, fam i ly) .  
Un l i ke the involvement of boys that i s  largely impacted b y  thei r  
peer role models and soc ial pressure, g i r l s  are subject to  many 
influences both positive and negative. If parents support thei r  
involvement and encourage it rather than dampen ing it because 
of inappropriate cu ltural stereotypes (e.g. "tomboy") then gir ls 
can benefit in  many pos itive ways from sport and physical 
activity. 

Self-Concept. 
Involvement in sport and physical activity d i rectly affects 
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the development of a ch i ld's self-concept and perception of 
self-esteem and competence. Physical activities provide a 
wonderful arena for g i r ls  to test thei r  abi l ities to solve problems, 
l earn new ski l ls, and find ways to account for success and 
fai l u re. They are a fundamental source of opportun ities to 
chal lenge oneself, take risks and develop sk i l l s  that may lead to 
h igher self-esteem (Jaffee & Wu, 1 996) . 

Most g i r ls participate in sport to have fun, improve ski l l s, 
be with friends and become p hysica l ly  fit whi le enjoying the 
chal lenges and being successfu l (Weiss & Petl ichkoff, 1 989) .  In  
particu lar, when motivation to participate in  sport was exam­
i ned, G i 1 1  ( 1 992) found th ree d ifferent reasons: competitiveness, 
win orientation and goal orientation or the desire to achieve 
personal goals  whi le  boys seem to be more motivated by 
winn ing.  G i rls  accomp l ish these goals  by learn ing to cooperate 
with one another (Garcia, 1 994) and therefore probably con­
t inue to foster an intrinsic motivation toward participation (G i l l ,  
1 992) .  

The motivation to cooperate in  learn ing ski l l s  and devel­
oping physical fitness presents an interesting chal lenge to 
organ ized sport and physical education. Many gir ls  prefer 
activities wh ich a l low them to work together to improve, or to 
fu nction cooperatively to accompl ish goals  (Jaffee & Manzer, 
1 992), rather than competitive activities such as physical fitness 
testing (Wiese-Bjornstal, 1 997).  It is therefore important to 
structure dai ly  physical education experiences to provide mo­
tivation for ch i ldren who have both goal and win orientations. 

There appears to be a strong interaction between how gir ls  
perceive the ir  success in sport, and how others influence that 
perception. Dur ing early years, both boys and gi r ls are about 
equal in terms of physical ski l ls and rely on adu lt comments 
(espec ia l ly  parents) to help them judge their competency unt i l  
about age 1 0  (Weiss & Ebbeck, 1 996).  

Between 1 0-1 4 years of age peers become the primary 
sou rce of val idation for their perception of personal ski 11 . 
D u ring adolescence there appears to emerge a gender differ­
ence such that gir ls rely on adu lts and thei r  own self-comparisons, 
whi le  boys seem to rely more on competitive outcomes, thei r  
abi l ity to learn new ski l l s and thei r  own egocentric j udgements 
of physical competence (Weiss & Ebbeck, 1 996).  These d iffer­
ences suggest the important role of parents, teachers and 

coaches in  influencing gir ls  attitudes toward participation, and 
the concom itant psychological benefits they receive from par­
t icipation in sport and physical activity. 

Emotional Well-being. 
Participation in sport and physical exercise has a positive 

effect on emotional wel l-being. Ch i ldren who are depressed or 
having emotional problems benefit from increased levels of 
physical activity (Bidd le, 1 995), with benefits reported to lower 
levels of depression (Morgan, 1 994) and general anxiety (Landers 
& Petruzzel lo, 1 994). The effects of partic ipation in an active
l ife-style may have both a beneficia l  treatment effect, and a lso 
a pal l iative or buffering effect prior to any onset of emotional 
problems (Wiese-Bjornstal ,  1 997) .  

We know that most ch i ldren are health iest and happ iest 
when they have a sense of optim ism and self contro l .  Sport and 
p hysical activity provide one medium for enhancing positive 
feel ings about oneself, reducing depression (Bidd le, 1 995), 
increasing a lertness, and decreasing tension and anxiety (S i nger, 
1 992). The fol lowing are among the conclusions of the Intern a-

7 8 - Indiana AH PERO Journal/Spring 7 998 

tional Society of Sport Psychology and are based on exami n i ng 
the research l iterature regard i ng the influence of exercise on 
depression and anxiety (Singer, 1 992):  

• Exercise can help reduce anxiety
• Exercise can help decrease m i ld  to moderate depres­

sion
• Long-term exercise can help reduce neurotic ism and

anxiety 
• Exercise can help reduce various types of stress
• Exercise can have a beneficia l  emotional effect
The reasons for these benefits are very complex and m ay 

include both psychosoc ial effects (North, McCul lough & Tran, 
1 990) and biochem ical mechan isms such as increased norep i­
nephrine, seroton in  or endogenous opioids (Greenberg & 
Oglesby, 1 997), or the s imple movement of l arge musc les 
which may be inconsistent with depression (Greist & Jefferson, 
1 992) .  In add ition, regu lar exercise and its body composition 
benefits, may also result in  increased energy and i mproved 
sleep patterns (Marti nsen & Stephens, 1 994) and a general 
feel ing of self-accompl ishment for sticking to goal s  and devel­
oping new ski l l s (Kon iak-G riffin, 1 994) which wou ld  reduce the 
sense of loss of control (often l inked to depression).  It  has also 
been found that ath letic participation in females reduces "some 
h igh-risk behaviors in adolescents, particu l arly su ic ide ide­
ation" (Oler, et a l ., 1 994; pg 784) . 

Caution shou ld be taken if a "more is better" attitude is 
employed and involvement in  physical activity is at an extreme. 
The incidence of burnout in  young ath letes who participate in  
sport and physical activity to  the excl usion of  other aspects of 
thei r  l ives is a larm i ng. When ch i ld ren are very competitively 
oriented, and p lace excess stress on themselves relative to 
winning or being successfu l (in other people's eyes), the stress 
and anxiety may rise to the point of withdrawal from the activity. 
This often happens when ch i ld ren feel that the demands are too 
great, and they loose the joy of participation which was thei r  
i n it ia l  motivation.  Gou ld  (1 993) has suggested that this m ay 
occu r  when there is constant or intense competition, too much 
adu lt pressure, h igh train ing demands (ti me and i ntensity) and 
competitive pressure, and the loss of personal control in  making 
dec isions about participation or tra in ing. In  add ition, ch i ldren 
often place undue pressu res on themselves and may become 

perfection istic or overly concerned about p leasing others. 

social competence. 
For ch i ldren, understand ing the soc ial natu re of l ife, 

learn ing to balance "pleasing others" with acting in  you r  own 
best interests and respecting the rights of others are important 
aspect of maturing. Sport and exercise can provide a great 
venue for exploring strategies to resolve confl icts, act fair ly, 
plan proactively, and to genera l ly develop a moral code of 
behavior. Opportun ities exist for ch i ldren to experience thei r 
own dec ision-making and to observe other role models such as 
parents, coaches and other ath letes and to get feedback about 
thei r  own eth ical behaviors (Martens, 1 993) .  There are many 
opportun ities for good moral development through sport and 
physical activity, especia l ly  when these opportun ities are pro­
vided under adu lt guidance and structured to support positive 
growth and avoid the potential negative impact of antisoc ia l  
behaviors (cheating, aggression and intim idation) that accom­
pany some i nappropriately competitive activities (G i bbons, 
Ebbeck & Weiss, 1 995). Sport can be a great avenue for 



developing more mature moral reasoning ski l l s  that are charac­
terized by more assertion and l ess aggression, and more 
compl iance w ith ru les and fai r  p lay (Stephens & B redemeier, 
1 996). Some c h i ldren love low levels of competition whi le 
others are psychologica l ly  ready for h igher levels  of competi­
tion when they want to compare their ski l l s  with others and 
when they can understand the competitive process (Passer, 
1 988).  

I n  a thoughtfu l review of soc ia l  development i ssues re­
l ated to sport and physical activity (Wiese-Bjornstal, 1 996) 
emphasized that one key to positive experiences for ch i ld ren is 
"the provision of qual ity, adu lt leadership that p laces high 
priority on the development of prosocial  or eth ical behavior in 
sport and physical activity settings" (pg 24) and develops 
reasonable expectations for ch i ldren which leads to appropri­
ate levels of chal lenge (and sometimes frustration) whi le bu i ld ing 
self-esteem and the capac ity to meet new chal l enges ( Brudstad, 
1 993) .  Such leadership not only reinforces the positive benefits 
of sport partic ipation, but can a lso reduce the negative influ­
ences which gir ls  often feel toward their emerging gender 
identity. 

As both gir ls  and boys enter adolescence, they struggle 
with thei r  own personal self-concept and gender identity. Most 
ch i ldren are g iven socia l  status by their peers by v i rtue of their 
ski l ls (at sport, music, academics) but g ir ls  have h istorical ly also 
been subjected to socia l  criteria related to physical appearance 
and thei r  abi l ity to i nteract with boys (Thorne, 1 993) .  There is 
some hope that th is is changing as a l l  ch i ldren learn to accept 
one another for thei r  u n ique talents and as parents and other 
adu lts u nderstand the important role of phys ical fitness and 
motor ski l ls in the development of ch i ldren.  For example, h igh 
school gir ls who are ath letes are beginning to perceive them­
selves as equa l ly  as popu lar  as non-athletes in  83% of the cases 
(Women's Sports Foundation, 1 989) and 8 7% of the parents are 
sh ifting to recogn ize the equal  i mportance of sport participation 
for both g i rl s  and boys. 

Summary 
Physical activity and sports involvement are important 

developmental opportun ities for both boys and gir ls  as they 
" learn to move and move to learn" about themselves, their 
bod ies and their  socia l  contexts. Contributions inc l ude in­
creased strength and power, better card iovascu lar functioning, 
enhanced i m mune system responses, opportun ities to develop 
moral reasoning, positive self-concepts and soc ia l  interaction 
ski l ls .  There are however unique d imensions of the sport 
experience for gir ls  in terms of physio logical and psychological/ 
emotional development and the chal lenges which sometimes 
exist between socia l ly  influenced expectations ( i .e .. ideal ized 
body physique) and the health benefits of regular exercise (body 
composition, body weight, menstrual functioning, etc . ) .  

Recommendations and Conclusions 
• Chi ldren shou ld  participate in regu lar physical activity and

sport experiences, especia l ly in  qua l ity, adu lt supervised
activities and dai ly phys ical education in schools.

• Opportun ities should be provided which include both health­
related fitness activities and ski l l  bu i ld ing to en hance physi­
cal competence and l ifelong participation .

• A wide range of activities should be ava i l able, inc luding
both ind ividual  and group experiences and cooperative vs.
competitive ones.

• Excessive exercise and tra in ing shou ld be carefu l ly  moni­
tored because it may be l inked to amenorrhea, while excess
emphasis on body physique may lead to d isordered eating
- the signs of these problems should be carefu l ly  attended
to by adu l ts.

• Moderate and regular physical activity can promote psycho­
logical and emotional wel l  being, inc luding reduced depres­
s ion .

• Equal and safe opportun ities shou ld be provided for both
boys and g i rls  to participate in a fu l l  range of physical fitness
and sport activities.

The President's Council on Physical Fitness and Sports 
Research D igest is now avai lable  o n - l i ne at http:// 
www .indiana.edu/-preschal 

An Important New Journal in 1 997 
From the first Olympic games to the athletic events of today, humankind has always attempted to get a better understand ing 

ofourselves by measuring our performance. There comes a need and a time for a journal that deals with measurement issues 

and research in  physical education and exercise science. Measurement in Physical Education and Exercise Science fulfi l l s  

that need. This is a journal  you can'tafford to miss !  Every quarterly issue provides in-depth coverage of  al most every aspect 

. . 

of measurement in physical education and exercise science. The journal is essential reading for anyone who has a use 

�"' 
for qual ity measurement information in  these two fields. It i s  absolutely devoted to bringing you the best research, test 

development, evaluation and field appl ications available. Complete the form below and mail,  today! 

Order Form-Measurement in Physical Education and Exercise Science 
O Individual  Subscription $45.00 0 Institutional Subscription $ 90.00 
o Check enclosed (US dol lars drawn on US bank, made payable to Lawrence A. Erlbaum Assoc iates/MPEES-add $ 1 5 .00 for

Mail Order to: 
foreign addresses)

O Charge my O VISA 0 Master Card 0 American Express 
Account 

No.������������������������ 
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Second Annual 
RE-THINI< f RE-TOOL f RE-TRAIN

IN 

FITNESS TECHNOLOGY 

and 

PHYSICAL EDUCATION 

June 22-2 3, 1 998 

Where: Discovery Junior High School • 1 7 1  7 40th Avenue • Fargo, N D  58 1 03 
Hotel : Ramada Plaza Su ites • 1 -7 0 1 -28 1 -7 1 44 

Double - $ 67 • 2 Room Suite - $83 
Deadl ine- May 2 5, 1 998 

Fee - $ 4 0  

Sponsored by: 
Fargo Public Schools Physical Education Curriculum Committee 

In Cooperation with Fargo Public Schools Administration of Planning 

and Technology 'Teach2Learn" Summer Camps. 

Supported By: 
POLAR ELECTRO INC. 

The Surgeon General has determined that 

lack of physical activity is detrimehtal to your health. 
20 - Indiana AHPERD Journal/Spring 1 998 



American Association for Active Lifestyles 
and Fitness 
1900 Association Drive 
Reston, VA 20191 
1-800-213-7193
Email: aaalf@aahperd.org/ aaalf I aaalf.htmi 

COME TO THE HILL PLANNED FOR JUNE 
AAALF is p lann ing a major advocacy workshop, J u ne 2 1 -23 in Washington D .C .  which professionals concerned with 

physical activity for ind ividuals with d isabi l ities won't want to m iss. This 2-1/2 day workshop, p lanned in cooperation with the 
National Consort ium for Physical Education and Recreation for Ind ividuals with Disabi l it ies (NCPERID), w i l l  cover advocacy in  
a l l  its many forms .  It  wi l l  provide usefu l tool s  for teachers, un iversity facu lty and parents. A cu lm inating h ighl ight w i l l  be a visit 
by each partic ipant, either ind ividual ly or in a group, with state senators and members of the House of Representatives. 

General topics w i l l  inc lude identifying the various types of advocacy such as use of the media, influencing pol icy at the 
school, school board and state legislature levels .  We wi l  I show you how to target specific aud iences and what type of information 
each wants and needs to hear. There wi l l  be break out sessions dea l ing with speaking to school boards, addressing cu rrent pol icy 
issues, state and federal funding, influencing legis lation and regulation, ways of keepi ng parents i nformed to be m u lt ip l iers of you r  
message, avenues for seeking change in  pol icy or standards a t  t h e  local and state levels a n d  publ ic information strategies. 

The workshop w i l l  start with a package of tour ing opportun ities so you can tu rn th is into a fam i ly vacation . The evening of 
June 2 1 , however, w i l l  begin the serious and exciting adventure of developing new ski l ls for effecting change on various fronts. 
The site is the Hol iday Inn on the H i l l  . . .  j ust 3 blocks from the Capitol bu i ld ing. Rates w i l l  be $ 1 09.00 per n ight, single or double 
occupancy. Pre-registration for the conference is $ 1 00.00 for AAH PERD and N CPERI D members if made by Apri l 9. Late 
registration for members and pre-registration for non-members is $ 1 25 .00. Cal l  AAALF at (800) 2 1 3-71 93 X432 with your name. 
and address so we can mail you a registration form when they become avai lable.  

g�J��f!_� You are cordially invited to attend any of your child's 
physical education classes during a 

speciai/,p11r:ents' 
PE week at: 

,/'')-
·-··-\,, .... 

'\: . 
./ < .·., .! 

i 
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!"It ta4,,t, a hands on lesson plan book

providing assistance for including students with 
disabilities in the regualr physical education c lass 
or recreation program. This is the first book of 
its kind with a menu of performance objectives 
reflecting modifications and compatible assessment 

by 
Deborah Randazzo 
& Kris Corless 

statements for evaluating student 
performance. A very "user-friendly" chapter 
on Assissment is provided by Connie Fox giving 
teachers concrete sugg�stions for converting f'l.ssessment

results to letter grades. Lots of useful tools are included 
such as Assessment Worksheets for recording assessment 
results to be used in grading, report cards, infonnation 
about tests on the market, web sites for more infonnation. 

222 pgs. 3 -hole punched binder-ready. 
Price : $20.00/$25 .00 

Publication Year: 1 998 
Stock Number: 302- 1 0094 

Activity for Everyone 
Children of all abilities in a regular physical activity program 

To Order. Cal l  Toll-Free: 1 -800-3 2 1 -0789. Or Use O rder Blank Below: r - - - - - - - - - - - - - � - - - - - - - - - - - - - - - - - - - - - - ,
S tock f:i tv Amount Name: 

Address: 

State & Zi : 

Subtota l  
Membership #_________ I ; M D & \A add 

____ 
a Check or M oney Order I 4 · 5  0 "  ta.x

�--
Enclosed 

Shipping �--
I Charge to:  ( S I 0.00 m i n i m u m )  

Tota !  Du 
....__ _____ 

a VISA a MasterCard E x p .  Date I 
Signature I 

� ,  

I 
=-:• 't)Y_ 

�a�ordcr 
�: �AH P E R D��J� .£'.<� � M D _E!750 _ _ _ _ _ _ _ _  ...J 
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Become a member 
of AAHPERED 

today! 

Enjoy MHPERD 
benefits. 

Complete the 
membership 

application and 
mail it TODA YI 

Joining AAHPERD means you become a member of any two 
of the following associations - or you may join just one, if 
you prefer. 

The Six Associations of MHPERD 
American Association for Active Lifestyles and Fitness (MLF): 
Coordinates the activities of numerous groups involved with 
adapted physical education, measurement and evaluation, 
aging and adult development, outdoor education, aquatics, 
fitness, and safety. 

American Association for Leisure and Recreation (AALR): Pro­
motes school, community, and national programs of leisure 
services and recreation education. 

Association for the Advancement of Health Education (AAHE): 
Promotes health education in the schools, the community, 
and the work place. 

National Association for Girls and Women in Sport (NAGWS): 
Works for equity and increased leadership opportunities for 
girls and women in sport. 

National Association for Sport and Physical Education (NASPE): 
Provides leadership and influences policy in the various fields 
involving sport and physical education. 

Membership National Dance Association (NDA): Promotes policies affect­
Benefits Include: ing dance education. 

Outstanding Periodicals 
AAHPERD members automatically receive the newsletter, 
Update, throughout the year, and they also have a wide choice 
of professional journals: 

O JOPERD, The Journal of Physical Education, Recreation 
and Dance (9/yr) 

0 Journal of Health Education (6/yr) 
0 Research Quarterly for Exercise and Sport (4/yr plus a 

supplement) 
0 Strategies: A Journal for Physical and Sport Educators (8/yr) 

Conventions and Conferences 
Members of AAHPERD enjoy significant discounts on the 
AAHPERD national convention, its six district conventions, 
and numerous local conferences held each year. 

Many Other Benefits and Services 
Available 
Services and benefits &om AAHPERD membership include: 
discounts on professional literature and education kits for 
sale through , our Publications Catalog, professional place­
ment service, and low-cost insurance and financial programs. 

Join today and receive our New Member Kit with complete 
details on these and many other programs. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
American Alliance far Health, Physical Education, Recreation and Dance 
1900 Association Drive • Reston, VA 22091 • (703) 476-3400

MEMBERSHIP APPLICATION 
Yes, I want to join AAHPERD!

O New 0 Renew + Membership MUST Be In An Individual's Name 

Membership # 
-------------------­Name (Mr.) 

(Ms.) ---------------­Address 

City -------------------
State ---------- Zip ___________ _ Phone H ( W ( 

Fax ( 
________ Internet ----------

I select membership in the following association(s) of 
MHPERD. (Circle two numbers. indicating your first
and second choices. You may select one association 
twice. Students receive one association choice.) 
1 2 American Association for Active Lifestyles and Fitness 
1 2 American Association for Leisure and Recreation 
1 2 Association for Advancement of Health Education 
1 
1 
1 

2 
2 
2 
2 

National Association for Girls and Women in Sport 
National Association for Sport and Physical Education 
National Dance Association 
Research Consortium: For those interested in research. 
(A check here does not affect your association affiliations.) 

I wish to receive the following periodicals: 
0 Update (An automatic benefit of membership)
0 journal of Physical Education, Recreation & Dance
0 Journal of Health Education 
0 Research Quarterly for Exercise and Sport 
0 Strategies 

Return form with payment to: 

MHPERD 
P.O. Box 79550 • Baltimore, MD 21 279-0550

I select the following membership option, based on my 
professional status and my choice of periodicals: 
D Professional 1-year 2-year 3-year 

Update plus: membership membership membership 

Any 1 periodical* D $100.00 D $180.00 D $240.00 
Any 2 periodicals* D $125 .00 D $230 .00 D $315 .00 
Any 3 periodicals* D $1 50.00 D $280.00 D $390.00 
Any 4 periodicals* D $175 .00 D $330 .00 D $465.00 

D Student (Student rates apply only to fullctime students 
Update plus: Graduate Undergraduate 
Any 1 periodical* D $30.00 D $29.00 
Any 2 periodicals* D $55 .00 D $54.00 
Any 3 periodicals* D $80.00 D $79.00 
Any 4 periodicals* D $105 .00 D $1 04.00 

0 Life Membership - $1 ,500 - payable in 4 payments within the years. 

I am remitting my dues 
0 check enclosed, payable to AAHPERD 

D VISA ( 1 3  or 16  numbers) 
D MASTERCARD ( 16  numbers) 

Card Number: 

D D D D D D D D D D D D D D D D D
(please write numbers carefu//y) 

Signature 
----------------------Exp. Date 
____________________ _ • Md $8.00/yr !Or each period/al, Including Update, malled outside the U.S. or Canada. All payments must be 

in U.S. dollars. Checks must be drawn on a U.S. bank. Uncsco coupons not accepted. 

I Amount Paid: 
$ ______ _ 
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Help us make America's playgrounds safer 

Plan Now to Attend
The 1998 National Playground

Safety School 
Session 1 
June 3-6 

Session I I  
June 1 0- 13 

Session I l l  
August 12- 15 

T
he National Playground Safety School 
offers t h e  most c o m prehensive 
instruction on the development,  de­

sign , supervision , and maintenance of play­
grounds . National play experts provide three­
and-one-half days of the most up-to-date , 
practical playground safety information that 

can immediately be put to use (see the 
testimonial from Steve Selvey, National Play­
ground Safety School "graduate,"  on page 2) .  

Do you have to be a playground expert 
to attend? Not at all! In fact, because the 
course provides both classroom and hands­
on learning techniques , anyone, in any pro­
fessional field, can easily understand all play­
ground safety concepts . Persons involved 
in the fallowing areas would especially ben­
efit from the information presented at the 
school to help make America's playgrounds 
safe : 

• Safe Kids activists

• Military personnel involved with kids

• State and public health officials concerned
with children's safety

• Risk managers

• Child care specialists

• Elementary school administrators
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• Park and recreation professionals

• School nurses

• City and county officials working with

children's safety issues

• Parents and others interested in making
playgrounds safer for children

This summer. the National Playground
Safety School is offering three sessions to 
better accommodate participants' schedules 
(see above dates). Each session is limited in 
size for a more personal learning experi­
ence. Discounts are offered for early regis­
tration and prearranged accommodations 

are available , also at discounted prices. For 
a brochure, more information, or to register, 
please call 1 -800-554-PLA Y. 

Recruit another 
Professional to Join 



coming in June 
The Management of Clubs, Recreation, and Sport: 

Concepts and Applications 
Thomas H. Sawyer and Owen R. Smith 

The Management of Clubs, Recreation, and Sport: Concepts and Applica­

tions is a comprehensive compilation of concepts and practical subject matter 
published for the sport management student, professional, and practitioner. The 
book focuses on those activities that a club manager, recreational sports manager, or 
competitive sport manager face everyday on the job. 

The content of the book focuses on issues that are the most important for either 
a club manager, recreation sports manager, or competitive sports manager. Each 
chapter provides explanations of various management concepts important for the 
reader to understand and how-to information that applies the concepts to realistic 
situations. 

Topics covered in the text include: 
• the management process • programming for success
• managing human resources • managing the marketplace
• the budget process � public and consumer relations
• revenue generation and profitability • facility and event management 
• equipment control and purchase • developing a risk management plan
• fund raising and promotions

"My hat's off to Sawyer and Smith- they have produced a text of exceptional 

value and utility! They have done their topic, and the industry which they 

obviously enjoy, full justice. " 

-John McCarthy, Executive Director of IHRSA 

Ta ble of contents 
Chapter One: Managing Human Resources 

Chapter Two: The Planning Process 

Chapter Three: Planning Successful Programs 

Chapter Four: The Budget Process 

Chapter Five: Revenue Generation 

Chapter Six: Promotion and Advertising 

Chapter Seven: Fund Raising 

Chapter Eight: Membership Retention 

Chapter Nine: Equipment Control and Purchasing 

Chapter Ten: Managing the Marketplace 

Chapter Eleven: Public Relations 

Chapter Twelve: Designing a New Facility 

Chapter Thirteen: Facility and Event Management 

Chapter Fourteen: Legal Issues in Sport Management 

Chapter Fifteen: Risk Management 

350pp • $44.95 • ISBN 1 -57167-027-0- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Send check or money order to: 
SAGAMORE PUBLISHING I NC. 
804 N .  Nei l St. ,  Suite 100 
Champaign, IL 61820 

Title Qty Price Amount 

The Management of Clubs, Recreation, and Sport $44.95 

*Illinois residents add 7.25% sales tax Subtotal $ 

**Shipping and Handling *Sales Tax 
Continental U.S.: Add $5.00 for 1st book 

and $1.00 for each add'I book. 

Outside Contiental U.S.: Add $6.00 for * *Shipping 
1st book and $1.00 for each add'I book 

TOTAL $ 

Agency _________________ _ 
Address 
-------------------

State _______ Zip ___________ _ 
Phone ( 

METHOD OF PAYMENT: 

0 VISA 0 MC 0 Discover 0 Am EX 0 Check# __ 

Acct # DDDD-DDDD-DDDD-DDDD 
Exp. date -----------------

Signature _________________ _ 

For more information, contact Sagamore Publishing at books@sagamorepub.com. 
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PHYSICAL ACTIVITY IDEAS FOR ACTION
This section i s  devoted to tops for promoting your fitness program i n  you r  school .  The i nformation comes from a book entitled 

Physical Activity Ideas for Action : Elementary Level, edited by Lyn n  Al len, publ ished by Human K inetics Publ ishers. If you would
be i nterested in purchasing the book contact Human Kinetics Publ ishers, P.O. Box 5076, Champaign, IL 61 825-5076, 1 -800-
747-4457, h umank@hkusa.com, http�/www.humankinetics.com/ 

g Toward Physical Best 
Truman Elementary School 

114 Truman Street 

New H aven ,  CT 06519 

(203) 787-8607 

Michael Val lero , Physical Education 

Program Objectives 

• to provide additional physical activity for chi l­
dren

• to i ncrease fitness levels by exercising at least
three (3) times a week for 30 minutes each
session

• to i ncrease students' fitness using " Fitness
Homework"

• to promote physical fitness awareness with
lessons on nutrition, target heart rate and
i mportance of exercise

• to teach chi ldren to assess their own fitness

Materials/Equipment Needed 

• Physical Best (see reference u nder "After
School Enrichment Program: on pages 82-83)

• American Heart Association Schoolsite Program

• handouts pertaining to topics covered

Procedures and Teaching Strategies 

• util ize a "Fitness Break Area" for additional
physical activity time

• communicate with parents the purpose of
" Fitness Homework" and the i mportant role it
can play i n  their child's l ife 
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Program Description 

Students wi l l  learn about the components of 
fitness. Flexib i l ity, strength and cardiovascular 
endurance are explained using charts and ex­
amples of exercises to improve fitness. 

" Fitness Homework" is designed for the student 
to complete during non-school hours. An exercise 
schedule stating what types of exercises to per­
form and the required length of exercise time is 
handed out to each student. Students wi l l  work 
at their own pace. The Physical Best testing 
program can be used to track students' progress 
and draw attention to areas needing adjustment. 
This enables the "homework" to be personal ized 
to fit individual  needs. 

Fitness Break Area- During school hours, 
students who have completed their dai ly class­
room work or have free time during the day can 
exercise i n  a designated " Fitness Break Area".  
This area is designed so that students can exer­
cise without i nterrupting the rest of the class. The 
" Fitness Break Area":  

• provides and additional session of physical
activity

• improves student's responsibi l ity toward main­
tain ing a healthy body

• decreases discipl ine problems duri ng idle time

• allows students an opportunity to work on
" Fitness Homework"



FITNESS HOMEWORK 
Exercise Program 

Al l  exerc ises are explained and demonstrated dur ing class.  I ntensity of each activity wi l l  be at 
student's own pace.  Students wi l l  perform the fol lowing exercises to improve: 

1 .  Flexibi l ity 2. Strength 3. Cardio-vascular endurance
a. abdominal 
b .  upper  body 

Worksheets wi l l  be d istri buted as needed for cogn itive sessions. 

FIRST WEEK 1 .  Stretching/Flexibility exerc ises
Once this week for 5 m inutes ( learn ing the exerc ises) 

2. Walk/Run (d istance or t ime)
Twice this week (Distance of 1 mi le or t ime of 1 0  minutes duration)  

3 .  Cognitive
Learn ing about Target Heart Rate 

Total Time on Task: 25 minutes 

SECOND 1 .  Stretching/Flexibility exerc ises
Twice this week for 5 m inutes ( 1 0  minutes) 

2. Walk/Run
Twice this week (D istance of 1 - 1 /4 mi le or t ime of 1 2  minutes)

3. Strength Training
Twice th i s  week for 7 minutes ( 1 4  minutes)

Total Time on Task: 48 m inutes 

THIRD WEEK 1 .  Stretching/Flexibility exerc ises
Twice this week for 7 minutes ( 1 4  m inutes)

2. Walk/Run
Twice th is  week for 7 minutes ( 1 4  minutes) 
Rope Jumping twice this week for 7 minutes ( 1 4  minutes) 

3. Strength Training
Using "Cans" twice th is week for 5 minutes ( 1 0  minutes) 

4. Cognitive
What is being "Physical ly Fit?" 

Total Time on Task: 52 minutes 
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THIRD WEEK



FITNESS HOMEWORK 

Exercise Program 

FOURTH WEEK 
1 .  Stretching/Flexibility exercises

Twice th is week for 7 minutes ( 1 4  minutes)

2. Walk/Run
Twice th is week for 1 5  m inutes (30 minutes)

3. Strength Training
Twice this week for 7 mi nutes ( 1 4  minutes)

4. Cognitive
Nutrit ion

Total Time on Task:  58 minutes 

FIFTH WEEK 
1 .  Aerobic Video

Twice th is week for 30 m inutes (60 m inutes) 

2. Cognitive
Aerobic Activities

Total Time on Task: 60 minutes 

SIXTH WEEK 
1 .  Stretching/Flexibility exerc ises

Once for 8 minutes (8 minutes) 

2. Walk/Run
Once for 1 5  m inutes ( 1 5  minutes)

3. Strength Training
Once for 8 minutes (8 minutes)

4 . Aerobic Video
Once for 40 minutes (40 m inutes) 

Total Time on Task 73 minutes 

Seventh and eighth weeks wi l l  be used for conducting Physical Best test ing .  
A total of  s ix  weeks wi l l  be used for  students to complete the work-out prescribed to see if any 
improvement has been made .  
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(put on school letterhead) 

Dear Parent: 

The physical education program here at (name of school) 

incl udes many ski l ls and opportunities for the students to practice and 

improve their  fitness. Research has shown that children need additional 

time at home to supplement the physical ed ucation program in school . In  

order to promote and encou rage physical fitness, we ask your cooperation 

in our physical education "Fitness Homework Program ." We would like you 

to encou rage you r  child to fol low the exercise program provided by the 

physical education teacher. 

By fol lowing the work-out presented to your child, we believe that we can 

increase his or her physical wel l-being. Being physical ly fit gives the 

student the opportunity to become successfu l  and confident in al l  their 

projects. We hope that this project wi l l  turn into a positive learning habit for 

you r chi ld and wil l  stay with them well into their future. 

S incerely, 

( instructor) 
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Two Easy, Fun Projects That Explore 
and Celebrate Ethnic Diversity 

by Susan McGreevy-Nicho/s, Helene 
Scheff, and Marty Sprague 

How would you like two ready-made,
already tried and proven classroom 
activities that are teacher-student 
friendly and can be used to integrate 
curricula as well as celebrate diversity? 
The following will give you a guide to 
prepare an Ethnic Dance Project and 
Creote-A-Culture. You can use them as 
outlined or make your own 
adjustments to fit your needs and 
populations. Both activities have been 
used as one-time lesson plans or unit 
projects. Both of these projects can be 
adapted to any age level and are 
popular with all students, physical 
educators, classroom teachers, and 
with anyone who views the end 
product, whether it be an informal class 
sharing or a more formal exhibition. 

The Ethnic Dance Project helps 
students identify their own heritage 
and that of their peers. With the 
research comes national pride in 
newcomers to this country and an 
awareness of a heritage from the past 
that may have been lost through 
assimilation. As a facilitator, this is 
what you do to get started . 

• You could ask the children, "What
do we mean by the term 'culture?"'
After brainstorming, some of the
responses might be: the arts, folk
tales, legends, areas of the world,
people's heritage, nationalities,
families, clubs, and groups. You
could discuss each response,
elaborating on how we view
others' appearance and thinking.
This could take a portion of a 
period or a week, with the children
writing their responses, etc.

• Once you have come to a common
agreement about the meaning of

Wearing trad it ional  c lothing and performing an ethnic dance, this  student teaches 
fel l ow schoolmates about a different culture .  Photo provided by authors. 

the term "culture" as it deals with 
a particular people, you could osk, 
"What components help to define 
a culture?" Some of the answers 
might be climate, geography, 
native food products, topography, 
customs, religion, clothing, 
environment, music, native or 
cottage industry, literature, 
language, festivals, and 
celebrations. Again, you have a 
wealth of material to discuss. 
Think of all of your colleagues on 
the faculty and within the 
community that could have input. 
Think of the family members of 
your students who could also be a 
resource. 

• Finally, you could ask the students
to research how dance fits into a 
particular culture and when these

dances might be performed. Some 
of the responses to this question 
might be rites of passage, religious 
ceremonies, joyous occasions or 
social occasions. 

The three previous questions could be 
part of a "pretest" to determine what 
the students know or think abou t 
culture. ldealiy, the project would be 
built into the curriculum at all levels 
and modified to meet the educational 
needs and abilities of each grade level. 
Next comes the hands-on part of the 
activities. The children, in small 
groups, should determine which 
culture or ethnic group they would like 
to identify and I or explore. Some might 
feel more comfortable with their own 
ethnic group. Others might like the 
challenge of finding out about someone 
else's background . They could research 

Reprinted with permission of Teaching Secondary Physical Education 
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many of the topics identified in the 
answers to the three questions and 
come up with a "fact" sheet about their 
topic. They also could use traditional 
research techniques, interviews, and 
museum visits, or they could use these 
techniques in combination or alone. 
History, social studies, library studies, 
and literature teachers could add to the 
depth of this part of the project. 

When it comes to designing or 
choreographing a dance to fit a 
particular occasion, they could bring in 
authentic, traditional music or make 
their own music using traditional 
instruments, with the music teacher 
being a valuable resource for this part 
of the project. The children could also 
bring in costumes or traditional dress 
or they could work with the home 
economics teacher and art teacher in 
designing and making their own 
costumes and accessories. The children 
could also wear their own clothes but 
in the colors of the flag of the topic 
country. 

Some end results of the Ethnic Dance 
Project could be a "Sharing Day" or 
festival where students could bring in 
recipes and food. The recipes could be 
printed in a booklet and sold to raise 
funds for future projects. Parents and/ 
or people who helped with their 
research and community members 
could be invited to attend the festival. 
This could be done class by class or as 
an exhibition with contributions from 
all the students who participated in the 
project from all levels. Students could 
also teach "their" dance to others. 
Imagine the excitement this generates 
as everyone becomes involved. You 
could even arrange for them to perform 
at other schools and teach their dances, 
bringing in an element of community 
service and advocacy. How better to 
get publicity for your program. 

The second activity, Create-A­
Culture, has a more creative aspect to it 
but covers the subject of cultures. The 
students again divide into small 
groups. This time, armed with the 
knowledge of what factors go into the 
making of a culture, they invent their 
own. They would go through the same 
process as before, but they would be 
inventing a fictitious ethnic group. 
They would determine what factors 
made them act a certain way. 

One example of a fictitious culture is 
the Land of Crayolas. The head is the 
BIG crayon. The work of the people is 

to create new colors. The climate is hot 
so they can melt and meld easily and 
they celebrate in dance when a new 
color is born. The "fact" sheet has all 
the pertinent information . . .  like the 
fact they eat a variety of berries in 
order to enable them to find new 
colors. They form circles and intertwine 
their arms and legs. They flow together 
and suddenly stand strong when they 
birth a new color. See what their 
imaginations can do? 

Another example takes a completely 
different turn. This group decided that 
they were in Backwards Land. They 
started on the floor as death and then 
went from old age to middle age to 
young adult and on to finish with birth. 
They danced to celebrate the life cycle. 
All their moves were backward. It was 
like watching a movie in reverse. They, 
too, created a fact sheet from which 
they took all their leads. 

As part of Create-A-Culture, the 
audience can guess at the topic. There 
is no better way to hone observation 
skills than to make a game of guessing 
what they are viewing. This activity 
can be worked in one period or an 
elaborate unit can make use of the 
development and creation of scenery, 
props, costumes, and music. The 
choreography can be as short as 25 
counts or a 3- to 4-minute piece. 

After you have worked with either or 
both of these two projects you can try 
these: 

• Make up a visual art collage based
on the information and ideas
formed in the above activities.
Have the children look at the
collage. Discuss what a movement
collage would be.

• Have the children discuss their
ethnic background. Recall
movements from ethnic dances
and teach it to the others.

• Assemble the movements from all
the backgrounds into a collage.

• Make and color drawings of 
national flags. Cut these finished
flags into abstract shapes. Create
an abstract design with these
pieces.

• Create a floor pattern from the
abstract shapes. Invent locomotor
movements to represent those
shapes. Make a dance, practice and
memorize the movements, and call
it "B."

Reprinted with perm ission of Teaching Secondary Physical Education 

• Put the shapes into the actual flag 
design. Create a floor pattern from 
the flag design. Choose locomotor
steps for the floor pattern. Make a 
dance find practice and memorize
it. Call it "A."

• Combine "A" and "B" in 
choreographic format such as ABA.

The variety you can have with these 
two projects can be a semester's worth 
of lesson plans. The more input you 
have from the children and your 
colleagues, the better. Celebrate 
diversity, celebrate integrated studies, 
celebrate imagination . . .  just celebrate! 

&spe 
Susan McGreevy-Nichols has been teaching at  
Roger Williams Middle School in Providence, 
RI since 1974 and is the founder/director of its 
nationally recognized dance program. She has 
lectured nationally on the logistics of setting 
up dance programs in public schools, teaching 
dance and choreography as a nondancer, and 
dance assessment and grant writing. She is 
president-elect of the National Dance 
Association and the coauthor of Bui ld ing 
Dances: A G uide to Putting Movements 
Together, published by Human Kinetics. 

Helene Scheff, a registered dance educator, is 
currently executive director o f  the nationally 
recognized "Chance to Dance" program. She 
is director of ballet at  the Kingstown Dance 
Center, North Kingstown, RI; dance consultant 
at Roger Williams Middle School in 
Providence, RI; and a resident choreographer 
for South County Players' Children 's Theater. 
Ms Scheff is a former Jaffrey dancer. She has 
lectured nationally on subjects related to 
dance and choreography, fund-raising, and 
administration and is the coauthor of Bui ld ing 
Dances: A Guide to Putting Movements 
Together, published by Human Kinetics. 

Marty Sprague is a teacher, performer, and 
choreographer. She holds a BFA in dance from 
Boston Conservatory and a MA in dance 
education from Teachers College, Columbia 
University. Marty is a state of Rhode Island 
certified teacher in dance (pre-K through 12) 
and is teaching at Roger Williams Middle 
School in Providence, RI. Marty is also artistic 
director for "Chance to Dance, " a statewide, 
in-school dance education program. She is 
currently performing as a member of 
Fusionworks Dance Company. 
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Strength Training Tips for Adolescents 
by Len Saunders 

As parents, we want our adolescents
to be healthy and fit. We might not 
want our kids pumping iron like 
Arnold Schwarzenegger, but we do 
want our adolescents to receive some 
form of daily exercise. 

Should adolescents lift weights and 
perform calisthenics? Many parents are 
concerned that if their adolescents 
strength train, the exercises might 
result in bone development damage or 
improper growth patterns. Research 
from respected individuals and 
organi?ations, such as the National 
Strength and Conditioning Association 
(NSCA), suggests that strength training 
is safe for adolescents when properly 
completed under adult supervision. 

The truth of the matter is, if your 
adolescents work their muscles 
correctly, they can show significant 
gains in strength over a period of time. 
Injury protection and recovery, 
improved self-image, and improved 
motor performance are all additional 
benefits when adolescents strength train. 

Through the years, there has been 
some controversy over weight training 
for adolescents. Some experts agree 
there are certain risks involved when a 
youngster lifts a weight. Damage can 
occur to the area of the bone 
surrounding the growth plate that has 
not yet achieved its mature strength; 
this is called an acute musculoskeletal 
injury. A similar problem, called 
chronic musculoskeletal injury, can 
occur from overuse ofa specific body 
part, leaving that area weak and once 
again, prone to injury. 

Experts in the fitness industry, such 
as the NSCA and Dr. Ken.Cooper (the 
father of aerobics), have simplified the 
correct principles of weight training for 
adolescents. The NSCA, in a position 
paper on strength and weight training 
for prepubescent children, states that 
there is evidence that strength can be 
enhanced through training even in a 
very young child, and concludes that 
strength training can begin at any age. 
Cooper suggests that prepubescent 
children can significantly increase their 
muscle power and strength by 
systematic strength training, including 
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closely supervised workouts with 
weights and other apparatus. 

When introducing an adolescent to 
weight training, it is recommended that 
an extremely light load or resistance be 
used initially. It is important that the 
adolescent be properly supervised at 
all  times while lifting a weight. Once 
the adolescent has mastered the 
weight, gradual loads can be 
introduced in increments of two and a 
half to three pounds. It is important 
that the adolescent perform high 
repetitions and sets and use lower loads. 

The NSCA suggests that adolescents 
perform six to 15 repetitions per set. 
Training sessions should be performed 
three times per week, with a rest day 
between sessions. The NSCA 
recommends a 90-minute workout 
session consisting of a warm-up, 30 
minutes of weight training, 20-30 
minutes of distance running, 20-30 
minutes of participation in a specific 
sport, and a cooldown. Strength 
training can include using the 
adolescent's body weight as a 
resistance in exercises such as pull-ups, 
sit-ups, chin-ups, and push-ups. 
Exercises using maximal weights with 
great intensity should not be done until 
the growth of all long bones are 
completed, around 17 years of age. 

Adolescents should avoid powerlifting 
with heavy weights at Ctll costs. Strength 
trnining with light weights is Ct safer, 
more effective way for Ctdolescents to gain 
in strength. C<x)per recommends thCtt an 
adolescent strength trCtin with Ct sin1ple, 
safe mlisthenics program involving push­
ups, sit-ups, and chin-ups. Initially, the 
adolescent should be given a test to see 
how many repetitions of each exercise 
can be done. The nw11ber of repetitions in 
a set is detennined by til king 50 percent of 
the maximum number the adolescent is 
Ctble to do. For example, if Ctn adolescent 
achieves Ct test score of 40, mch set should 
be 20 repetitions. 

Training consists of doing one set of 
push-ups, resting 30 seconds, one set of 
sit-ups, resting 30 seconds, Ctnd one set 
of chin-ups. When this becomes too 
easy, the adolescent should go through 
the routine a second time, and then a 
third time when that becomes too 
simple. If three sets becomes easy, the 
adolescent should be retested to see 
what the new maximum of each 
exercise is. 

For many years, it has been reported 
that gains in strength cCtn occur with a 
resistance training program for adults. 
Until recently, it has been inadvisable 
to attempt strength trnining with 
adolescents. Organizations such as the 

Reprinted, by permission, from A Position Paper and Literature Review of Youth 
Resistance Training {Colorado Springs, CO: National Strength and Conditioning 
Association, 1 996), p. 1 .  

Reprinted with permission of Teaching Secondary Physical Education 
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13. Specific multijoint structural exercises (bench press,
squats, leg press) may be introduced into the training
program based upori. individual needs and
competencies. When performing any new exercise,
start with a relatively light weight (or even a
broomstick) to focus on learning the correct technique
while minimizing muscle soreness. 

14. Advanced multi.joint structural exercises (e.g.,
Olympic lifts and modified cleans, pulls, and presses)
may be incorporated into the program provided that
appropriate loads are used and the focus remains on 
proper form. The purpose of teaching advanced
multi.joint lifts to adolescents should be to develop
neuromuscular coordination and skill technique.
Coaching guidelines and insfruction regarding 
resistance training and weight lifting exercises are 
available through the NSCA.

15. Han adolescent seems anxious about trying a new
exercise, allow the adolescent to watch a demonstration
of the exercise. Teach the adolescent how to perform.
the exercise and listen to each adolescent's concerns . 

16. Incorporate the ooncept of periodiz.ation into the
adolescent's training program by systematically varying
the resistance training program throughout the year.

17. Discourage interindividual competition and focus on
participation with lots of movement and positive
reinforcement.

18. Make sure that each adolescent enjoys resistance
training and is having fun. Do not force an adolescent
to participate in a resistance training program.

19. Instructors and parents should be good role models.
Showing support and encouragement will help to 
maintain interest.

20. Adolescents should be enroura� to drink plenty of
fluids before, during, and after exercise .

21. Encourage adolescents to participate in a variety of
sports and activities.

Age-specific training guidelines, program variations, and 
rompetent supervision will make resistance training 
programs safe, effective, and fun for adolescents. 
Instructors must understand the physical and emotional
uniqueness of adolescents and, in turn, adolescents must 
appreciate the potential benefits and risks associated with 
resistance training. Although the needs, goals, and 
interests of adolescents will continually change, resistance 
training should be considered a safe and effective
component of youth fitness programs. 

Reprinted, by permission, from A Position Paper and Literature Review of Youth Resistance Training (Colorado Springs, CO: National
Strength and Conditioning Association, 1996), pp. 16-17. 

National Strength and Conditioning 
Association have publicly stated that 
under proper design and supervision, 
adolescents can start strength training 
at any age. 
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Len Saunders has been teaching physiCill education 
for 15 years in New Jersey. He has received local, 
state, and national awards for his efforts in the field 
of children's fitness. Len is best known for creating 
Project ACES (All Children Exercise Simultaneously), 
which has been getting millions of children exercising 
on the first Wednesday of May since 1989. 
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RIGHT FIELDERS 
ARE PEOPLE TOO 

An Inclusive Approach to 
Teaching Middle School 

Physical Education 

John Hichwa 

MAKE EVERY CHILD A WINNER IN PE CLASS 
CHAMPAIGN, IL-In the ' 60s, Peter, Paul, and Mary ' s  song "Right Fielders are People Too" brought to light 
the angst some children feel when they can ' t  perform sports as wel l  as others. Thirty years later, as a new book 
from Human Kinetics, RIGHT FIELDERS ARE PEOPLE TOO now provides a way for PE teachers to get all 
students involved in physical activity. Teachers also learn how to foster an appreciation for exercise that students 
will retain for the rest of their l ives. 

Author John Hichwa, 1 993 NASPE Middle School Physical Education Teacher of the Year, shares the successful 
strategies he developed for maintaining a positive learning environment that allows students to work to their ful l  
potential. Hichwa also provides insights into the challenges of  teaching middle school physical education and 
shares examples from his 35 years of teaching, offering a perspective not available in textbooks. 

RIGHT FIELDERS ARE PEOPLE TOO includes more than 1 00 innovative games and activities for develop­
ing physical skills, cooperative behaviors, and problem-solving abilities. Musical push-ups, the rol ling river raft, 
and school rugby are just a few of the activities featured. Plus, the entire book is connected to the NASPE 
National Standards for Physical Education and follows developmentally appropriate guidelines. The book' s 
friendly, teacher-to-teacher fonnat and nearly 150 unique drawings make the methods and activities easy to 
understand. 

The fonnat of the book resembles a doubleheader baseball game. Game l discusses various characteristics of 
middle school children and describes an effective middle school physical education program. Readers will learn 
how to 

• motivate students by helping them track their own progress;

• integrate the teaching of respect, responsibility, and resourcefulness into the curriculum;

• obtain feedback from students about their concerns, feelings, and understanding of the material
presented;

• develop new teaching skills, such as debriefing and involving students in the grading process;

• involve parents in their children's physical education.
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Game 2 offers specific suggestions for planning day-to-day activities. All games and exercises are inclusive 
and developmentally appropriate. 

RIGHT FIELDERS ARE PEOPLE TOO is a key reference for K-8 physical education teachers, especially 
those in middle school. It also serves as a text for PE pedagogy faculty and middle school PE student teachers 
and as a reference for physical education directors. 

CONTENTS 
Play Ball: Game # l 

l s t Inning: To Know Them Is to Love Them • 2nd Inning: Planning • 3rd Inning: Including the Three Rs in 
Physical Education • 4 th Inning: Grading in Physical Education • 5th Inning: Writing in Physical Education • 
6th Inning: Monitoring Student Progress • 7th Inning: Debriefing • 8th Inning: Parent Involvement • 9th 
Inning: The E + I + P = A Theory

Play Ball: Game #2 

l st Inning: Effective Warm-Ups • 2nd Inning: Upper-Arm-Strength Activities • 3rd Inning: Keep-Away 
Activities • 4th Inning. Teaching Children How to Play Team Games Through the Grid System • 5th Inning: 
For-the-Fun-of-It Activities • 6th Inning: Exercises With the Magic Rope • 7th Inning: Line Dances • 8th 
Inning: Striking Skills • 9th Inning: International Games 

ABOUT THE AUTHOR 
John Hichwa taught physical education in grades K-8 for 35 years. Now an education consultant, Hichwa 
continues to influence the field of physical education. In the summer of 1 997, he taught physical education 
activities to young Japanese children at the American School in Japan Summer Day Camp, located just outside 
of Tokyo. He remains a popular featured presenter at conferences, conventions, and workshops. 

Hichwa has received numerous awards over the course of his career, including 1 993 Middle School Physical 
Education Teacher of the Year, presented by the National Association for Sport and Physical Education, and 
the 1 997 CAHPERD Honor A ward, presented by the Connecticut Association for Health, Physical Education, 
Recreation and Dance. In 1 98 1 ,  he started a Project Adventure program at the John Read Middle School in 
West Redding, CT. The program, which became an integral part of the school curriculum as well as Project 
Adventure' s  model for middle school adventure programs, was featured on national television in 1 987. 

ABOUT THE ILLUSTRATOR 
Pedro Leitao is an illustrator for the Portuguese versions of Sesame Street Magazine and Elle and a cartoonist 
for IPAMB, a monthly educational newsletter for the Portuguese Institute for Environmental Awareness. 
Leitao illustrated 0 Casamento da Gata (The Kitten's Wedding), a 24-page, full-color children's book 
authored in verse by a well-known Portuguese writer of children' s  literature. He also was an artist in residence 
at the Stivers Middle School of the Arts in Dayton, OH, from 1 99 l through June 1 992. 
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Walking Fast 
Therese lkonian 
ISBN: 0-880 1 1 -661-7 

Competitive Tennis 
Brett Schwartz & Chris Dazet 
ISBN: 0-880 1 1 -755-9 

Weight Training - Steps to 
Success 
Thomas R. Baechle & Barney R. 
Groves 
ISBN: 0-8801 1-729-X 

Open Water Swimming 
Penny Lee Dean 
ISBN: 0-8801 1 -704-4 

Swimming Drills for Every Stroke 
Rueben ]. Guzman 
ISBN: 0-8801 1-769-9 

Coaching Cross Country 
Successfully 
Joe Newton with Joe Henderson 
ISBN: 0-880 1 1-701-X 

Publication Date: March 1 988 

Power Eating 
Susan Kleiner with Maggie 
Greenwood-Robinson 
ISBN: 0-8801 1 -702-8 

The Steroids Game 
Charles Yesalis and Virginia 
Cowart 
ISBN: 0-8801 1 -494-0 

Complete Conditioning for 
Football 
Mike Arthur & Bryan Bailey 
ISBN: 0-8801 1 -521-1 

Publication Date: April 1 998 

Running Past 50 
Richard Benyo 
ISBN: 0-880 1 1 -705-2 

Coaching Fastpitch Softball 
Successfully 
Kathy J. Veroni 
ISBN: 0-8801 1-546-7 

Precision Woods and Long Iron 
Shots 
Daniel McDonald & Richard A. 
Goodman 
ISBN: 0-8801 1-766-4 

Publication Date: May 1998 

Serious Strength Training 
Tudor 0. Bompa & Lorenzo 
Conracchia 
ISBN: 0-8801 1 -834-2 

Coaching Youth Tennis (2nd 
Edition) 
American Sport Education 
Program 
ISBN: 0-87322-966-5 

Defensive Softball Drills 
Jacquie Joseph 
ISBN: 0-880 1 1 - 7 1 5-X 

Daniel's Running Formula 
Jack Daniels 
0-8801 1 -735-4 

Precision Wedge and Bunker 
Shots 
Jim Fitzgerald with Dave Gould 
0-8801 1-727-3 
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for physical 
and sport 
educators. 

All six issues are packed with 
ideas, lessons, and tips for the 
busy professional. 

"I found something in 
every issue that I was able
to use "  . . .  "I can read an
article during lunch and 
apply the ideas in my next 
class" . . .  "Articles are 
written in a language I can 
understand. "  

SubStribe for FREE! 
Best of all,  you 
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Competition for girls in i nterscholastic sports was ex­ 
tremely l i m ited from this time unti l  the late 1 960's. It was in  
1 964 that the National Federation of  State H igh School Associa­ 
tions acknowledged the need for inc lud ing athletics for g i rls in 
the h igh school systems. The Federation formed a comm ittee to 
study the feasib i l ity of imp lementing athletic programs for g i rls. 
State h igh school associations wou ld become the promoters of 
programs for g i rls by govern ing the athletic programs and 
establ ishing state tournaments. 

A H ISTORICAL DEVELOPMENT OF 
CIRLS INVOLVEMENT 

IN STATE SANCTIONED H ICH 
SCHOOL ATHLETIC CHAMPIONSHIPS 

By 

Clare H unter, MS 

and 

Thomas H. Sawyer, Ed .D., Professor 
Coordi nator of the Sport Management G raduate Program 

Department of Recreation and Sport Management 
Indiana State Un iversity 
Terre Haute, I N  47809 

8 1 2/23 7-2 1 86 or 8456; FAX 8 1 2/23 7-4338;  pmsawyr@scifac . indstate.edu 

Abstract 
This project was designed to study the history and status of girls involvement in sanctioned h i gh school state 

athletic tou r naments. A survey, developed by the investigator, was used to obtain  information from executive d i rectors 
of state h i gh school athletic associations. In addition to completing the questionnaire, each state was asked to provide 
any other relevant information they may have regarding the h istory and development of h i gh school g irls' state 
tournaments and athletics. 

The response rate was 56%, with 28 out of the 50 state assoc iations respond ing. Using the data, the status of current 
tou rnament participation was noted, comparisons were made with pre-and post-Title IX championsh i ps, and information 
from individual  states was also i nc luded. 

The statistical information, as wel l  as the h istorical information, provided by the respondents revealed many 
interesting developments and trends in the evolution of state championsh i p  tou rnaments for h igh school gir ls.  Sports for 
gir ls  showed i ncreased partic ipation at the state level fol lowing the implementation ofTitle IX.  Th is was especia l ly evident 
in the sport of track and fie ld.  Th ree sports are cu rrently at 1 00% state championsh i p  participation, with two additional

sports at 93% partic ipation . Ind ividual states vary on participation and tou rnament structure. F inal ly, of the states 
su rveyed, only one, New York, has a female executive d i rector. Increasing growth and participation in  sports at the state 
sanctioned championsh ip level was evident throughout th is study. 

INTRODUCTION 
The WIAA prohibited i nterscholastic basketbal l  for girls from the
1 930's unti l the 1 970's. Prior to that time and particularly in the 
1 920's some schools played girls basketbal l .  Eventual ly, how­
ever, the activity was proh ibited, primari ly because many people 
- including women physical education teachers - bel ieved the 
activity was not proper for females. 

-Wisconsin  Interscholastic 
Athletic Association (p. 4) . 

This point of v iew by the Wisconsi n I nterscholastic Ath­
letic Assoc iation (WIM) parallels the view off em ale participation 
in sports during th is time period . Beginn ing in the 1 920's and 
early 1 930's leaders in physical education held the view that 

38 - Indiana AHPERD journal/Spring 1 998 

participation in sports cou ld be physical ly  and emotional ly 
harmfu l to g i rls. Mabel Lee (1 924) c la imed that females wou ld  
be  prone to  physical stra in ing rather than physical tra in ing by 
participating in competitive sports. 

A concern of the Federation was that sports for g i rls would 



not be taken seriously or poss ib ly exploited, therefore they 
establ ish a separate but equal guidel ine for state assoc iations. 
This gu ide l ine  fol lowed the phi losoph ies of the Federation, that 
boys and gir ls  earn the right or privi lege to participate i n  
activities, a n d  b y  "encouraging gir ls to participate on boys' 
teams does a d isservice to the educational programs" (Forsythe, 
1 977, p. 44) . The Federation p ledged itself to cooperation and 
support of programs for girls, and by no means advocates gir ls' 
activities as second class to boys' activities . Th is phi losophy 
provided gi rls' i nterscholastic ath l etics with an importance and 
i ndependence of its own . Keeping sports separate but equal has 
al lowed gi rls' interscholastic ath l etics to develop and be what 
they are today. 

There have defin itely been great strides made in gi rls' 
interscholastic athletics since the 1 960's. The information 
gathered in th is study wi l l  further demonstrate the development 
of h igh school gi rls' athletics, particu larly regard ing champion­
ships. The study wi l l  provide sport specific development and/ 
or dec l ine  along with state specific h i storical information and 
policies as they are avai lable. 

REVIEW OF LITERATURE 
" No person . . .  shal l  on the basis of sex be excluded from 
participation in,  be den ied the benefits of, or be subjected to 
d iscrimination under any education program or activity receiving 
federal financial assistance." 

-Title IX 
Education Ammendments, 1 972 

Known as Tit le IX of the Education Amendments of 1 9 72, 
th is one piece of legislature wou ld dramatical ly i mpact gir ls/ 
women's ath l etics. Research i n  th is area ind icates that s ince the 
passage of Title IX, in 1 972, g i rls/women's sports have shown 
the i r  greatest growth in  development. S ince the passage of Title 
IX g i rl s  and women have the opportun ity to participate i n  
interscholastic and i ntercol legiate athletics with comparable 
mon ies and faci l ities as men. These factors have contributed to 
the stead iest growth i n  girls/women's sports i n  h istory. 

Sports for g i rls and women date back as early as the 
1 800's. With states l i ke Iowa and Kentucky offering state 

championsh ip  tournaments for g i rl s  in the sport of basketbal l  
(Beren, p.4).  This however, was not a very common practice. 
Most competitive sports for g i rl s  and women consisted of "play 
days" rather than state championship tou rn aments. 

The development of competitive sports for gir ls and 
women cou ld best be described as a rol ler  coaster. In  early 
t imes, sports for girls and women p rovided exercise, which was 
considered positive. Next came a "down-swing" with the 
i nvolvement of physical educators who dec ided that the exer­
tion requ i red for sports was harmfu l  both physical ly and mental ly. 
Lumpkin, i n  her research, quotes Mable Lee as stating, "girl s  and 
women woul d  be apt to get more physical stra in ing than 
physical tra in ing  from sport competition." (p. 3) Research on 
physical tra in ing  continued, and it revealed that the resu lts of 
exercise were positive, even for wome n !  Once th is became 
accepted, g i rl s  and women's sports began to experience a 
period of growth i n  partic ipation . 

The next obstacle came i n  the form of opportu n ities for 
partici pation.  S ince men's ath letics had h istorical ly been fu l ly 

developed and with women just now entering the scene, there 
was much skeptic ism as to the participation of gir ls and women 
in a male dom inated activity. An example of the dominance of 
males in  sports at the high school level comes from Lumpkin's 
research which states: "The National Federation of State H igh 
School Assoc iations was establ ished in 1 922 to supervise boys' 
i nterscholastic athletics. Although th is organ ization did take 
over gi rls' programs, because of the ir  insignificance compared 
with boys' competitions, it publ ished no female participation 
statistics u nt i l  1 971 . The National Federation l i ke the AAU and 
other sport organ izations i l lustrated male dominance." (p. 8) 
Such unfairness led to the development of Title IX, which would 
open the door for the successfu l growth of g i rls and women's 
sports. Through Title IX girls and women were now provided 
with much needed resources to al low for the growth of their 
activities. 

The passage of Title IX provided the s implest th ings such 
as the opportun ity to participate in competitive sports. With 
the enactment of Title IX girls and women wou ld now have the 
opportun ity not only to compete at an even level as their  male 
cou nterparts, but they would also have the opportu nity to 
develop a h istory of the i r  own .  Even though Title IX was made 
a federal mandate; sti l l , not a l l  is equal in sport. This piece of 
l egis lature, however, has provided g i rls and women with a 
strong tool to develop a h istory, a l l  their  own .  

THE STUDY 
Purpose of the Study 

The pu rpose of th is study is to evaluate the history and 
status of girls i nvolvement i n  sanctioned h igh school state 
championsh ips. It w i l l  give a historical development for states 
regard ing sanctioned state tou rnaments as wel l  as provide other 
insight relative to that development. 

Hypotheses 
This investigator wi l l  assum e  the fol lowing hypotheses 

exist for this study: 
1 .  There wi l l  be an increase in state sanctioned championships 

for g irls .  
2 . The development of  sanctioned championsh ips wi l l  be 

related to the development of sports for girls and women . 
3 .  There wi l l  be sport specific trends that wi l l  explain i ncreases 

or decreases in state championsh ips. 

Research Question 
This study wi l l  answer the fol lowing question :  

1 .  What are the trends in  h igh school sanctioned state cham­
p ionships for girls? 

Significance of the study 
The sign ificance of the study is that there is l im ited 

i nformation regard ing state sanctioned championships for girls. 
This study wi l l  provide basel ine data, identify trends and 
suggest future research d i rections. 

Assumptions 
The fol lowing assumptions were made by the researcher 

prior to the study: 
1 .  Increased state championships after Title IX. 
2. Al l responding states wou ld have at least some type of state 

sanctioned championship.  
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Delimitation 
This study is restricted to state h igh school ath letic asso­

c iations. The total number of associations is 50. Each state 
ath letic assoc iation wi l l  be included in  the study. 

Limitations 
The l im itations of th is study are:  

1 .  The avai labi l ity of accurate h istorical records regard ing 
gi rls' state championsh ips. 

2. There has not been any previous research and/or l i terature 
d i rectly related to th is topic.  

M ETHODOLOCV 
Subjects 

F ifty state h igh school athletic/activity assoc iations were 
the subjects in th is  study. This is total number of state high 
school associations. The investigation did not include the 
District of Columb ia,  Puerto  Rico, or Guam. 

Research Tool 
The data for this study was obtained through the use of a 

q u estionnaire.  The survey instrument (questionnaire) was 
mai led to the executive d i r ectors of the state h i gh school 
interscholastic ath letic associations. 

The su rvey asked for a complete I isting of sports offered for 
g i rls at the state championship level .  The respondent was asked 
to l ist specific years of establ ishment of championsh ip tourna­
ments; the year(s) in wh ich the tournament m ight have been 
d ropped; and the y-ear(s) in wh ich the tou rnament was rein­
stated, for each sport offered for gir ls i n  the i r  state. The survey 
was reviewed by a panel of experts consist ing of the researchers 
research committee, two h igh school ath letic d i rectors, and one 
associate commiss ioner of h igh school athletic association. 

Date collection 
A questionnaire was sent to a l l  50 associations accompa­

n ied by a cover letter. The cover letter was addressed to the state 
assoc iation's d i rector. The cover letter expla ined the pu rpose 
of the study as well  as asked for any avai lable h i storical 
information, about their  state, that m ight be beneficial  to th is 
study. A two week dead l ine for the return of the questionnaire 
and information was se� by the investigator. Fol lowing the first 
dead l ine, the i nvestigator d id a fol low-up phone cal ls  request­
ing the same in fo rma t ion .

Statistical Analysis 
Once the survey material was returned the 

information was tabulated using simple statistics. First, a 
simple percentage of participation, for 1991, for each 
sport was calculated and graphed (see Table 1). Next a 
percentage of participation was calculated and graphed 
for the sports of basketball, soccer, track, tennis, golf and 
gymnastics. These statistics were complied from the first 
recorded state championship through 1991. Lastly, the 
percentage of participation from 1970 was compared to 
that of 1976. This was done to explore the impact of 
Title IX (1972) on girls' state championships.
Procedures 

The data for this study was obtained through the use of a 
survey. The survey was mailed to the executive directors of 
State High School Athletic Associations (overall sample size = 
50).  
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Update 
Since th is study was completed ( 1 991  ), a phone cal l was 

made to each of the original respond ing states to see if any 
additional championship opportun ities were ava i lable for the 
g i rls in thei r  state. This phone cal l  was made in early spring of 
1 997.  

The resu lts of  that phone ca l l  are shown in  Tables 1 and 
2 .  

ANALYSIS OF DATA 
Questionnaire Response Rate Analysis 

The i nvestigator sent 50 cover letters and surveys to the 
Executive D i rector of each state h igh school athletic associa­
tion. The i n itial mai l ing resu lted in the return of 24 questionnaires 
(48%).  A fol low-up phone cal l  was given to each of the non­
responding states resu lting in an additional response of five 
questionnaires, for a total response of 29 states (58%) . Several 
states that were not able to respond c ited either poort im ing with 
current state activities that did not al low them time to gather the 
desi red information, or lack of h istorical information regard ing 
their gi rls' state championsh ips. 

Each state was assigned a num b er for statistical calcula­
tions. The responding states are indicated by a "*" immediately 
fol l owing the state: 
1 .  Al.abama 
2. Alaska
3 .  Arizona 
4. Arkansas*
5. California*
6. Colorado
7. Connecticut*
8. Delaware
9. Florida*
1 0. Georgia 
1 1 .  Hawai i  
1 2 . Idaho 
1 3 . I l l i no is* 
1 4. Ind iana* 
1 5. Iowa* 
16. 
1 7. 
1 8 . 
1 9. 
20. 
2 1 . 
22. 
2 3 .  

Kansas* 
Kentucky* 
Lou isiana 
Maine* 
Maryland 
Massachusetts 
Michigan* 
Minnesota 

Analysis of Data 

24. Mississippi*
25. Missouri
26. Montana*
27. Nebraska*
28. Nevada

47. 
48. 
49. 
50. 

29. 
30. 
31 . 
32 .  
33. 
34. 

New Hampshire* 
New Jersey* 
New Mexico* 
New York 

35. 
36 .  
3 7. 
3 8 .  
39.  
40.  
41 . 

North Carolina* 
North Dakota* 
Ohio* 
Oklahoma* 
Oregon* 
Pennsylvania 
Rhode Island 
South Caro l ina 
South Dakota 

42. Tennessee
43. Texas
44. Utah*
45. Vermont
46. Virginia*

Washington* 
W. Virginia* 
Wisconsin* 
Wyoming* 

The first area of analysis is the current partic ipation of gir ls 
at the state championsh i p  leve l .  Accord ing to the 1 991  respon­
dents, 21 d ifferent sports have been offered to gir ls at the state 
sanctioned championsh i p  level . Data revealed, from the re­
spondents shows that three sports are at 1 00% state championsh ip 
participation. These three sports are basketbal l ,  cross country, 
and track. Respondents also show two sports, tennis  and 
vo l leybal l  that are at 93% state championsh i p  partic ipation. 
Sports showing less than 5% partic ipation at the state champi­
onship level include; badm inton, six-player basketbal l, bowl ing, 
cheerlead i ng, dri l l  team, fencing, lacrosse, and the pentath lon. 



It is important to remember that even though a h igh school may 
offer these sports, state assoc iations may not recogn ize these 
sports at the state championsh ip level (see Chart 1 ) .  

The growth or decl ine of part icular sports was also re­
vealed through this survey. Basketbal l ,  soccer, track, and tenn is  
have shown the most s ign ificant increases i n  partic ipation (see 
Charts 2-5). Soccer has shown the stead iest growth in the last
decade (see Chart 3 ) .  S ix-player basketba l l  has been on the 
dec l ine, with on ly Oklahoma and Iowa offering state champi­
onsh i ps in 1 99 1 . Both states h ave added five- p l ayer 
championships and are in the final process of phas ing out the 
six-player game. Golf and gymnastics are two more sports that 
have shown a dec l i ne in partic ipation, with gymnastics having 
the most sign ificant dec l ine (see Charts 6-7) . The f inal  area to 
explore includes the growth rate between 1 970 and 1 976, 
wh ich saw the i mp lementation of Title IX. The data revealed 
that the most s ign ificant growth rate for h igh school g i r ls' state 
sanctioned championships occu rred during this t ime period 
(see Chart 8). 

DISCUSSION 
This  study has developed a t ime l ine for gi rls' h igh school 

state sanctioned championships. It revealed that as sports have 
evolved for g i r ls and women, so have the opportun ities for gir ls 
to partic ipate in high school state sanctioned championships .  
As women were becoming more involved i n  a variety of 
activities dur ing the 1 920's, so began the fi rst championships 
for h igh school gir ls,  i n  basketbal l  and swi m m ing. States, l i ke 
Iowa and Kentucky, have been i n  the forefront of state tourna­
ment development, and have continuously offered g i rl s  the 
opportun ity to part icipate at the state championsh ip level .  

F rom the 1 930's th rough the 1 970's there was a t ime of 
lapse i n  physical activity for g i rl s  and women .  The fear that 
harm m ight come to those who participated in physical activity 
l i m ited the states approval and/or sponsorsh ips of sports and 
state championsh ips for gir ls .  As t imes changed research 
revealed that partic ipation in physical activity d id  not present 
health dangers for females, an increase in the part icipation of 
interscholastic sports for gir ls wou ld  beg in .  

Basketbal l ,  track and field, vol leybal l ,  and  tenn is have 
been the forerunners for partic i pation by states at championsh ip 
levels .  Soccer has been the sport that has shown the most 
dramatic growth i n  the past decade, as it has become a more 
popu lar sport i n  the U n ited States. 

Sports, l i ke archery, bad m i nton, bowl ing, and fencing, 
have been decreasing in popu larity, as g i rls have felt  the 
acceptance of part ic ipating in faster paced and more physical 
sports, l ike basketbal l  and vol l eybal l .  Some sports have 
regional popu larity and are extremely competitive and popular 
i n  the i r  own areas. Ski i ng, for example, is extremely popu lar i n  
Colorado a n d  on the east coast. Field Hockey, even though 
dec l i n ing in overa l l  partic ipation, is sti l l  strong in the m id-east 
and eastern states. 

Gymnastics is the one sport that has shown a sign ificant 
decrease in part ic ipation over the past decade, espec ia l ly at the 
state championship leve l .  Three reasons were revealed through 
this study as to why there has been such a sharp decl ine. F i rst, 
the cost for insurance for gymnastics has gotten out of reach for 
many h igh school ath letic departments. Second, the lack of 
i nterest of younger g i r l s  d i rectly affects the number of partici-

pants at the h igh school level . Last, with the decl ine i n  i nterest 
in gymnastics, there is a shortage of qual ified coaches and 
offic ia ls  to help gu ide the sport. 

This study a lso revealed that, states are fol lowing the 
separate but equal clause, outl i ned by the Federat ion.  Several 
states are al lowing part icipation of girls in boys' sports if an 
equal sport is not offered for gir ls.  For example, in the New 
Hampsh i re Interscholastic Athletic Assoc iation's handbook there 
is a ru l ing on this type of participation : 

" Interscholastic ath letics i nvolving mixed (boys/gir ls) competition 
is prohibited except in those instances where the member school 
does not offer equivalent (same) activities for girls . . . .  This pol icy 
recognizes past inequities created by the traditional male domina­
tion of sports opportun ities and the need to encourage and protect 
the development of gir ls ath letic programs" (p. 1 3) .  

Sim i lar po l ic ies i n  other states have provided g i r l s  with 
new sports opportun ities. G i rls i n  F lorida have the opportun ity, 
and cu rrently p lay footbal l , weight l ift, and wrestle on boys' 
teams. 

Many states have a lso adopted pol ic ies to establ ish more 
state championships .  These pol ic ies take i nto consideration the 
percentage of i nterested schools in hold i ng a state champion­
ship.  For example, Maine wi l l  establ ish a state championsh ip 
i n  a sport if fifteen or more schools petition for one. New 
Hampsh i re w i l l  consider establ ish i ng state tou rnament gu ide­
l i nes for a sport if 20% or more of its members schools are 
part ic ipating i n  that part icular sport. 

SUMMARY 
It shou ld  now be more evident th rough this research, that 

there have been defin i te trends and patterns in the development 
of state championsh ip tou rnaments for high school gir ls .  Most 
trends that have developed are a result of the popularity; or lack 
there of, for part icular sport(s). As more gir ls  are participating 
in competitive sports, state ath letic associations are taking 
action to acknowledge and prov ide a championsh i p  tourna­
ment for these sports. 

CONCLUSIONS 
The data obtained through this study confi rms that there 

has been an i ncrease i n  the part ic ipat ion of g i rls state h igh
school championships. This increase in part icipation is a resu lt 
of the growing popular ity of sports for gi rls and women, and 
sign ificant growth was seen affer the implementation of Title IX, 
in 1 972.  U nfortunately, many states sti l l  do not have an 
accu rate h istory for the i r  gir ls' sports, but most states seem to be 
working on establ ishing and/or completing a history. 

The data a lso revealed wliat the researcher assumed in 
regards to the trends i n  development. Certa in sports, l i ke 
soccer, have seen a recent growth.  This growth paral lels the 
general growth i n  popularity of soccer overal l .  Sports, l i ke 
bad m inton and gymnastics have shown dec l ines, as these 
sports have dec l i ned i n  popularity as d iscussed earl ier. There 
are also sports that are regional ly popul ar, l i ke ski ing, field 
hockey and lacrosse. 

Overa l l  the growth in sports has appeared to be quite 
positive and the researcher expects and hopes to see th is growth 
continue. There is always hope that g i rls state championships 
w i l l  reach an equal  plane td the boys high school champion­
ships. It  is qu ite obvious that Title IX has played a key role in 
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moving girls' sports i n  this d i rection. 
F inal ly, th is research has provided the beg inn ing for a 

complete h istorical development of such tournaments. As t ime 
progresses and funds and resources become ava i lable to h igh 
school associations, th is researcher is hopefu l that each state 
w i l l  be able to prov ide a publ ished comprehensive h istory 
about their g irls' state championsh ip histories. This researcher 
i s  also hopefu l that those states, not provid i ng support to the 
development of athletics for gi rls, wi l l  see a need for such 
development through the examples of other states successfu l ly  
supporting thei r  h igh school gi rls' athletics. I f  the states become 
more accountable for thei r h istories, th i s  researcher would l i ke 
to see more i nvolvement from the Federation in com p i l ing a 
more complete h i story of h igh school sports for g i rls .  

RECOMMENDATIONS 
The fol lowing recom mendations are made regard ing fur­

ther study in th is area: 
1 . Rep I icate the study after five years and compare the changes 

s ince 1 996 to ascertai n  the progress being made for oppor­
tun ities for gir ls to partic ipate i n  championship series at the 
secondary level . 

2. Mod ify the study to gather data about the gender of assistant,
associate, and comm issioners of h igh school ath letic or
activity associations to establ ish a benchmark.

3 .  Mod ify the study to gather data regard ing the changes bei ng 
made i n  the offerings of gi rls sports at the secondary level to 
establ ish a benchmark. 
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Chart 1
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State AR BB BW CR DR
FH GO GY 

LA SB-F SB-S SKI 
so 

SW TE T/F VB xc 

AR x x x x x x x x x 

CA x x x x 

CT x x x x x x x x 

FL x x x x x x x x x x 

IL x x x x x x x x x x x x x 

IN x x x x x x x x x 

IA x• x x x x x x x x 

KA x x x x x x x x x 

KY x x x x x x x x 

ME x x x x x x x x x x x 

MI x x x x x x x x x x x 

MS x x x x x x 

MT x x x x x x x x x 

NE x x x x x x x x x 

NH x x x x x x x x x 

NJ x x x x x x x x x x x x 

NM x x x x x x x x x x 

NC x x x x x x x x x 

ND x x x x x x x x 

OH x x x x x x x 

OK x x x x x x x x x x 

OR x x x x x x x x x x 

UT x x x x x x x x x x 

VA x x x x x x x x 
WA x x x x x x x x x x 

WV x x x x x x x 

WI x x x x x x x x x x 

WY x x x x x x x x x x 
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Chart 8
Participation: 1970 vs. 1976

Chart 7
Gymnastics Participation: 1960-1990

Table 1
1991 Championships by State & Sport
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State AR BB BW CR DR FH GO GY LA SB-F SB-S SKI so SW TE T/F VB xc 

AR x x x x XY XY x x x x x 

CA x XY XY XY XY XY x x x 

CT x x XY x x x x XY x x XY 

FL x x x x x x x x x x 

IL xz x x x x x x x x x x x x 

IN x x x x XY x x x x x 

IA x• x x x xv x x x x x 

KA x x x x XY x x x x x 

KY x x x x XY XV x x x x 

ME x x x x x x x x x x XY x 

MI x x x x x x x x x x x 

MS x XY x x XV x x XY x 

MT x x x x X¥ x x x x x 

NE x x x XV x x x x x x 

NH x x x x x XY XY x x x x 

NJ x x x x x x x x x x x x 

NM x x x x x x x x x x 

NC x x x x x x x x x 

ND x x x xv XV x x x x x 

OH x x x x XY xv x x x 

OK x x x x x x x x x x 

OR x x x x x x x x x x 

UT x x x x x x x x x x 

VA x x x XY XY x x x x 

WA x x x x x x x x x x 

WV x x xv x XY XY x x x x 

WI x x x x x x x x x x 

WY x x x XV x x x x x x x 
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Table 2
1996 Championships by State & Sport
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Drug Abuse Prevention: School-based Strategies that Work 

Introduction 
Use of alcohol, tobacco, and other 

drugs (ATOD) is common in adolescence. 
According to an annual survey of high school 
students, their use of alcohol has remained 
consistently high for the past 20 years, with 
about 8 1  % of seniors in 1995 reporting hav­
ing drunk alcohol at least once in their lives 
and a little over half (51 .3%) reporting alco­
hol use at least once in the past month. Prior 
to 1 99 1 ,  use of tobacco and illicit drugs (i.e., 
marijuana, crack/cocaine, stimulants, inhal­
ants, LSD, heroin) had been decreasing since 
the peak levels in the late 1970s. Since 1991, 
however, these rates have increased steadily. 
In 1 995, 39% of seniors reported they had 
used an illicit drug at least once, whereas in 
199 1 ,  29.4% reported ever using an illicit 
drug. Using a survey time frame of the past 
30 days, 23 .8% report using one drug in 
1995, up from 1 6.4% in 1 99 1 .  This increase 
in use is coupled with a decrease in the belief 
that drugs are harmful. For example, in 
1 9 9 1 ,  79% of seniors thought that regular 
marijuana users were at great risk for harm; 
only 6 1  % felt that way in 1 995. Since a 
belief in the harmfulness of a drug has been 
shown to be an important deterrent to use, 
the sharp decline in the belief in the harmful­
ness of marijuana adds urgency to ATOD 
prevention efforts (Johnston, O'Malley, & 
Bachman, 1996). 
Role of the Schools in Prevention 

For the past two decades, significant  
public and private resources have been allo­
cated to prevent youth from using atcohol, 
tobacco, and other drugs, and from this ef­
fort research has identified effective 
prevention strategies. Thus, 20 years of 
prevention research and evaluation places 
educators and other concerned adults in a 
position to intervene to counter the trend of 
increased ATOD use by adolescents 
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(Sussman & Johnson, 1 996; tobler and 
Stratton, 1997; Dusenbury & Falco, 1 995; 
Hansen, 1992). Since most ATOD use be­
gins before the age of 20, schools are the 
primary institution with access to this age 
group. Additionalfy, the most common pre­
vention strategy has been education, which 
is compatible with schools' goals °(Dryfoos, 
1 990). 
What Works ... and Doesn�t 

Although the research is far from con­
clusive, there is evidence that some strategies 

expect that the skills can be taught (Sussman 
& Johnson, 1 996). Content areas that are 
necessary for an effective curriculum in­
clude: 

 Normative education. Helps students 
realize that use of ATOD is not the norm for 
teenagers. Students generally overestimate 
the proportion of their peers actively in­ 
volved in ATOD. Hence, it is easier to be 
pressured by the myth that "everybody is 
doing it." Student surveys and opinion polls 
are used to help students understand actual 

are ineffective. Scare tactics, providing only use rates.
information on drugs and their effects, self- Social skills. Improving verbal skills
esteem building, values clarification, large may help students increase their ease in
assemblies, and didactic presentation of handling social situations. Decision mak­
material have not been shown to be particu- ing, communication skills, and assertiveness
larly effective in the prevention of ATOD skills are particularly important during the
use (Tobler & Stratton, 1 997). late elementary and middle school years 
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when puberty changes social dynamics 
between young people themselves as well as 
with the adults in their lives.
          Social Influences.  Helps students 
recognize external pressure (e.g., advertising, 
role models, peet attitudes) to use ATOD 
and to develop the cognitive skills to resist 
such pressures.
          Perceived harm. Helps students un-
derstand the risks of short; and long-terms 
consequences of ATOD use. The message 
must come from a credible source and be 
reinforced in multiple settings.
          Protective factors. Supports and en- 
courages the development of positive aspects 
of life as helping, caring, goal setting, and 
challenging students to live up to their 
potential and facilitating affiliations with 
positive peers (Hawkins, Catalano, & 
Miller,1992).
          Refusal skills. Learning ways to refuse 
ATOD effectively and still maintain 
friendships was a strategy heavily relied on in 
many early curricula. Recent research indi-

          Other approaches have been shown 
to have positive results. No none 
intervention will be able to prevent use and 
abuse of drugs for everyone but studies 
indicate characteristics of curricula and 
programs necessary for success.
           Because the majority of youth 
experiment with substances, particularly 
alcohol and tobacco, ATOD prevention 
needs to target all students. Since risk 
factors are present years before initiation, 
prevention activities must start in 
elementary school and be periodically 
reinforced as students encounter new 
social situations and pressures to use 
substances. Programs designed to meet 
developmental needs of the students 
should be offered at teach grade level 
without oversaturating students to the 
point they discount the information.

Drug Abuse Prevention Curriculum
Content

           Research has identified that preven-
tion programs need to be comprehensively 
and  have  sufficient intensity to reasonably



cates that it is most relevant in supporting 
teens who do not want to use drugs and in 
conjunction with other activities such as 
social influences and normative education. 
Other Factors 

Curriculum delivery also has a critical 
influence on curriculum effectiveness.  Suc­
cessful  curricula rely on i nteractive 
techniques rather than on lectures or other 
forms of one-way communication (Tobler 
& Stratton, 1997). Role plays, simulations, 
Socratic questioning, brainstorming, small 
group activities, cooperative learning, class 
discussions, and service learning projects 
are strategies that engage students in self­
examination and learning (Bosworth & 
Sailes, 1993). Refusal skills need to be 
practiced in the classroom through role plays 
in the context of realistic settings where 
ATOD might be offered. Videos and multi­
media software that are set in real-world 
environments can be used to provide models 
of appropriate behavior and to stimulate 
discussion. 

Teacher attitudes and school and class­
room climate may also be preventive. Adults 
in schools need to model the social, deci­
sion-making, and communication skills 
taught in the curriculum. Setting high ex­
pectations,  open and supportive 
communication, a value of caring and help­
ing, and the creation of a positiveenvironment 
may be as important as curricula. Preven­
tion messages can be integrated into general 
curricula, and literature, movies, songs, or 
current events that portray substance use/ 
abuse can help students understand social 
pressures and the personal consequences of 
ATOD use. 
Role of the Community 

Because of the complexity of the prob­
lem, coordination of prevention messages 
and activities with other institutions in a 
youth's life is essential. The community, 
not the school, is where most teen ATOD use 
occurs. Schools must be actively involved 
in planning and coordinating community­
wide activities that develop and strengthen 
anti-drug-use norms in the community and 
family as well as among peers, including 
public policy, media-created awareness, 
advocacy, and enforcement. Communities 
can be active in changing and supporting 

non-use-norms and reinforcing messages 
given at school .  Many curricula have sug­
gestions for integrating parent activities and 
information sharing (Aguire-Molina & 
Gorman, 1996). 
Implications for Teacher Education 

To translate prevention research into 
classroom practice requires that teachers 
have the motivation, knowledge, and skills 
to be effective implementers of ATOD pre­
vention curriculum, create positive and 
intellectually stimulating classrooms, and 
be willing to support and work on commu­
nity prevention efforts. Many of the 
following suggestions can complement con­
tent that is already an integral part of teacher 
preparation. 

If teachers are to present a prevention 
curriculum, they must understand the seri­
ous consequences of ATOD use during the 
teen years, particularly for young adoles­
cents. Teachers should examine their own 
ATOD history and current use patterns to 
identify any bias they may unintentionally 
convey to students that would contradict the 
message of the ATOD prevention program. 
In addition, teachers should be able to counter 
student remarks that glamorize or minimize 
the consequences of drug use. Therefore, 
teacher education needs to provide preservice 
teachers with statistics on use rates as well as 
information on predictor variables, mediat­
ing factors, and prevention strategies. 

Interactive techniques used in ATOD 
curricula can be used with almost any class­
room subject. Both current teachers and 
teachers in training need exposure to and 
practice in a variety of such techniques. The 
regular use of interactive strategies in all 
content areas will help to increase student

involvement in learning, which has an im­
pact on protective factors. 

Teachers should be familiar enough 
with research-based prevention to be able to 
make informed choices about cqrricula and 
other programs. Several guides to effective 
curricula and programs are available to fa­
cil i tate selection (Dusenbury, 1 996 ;  
Bosworth, 1996). Teachers must request 
information about outcome results and se­
lect programs that work, rather than slick but 
ineffective programs. 
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Refereed Articles: Guidelines for Authors 
The following i nformation should be used when submitting a manu­

script to the IAHPERD Journal. Many types of original manuscripts are 
suitable-theoretical, practical, technical, h istorical, phi losophical, creative, 
controversial. 

Write for the Journal's readership and be sure to spell out the implica­
tions of the article for the discipl i ne. Use a simple, clear and direct writing style, 
avoiding the use of first person pronouns and repeated references to one's 
institution . 

. Phi losophical and historical backgrounds are not usual ly  necessary 
unless these are the primary purposes of the manuscript. References are not 
compulsory, but writing ethics dictate that quoted material as well as historical 
sou rces be cited in bib l iographical style. 

When reporting research results, try to maintain non-technical language 
and to avoid complex tables which are not directly related to the text. Avoid 
extensive discussion of methodologies and statistical techniques unless they are 
clearly un ique. Concentrate on theoretical framework, reasons for conducting 
the research, discussion, and applications to the field. 

Articles about programs within schools or at workshops, etc., should be 
written so that readers can use the material as a model to establ ish such a 
program i n  their own schools or benefit in some way from the content of the 
program. A synopsis of only who did what is only of interest to those who 
participated. 

The IAHPERD accepts submitted materials for the Journal as "profes­
sional contributions" and no remuneration can be offered. Authors receive one 
complimentary copy of tine issue containing their article. 

TECHNICAL SUGGESTIONS
Style. Material should be presented consistently throughout the manu­

script. Preferred style is that of the American Psychological Association (APA) 
Publ ication Manual. 

Length. Maximum preferred length is ten double-spaced pages. Smaller 
manuscripts wi l l  be considered but will receive lower priority for i nclusion in 
the Journal. 

Cover Page. Type title manuscript about three inches from top of page, 
followed by author name(s) as it/they appear in the publ ished piece. Drop down 
a few spaces and type complete name, address and phone number of author 
with whom editor should correspond. Also, state number of words in manu-

script (rounded to nearest hundred). Author name'(s) should appear only on this 
page, since the editing process is conducted as "blind review." 

The Text. Ful l  title should appear again at top of page only. Use only 
white 8 1/2x1 1 "  paper and dark typewriter ribbon. Margins on all  sides should 
be at least one inch. Pages should be numbered consecutively in  the upper right 
hand corner and carry a running head {partial title) just below the page number. 
Long quotations should be single spaced and given extra indentation of five 
spaces to make them stand out. Al I copies should be "letter perfect"-free from 
inaccuracies i n  grammar, spel l ing and punctuation. 

Photos. Photographs which complement a manuscript are encouraged. 
Preferred photos are black and white glossy, 5x7". Photos wi l l  not be returned.

I llustrations. Must be in  black ink on white paper, camera-ready. 
Tables, Charts, Graphs. Use where appropriate; don't dupl icate mate­

rial in the narrative; be accurate. 
Bibliography. Keep to a minimum. List only if cited i n  the text 

presentation. 
SUBMISSION REQUIREMENTS 

Copies. Submit 3 paper copies. Copies should be double spaced on 8 
x 1 1  paper and carefu l ly proofread. It is preferred that the article be prepared 
on a computer. Include a disk (3.5" or 5 .25") with the manuscript. The disk 
should be in IBM compatible or Mac format. Label the disk with the author's 
name, manuscript title, and word processor and version used. WordPerfect is 
the preferred format, but Word, or other major word processors are acceptable. 
Save a copy in  the word processor native format. PLEASE SEND A SELF­
ADDRESSED ST AMPED POSTCARD. The postcard will be returned to 
acknowledge receipt of articles. Articles can also be sent attached to an email 
message. Please send the article to cstockto@runet.edu Your article if sent by 
email will be acknowledged as being received via return email. 

Deadlines. Ju ly 1 for Fal l  issue. December 1 for Winter issue. March 
1 for Spring issue 

Address. Materials for Journal review should be mai led to: 
Dr. Tom Sawyer, Editor 
Indiana AHPERD Journal 
5840 South Ernest Street 
Terre Haute, Indiana 47802 
(81 2) 237-2 1 89 FAX (81 2) 237-4338 
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FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: P. Nicholas Kellum, Executive Director, IAHPERD, School of Physical Education/IUPUI

901 West New York Street, Indianapolis, IN 46223

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

 Your JOURNAL cannot be forwarded.
 If a change of address occurs, please notify:

P. Nicholas Kellum
Executive Director, IAHPERD
School of Physical Education / IUPUI
901 West New York Street
Indianapolis, IN 46223

OPPORTUNITY FOR INVOLVEMENT
 Involvement is the key word to making a contribution to your 

professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City State    Zip

County

INDIANA AHPERD 
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



P. Nicholas Kel lum 
Executive Director, IAH P ERD 
School of Physical Education 
I U PU I  
901 West New York Street 
I ndianapolis, I N  46202-51 93 

Look 
to the 
Future 

86TH 
CONVENTION and 

Mark Your 
Calendar! 

- and add a new name to our  growing membersh ip  l ist! 




