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Message from the President 

Change, Simply Change! 
Vernon E. Houchins  

Dean of H P ER & D i r ector of  D i s tance
Education Vi ncen nes U n iversity 

Vincen  nes, I nd iana 47591 
81  2-888-4477 

vhouch ins@ind  ian.v i  nu .edu 

When I fi rst heard Pres ident Edd ie Bedford quote h is 
1 999 Midwest AAH PERD conference slogan, "Dare To 
Change, B ut Look The Same", I d i d  not th i n k  much about 
the message. Many associ ations, organizations, profess ions, 
even busi ness and i ndustry have taken queues from the 
change or transformation concept in s i m i la r  fash ion .  
U ndoubted ly, the approach of the  2 1 st Century, and  a new 
m i l len n i u m  has spurred such th inking. My previous two 
journal artic les as president of IAHPE R D  have focused on 
the importance of change or transformation which wi l l  help 
advance the associ ation i nto the new m i l lenn i u m .  I have 
even noted some changes now occurr ing with i n  the 
assoc i at ion,  changes w h i ch w i l l  h e l p  advance the 
assoc iation . 

We have a l l  heard many t imes that change is the only 
constant in the u n iverse. Change i s  an  essentia l  dynam ic  
with i n  the environment of  IAH PERD. The "why" has been 
addressed somewhat in my two previous art ic les .  Who can 
deny the rapi d  changes occurr ing in our  environment. 
Some obvious examp les w h i c h  i nf luence I A H P E R D  
i n c l u de :  po l it ics  and government; techno logy a n d  
commu n ications; econom ics, bus iness a n d  industry; soc ia l  
mores and educat ion ;  o u r  I nd iana  constituency and 
membersh ip;  M idwest D istrict and AAH PERD.  Change i s  
i ndeed accelerat ing i n  th is  information technology era. 

The IAHPERD Executive Committee and the Board of 
D i rectors, as wel l as, many members recognize that 
IAHPERD is  a dynamic  organ ization with capac ity to 
change, but look the same. Our  new organ izationa l  
structure is  now in  the th i rd fu l l  year of  operation, yet the 
organ ization does not fu ndamenta l l y  look d ifferent. Many 
more subtle changes have occu rred, yet our  image remains 
much the same.  The IAH PERD fundamental pu rposes, 
research and demonstrations; education and training; and 
scholarship remain  i n  tact, a lthough IAH PERD may be 
transformi ng i nto much more! Perhaps ou r image needs to 
stay the same. However, an i mage always has room for 
i m p rovement, and adjustment to fit the preva i l i ng
environment. 

The 1 999 IAH PERD Conference theme, "Threshold to 

Transformation In  M i l lenn i u m  2000" offers the opportun ity 
for a l l  members to embrace changes, past, present and 
future. Perhaps we need to work smarter i n  identify ing 
other areas where changes may help advance the purposes 
and m ission of IAHPERD.  During  th is  year, the Executive 
Com m ittee and  the Board of D i rectors h ave had 
opportun ity to d i scuss i n  both specific and general forums 
ideas about d i rection, needs, and change appropr iate for 
the associ at ion.  Out of these d i scussions, changes are 
occu rr ing. Even more importantly, the mood seems to be 
one of "th ink ing outs ide of the box" in order to transform 
the assoc i at ion.  A n umber of good ideas have been 
recorded as were summari zed in my Spr ing/Su mmer 
Journal  artic le .  The ideas cont inue each t ime there is  a 
gatheri ng, even v ia  phone and e-ma i l .  We are networking 
change! 

As a resu l t  of meetings and d i scussions over the past 
several months, I have identified fou r  areas which I feel are 
vital for a l l  members, cou nc i l s, comm ittees, officers and 
funct ions of IAH P E R D .  In add it ion,  these areas a re 
fundamental to the future of the assoc iation. They support 
our  three pu rpose statements, and they shou ld be of i nterest
to each member. They are in fact v ita l areas where dynam ic  
p lann i ng, imp lementation and action must occur  for the 
advancement of the association, or  "transformation i nto the 
2 1 st Century." 

I have asked Executive Comm ittee members to reflect 
upon the theme, d i scussions, and the i r  own i nterests i n  
order to identify w h o  or more priority ideas related to : 
Membership, Conference/Workshops, Advocacy, and 
Services. The charge is s imple, to identify priority items to 
carry forward to the Board of Directors for consideration. 
Board members w i l l  l i kewise be asked to br ing to the 
September and November Board meet ings the i r  ideas for 
improv i ng, changing, mainta i n ing or advanc ing IAHPERD 
through concentrati ng on the fou r  areas l i sted above. 

Membership efforts have not changed much over the 
past several years, but membership appears stable. How do
we "grow" the membersh ip, and how do we identify and 
attract potent ia l  members who represent health, physical 

Indiana AHPERD journal/Fall 1 999 - 1 



education, recreation, dance and related areas of the 
profession? 

I t  has been suggested that a major survey of members 
and potential members m ight y ie ld ideas relative to the fou r  
i dentified areas and w h i c h  b y  implementation m ight 
i ncrease membersh ip .  Conference and workshops and 
m i n i-grants advance the d i sc ip l i nes which we al l  represent. 
How can we "grow" the opportun ities and interest in th is  
area? A su rvey wou ld also help determ ine new or improved 
Services IAH PERD can provide for the membersh ip  and 
Ind iana constituencies .  

One can not say enough about the potential benefits 
which Advocacy efforts hold for the assoc iation and the 
H PERD professions.  We must not treat advocacy as a 
separate fu nction of the association .  Identify ing Advocacy 
as a stand ing committee, sett ing a budget, and creat ing an 
assoc iation p lan for advocacy is  essentia l .  H owever, I 
be l ieve it is j u st as necessary to make advocacy a common 
effort in ou r da i ly  assoc iation and professional activities j u st 
a most of us do so for health and fitness. Advocacy should 
permeate every effort of the assoc iat ion.  

Two years ago the "Wa l k  the Ta l k :"  mem ber 
recogn ition program was implemented . At the conference 
last year an add itional spec ial  recogn ition for the year was 
also implemented us ing a health theme. The "Walk  the 

Tal k" program conti nues throughout the year and at the 
conference. The special  recogn ition ava i l able for members 
at the 1999 conference to be held in Ft. Wayne on 
November 18-20 w i l l  have an advocacy theme. I nd iv idua ls  
who can identify three advocacy efforts they i n it iated 
through the year w i l l  receive a smal l token of appreciation 
for the i r  efforts. Al l  forms and recogn ition items for "Wa l k  
the Tal k" a n d  the specia l  ADVOCACY RECOG N ITION w i l l  
b e  ava i l able a t  the registration area . 

Be an advocate by su pport ing  AAH PERD,  and  
IAHPERD and our  d isc i p l i nes by  becoming fam i l iar with 
the proposed national  " Physical Education for Progress 
(PEP) Act. Review a copy of the new Sport and Phys ical 
Education Advocacy Kit I I .  Support or promote Jump Rope 
For Heart and H oops For Heart. Join AAH PERD and 
part ic ipate i n  the assoc iations and counci ls  which represent 
your d isc i p l i ne. Attend a dance event. Promote personal  an 
d commun ity health among those who you i nfluence most. 

Get on board col leagues! The IAHPERD tra i n  is 
leav i n g  the stat ion bound for a jou rney toward 
transformation i n  the 21st century. Our col lective efforts 
w i l l  make th i s  journey cont inue to be successfu l .  

Vernon E .  Houchi ns, Pres ident IAHPERD 1998-99 

Plannin9 ·is Everything 
Facilities planning guidance from AAALF! 

In these days of expanding programs, decreasing bud­
gets, and increased legal liability, planners of physical 
activity, recreation and sport facilities must keep up 
with the latest trends and innovations in the field of 
facilities planning. Facilities Planning for Physical Ac­
tivity, and Sport, new from AAALF, is a comprehensive 
guide to this critical subject. 

Some of the many topics include: 

• Site selection • Adventure areas 

• Construction documents • Indoor and outdoor 

• Financing 

• Handicap accessibility 

• Indoor surfaces 

• Mechanical and 

electrical 
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courts 

• Aquatics areas 

• Track and field 

• Design trends 

• and many more! 

Facilities Planning for Physical Activity and Sport is
written by experts and provides the most current infor­
mation. If a new facility is in your plans. plan ahead and 
reserve your copy today! 

Facilties Planning for Physical Activity and Sport 

1999/450 pages/$35 members/$50 non-members 

Price is subject to change without notice 

Reserve your copy today 17y 
calling AAHPERD at 

1-800-321-0789! 



NOTIONS From 
YOUR EDITOR ... 
Thomas H .  Sawyer, Ed . D . ,  Professor 
Department of Recreation and Sport Management 
Ind iana State U n ivers ity 
Terre Haute, IN 47809 
(812)  894-2113, (81 2 )  2 37-2 186, FAX (812) 237-4338 
PMSAWYR@SCI FAC . I N DSTATE .EDU 

Teacher Education and Cender Equity 
Jo sanders 

Those learning how to teach today will be responsible for teaching 
the next two generations of Americans. If we want an America in which 
girls and boys are treated, and treat each other, with respect and kindness, 
and in which girls as well as boys are urged and expected to fulfill their 
potential without restriction, then we must begin teaching about gender 
equity in our teacher education programs as a matter of course. 

How Is Gender Inequity Manifested? 
Fennema (1990) defines gender equity as a set of behaviors and 

knowledge that permits educators to recognize inequality in educational 
opportunities, to carry out specific interventions that constitute equal 
educational treatment, and to ensure equal educational outcomes. 
Accordingly, what should teacher educators be teaching preservice 
students about gender equity? 

Expectations and attitudes 

The notions that males excel in mathematics, science, and 
technology and that females excel in the arts are two of many beliefs and 
cultural influences that are passed down through generations. The 
dynamic is all the more powerful in that adults may not realize the are 
holding these beliefs and acting on them. Subtle and unintended messages 
can create the idea among girls and boys that there are fields they cannot 
be successful in because of their sex. Children reflect and reinforce this 
attitude through their peer interactions. 

Attributional theory 
Gender-biased attitudes become a self-fu lfi 11 ing prophecy, 

strengthened by the fact that many girls attribute their success as due to 
luck, which is fickle, while many boys attribute their to ability, which is 
reliable. This helps to explain the lower self-confidence, despite higher 
performance, of many girls in school. It is essential that preservice students 
develop the ability to decipher these messages in order to counteract them 
(American Association of University Women Educational Foundation 
(AAUW), 1992/95). 

Curriculum and assessment 
Curriculum materials that are biased is language, content, and/or 

illustrations reinforce the idea that some fields are gender specific. 
Preservice teachers need to learn to perceive the usually subtle but 
powerful cumulative impact of curriculum materials on girls' and boys' 
understanding of the world and their places in it, and to learn to teach in 
ways that enable students to relate to all aspects of the world without 
limitation (Rosser, 1990). 

Classroom climate and harassment 

Years of research have documented unequal and too often unfriendly 

classroom environments for girls and for some boys (Sandler, Silverberg, & 
Hall, 1996; Sadker, M. & Sadker, D., 1994; Lockheed, 1985). Teachers are 
almost always unaware of the biased behaviors they exhibit through verbal 

interactions, eye contact, and body language, which means they cannot 
correct themselves. When preservice teachers learn about these behaviors 
at the start of their careers, bias is much more amenable to conscious 
control. 

Student-to-student behavior is another problem area when boys are 
permitted to harass girls (and other boys) sexually or otherwise because 
this is seen as normal male behavior. Preservice students need to 
understand that the recipient of such behavior cannot be expected to learn 
well and that those who perpetrate it are also poorly served (Streitmatter, 
1994). 

Administrative modeling 

In many schools of education, the administration department faculty 
tends to be more male, which parallels superintendents and principals in 
school districts, especially at the high school level. The curriculum 
department faculty tend to be more female, which parallels classroom 
teachers, especially at the elementary level. Education deans are more 
likely to be male; however the number of female department chairs is 
increasing. This overall model perpetuates an unequal division of 
influence and reward in the education establishment. 

Gender Equity, Teacher Education, and Reform 
Gender equity has received considerable attention in K-12 education 

since Title IX of the Education Amendments of 1972, but not in teacher 
education. Unlike special and bilingual education, for example, gender 
equity is not thought to merit whole departments or even courses. Yet, 
teacher education is the point at which future educators are accessible in 
methods and foundations courses, are there to learn, have time to I ear, and 
don't have years of bad teaching habits to undo. Unlike one-shot inservice 
workshops, semester-length courses permit real change. This is also the 
only point when future teachers are able to observe equities and inequities 
by other teachers in the classroom, and to experiment with their own 
teaching methods. 

It is important for inservice educators to understand gender equity 

The secret of getting ahead is 

getting started. The secret of 

getting started in breaking your 

complex overwhelming tasks into 

small manageable tasks, and then 

starting on the first one. 

- Mark Twain 
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and the relatively easy ways to reverse the messages of inequity (Sanders, 
1994). However, teacher education textbooks virtually ignore the subject. 
A 1980 analysis of 24 commonly used texts published since 1972 found 
that 23 of them gave less than 1 % of space to gender issues, and a third 
didn't mention the topic at all (Sadker, D. & Sadker, M., 1980). In a 1993 
update on this theme, Titus analyzed 8 post-1990 teacher education 
textbooks and concluded that the most widely used foundations textbooks 
still do not include significant material on gender equity. 

In a Michigan survey of 30 administrators and 247 faculty members 
from 30 preservice teacher education programs statewide, it was found 
that only 11 % of respondents reported extensive gender equity instruction 
and 38% reported minimal to no gender equity instruction. Respondents 
thought gender equity should be taught more and said more interest from 
students and colleagues and more coverage in the professional literature 
would help (Mader, 1994). 

A survey of 353 methods instructors in mathematics, science, and 
technology nationwide revealed that while three-fourths of the 
respondents said they taught gender equity, they did so less than 2 hours 
per semester. Respondents felt that specific teaching strategies would be 
most helpful and that gender equity was an important social issue 
(Campbell & Sanders, 1997). 

What Efforts Are Being Made? 
The Teacher Education equity Project (1993-96, National Science 

Foundation [NSF], IBM, Hewlett Packard, and AT & T funding) was 
conducted at the City University of New York Graduate Center. Sixty-one 
professors of mathematics, science, and technology education from 40 
colleges and universities in 28 states learned how to teach gender equity 
to their preservice methods students and carried out mini-grant projects. 
Evaluation results indicated that 85% of the professors made significant 
improvements in their gender equity teaching behavior, with a tripling of 
syllabi containing gender equity (Sanders, Campbell, & Steinbrueck, 
1996). Materials for including general equity in teach education via 
classroom projects, and student assignments are now becoming available 
e(Sanders, Koch, & Urso, in press). 

A statewide project, Integrating Gender Equity and Reform (1995-98, 
NSF funding), involves Georgia Institute of Technology as the lead 
institution among six other universities and organizations. This project will 
help teacher educators with materials and methods for teaching gender 
equity to preservice teachers. 

The Teacher Education Mentor Project (1996-99, NSF funding) is 
designed to make gender equity instruction more systematically taught in 
mathematics, science, and technology education programs. Teams of 
teacher educators, partner school personnel, and others are seven colleges 
and universities will participate. 

The Marymount Institute for the Education of Women and Girls in 
Tarrytown, New York, has a major focus on gender equity in teacher 

education. 
In 1996, the U.S. Department of Education's Gender Equity Expert 

Panel, including a subpanel on teach preparation, began work to design 
and implement a process for identifying, reviewing, and recommending 
promising and exemplary programs, products, and practices to educators 
and community members. 

Conclusion 
In gender equity, teacher education is a last frontier that is finally 

beginning to open up. Materials are now being developed, professional 
publications are beginning to cover gender equity issues, professional 
meetings are devoting some time to it, and individual teach educators are 
starting to become concerned about it. Gender equity could become a hot 
topic in teacher education, just in time for the next two generations. 
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Strategies 
Strategies completed its 11th year with the
July/August 1998 issue. The bimonthly, peer­
reviewed journal was assumed soley by 
NASPE this fall and continues to provide 
sport professionals practical, immediate, and 
state-of-the-art information to help them be 
more effective coaches, teachers, and 
administrators. 

The Hot Topics program, in which Strategies readers 
submit articles on specific topics, has been a great success, and 
the Courtside, Performance Excellence, and Fair Play columns 
are also popular with readers. In addition, Strategies has a 
strong editorial calendar with a solid group of manuscripts still 
be published this year. 

Subscription rates for members and nonmembers remain 
the same. AAHPERD membes can choose Strategies as thier 
one free journal, or they can pay a special member rate of $25

to receive it as an additional journal. Library subscriptions are
also available for $6300 and back issues are $8. To order, call 
1-800-321-0789. 



----11 state of the Profession If----
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by 
Barbara A. Passmore, Ph . D .  
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School of Health and H u man Performance 

I nd iana State U n ivers ity 
Terre Haute, I N  47809 

(812) 237-3118 
FAX (812) 237-4338 

E-Mai l :  hprpass@scifac . i ndstate .edu 

WHAT'S NEW IN LICENSURE 
Licensure 

In May the Indiana State Professional Standards Board distributed 
the recommended framework for initial Licensure for teachers at all levels 
of school settings. The group has recommended that there be only one 
teaching license in Indiana: an Indiana Professional Education License. 
"The license will reflect the standards for which the educator has 
demonstrated competence and completion of a degree. The license will 
list the school setting(s) and the content/discipline areas for which the 
educator has demonstrated that proficiency." There will be five school 
settings which correspond to developmental levels. 

School Setting Developmental Level Content Standard 

PRESCHOOL Early Childhood This is still being developed 

ELEMENTARY 
Early 

PRIMARY 

Early Childhood 

ELEMENTARY Middle Childhood 

INTERMEDIATE 

MIDDLE SCHOOU Early Adolescence 
Generalist 

JUNIOR HIGH 

HIGH SCHOOL Adolescence/Young 
Adulthood 

Generalist Standards for 

and Middle Childhood or 
Discipline Content 
Standards 

General Standards for Early 

and Middle Childhood or 
Discipline Content 
Standards 

Early Adolescence 

or Discipline Content 
Standards 

Discipline Specific Content 

The content area of the Health/Physical Education license will state either 
Health Education, Physical Education or both. It is clearly stated that 
health education and physical education are decrete disciplines. 

Recommendations 
There were several recommendations that the Licensure Committee 

has forwarded to the Professional Standards Board for discussion and 

approval. It has been recommended that teacher preparation institutions 
and/or professional organizations develop certificates in the following 
areas, which are licensed or endorsed under the current licensure plan. 
These include: 

Adaptive Physical Education 
Driver/Traffic Safety 
Motorcycle Education 

Issues 
There were several issues that still need to be clarified, the K-12 

license and teaching minors. On the K-12 issue, the licensure committee 
believed that teacher education students must meet all standards for each 
discipline and that teacher education institutions can continue to prepare 
teachers for a K-12 setting. Furthermore, they believe that is possible to 
meet the standards for multiple school setting levels and developmental 
stages during a four-year program-Elementary: Primary; Elementary: 
Intermediate; Middle School/Junior High; and High School and Early 
Childhood, Middle Childhood, Early Adolescents and Adolescents/Young 
Adulthood. 

On the issue of the teaching minors, it was the consensus of the 
committee that while minors are useful to higher education, they serve no 
appropriate licensing functions under these standard-based guidelines. 
The determination if a person is qualified in a certain content area is 
determined by demonstration of competence on the discipline standards, 
as determined by the teacher preparation institution. 

As each institution in the state, begins the process of revising their 
curricula, questions will arise about implementation of the new standards. 
The answers to those questions by each institution will allow each 
institution to further hone their curriculum and develop better teachers of 
Health Education and Physical Education in our state. 
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AAHE/TAMBRANDS 
HEALTH EDUCATION PROFESSIONAL 

OF THE YEAR AWARDS 
The American Association for Health Education 

(AAHE), attentive to its responsibi l ity to sponsor 
professional involvement among its members, seeks 
to recognize those who enrich the depth and scope of 
health-rel ated activities .  AAHE is proud to cosponsor 
the Heal th E d ucation Professional of the Yea r  Awards 
with Tampax Health Education Division. Awards are 
given in five categories: 1 )  Pub l ic  Schools  (K- 1 2),  2 )  
Col lege/University, 3 )  Public/Community, 4) C linica l /
Medica l  Care/Patient, 5) Business/Indu stry/Workpl ace 
and 6)  Health Education Administrator. Cand idates for 
each of the awards are solicited from the six Di strict 
Associations and the recipients are selected by the 
AAHE Health Ed ucation Professional of the Year  
Awards Committee. The awards a re presented 
annua l l y  at the AAHE L uncheon hel d  d u ring the 

nationa l convention. 
Materia l s  for the selection of the 2000 AAHE 

Health Professional s  of the Year  wil l  be sent to you r 
Vice President for Heal th (for Centra l Distr ict the 
Awards Committee Chairperson) . P lease contact that 
ind ivi d u a l  shou l d  you have questions rel at ing to you r 
d istrict process. 

For questions concerning the national level 
process please contact Linda M. Moore, AAHE, 1 90 0  
Assoc iation Drive, Reston, VA 2 0 1 9 1 - 1 599,  703 /476-
3437. 

1 5, 

AAHE looks forwa r d to honoring the best of 
the profession in the years  to come. Completed
appl icat ions a r e d u e December 15, 1 9 9 9 .  Late 
s u bmissions w i l l  not be considered. 

Looking for a Chance 
to be Published? 

THEIAHPERD 

JOURNAL IS REFEREED. 
Students - Graduate Students 

Teachers At All Levels 
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NASPE 1 !-----�-­

New Assessment series 
Over 225 people attended a NASPE assess­

ment session at the National Convention in 
Boston. The goal of the session was to share 
examples of assessments that are coming out in 
the new NASPE Physical Education Assessment 
Series. Interest in assessment has increased as 
school districts are demanding accountability 
and specific assessment measures of student 
learning. In response, teachers are becoming 
more aware of the links between curriculum, 
instruction, and assessment are are actively 
seeking new ideas to assess student learning in 
meaningful ways. 

The first article in the series, Standards­

Based Assessment of Student Learning: A 

Comprehensive Approach, by Leslie Lambert, 
Roanoke College, describes a practical frame­
work to guide physical educators when planning 
and implementing standard-based assessments. 
This framework is built around a series of 
questions and observations that can facilitate 
development of physical education programs. 
current views on assessment are discussed, and 
assessment terminology is defined and clarified 
through examples. Several issues that teachers 
face when assessing student learning are 
identified and suggestions for overcoming these 
problems are provided. This article is intended 
for both the practicing physical educator as well 
as teacher educators and is considered the 
introduction to the series. 

Also available is Preservice Professional 
Portfolio System, by Vincent Melograno, 
Cleveland State University. This article is 
directed toward teacher educators for their work 
with preservice teachers and is based on the 
NASPE Beginning Teacher Standards, which 
focus on the knowledge and skills necessary for 
effective teaching in physical education and 
include nine categories. The author developed 
an authentic tool for assessing teacher 
performance using the Beginning Teacher 
Standards. A professional portfolio i sone way to 
represent teaching performance and a 9-step 
process for developing one is provided. 

There are five additional articles currently 
in press and soon to be available. Each of these 
articles is directed toward the public school 
teacher and can be adapted to the preparation of 
teachers across K-12. These include: 
• Methods of Assessing Motor Skills in

Elementary Physical Education, by Shirley 
Holt/Hale, Gwinnet County Public Schools, 
Tennessee. This article will show assessment of 
motor skills in elementary physical education as 
an ongoing process within units. The still of 
dribbling is used as an example, however, the 
model can be used for any motor skill. The 

assessment is presented in three parts: teacher 
observation, self assessment, and student 
project/event task. 

• Instructional Strategies for Assessing and

Improving Fitness in Elementary School Physical 

Education, by Shirley Holt/Hale, Gwinnet 
County Public Schools, Tennessee. The purpose 
of this tool is to show fitness assessment as a 
learning tool for elementary students, from the 
coding of scores to the development of personal 
goals and improvement strategies. Actual 
examples include bar graphs to code fitness test 
scores, and journal entries and student-designed 
fitness booklets to record personal fitness goals 
and improvement strategies. 
• Assessment Profiles for Responsibility and 

Teamwork, by Mary O'Sullivan, The Ohio State 
University, and Mary Henninger, Columbus 
Public Schools. The Behavior Profile is an 

efficient, authentic, and objective assessment 
tool designed specifically to address affective 
components of a physical education program, 
such as teamwork, consideration and respect for 
others, attention to teacher instruction, and 
attitude. 
• Creating Rubrics for Physical Education, by 
Jacalyn Lund, University of Louisville. Dr. Lund 
explains what rubrics are and gives some 
examples. It explains how to write a rubric, 
including hints and suggestions, and presents 
common problems associated with writing 
rubrics and how to avoid them. 
• Authentic Assessment in Games Teaching: 
The Came Performance Assessment Instrument, 

by Steve Mitchell & Judy Oslin, Kent State Uni­
versity. This tool identifies seven component of 
game performance, provides guidelines for 
effective data collection and interpretation in 
physical education setting, and provides 
examples of how practicing teachers have taken 
the tool and adapted it for use in their own 
settings. 

The intent of the NASPE Physical Education 
Assessment Series is to provide a resource in the 
form of a collection of current, appropriate, and 
realistic assessment tools for physical education 
professionals. This resource is being developed 
for physical educators teaching PK-12 students 
and for faculty preparing prospective physical 
education teachers. The series will be a forum 
for professionals to share their ideas and 
successes regarding innovative assessment 
strategies. 

The Series will continue to publish 
individual papers that may be purchased 
separately. Each paper will focus on a specific 
assessment topic (e.g., journaling, portfolios, 
game play recording tool) and will include a 

rationale for its use, how it might be used in 
practice, articulation to one or more of NASPE's 
standards projects where appropriate, and 
include an example of the assessment tool with 
sample forms. 

The NASPE Assessment Series is seeking 
papers developed by practicing teachers, 
college and university teacher educators, or a 
joint effort between these professionals. Papers 
will be reviewed and selected for the series by a 
panel of teachers and teacher educators. Anyone 
interested in submitting an article or who would 
like to join with another professional to develop 
one, please contact Deborah Tannehill, NASPE 
Publications Coordinator, at tannehdl@plu.edu, 
of write to her at: School of Physical Education, 
Pacific Lutheran University, Tacoma, WA 
98447-0003. 

Each paper is $1 0 for members and $1 3 for 

non-members; multiple-copy discounts are 
available. Call the AAHPERD publications 
department at 1-800-321-0789 to order or to 
find out current titles available. 
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--1 Jump Rope For Heart '1----
How Does AHA Use The 

Money Raised By 11Jump"? 
When thousands of dollars are raised through "Jump Rose For 

Heart" events, it is important to know that the largest percentage is 
allocated to cardiovascular research and education. In fact, over 30 
percent alone goes to research for heart disease, the nation's number one 
cause of death. also, over 30 percent is allocated to public and 
professional education - school programs, seminars for the public, and 
conferences for healthcare professionals. Next comes community 
programs such as the many "Women and Heart" conferences held 

throughout the state. The American Heart Association is proud to report 
that during the last fiscal year, only 7.8 percent went to fund raising costs 
in Indiana, a percentage way below the standards set for philanthropic 
charities. 

While students certainly enjoy the fun of Jump events, they are also 
learning that jumping rope is a good cardiovascular exercise. In addition, 
they learn about helping others as they raise money to fight heart disease 
and stroke. 

AAHPERD and AHA's Creation 
Twenty Years Young 

Twenty years ago the American Alliance for Health, Physical 
Education, Recreation and Dance joined with the American Heart 
Association to create an event which has become a phenomenal success. 
Today, more than 20,000 schools and 2 million children across the nation 
participate in "Jump Rope For Heart." 

The students have a chance to get their own hearts pumping while 
volunteering to help others by raising money for cardiovascular research 
and education. 

Now more than ever, programs like "Jump" are needed to teach 
children the value of physical activity and living a heart-healthy life. 
Studies have shown that up to a third of our nation's children are obese, 
that four million children have above-normal blood pressure, and 27 
million have high cholesterol levels. 

What better reasons could there be for participating in "Jump Rope 
For Heart"? 

Who's Who For 11Jumps" In Indiana 
Sandy Rodriguez With the popularity of the American Heart Association's "Jump 

Rope For Heart" increasing in Indiana, we thought it would help if we 
listed the persons involved throughout the state. Feel free to call nay of the 
following for information: 

Diane Heimberger 

Name 
Jane Pound 
Ann Acosta 
Sherita Brewer 
Melinda Kedick 

Phone Number 
(219) 258-4018 
(312) 543-4579 (cell) 
(219) 120-0050 
(312) 543-4575 (cell) 

Development & 
Field Support Dept. 

Youth Market Consultant 
Kurt Schneider 

Area 
Mishawaka 
area south of Ft. Wayne 
Fort Wayne 
northeast Indiana 

Sean Ferguson 
Jennifer Burk 
Tracy Ruda 
Don Lopp 
Angela Pool 
Cheryl Carlson 

Kathy Van Dusen 

American Heart Association 
Organizational Chart 

MWA Multi-State 
JRFH & HFH Task Force 
11 members- 3 states rep 

' 

' I 
llAHPERD ! lnAHPERD 

l 

(219) 689-9863 (cell) Gary 
(219) 258-4018 Mishawaka 
(812) 424-4464 Evansville 
(317) 876-4850 Indianapolis 
(317) 509-5189 (cell) Wabash Valley 
(812) 923-1605 Floyds Knobs 
(765) 853-5293 Muncie 
(317) 876-4850 southeast, south central, 

and east central Indiana 
(812) 424-4464 southwest Indiana 

Indiana AHPERD 
Board of Directors 

Indiana JRFH & HFH 
State Reps. 
Karen Hatch 

Elise Studer Smith l l 
I Indiana JRFH & HFH AHA Field Staff State Task Force rr State Task Force JRFH & HFH

Indiana Event Coordinators State Task Force

1 MAHPERD 
: l -·· 

JRFH & HFH
State Task Force 

Event Coordinators 
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Reviewed Artic le
Enhancing Self-Esteem 

a Direct Approach 
Dr. Valerie K. Wayda, Devin R i l ey, and Melanie Vaughan 

Bal l  State U n iversity 

Contact Person :  Dr. Valerie Wayda 
Bal l State U n ivers ity, School of Physical Education, 

HP 2 2 2 F, Mu ncie I N  47306 
(765) 285-2275 (work) (765) 285-8254 (fax) 

Author Notes 
This project was made possible through funding from 

Indiana Association for Health, Physical Education, Recreation 
and Dance and the National Association for Sport and Physical 
Education of the American Alliance for Health, Physical 
Education, Recreation and Dance. 

Many individuals assume that ch i ldren's self-esteem 
levels will automatica l ly improve as a result of part icipating in  
physical activity. Whi le th is goal is ideal, the real i ty may be 
very different. Practitioners need to carefu l ly  structure their 
programs to ensure the d i rect development of positive self­
esteem rather than assuming it wi l l  occur as a mere result of 
participation (or development indirectly). 

For the development of self-esteem, a ch i ld  needs to 
bel ieve that he or she is currently competent, successfu l, or has 
the ab i l ity to be either competent or successfu l with practice. 
If a ch i ld does not have th is  mind-set, regard less of the ch i ld's 
actual ab i l ities or competencies, then the ch i ld wi l l  probably 
develop negative self-esteem and withdraw or d isengage from 
the activity. Self-esteem can be enhanced when children are 
provided opportunities to explore their capabi l ities and master 
new ski l l s  (Bunker, 1991 ). Unfortunately, not a l l  forms of 
physical activity are structured in such a way as to enhance 
self-esteem. Envi ronments which are grounded in competition 
can actual ly underm ine a ch i ld's level of self-esteem because 
there are designated winners and losers, or ind ividuals 
denoted as ski l led and those who are not ski l led. 

If the d i rect enhancement of self-esteem is tru ly an 
objective, practitioners must orchestrate the environment in a 
manner which a l lows a ch i ld  to experience feel ings of success 
and competence. After a l l ,  if physical activity is to be the 
medium from which a ch i ld can develop positive self-esteem, 
then educators must close the gap between research and 
practice (Bai ley, 1988) by incorporat ing the se lf-esteem 
theoretical framework into thei r  programs. Therefore, the 
authors of th is paper felt  it was critical to develop a program 
based on the current l iteratu re. Spec ifical ly, Fox (1988) 
identified three programmatical issues which practitioners 

Abstract 
Se l f-esteem deve lopment i s  an i m po rtant 

o bjective of many phys ica l  ed u catio n  programs.
U nfortu nately, many i nd iv idua ls  do not systematica l ly 
b u i l d  it into the i r  c u rr icu l u ms.  The pu rpose of th i s  artic le 
is to q u ickly o utl ine  the key components of self-esteem 
theory and h ow these components can be employed
with i n  a fitness approach .  To conc l ude, a 10-week self­
esteem program wil l  be presented wh ich  has been 
i m p lemented i nto an ex i s t ing  after-schoo l  f itness 
p rogram for c h i ld ren (ages 8-10). 

need to consider for the d i rect development of self-esteem 
using a fitness approach . This paper wi II discuss each of these 
programmatical issues as wel l  as supporting l iterature, and 
then how this information was util ized to create a self-esteem 
program. Finally, the authors wi l l  describe a 10-week after­
school fitness program where the self-esteem program was 
implemented. 

Programmatical/Theoretical Issues 
The first programmatical issue deals with providing a 

sense of fitness competence (Fox). Self-esteem can be 
enhanced when a ch i ld bel ieves that he or she can be 
successful at a g iven task with practice. One way of insti l l ing 
th is mental ity in a ch i ld is to create an envi ronment which 
focuses on the process of becoming physical ly fit rather than 
the end-product. When teachers evaluate ch i ldren's fitness 
levels based on norms or percenti les, then they are teach ing 
the c h i ldren to eva luate the i r  fitness performances i n  
comparison to their peers (soc ial comparison). This approach 
can nurture the development of competition by creating a 
ranking system amongst the ch i ldren (e.g., "I'm in the 10th 
percenti le for card iovascular endurance. th is is better than 
most of my classmates.") . For unfit ch i ldren,th is  type of 
normative information cou ld  create a perception of 
incompetence no matter how hard he or she persists (e.g., "My 
percenti les are low, so I must not be very good .") .  I n  
comparison, i f  the teacher would focus on the  process of 
becom ing physical ly fit, ch i ldren would be encouraged to 
focus on task mastery and personal improvement. When 
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chi ldren make improvement in their fitness levels, three 
potential benefits could occur. Fi rst, the i r  self-esteem should 
improve s i nce they are becoming more competent or 
improving their  fitness levels. Second, ch i ldren may perceive 
that they have the abil ity to change th i ngs in thei r l ives. When 
ind ividuals feel empowered, they learn to take responsibi l ity 
for their  actions and attitudes. Thus, they tend to persist at tasks 
longer, wh ich ultimately strengthens the i r  bel ief that they are 
competent and successfu l .  And th i rd, ch i ldren can develop a 
positive attitude about physical activity. If ch i ldren perceive 
physical activity as important and someth ing which they can 
enjoy, then they may be more motivated to incorporated it into 
their  dai ly routines. 

One way of incorporat ing th i s  process-oriented 
approach is th rough a structured goal setti ng program. Setting 
goals, or establ ish ing a standard for how one wants to perform 
or improve, can fac i l itate the development of self-esteem by 
provid ing a series of successful experiences. For example, a 
ch i ld can set a goal of staying with in  one's target heart rate 
( H R) zone for at least 20 mi nutes. Once th is  goal i s  
accompl ished, the chi ld can reset the difficu lty level of the 
goal (e.g., 23 minutes). Although practicing the same tasks 
over and over again may not seem chal lenging, it can be if the 
ch i ld is conti nual ly striving to become better at the task (e.g., 
focusing on the process). 

The second programmatical i ssue Fox noted was 
educating participants about the importance of the activity and 
how it relates to thei r  general wel l-being. When ch i ldren 
understand the important rel ationsh ip between fitness an dai ly 
activities, then they might be more l i kely to practice better 
fitness habits. In add ition, chi ldren's perceptions about thei r  
competency can have a n appreciable influence o n  the value 
for fitness. After al l, why would a chi ld want to participate in 
an activity in  which he or she feels below average or 
incompetent? 

As part of th is component, Fox encouraged practitioners 
to educate beyond the classroom. For example, if the parents 
also understood the benefits of physical fitness and healthy
l i festyles, then they may be more l i ke ly  to reinforce such

concepts with the i r  ch i ldren. Ideal ly the parents might 
participate in  fitness with their  ch i ldren. But at the very least, 
perhaps they wou ld rei nforce them by encouraging a 
physical ly active l ifestyle. This approach has two potential 
benefits. F i rst, when ind iv iduals  (parents and ch i ld ren) 
understand the benefits of physical fitness, then they are more 
l i kely to participate or to make it part of the i r  dai ly routine. 
Second, an ind ividual's perceptions about fitness can have an 
apprec iable influence on h i s  or her self-esteem. Ch i ld ren can 
be taught that one way of feel ing good about themselves is by 
taki ng care of themse lves physica l ly. S i nce physical 
appearance is  a critical component of self-esteem, a low (or 
high) fitness level can impact a chi ld's feel ings of worth or 
competency performing fitness related activities. Thus by 
educating ch i ldren about the role of fitness and fitness 
strategies such as staying in one's target HR zone, identifying 
ind ividual differences (e.g., body sizes, maturization), and 
contro l l ing one's thought processes about fitness and exercise 
(e.g., positive self-talk, confidence) one can d i rectly impact a 
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chi ld's self-esteem development. 
Fox reported that the th i rd programmatical issue dealt 

with the practitioner creating opportu n ities for remed ial 
support. Once a ch i ld has been identified with low fitness, 
then specific strateg ies (e.g., goal sett ing) need to be 
implemented to remed iate the problem. Lack of physical 
fitness and obesity are commonly c ited facts in national 
pub I ications such as the National Center for Health Statistics 
(1991 ) . Concurrently, unfit or obese ch i ldren may have lower
levels of self-esteem due to th is stigmatization attached to their 
physical appearance or performance. 

Ch i ldren develop self-esteem based on information 
gleaned from social  interactions (Weiss, 1987). Reflected 
appraisals and social comparison are two important sources of 
information. Reflected appraisals occur any time chi ldren 
secure information from sign ificant others (parents, teachers, 
peers) regard ing the i r  approval or d i sapproval about a 
performance. Unfortu nately, the reflected appraisal may not be 
accurate. For example, as a chi ld performs a ski l l ,  perhaps the 
teacher did not respond affirmatively to the performance. 
Thus, the ch i ld  may interpret the nonresponse as a reflection 
of poor performance and lack of competency. Verbal feedback 
as wel l  as any type of objective information can be helpful in  
min imizing inaccu rate perceptions. 

The second source of information, social  comparison, is 
compi led as chi ldren perform a ski l l .  Ch i ldren continual ly 
compare the i r  abi l ities agai nst the abi l ities of their  peers for 
information about competency. Col lectively, both sources of 
information have a d i rect impact on the development of self­
esteem. If practitioners are interested in the use of physical 
activity to enhance self-esteem, then specific strategies which 
consider information emu lating from reflected appraisals and 
social comparison must be considered . 

Weiss (1987) has suggested several teaching strategies to 
deal with these issues. Fi rst, teachers need to closely mon itor 
the type and amount of feedback they are providing to the 
student s ince these statements can influence the ch i ld's 
perceptions of h is  or her competency. For example, when a 
c h i ld is successfu l at performing a task, compl iment the ch i ld's 
effort or abi l ity in completing the task. This type of feedback 
sends the message to the ch i ld that when one works hard and 
practices, one can be successful or competent. A second 
strategy is to mon itor the chi ld's attributions (reasons cited for 
success or lack of it) regard ing a performance. If a chi ld always 
rec ites l uck as the reason for the good performance, then 
correct the chi ld by indicating it was correct techn ique, good 
strategy or effort which contributed to the good performance 
and not l uck. By encouraging the chi ld to take personal control 
for his or her performance, the ch i ld is being taught to assign 
the correct attr ibution (cause) for the performance. Other 
strategies include the use of goal setting and the use of d ifferent 
instructional styles such as the ind i rect method. This teach ing 
strategy a l lows the ch i ld to be chal lenged wh i le progressing 
( improving) at h is or her own pace. 

Self-Esteem Program 
The self-esteem program was created based upon the 

work of Fox's ( 1 988), Weiss's (1987) and Sch i raldi 's (1993) 



work. The content of the program was based primari ly upon a 
1 25 day self-esteem program created by Sch i raldi  ( 1 993);

based on th is program several characteristics or themes were 
identified which contributed to self-esteem development (the 
process) . These characteristics inc luded reach ing goals, 
personal responsibi l ity, identity, self confidence, be ing friends, 
self talk, cooperation, and success. 

The del ivery of the content was based upon Fox's (1 988)

th ree program matical issues and the teach ing strategies 
recommended by Weiss (1 997). Content delivery was broken 
down into four d ifferent approaches. F i rst, the chi ldren were 
educated about the theme. This phase typical ly consisted of a 
brief discussion (e.g., what is the theme, provide examples of 
it) . Second, some type of hands-on activity (or reflection) was 
conducted related to the theme. For example, the ch i ldren 
were asked to identify characteristics of someone who had 
h igh self-esteem, and then to identify situations in which they 
themselves had h igh self-esteem versus low self-esteem. Or, for 
the goal setting theme, the ch i ldren were asked on a weekly 
basis to set a goal for approximately how many minutes they 
would spend in their target heart rate (HR) zone each week. 
Th is  goal time was then recorded onto goal sheets (see Figures 
1 & 2 for examples of a goal sheet and worksheet on goal
setting). Using HR mon itors, the ch i ldren's actual time spent in 
thei r  respective target zones was recorded for each class 
session and th is information was then transferred onto the goal 
sheet, which the ch i ldren received prior to setting anew goa l .  
Th i rd, the theme was reinforced by the instructors through 
verbal comments (e.g., raise your hand if you said something 
positive to yourself in  the last activity), or the activity/game 
was structured in a way that reinforced the theme (e.g., for the 
theme of cooperation, cooperative games were played) .  And 
fourth, word puzzles or searches were created for each theme. 
These were distributed to the ch i ldren at the end of the class 
session in the hopes that they would be completed at a later 
time to once again  rei nforce the theme and key concepts 
which supported it (see F igure 3 for an example of a word 
search). 

Si nce the fitness program was on ly th ree times a week 
for 60 mi nutes, the authors felt it was important to educate the 
parents about each of the themes so that they could educate, 
demonstrate and/or reinforce the themes outside of the fitness 
program. Information about each of the themes was compiled 
into a fl ier, and each week a copy of the fl ier was mai led to the 
parents of the c h i ldren partic i pati ng in the program. 
Information with in the fl ier included a brief description of the 
theme, how the theme impacted the development of self­
esteem, and examples of how the theme cou ld be rei nforced 
through physical activity, school work, or social  (fam i ly) 
activities. 

Implementation of the Self-Esteem Program 
The self-esteem program was broken down into weekly 

un its with each week (or un it) focusing on a d ifferent theme. 
Each week, the objective was to provide an overview of the 
theme, discuss how the theme related to each ch i ld and their 
participation i n  the program, and then rei nforce the theme 
through the fitness activities the ch i ldren participated in during 
the remainder of the week. The emphasis with in  a l l  of the 

physical activity was always on doing one's best, trying to 
improve, and having fun. In add ition, goal setting was taught 
on a weekly bas is s ince the fitness program was also geared 
towards improving ch i ldren's overa l l  fitness levels. 

Week One - Overview of Self-Esteem. Ch i ldren 
completed fitness assessments and were informed that the goal 
of the program was to improve in at least one of the three tests 
(flexib i l ity, muscu lar strength, aerobic endurance) . A general 
overview of self-esteem was presented with some discussion 
on how each of the themes impacted self-esteem 
development. 

Setting. Week Two - Goal Setting  Since improvement in  
physical fitness levels was a primary goal, the ch i ldren were 
taught the strategy of goal setting as a way of improving their 
fitness on a weekly basis. Specifical ly, the ch i ldren were 
taught about heart rate (HR) and the importance of staying in 
one's target HR zone for any type of cardiovascu lar benefit. 
They were then taught how to put on the HR monitors and 
how to read the information on the watch face (e.g., actual time, 
HR).  The ch i ldren were encouraged to periodical ly look at 
the watch face to determine if they were in their HR zone. Any 
ch i ld whose HR was too low was encouraged to work a l i ttle 
harder to get up into the HR zone. 

In add ition, at the beginning of each week (Monday), 
the instructor asked each ch i ld to estimate how much time 
they thought they would spend in their target HR zone 
(maximum of 1 80 minutes or th ree 60 minute sess ions for the 
week) . Once th is figure had been estimated, the students were 
asked to mark th is number on a goal sheet which looked l i ke 
a thermometer. The paper thermometer served as a visual 
ind icator of the ch i ld's goal for the week. 

At the concl usion of each activity session the watch was 
stopped, removed from each ch i ld's wrist, and then taken to a 
computer so the information cou ld be downloaded by one of 
the instructors. A printout was made of each ch i ld's HR during 
the week's activity sessions, which noted the actual amount of 
time the participant spent in h i s  or her H R  zone. This 
information was then transferred onto the paper thermometer 
as the actual time spent in one's HR zone. 

This format was completed every week regard less of the 
theme. At the start of each week (Monday), each partic ipant 
was g iven the previous week's HR printouts and completed 
goal sheet, and a new goal sheet for that week. The student 
was asked to compare the goal time (pred icted time in H R  
zone) and the actual time (the two l ines o n  the paper 
thermometer) . l f  the predicted I ine was above the actual I in, the 
research assistant tal ked about how good they should feel 
about reaching their des ignated goal .  Regard less of reach ing 
the goal or not, the instructor discussed how this information 
cou ld be used in setting thei r next dai ly goal (pred icted time in  
HR zone). 

In add ition, the instructors mon itored the student's new 
goal times to make sure they were real istic but chal lenging. 
Any ch i ld who had a goal time which did not appear real istic 
was encouraged to mod ify the goal (e.g. ,  increase or decrease 
the amount of t ime). This  process continued every week of the 
activity program. 

Responsibi l ity. Week Three - Personal Responsibility  After d i scussing
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why it is important for i ndividuals to accept responsibi l ity for 
both good and bad choices they make, emphases was placed 
on learn ing from those choices (or growth and development) . 
In order for the ch i l d ren to reflect on taking personal 
respons ib i l ity, a worksheet was created where the ch i ld ren had 
to identify three thi ngs they cou ld take responsibi l ity for in  
thei r l ives and how that m ight be seen positively. 

Identity. Week Four - Identity.  Every human being has thei r  
own un ique identify and that is what makes each individual 
spec ia l .  Emphasis was placed on the importance of  
accepting other people for thei r  un iqueness and how it may 
feel when people don't accept an individual 's un iqueness, etc. 
The ch i ldren were requ i red to identify three things that made 
them un ique; they were then encouraged to share these with 
the other ch i ldren. The ch i ld ren participated in a modified tag 
game where once a ch i ld  was tagged, the chi ld  had to identify 
a characteristic which made them un ique to enter the game 
aga in .  

Week F ive - Self Confidence. This week began by 
defi n i ng self confidence and d i scuss ing  why it was so 
important to feel confident. The relationship between setting 
goals  and one's motivation level were a lso d i scussed . Us ing 
worksheets, the ch i ld ren l i sted three th i ngs they were good at 
and shared them with the group. During the activities for the 
remainder of the week, the ch i ldren were encouraged to praise 
each other and themselves. 

Being Week Six — Being Friends. Since al l of the ch i ld ren 
stated they had friends and l i k e having friends, characteristics 
of a "good" friend were identified (e.g., polite, friendly, 
s incere) . Scenarios were read and the ch i ld ren had to identify if 
the ch i ld  was being a "good" friend and why (or why not). 
During the activities for the remainder of the week, the          
chi ld ren were continua l ly  encouraged to be a friend to others 
in the group, and several of the activities requ i r ed working 
with others. 

Week Seven - Self-Ta lk .  Emphasis was placed on the 
development of positive attitudes toward physical activities. 
The ch i ld ren were encou raged to say positive th ings to 
themselves s i nce these statements (bel iefs) can i nfluence m ind­
set and i ncrease self-confidence. After the ch i ld ren had 
identified three positive statements about themselves, these 
individual statements were rei nforced dur ing the weekly 
activities. For example, the instructor wou ld stop an activity by 
blowing a whistle three ti mes . This was a s ignal to the ch i ldren 
that they had to say out loud (or shout) thei r personal 
statement. Or, period ica l ly  the instructor would ask a ch i ld to 
identify one of h is or her positive statements. 

E ight Cooperation.  Week Eight - Cooperation. The week began by talk ing 
about why cooperation was important. For  example, jobs are 
much easier  if several  people work together. O r , 
relationships/friendships are more fun when both individuals 
share a common purpose. On the worksheet, the ch i ld ren 
had to l i st d ifferent ways they could cooperate with someone 
at home, at school ,  and in the activity program. All of the 
activities focused on group work and positive attitudes (e.g., 
modified kickball) .

Week N i ne - Success. Wh i l e  many i nd iv idua ls  
associate success with w inn ing, emphas is  was placed on 
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mod ifying the defin ition to inc l ude personal effort, pos1t1ve 
attitude, improving ski l l s, and trying hard. As the ch i ldren 
participated in  d ifferent activities, they were asked to raise 
their hands if they felt they had been successfu l ,  and then 
expla in  why or why not. The instructor tried to reinforce the 
broader defi n ition of success. The use of weekly goal setting 
also helped to rei nforce th is theme s ince each week the 
ch i ldren had to identify a goal (amou nt of time in H R  zone) .
Success was identified as any time a ch i ld  reached thei r  goal 
regard less of how that time compared to others in the program. 

Week Ten - Self Esteem . To concl ude the program, 
instructor went through a qu ick review of self-esteem and how 
each weekly them contributed to one's overal l  self-esteem .  
Si nce the final fitness assessment was a lso completed th is 
week, the ch i ld ren were encouraged to use the d ifferent 
themes during the testing sessions (e.g., encouraging a friend 
dur ing the s it-ups, saying positive statements to oneself dur ing 
the walk/run, setting a goal for how many laps one w i l l  
complete, etc . ) .  To conclude the program, an awards 
ceremony was held so that each ch i ld  cou ld receive a 
personal ized certificate which inc l uded thei r  picture and a 
positive statement about each ch i ld's participation in the 
program (e.g., the extra effort award because you never gave 
up) .  

Summary 
Si nce one objective of many physical activity programs 

is to enhance the self-esteem of its partici pants, practitioners 
need to carefu l ly structure the environment to ensure its 
development. Based upon the current self-esteem l i terature, a 
1 0-week self-esteem program was created and implemented 
with in  a fitness program. Over the 1 0  weeks, eight d ifferent 
themes or characteristics which make-up self-esteem were 
covered . In add ition, a variety of instructional strategies were 
implemented to either educate (e.g., i ntroduce or reflect) or 
demonstrate (practice, reinforce) each of the themes . 
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NAME _________________________

My goal for today is: _____________ minutes in my target heart rate zone.



Figure 2

Setting Goal Setting Worksheet. 

DL SE 
Lots of people set goals everyday. Mark McGuire and Sammy Sosa both set a goal to break 

Roger Maris' single-season home run record. Can you think of one goal that you would like to 

reach? If you write down your goal, and keep it where you can see it every day, it will help you to

remember to work towards your goal. 

Think of ONE goal that you would like to reach in school, at home, and at the fitness program. 

Write it down, and also write down one thing you can do to help you reach that goal. 

School 

Home 

Fitness 
Program 

Take your sheet home and tape it to your mirror or the refrigerator so that you can see it 

every day. Make sure you work towards your goals ! ! ! !  
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Figure 3 

Cooperation 

This weeks theme is COOPERATION! Cooperation is working together in harmony; 
everyone doing his or her fair share. By cooperating with friends, classmates, teammates, 
brothers and sisters, and mom and dad, you can get things done in a more timely fashion. You 
can also avoid some unnecessary arguments. So remember, be friends and work together. Use
teamwork to make your dreams work. 

Directions: match the letters to their corresponding numbers to "crack the code".

5 26 8 1 3  1 1 0  1 5  1 7  3 4 24 1 9  2 1 8  2 1  1 1  25 6 1 6  9 14 7 12 20 22 23 
A B  C D  E F G H I J K L M N  0 P Q R S T U V  W X Y Z 

8 2 1  2 1  1 1  1 6 5 9 3 2 1  1 8  3 1 6  9 1 7  1 24 1 22 3 10  

3 8 2 1  2 1  1 1  1 6 5 9 1 1 1  1 2 1  1 1  1 9  1 12 3 1 9  1 9  

1 9  3 2 4  1 2 1 3 12 3 1 9  1 9  8 2 1  21  1 1  1 6 5 9 1 

12  3 9 1 7  2 22 I O  6 3 1 1 8  1 3  16 

9 1 5 8 1 7  1 6 16 5 1 8  13  2 22 

8 2 1  2 1  1 1  1 6 5 9 3 2 1  1 8  3 1 6  

3 1 0  3 8 21  2 1  1 1  1 6 5 9 1 

1 9  3 24 1 2 1 .  

5 1 8  13 2 22 

1 0  5 2 3 19 22.

9 17 1 24 I 22. 

1 1  1 21 1 1  19 1 12 3 19 1 9  
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Appropriate Physica l Activity for Chi ldren: 
A comprehensive Report 
Purpose 

The purpose of th is  document is  
to p rovide m ea n i ngfu l physical  
activity gu ide l i nes for physical  
ed ucation teachers, c lassroom 
teachers, youth phys ica l  activity 
l eaders, ad m i n i strator, parents, 
physic ians, and a l l  others dedicated to 
promoting phys ical l y  active l ifestyles 
among c h i l d ren . Pr ior  to th i s  
statement, i t  has been commonplace 
to apply exercise gu idel i nes for adults 
and teenagers to ch i ld ren .  This report 
presents physical activity guidel i nes 
specifica l ly designed to m eet the 
developmental needs of ch i ld ren .  

The Rationale 
I n c l uded in the Surgeon Gen­

eral's Report on Physical Activity and 
Health are the fol lowing m ajor con­
c l us ions :  

• people of  al l  ages can benefit from
regu lar  phys ica l  activity. 

• sign ificant health benefits can be 
obta i ned by inc lud ing  a moderate 
amount of physical activity (e .g. ,  30 
m i n utes of brisk walk ing or  raki ng 
leaves, 1 5  m i n utes of  run n i ng, or  45 
m i n utes of p l ay ing  vol l eyba l l ) on  
most, if not a l  I d ays of  the week.
• a modest i ncrease in activity can
improve the hea lth and q u a l ity of l ife 
for most Americans.  
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• longer and more vigorous activit ies
can p rovide add i t i o n a l  hea lth  
benefits. 

• some of the p ro m i nent health
benefits of appropr i ate activ ity 
i n c l ude reduced risk of p rematu re 
morta l ity, lower r isk for heart d i sease, 
co lon  cancer, hype rte n s i o n ,  and  
d iabetes mel l itus .  

• other benefits i n c l ude improved
menta l  health, and improved fitness 
of the musc les, bones, and joi nts . 

• sedentary l iv ing i s  p romi nent i n
American among adu l ts a n d  is  i n­
c reas ing ly  apparent among teens .  

Other i m portant reports have 
documented the health and wel l n ess 
benefits or regu Ja r  physical  activity 
for adu l ts i n c l u d i ng Healthy People 
2000, w h i c h  out l i ned i m portant 
health goa l s  for our  n ation .  The fi rst 
chapter of Healthy People 2000 was 
ded icated to phys i c a l  activ ity 
because of the i mportant contri bu­
tion that regu l a r  phys ica l  activ ity 
cou l d  m ake to most Americans.  The 
American Heart Assoc i ation has now 
recogn ized sedentary l iv i n g  as a 
pr ima ry r isk factor for heart d i sease 
along with elevated b lood l ip ids, 
hypertens ion,  and smoki ng.  Clear ly 
the evidence supporti ng the benefits 

of phys ica l  activity is strong.  
The hea lth benefits of physical  

activ ity are most app l icable to ad u lts 
because it is in adu lthood that most 
hea lth p rob lems  assoc i ated w ith 
i nactivity are man ifested . Because 
ch i l d ren and youth do not man ifest 
the same symptoms as adu lts, some 
have q uestioned the need for active 
l ifestyles among c h i l d ren and youth . 
Evidence now exists to show that 
i nactive ch i l d re n  and youth a re l i ke ly 
to become i nactive adu l ts .  

S i nce most c h ro n i c  i l l n esses 
such as heart d i sease are a resu l t  of 
c u m u l ative u nhea lthy l ifestyles, w h at 
i s  done i n  c h i l d hood a n d  youth 
affects health and fun ction ing  l ater i n  
I ife. There i s  evidence that regu Jar
weight  bear ing activity can increase 
bone strength i n  youth . Peak bone 
m ass (the h ighest mass in the bones) 
is  ach ieved in the c h i l d hood years. 
Those who a re active ach i eve a 
h igher m ass thu s  have less l i ke l i hood 
of hav ing  low bone m ass 
(osteoporos is) l ater in l ife. F u rther 
there are i m med i ate benefits that 
come to c h i l d ren i n c l u d i ng fee l i n g  
good, a b i l ity to fu ncti o n i n g  
opti m a l l y, ab i l i ty to perform 
cha l l enging tasks, and e njoyment. 
Expend i ng calories in activity he lps 
promote fitness that i ncreases abi l ity 
to perform sports and tasks of d a i ly 
l iv ing as we l l  as to regu l ate body 



fatness. This fact is important given 
the i n c rease in fatness among 
ch i ldren and teens over the past two 
decades. 

Efforts to promote regu lar physi­
cal  activity among c h i l dren are 
supported by the Surgeon General's 
Report on Phys ica l  Activity and 
Health, Healthy People 2000, the 
Centers for Di sease Control and 
Prevention (CDC) i n  its "Gu ide l i nes 
for Promoting Physical Activity and 
Reduc i ng Sedentary L ivi ng  Among 
Youth", as wel l as other important 
scientifical ly based documents. J ust 
as the evidence i n  these docu ments 
have provided the rat ionale for 
appropr iate levels  of activity for 
adolescents (see Sa l l i s, et a l . ,  1 994), 
they provide a ration ale for 
promoting regu lar physical activity 
among elementary school ch i ldren. 

Applying Appropriate Activity 
Models to Children 

The fol lowi ng statements 
provide the bas is for the selection of 
the specific physical activity recom­
mendations made i n  th is  report. 

• The models used to determine
appropriate physical activity (exer­
cise) for adults are not necessarily 
the ones that are the most 
appropriate for planning activity for 
children. 

One model of exerc ise (often 
cal led the Exerc ise Prescr i ption 
Model) is appropriate for adu lts and 
those interested in h igh level per­
formance. Th is  model recommends 
conti n uous moderate to h igh in­
tens ity activity. Th i s  model is 
appropr iate for adu l ts and older 
youth i n terested i n  ath l et ic per­
formance but is not the best model 
for use i n  p l an n i ng activit ies of 
ch i ldren . For more i nformation con­
cern ing th is  model the reader is 
referred to the fol lowi ng reference 
(Corbin & Pangrazi, 1 994) .

• The Lifetime Activity Model used
to determine physical activity levels 
for adults can be modified to 
provide the basis for activity 
schedules for children and youth. 

The L i feti me Activity Model 
suggests that moderate activity 
accum u lated over most days of the 
week can be benefic ial to the health 
of most adu lts.  I t  u ses calor ic 
expenditure to provide an i ndicator 
of appropriate activity levels.  The 
recommendations in the Su rgeon 
General 's Report on Physical Activity 
and Health are based on th is  model,  
as are the recommendations i n  this 
position statement. 

The bas is premise of th is  model 
is that the tota l vol u me of physical 
activity performed in a period of t ime 
can provide a good i ndicator of the 
value of the activities performed. For 
adu l ts the activ ity req u i rements 
out l i ned in the Surgeon General's 
report (e.g., 30 m i n utes of br isk 
walk ing or raki ng leaves, 1 5  m i n utes 
of ru n n ing, or 45 m i nutes of p laying 
vol leybal l ) are based on 3 to 4 
kcal/kg/day or about 1 000 to 2000 
calories of energy expenditu re per 
week. The epidem iological research 
on which these va l ues are based are 
inc luded in the Surgeon General's 
report (see references) as wel l  as 
many of the other selected 
references. Greater amou nts have 
been recom mended for c h i ldren 
based on the reasons outl i ned in the 
fol lowi ng sections of th is  report. 

A recent consensus statement 
concern i n g  phys ica l  activity for 
adolescents recommended a 
m i n i m u m  of 30 m i nutes of moderate 
physical activity most days of the 
week and i nvolvement in more 
vigorous activity at least th ree days 
per week for 20  m i n utes. Th is  report 
uses one recommendation based 
pr imari ly on the L ifetime Physical 
Act ivity Model (30 m i n utes of 
moderate physical activity most days 
of the week) and one 
recom mendation based on the 
Exerc i se Prescr i ption Model (20 
m i n utes of moderate to vigorous 
physical activity three days a week) . 
The fi rst of the two recommendations 
is wel l  su ited to ch i ldren (5- 1 2)  and 
prov ides a bas i s  for the recom­
mendations made here. The second 
recommendation is appropri ate for 
adolescents (age 1 3+) but i s  not 
recommended for u n iversal  appl ica-

tion to you nger youth (see fol lowing 
section) .  

Because young ch i ldren are less 
i nc l i ned to vol u ntari ly select cont in­
uous vigorous physical activity, the 
L ifetime Physical Activity Model and 
its recommendations for the vol u me 
of activity as determ i ned by calories 
expended over a period of t i me 
seems most su ited for use with 
c h i ldren (see Corb in  & Pangraz i ,
1 994 for more deta i l s ) .  The 
recom mendations for 3 0  to 60 
m i n utes of activity (total vol u me) for 
ch i ldren and youth is s im i lar  to the 
caloric expenditu re recommenda­
tions for adu lts above and s l ightly 
h igher than the m i n i m u m  recom­
mendation made for adolescents by 
a panel of experts . T h i s  s l ight ly 
h igher recommendation as wel l  as 
the i n c l u s ion of an addit ion a l  
recommendation o f  more than 60 
minutes of activity on most days of 
the week is based on the fol lowing 
poi nts : 
• The adu l t  recommendations (and
the one for adolescents) are 
m i n i m u m  amou nts not opt ima l  
amounts .  Expenditure of 1 000 to 
2000 calor ies and u p  to 3 500 
ca lories per week g ives extra 
benefits. The recommendation of 
one hou r or more is with in  these 
l i m its : 

• C h i ldren are i n herently active.
Most young ch i ldren wi l l  perform 
we l l  more than m i n i m u m  amou nts of 
activity. As they grow older they 
become less active. Promot ing  
relat ively h igh activity levels (by 
vol u me) i n  ch i ldhood wi l l  provide a 
buffer when activity levels begi n  to 
decrease. 

• C h i ldhood i s  the t ime of ski l l
learn i ng. Ch i ldren and youth learn 
sk i l l s  t h rough i nvolvement i n  
phys ica l  act iv ity. O n l y  t h rough 
devoting t ime to these ski l l s  wi l l  they 
be learned wel I enough to use them
throughout l ife. 

• Calories expended in ch i ldhood 
and youth can help control body 
fatness, a problem of ch i ldren and 
youth as wel l  as adu lts . Ch i ldren 
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who expend calor ies when they are 
young are more l i ke ly  to do so l ater 
i n  l ife. With h igher calor ic intake a 
characteri st ic of modern society, a 
h igher calor ic output is perhaps the 
best remedy. 

• Adult  recommendations are based
pr imar i ly  on the energy expenditure 
necessary to reduce r isk of c h ro n ic 
d i sease asso c i ated w ith w h at i s  
common ly ca l led aerobic o r  card io­
vascu la r  fitness. It is i mportant for 
c h i l d ren and youth to experience 
activities in a l l  areas of the phys ica l  
pyrami d  and for a l l  parts of health 
rel ated phys i ca l  f itness, not j ust 
aerob ic  or card i ovascu l a r  fitness. 
Such a recommendation req u i res an 
addit ional  t ime comm itment. 

Important Concepts Relating to 
Physical Activity for Children 

To hel p  the reader better u nder­
stand some of the reasons  for the 
activity recommendations in the pre­
vious sections of th is  paper, some 
i mportant characteristics of ch i ld ren 
and youth of d i fferent ages are 
outl i ned . 

• Young animals, including humans,
are inherently active. 

You n g  c h i l d re n  are con­
s iderably more active than adu l ts .  As  
ch i l d ren grow o l der they are less 
l i ke ly  to be active. The most 
d ramat ic  d rops i n  act iv ity occu r
d u ring  the teen years. As a group,
adu lts a re l ess active than teens. 
G iven the opportun ity to be active, 
you n g  c h i ld ren w i l l  be. I f  
opportu n ities for activity i nvo lve­
ment decrease, so wi 1 1  activity for
people of a l l  ages . 

• Children have a relatively short
attention span compared to adults. 

With each pass i n g  year i n  
school, c h i l d ren and youth i ncrease 
the length of t ime that they can 
m a i nta i n  i nterest in any s pec if ic  
activ ity. Long d u rati o n  act iv i t ies 
typ ica l ly to not captu re the attention 
of young ch i ld re n .  

• Children are concrete rather than
abstract thinkers. 
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C h i l d ren need concrete reasons  
for pers isti ng  i n  an activity. If the 
reasons for do ing an activity are too 
abstract (future health for example) 
they a re u n l i ke l y  to conti n ue to 
perform it cons i stently. C h i l d ren and 
youth need concrete feedback and 
evidence of success in  activity if they 
are to persi st. 

• Children are active intermittently
and need frequent periods of 
recovery. 

The normal activity. patterns of 
c h i l d re n  are i nterm ittent.  They 
perform vigorous bursts of energy 
fol lowed by rest or recovery periods .  
A lternat ing burst of  energy fol lowed 
by recovery may, however, persist for 
long periods of t ime. This  pattern of 
activity is normal and may be a 
necessary cond ition for sti m u l ati ng 
opti mal growth and development. 

• The relationship between
physical activity and physical 
fitness is not strong in childhood 
and youth. 

Factors such as chronological  
age, phys io logical  age (maturation) ,  
and hered i tary p red isposit ion a l l  
greatly i nfl uence who w i l l  ach ieve 
h igh fitness scores. With c h i l d ren 
and youth the h ighest fitness tests 
scores are not necessari ly  present i n  
those who d o  the most phys ica l  
activ ity. Fa i l u re to meet comparative 
expectations, even after persi stence 
in activity, can be a reason why some 
c h i l d ren and youth do not persi st i n 
activity. 

• Physical activity is a significant
medium for learning for children 
and youth. 

You ng c h i l d re n  o bta i n
mastery of the i r  e n v i ro n ment by 
learn i n g  to perform phys ica l  tasks . 
F o r  exa m p l e, l e a r n i n g to w a l k  
prov i des some mob i l i ty a n d  control  
over the e nv i ro n me nt, m a n i p u ­
l at i n g  i m p l e m ents a n d  obj ects 
p rovides power and a means to 
ac h i evement .  T h e  c h a l l e n ge of 
m a ste r i n g  the phys i c a l  e n v i ro n ­
m e n t  i s  a p r i n c i pa l source o f  
effectance o r  i ntr i  n s i  c m otivat ion  
in  c h i l d re n  a n d  youth . 

• Many, if not most, of the skills
used in adult recreation and leisure 
are learned during the school years. 

Though it is never too l ate to 
l earn motor ski l l s many, if not most, 
of the ski l l s used i n  adu lt recreation 
and le i sure are learned early in l ife . 
People who do not learn these ski l l s  
i n  l ife a r  l ess l i kely to learn them and 
l ess l i ke ly to u se them.  

• High intensity physical activity has
benefits, but may reduce persistence 
among some people including 
children and youth. 

H igh intensity activity has been 
shown to have benefits in add ition to 
those from moderate activities such as 
I ifestyl e  activities. However, there i s  
evidence that h igh i ntensity activities 
may reduce adherence in some 
groups. For c h i ld ren these activities 
may be perceived as too d ifficu lt for 
the benefits received, espec ia l ly  if 
conti nuous partic ipation i s  i nvolved 
with l ittle t ime for recovery and rest. 

• Inactive children and youth are
much more likely to be sedentary as 
adults than children and youth who 
are active. 

Activity i n  c h i ld hood tracks to 
adu lthood to some extent but 
p red icti ng who w i l l  be active as 
adu lts based on activity in  c h i l dhood 
is  l ess accu rate than p red i cti ng 
i n activity i n  ad u lthood based o n  
c h i l d hood i n activ ity. C h i l d ren who 
are i nactive are very l i ke ly  to 
become i nactive ad u lts. 

• Self-efficacy (a feeling that you
can be successful )  in physical 
activity is one of the better 
determinants of l ifetime physical 
activity adherence. 

It has been shown that those 
peop l e  who th i n k  they can be 
s uccessfu l in physical  activity are 
more l i ke ly to be active. For th is  
reason it  i s  i mportant to bu i l d  
fee l i ngs of efficacy i n  activity early i n  
l ife. 

• Children and youth who have
active parents and family members
and who do regular activities with 
them are more likely to be active 



than those who ar not active in the 
family. 

Meet ing the gu idel i nes i n  th is  
paper wi l l  be more l i kely for c h i ld ren 
is  they come from active fam i l ies. 

• just as children and youth can
learn the habit of regular activity 
involvement, they can learn to be 
inactive if they are not given 
opportunities to be active when 
young. 

You n g  pupp ies are active. 
Those who grow up be ing active are 
more l i ke ly to be active as adu lt 
an i mals .  Puppies that are tra i ned to 
be i nactive through long periods of 
restricted activity become inactive 
adu l t  an i mals .  Ch i ldren can also be 
taught to be active or i nactive by 
l ifestyle. 

Phys ica l  Act iv i ty Sports 
Physica l  Act iv i ty 

D igest. 

Note: Some of the concepts 
described above were adapted from 
Corb i n ,  C . B .  and Pangraz i ,  R .P. 
"Toward an U n derstand i ng of 
Appropriate Physical Activity Levels 
for Youth", The President's Council 
on Physical Activity and Sports 
Physical Activity and Fitness 
Research Digest. 1(8), 1-8, 1994.

Summary Guidelines 
• Elementary school c h i ld ren should
accumu la te at least 30 to 60 minutes 
of age and deve l opmentally 
appropriate physical activity on all ,  
or most days of  the week. 

• An accumu lation of more than 60
m i nutes, up per 

encou raged 

minutes, and up to several hours per 
day, of age and developmentally 
appropriate activities is encouraged
for elementary school children.

• Some of  the  ch i ld's activity each

periods 

day should be in periods lasti ng  1 0  to 
1 5  m i nutes or more that i nc lude 
moderate to vigorous activity. Th is  
activity wi l l  typica l ly  be i nterm i ttent 
i n  natu re i nvo l v i n g  a lternat ing  
moderate to vigorous activity with 
br ief periods of rest and recovery. 

• periods i nactivity Extended periods of inactivity are
discouraged for children.d i scou raged 

• variety physical  
Physical  Activity 

Pyram id Pyramid is recommended. 

EXPAN DED G U I DELI NES 

Guideline 1 :  Elementary school 
children should accumulate at least 
30 to 60 minutes of age appropriate 
physical activity on all, or most days 
of the week. 

The previous sections of th is  
report (rat ionale, appropriate models 
of activity for ch i ldren, and concepts 
re lat i ng  to phys ica l  activ i ty for 
ch i ld ren)  prov ide the bas i s  for 
making th is  recommendation . It is  
appropr iate for c h i l d ren of 
e lementary school of a l l  ages. 

Guideline 2: An accumulation of 
more than 60 minutes and up to 
several hours per day of appropriate 
activities is encouraged for school 
aged children. 

For reasons out I i  ned i n  the 
rationale of th is  paper, ch i ld ren wi l l  
typ ica l ly  need to spend more than 30 
to 60 m i nutes of t ime in  activity each 
day. Activities of a physical nature 
shou ld  constitute a relatively large 
part of the ch i ld's day inc lud ing some 
periods that are more active than 
others. In a typ ical day it shou ld not 
be u n usua l  for the total t ime 
accumulated i n  physical activity to 
exceed 60 m i n utes and to total 
several hours. Th is  gu idel i ne u rges 
greater overa l l  t ime involvement for 
th is age ch i ld with total vol u me of 
act ivi ty emphas ized . The same 
suggest ions  as for the fi rst 
recommendation for th is  age group 
apply to this second recommenda­
t ion. 

periods 

Guideline 3 :  Some of the child's 
activity each day should be in 
periods lasting 1 0  to 1 5  minutes or 
more that include moderate to 
vigorous activity. This activity will 
typically be intermittent in nature 
involving alternating moderate to 
vigorous activity with brief periods 
rest and recovery. 

G u ide l i nes for adolescents 
recommend at least 20  m i nutes of 
conti n uous moderate to v igorous 
physical activity on at least three 
days of each week. Some vigorous 

activity is  recommended, it is more 
appropriate for younger ch i ldren (5-
9) than o lder  c h i l d ren ( 1 0- 1 2) .
Because typical activities of c h i ld ren 
w i l l  i nvolve sporad ic bu rst of energy, 
a greater t ime involvement rather 
than a greater in tensity of cont inuous 
i nvolvement i s  recom mended . 
Several (3 to 6 or more) activity 
sessions spaced throughout the day 
may be necessary to acc u m u l ate 
adequate activity t ime for elementary 
school ch i ld ren . It is  recommended 
that some of these periods be of 1 0 to 
1 5  m i n utes or  more i n  length ,  
alternati ng i ntermittent activity and 
rest. Cont i n uous moderate to 
vigorous physical act iv i ty periods 
last ing more than 5 m i n utes without 
rest or  recovery is rare among 
c h i l d ren  pr ior  to age 1 3 . I f  
conti n uous activity is  prescri bed for 
ch i ldren, the reasons for performing 
it should be wel l  establ ished and be 
made c lear  to the c h i l d ren  
performing them . 

Guideline 4: Extended periods of
inactivity are discouraged for 
children. 

More i nformation for th is  gu ide­
l i nes is contai ned is the sect ion 
wh ich fol lows. 

Guideline 5: A variety of physical
activities selected from the Physical 
Activity Pyramid is recommended. 

The Physical Activity Pyram id,  
a method of c lass ify i ng phys ical  
act ivi t ies, i s  u sed to c l ar i fy and 
elaborate on G u ide l i ne 5 .  I n  the 
fo l lowing  section of th is  report, each 
of the d ifferent categories of physical 
activity from the Phys ical  Activity 
Pyram id  wi l l  be d i scussed and 
appl ications for each of the two age 
classifications for ch i ld ren w i l l  be 
out! i ned . I n  general, the Physical 
Act iv i ty Pyram id  encou rages 
part ic i pation in activit ies from the 
lowest three levels of the pyram id  
with a greater emphasis on selections 
from activit ies lower in the pyram i d .  
Age, cu rrent f i tness l eve l ,  
deve l opmenta l l eve l ,  and other 
factors such as hered itary 
pred ispos it ion w i l l  determine  the 
opt imal  amou nts of act iv ity from 
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A variety of physical activities 
selected from the Physical Activity



different levels of the pyramid for 
d ifferent i nd iv idua ls  or groups of 
i nd iv iduals .  

L IFESTYLE PHYSICAL ACTIVITY 

Physical Activity Pyramid Level 1 :
Lifestyle Activities 

Activ i t ies that req u i re large 
m usc le act iv i ty done as part of 
typ ical dai ly routine are considered 
to be l ifesty le  physical act iv it ies. 
Examples of th i s  type of activity are 
walk i ng to or from schoo l ,  c l i mb ing  
the  sta i rs rather than us ing  the 
e levator, rak ing  the leaves, and doing 
chores aro u n d  the house that 
requ i res more than a l i ttle calorie 
expend iture. R i d i n g  a b icyc le  as 
transportation is an example, as are 
physical activit ies such as d i ggi ng, 
l ift i ng, and other phys ical  activities 
performed as part of da i ly  work. For 
ch i ld ren, active play i nvo lv ing large 
musc les i s  considered to be l ifestyle 
activity. L ifestyle activit ies are at the 
base of the pyramid because an ac­
c u m u l at ion of d a i l y  m i n utes of 
i nvolvement in these activities has 
been shown to have positive health 
benefits. These act iv ities are widely 
access ib le  and re lat ively easy to 
perform for people of a l l  ages. 

Recommendations for Lifestyle 
Activities for Young Children (5-9) 
• The greatest portion of accumu­
lated m i nutes of phys ical activity for 
c h i ldren of  th is  age wi l l  typica l ly  
come from I i festy le  act iv it ies.
L ifestyle  activities for th is  age i nc lude 
active p lay and games i nvolv ing the 
large musc les of the body. C l i mbi ng, 
tum b l ing, and other activit ies that 
requ i re l ift i ng  the body or relocating 
the body in  space are des i rable 
act iv i t ies when they can be 
performed safe ly. Act iv i t ies are 
typica l ly  i nterm i ttent i n  natu re rather 
than conti n uous (those done for long 
periods of t ime without stoppi ng). 
These activ it ies normal ly i nvo lve few 
ru les and l ittle formal organ ization . 
Lifestyle activities such as walk i ng to 
school ,  when appropriate, and bei ng 
i nvolved in chores around the home 
are a lso appropriate. 
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Recommendations for L ifestyle 
Activities for Older Children (1 0-1 2) 
• As with young c h i ldren, a large
portion of accumu lated m i n utes of 
phys ical  activity for ch i ldren of th is  
age wi l l  typ ica l ly  come from l ifestyle  
activit ies. L i festyle activit ies for th is  
age inc l udes active p lay and game 
i nvolv ing the large m usc les of the 
body. Activit ies are typ ical ly i nter­
mittent i n  natu re though th is  age i s  
more l i kely to be involved i n  con­
t in uous activ ities (those done for 
long  periods of t ime without 
stoppi ng) . L ifesty le activities such as 
wal k i n g  to school and be i ng 
involved i n  chores around the home 
are appropriate. 

Guidelines for Promoting Physical 
Activity in Schools & Physical
Education 

There are a number of th i ngs 
teachers can do to i ncrease the 
poss ib i l ity of students be ing "turned 
on" to activity. How fitness activit ies 
are taught contributes to the att itudes 
students develop about being  active 
for a l ifet ime. The fo l lowing  are ways 
activities can be promoted i n  the 
physical education sett ing.  

Provide Time for Activity m the
School Setting 

S i nce c h i ldren spend a large 
amount of their wak ing hours i n  
schools, i t  i s  reasonable to expect 
that school s  and physical ed ucation
can p lay a s ign ificant ro le i n  meeti ng 
the recom mendations i n  th i s  report. 
Regu lar  physical education programs 
(preferably dai ly) should prov ide a 
s ign ificant amou nt of the t ime i n  
activity necessary t o  meet the gu ide­
l i nes i n  th i s  report. In add it ion to 
phys ica l  ed ucation ,  opportu n it ies 
should be provided for ch i ld ren to 
part ic i pate i n  regu l ar phys ica l  
activity throughout the  school day, 
i .e. recess and short activity periods. 

Individualize Activities 
Lifet ime activity is a personal  

choice .  Students who f ind them­
selves u nable to perform exercises or 
not p lay certa i n  sports wel l  may not 
devel op pos it ive attitudes toward 

activity. Activity experiences shou Id 
be presented so you ngsters can 
determ i ne the workload that best 
su its the i r  needs. Too often, teachers 
set one dosage for a l l students such 
as the m i l e  run or 25 push-ups, on ly 
to see a large majority fa i l .  I nstead of 
speed and repetitions, use t ime to set 
workload and ask students to do the 
best they can with i n  the t ime l im it. 
People d i s l i ke and fear experiences 
they perceive to be forced upon them 
from an external source. Vol untary 
long-term exerc i se is more probable 
when i n d iv idua l s  are i ntern a l l y  
dr iven t o  d o  the i r  best. Activ ity 
experiences that a l low students to 
control the i ntens i ty of the i r  
workouts offer better opportun ity for 
development of pos it ive attitudes 
toward activity. 

Expose Youngsters to a Variety of 
Physical Activities 

Presenting a variety of activity 
opportun it ies avoids the monotony 
of doi ng the same routi nes week after 
week and i ncreases the l i ke l i hood 
that students wi l l  experience fitness 
activities they fi nd personal ly  enjoy­
able. You ngsters are wi l l i ng  to accept 
activities they d is l i ke if  they know 
there wi l l  be a chance to experience 
some they wi l l  enjoy in the near 
futu re. A year- long rout ine of 
"cal isthen ics and run n ing a m i le" 
forces ch i ldren, regardless of abi l ity 
and i nterest, to participate in the same 
routine whether they l i ke i t  or not. 
Avoid  potenti a l  boredom and 
negative attitudes by offering activities 
that wi l l  appeal to students regard less 
of abi l ity and ski l l .  

Focus Instructional Feedback On 
Process, not Product 

For too many years, feedback 
about activity has focused on the 
product of how many, how fast, and 
how d ifficu lt. Students, who were 
general ly l i m ited but fave the i r  best 
efforts, often received l ittle feedback.  
Instead of rei nforc ing  only students 
who score the h i ghest, d i rect 
feedback to students who are doing 
their  best. Some students wi l l  never 
be able to run as fast or perform as 
many repetit ions of exerc i ses as more 



gifted students, however, if they do 
the i r  best the activity is of great 
benefit to them . The process of 
act iv ity is bei ng  i nvo lved, do ing 
one's best, and part ic i pati ng  
regu l ar ly. Offer feedback that 
rei nforces such behavior. Provided in 
a positive manner, th i s  feedback can 
sti m u l ate ch i ld ren to extend the i r  
part ic ipation habits outs ide the 
confi nes of physical educat ion.  

Continue to Teach Physical Skills 
Physical  ed ucation programs 

shou ld  concentrate on teach ing  
physical  ski l l s .  Because of the strong 
concern for fitness and health, the 
ski l l  development portion of physical 
education i s  often sacrificed to a l low 
for i nc reased ti me for teac h i n g  
fitness . Physical education has two 
major objectives ; l ifetime 
health/fitness and ski l l  development. 
Ski l l s  are the too ls that many adu lts 
use to mai nta in  health and fitness. 
Many i nd iv idua ls  mai nta in  fitness 
through ski I I-based activities such as 
tenn is, badm i nton, swimmi ng, golf, 
basketbal l , aerobics, b icyc l i ng, and 
the l i ke. Students wi l l  have a much 
greater propensity to part ic i pate as 
adu l ts if they grad u ate fee l i n g  
competent i n  o n e  or more activities .  
School  programs m u st gradu ate 
students with requ isite entry ski l l s in  
a variety of  activities. 

Be an Active Role Model 
Appearance, att itude, and 

actions speak loudly about teachers 
and their  val ues regard ing fitness. 
Teachers who d i sp l ay physical  
vital ity, take pr ide i n  being active, 
part ic ipate in activities with students, 
and a re fit pos it ive ly  i nfl uence 
you ngsters to mai nta in  an act ive 
l ifestyle. L iv ing is part of teach i ng it. 
Take t ime to tel l  students why you 
choose to be active and what 
benefits you receive from such 
behavior. Share how you structu re 
activity i nto you r  da i ly  routi ne. 

Care About the Attitudes of 
Students 

Pu l l  students toward a l ifetime 
of activity rather than push ing them 
into a short term fitness experience. 

Too often,  adu lts want to force fitness 
on c h i ld ren in order to "make them 
a l l  fit." Short term fitness tra i n i ng 
does not equate to l ifeti me fitness. If 
you ngsters a re trai ned without 
concern for the i r  fee l i ngs, the resu lt  
is often ch i ldren who learn to d i s l i ke 
activity. Once a negative attitude is 
developed, it is d iffic u lt to change.  
This does not  mean that you ngsters 
should be a l lowed to avoid activity. 
It imp l ies that the phys ical activity 
exper ience be a posit ive one 
designed to teach students about 
the i r  personal  abi l ities. The activity 
experience works best when it is a 
cha l lenge rather than a th reat. A 
challenge is an  exper ience that 
part ic i pants fee l  they can ac­
compl i s h .  In contrast, a threat 
appears to be an imposs ib le u nder­
taki ng; one in which there is no use 
try i ng.  Whether an act iv i ty i s  a 
chal lenge or a threat depends on the 
perceptions of the learner, not the 
i nstructor. H e l p  students design 
activity goa ls  that are with i n  the 
rea lm of chal lenge. 

Teach Positive Approaches to 
Lifetime Activity 

Teachers want students to 
become fit i n  school and rema in  
active for a l ifet ime. A thread that 
should run throughout the physical 
education program is  enhancement 
of exerc i se self-efficacy. He lp  
students learn about the val ues of 
d i fferent  act iv it ies and how to 
develop personal workouts they can 
accomplish. When students 
successfu I ly  accompl ish activit ies,
they deve lop a system of self-ta l k  that 
looks at their exerc ise behavior in a 
posit ive l ife . Th i s  m i n i m izes the 
practice of se lf-cr i t ic i sm where 
students fa i l  to l ive up to their  own or 
others' standards. Particu lar  attention 
should be given to students who 
have spec ia l  needs such as those 
who are obese, i nactive, or possess 
physical or mental d isab i l ities. 

Promote Activity Outside the 
School Environment 

The school env i ro n ment 
restri cts the act iv ity level of 
you ngsters. They spend most of the i r  

ti me sitti ng i n  a c lassroom learn i ng a 
var iety of cogn i t ive sk i l l s .  The 
c l assroom of the physical educator 
must be expanded beyond the 
physical education lesson . Phys ical 
educators should show leadersh ip  i n  
coord inat ing and promoti ng activity 
experiences at the i r  schools .  There i s  
ti me for activity before, du ring, and 
after the formal school day. Lu nch­
hour i ntramura l  programs can be 
designed to help less able students 
become partici pants. Teach i ng active 
p layground games dur ing physical 
educat ion wi l l  g ive students 
activities to p lay dur ing the i r  free 
t ime.  Act iv ity at home can be 
encou raged th rough an act iv i ty 
mon itoring program. Students need 
to know about the many poss ib i l ities 
for activity outs ide of school such as 
com m u n ity recreat ion centers, 
YWCAs, and Boys and G i rls  C lubs .  

Consider L ifetime Activities that 
Endure 

Certa i n  act iv it ies a re more 
l i ke ly to be done outside of schoo l .  
There is some evidence that if  the 
fol lowing activity condit ions are met, 
exerc ise becomes pos it ive ly  
add icti ng and a necessary part of 
one's l ife. These steps imply that 
many i nd iv idua l  act 1v 1 t 1es l i ke 
wal k ing, joggi ng, h i ki ng, b ik ing and 
the l i ke are activities that students 
wi l l  use for fitness dur ing adu lthood . 

• The activity must be noncompeti­
tive; the student chooses and wants 
to do it. 

• It must not requ i re a great deal of
mental effort. 

• The activity can be done a lone,
without a partner or teammates. 

• Students must bel ieve in the val ue
of the exercise for improv ing health 
and general welfare. 

• Partic i pants must bel ieve that the
activity wi 1 1 become easier and more
mean i ngfu l if they pers ist. 
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--\Indiana Indiana Law ReviewReview] 
Mary E l l a  NOLDE, Mya Johnson, and 

Kath leen Andersen, P la i ntiffs­
Appel I ants,

v. 

B ruce FRANKIE ;  G lendale U n ion 
H igh 

School D i strict, Defendants­
Appel les 

No.  1 CA-CV 95-0475 .

Court of Appeal s  of Arizona, 
Div is ion 1 ,  Department C. 

May 1 , 1 99 7  

Introduction 
Former p u b l i c  h igh  schoo l  

students brought action aga inst their  
former track coach and school  d istrict, 
a l leging that the coach had sexual l y  
mo lested them w h i le they were 
students at the schoo l .  Years after the 
inc idents the p la intiffs c l aimed that 
they exper ienced emotiona l  p roblem. 
After cou nsel i ng the p la intiffs fi nal l y  
real ized what had  occurred . 

Complaint 
Former students c la i med that 

they were sexua l l y  molested w h i l e  
they were on t h e  track team a t  the 
p u b l ic schoo l .  The students stated that 
they acq u i red emotional  p roblems and
h ad to u n der go psych o l og ica l
treatment due  to the inc ident. Dur ing 
the ti me that they were at  the school 
the students fe l t  they were bei ng 
completely domi nated by the i r  coac h .  

T h e  school a n d  t h e  students 
shou ld  have exerci sed reasonable care 
and caution d ur ing th i s  s ituation that 
ar ise. 

Findings in the case 
1 .  Statute of l im itations for former  

pub l ic  h igh  school student's act ion 
aga inst their  former track coach 
and school d i str ict for sexua l  abuse 
a l l eged l y  perpetrated by coach  
w h i l e  they were students was  not 
to l led d u ri ng per iod in wh ich  
former students were a l l eged l y  
psycho log ica l l y  u nab le  to 
u n de rstan d  causa l  connection  
between the i r  emotional  p roblems 
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and coach's abuse,  as former 
students had been ab le t manage 
the i r  ord i nary da i ly  affai rs d u r ing 
such a per iod . 

Verdict of the court 
The court of Appea ls ,  

K le inschm idt, J . ,  he ld  that statute of 
l i m itat ions was not to l led d u ring the 
period in wh ich  former students were 
a l leged ly  psycho logica l l y  u nable to 
u nderstand cas u a l  con n ection  
between the i r  emotiona l  problems and 
coach's abuse.  

AFFIRMED 

Defin it ion of terms 

2. Defendant- the person defending or
denying; the party aga i nst whom
rel i ef or recovery i s  sought in an
action or  su it or  the accused i n  a
cri m ina l  case

3. P l a i nt iff- a person who br i ngs
act ion; the party who compla ins  or
sues  in  a c iv i l  action and i s  so
named on the record . A person
who seeks remed ia l  rel ief for an
i nj u ry to r ights; i t  des ignates a
comp la i nant.

4.  L i m itat ion- restr icti on or 
c i rcumspection; sett l ing  an estate 
or p roperty. A certai n  t ime a l l owed 
by a statute for br inging l itigation .  
The  p rovis ions of  state constitution 
are not a "grant" but a " l i m itation" 
of leg i s l at ive power. 

5 .  Appe l l ee- the pa rty i n  a cause 
again st whom an appeal i s  taken; 
that is ,  the party who has an i nterest 
adverse to sett ing as ide or reversing 
the j udgment. Somet i mes a l so 
cal led the respondent. It shou ld  be 
noted that a party's statu s  as 
appe l l ant o r  appe l l ee does not 
necessar i ly bear any rel at ion to h i s  
status as p la i ntiff or  defendant in  
l ower court. 

Risk Management Tip 
Sexual misconduct is a serious 

matter in any  case. It becomes 
i ncreas ing ly  sens it ive when m i no rs 

and schools become i nvolved . The 
o rgan ization that h i res the i nd iv idua l
can be he ld  l iab le for negl igence for 
not us ing reasonable care and caution 
when h i r i ng  peo p l e  at the i r  
organ ization (neg l i gent h i ri ng) .  Th i s
scenar io can  pa int a bad  p icture for 
the schoo l ,  d i strict, and the c h i l d ren 
that attend .  

1 . Students that feel that they h ave 
been sexua l ly molested must report 
i t  as soon as poss ib le .  

2 .  The school corporation shou ld  h ave 
a pol icy and procedu res in p lace to 
deal with sexua l  m i sconduct by 
employees or other students. 

3. The adm in i strators in  the school
d i str ict m ust make the students 
aware of s ituations l i ke this that can 
occu r. 

4 .  Sexua l  m i sconduct has  no p lace i n  
schoo l s .  It  i s  imperative t h e  schoo l 
corporat ion take ser ious  t he i r
respons ib i  I it ies to p rotect students
from such happeni ngs. 

5 .  If the employee i s  accused of sexua l  
m iscondu ct, the  ad m i n i strator 
shou l d  p l ace that e m p l oyee on  
leave of  absence with pay u nti l the 
s ituation is resolved. 

6 .  Adm i n i strators m u st take the 
necessary action to fi nd  out the 
truth if a s ituation ar ises i n  the past, 
p resent, or futu re. 

7 .  Arrange l ectures for the students 
and  coaches on the i s sues  
su rround i ng sexual  m isconduct wi l l  
better educate them o n  th i s  subj ect. 

8. I t  shou ld  be mandatory that each
coach a n d/or teacher  attend a 
workshop on sexua l  m i sconduct. 

Cas i nd ra L. H i mmel stein ,  Master's 
degree student major ing in sport 
management, I nd iana State U n iversity, 
and Coach at DePauw U n ivers ity, 
Greencastle, IN  

Thomas H .  Sawyer, Ed.D. ,  Professor, 
and  Coord i nator :  G radu ate Sport 
Management Program, Department of 
Recreat ion and Sport Management, 
Indiana State U n iversity, Terre Haute, IN  
47809, (81 2)237-21 86, fax (81 2) 2 3 7-

4338, pmsawyr@scifac. indstate.edu 
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Conj erence Location 
Hilton At The Grand Wayne Center 

1020 South Calhoun 

Fort Wayne, IN 46802 

Conference Inquiries 
Contact: Tom Sawyer 

Indiana AHPERD Conference 

Coordinator 

Dept. of Recreation and Sport 

Management 

Indiana State University 

Terre Haute, IN 47809 
Phone: (812) 237-2186 
FAX: (8 12) 237-4338 
E-mail:  

pmsawyr@ scifac.indstate.edu 

Registration Inquiries 
Contact: Nick Kellum 

Indiana AHPERD Executive 

Director 

School of Physical Education 
IUPUI, 901 W. New York St.

Indianapolis, IN 46202-5 193 
Phone: (3 17) 274-2248 
FAX: (3 17) 278-2041 
E-mail : pkellum@iupui.edu 

Exhibitor Inquiries 
Contact: Tom Sawyer 

Indiana AHPERD Conference 

Coordinator 

Dept. of Recreation and Sport 

Management 

Indiana State University 

Terre Haute, IN 47809 
Phone: (812) 237-21 86 
FAX: (812) 237-4338 
E-mail : 

pmsawyr@ scifac.indstate.edu 

N o v e m b e r  1 8 - 2 0

0 l 0th Annual Adapted Physical Education Workshop

0 Participation (wear activity clothes, bring your swimming suit)

0 Activity Sessions held in Fort Wayne YMCA

0 Fitness Activities (aerobics, circuit training)

0 Dance Gala

0 Awards Luncheon

0 Health Issues

0 Jump Rope for Heart Programming Ideas

0 Be recognized as a professional who 11walks the talk"

0 New topics, New speakers, New issues

0 Exciting meetings for student professionals sponsored by the Council of

Future Professionals (CFP) 

0 Registration - 4:00 - 7:00 pm Thursday, 7:30 am - 2:30 pm Friday, 
7:30- 1 0:00 am Saturday 
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TENTAT I V E P R O G RAM L I S T I N G  
Tentative Programs for FRIDAY 8:30 a.m. - 12:00 p.m. 

Fun Stuff in the Health Classroom 
Baby Think It Over 
Student Victimization: Strategies for Managing Violence in the 

Classroom 
Starting an Elementary Ski Club (Snow Skiing) 
Do It Daily in Physical Education Part II 
Integrating Physical Education and Academics Through 

Obstacle Courses 
JRFH/HFH: Creating A Successful Event/Best Practices 
Integration of Health into Physical Education: Use of 

Technology Module Teaching Stations 
Problems and Solutions: Fitness Objectives and Assessment for 

the 2 1 st Century 
Liability Issues in Physical Education: Implications of Court 

Decisions on Teaching 
Body Conditioning/Enhanced Stretch 
Curriculum Enhancement/Language Arts/Creative 

Movement/Interdisciplinary Education 
Arts Education in Public Schools: Arts United/ Arts Leadership 

Initiative 
Grant Writing for Beginners: Steps to Success Workshop 
Monkey Business: Using Experiential Activities in the 

Classroom 
Pre-School Adapted Physical Education 
A Brief Overview of Autism 
Autism and Movement Differences 
Indiana State Water Safety Week: Ideas You Can Use 
Games and Drills for Young Competitive Swimmers 
The "ULTIMATE" in Physical Education 
Pediatric Exercise Physiology 
Sexual Harassment: How To Prevent It and How To Stop It 
Higher Education: Roundtable One: Small College 

Administrators 
Authentic Technology in Physical Education 
Sports Injury Risk Management and the Keys to Safety 

Tentative Programs for FRIDAY 1 2 : 15 p.m. - 5:00 p.m. 

Adolescent Pregnancy 
Osteoporosis 
Grief at School 
Cooperative Games with the Multi-Colored Balls 
Yes, You Can Work With Your Music Teacher ! (Since Your 

Curriculum Does Overlap) 
What Makes Your Elementary Physical Education Program 

Special-Going Above and Beyond 
Elementary Assessment: Making Connections 
Demo Team: Learn From the Jumpers 
Fun Jump Rope Drills to do with Classes or Teams 
Jump Rope Games and Activities for the Playground 
Roundtable Discussion: Middle School Physical Education 
Introduction to the Sports Education Model (Volleyball) 
Physical Education Proficiencies 
Modern Dance: Master Class 
Student Research Presentation/Poster Sessions 
Finding Funding for Your Program 
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Portable Initiatives for the Classroom 
Recreation for Elementary and Middle Schools 
Outdoor Recreation Opportunities :  Wilderness Trips 
3 Ingredients for Success in Adapted Physical Education: 

APENS, Project Prepare and Skyline Chili 
Cooperative Activities in Adapted Physical Education 
At-Risk Aquatics: The B SU HEAD START Swim Program 
Challenge Education for Students with Special Needs 
Fun and Games-Ideas for Hosting A Water Carnival 
Implementing Automatic External Defibrilation Into Your 

Aquatics Program 
Higher Education: Roundtable Two: Large College/University 

Administrators 
Getting to the "Grassroots" :  Reorganization of the State and 

District Organizations to Improve "Grassroots" Services 
Indiana LANSE: How to Survive Coaching. Program Revisions 

and Highlights 
How Indiana Teachers (K- 1 2) Are Using Technology 

Tentative Programs for SATURDAY 8:30 a.m. - 1 : 15 p.m. 

CARE 
Smoking Cessation/Tobacco 
Asthma and Exercise 
Kin-Ball Activities For All 
Assessment Ideas for Elementary Physical Education 
How To Have a Positive Jump-Learn From the Best! 
Space Shuttle Adventure 
Get In The Game ! 
Ballet 
Creative Movement/Body Stories 
Irish Step 
Jazz 
Psychological Climate and Effect on Coach's Approval of 

Athletic Behavior 
Flag Football: Football Skills Without TEARS, Injuries and Cost 
Helping Families of Students with Disabilities understand the 

Importance of Physical Activity 
Providing Transition Programs for Upper Level Students with 

Disabilities 
Creative Ways to Assess Students with Disabilities 
M.O.V.E. In Your Physical Education Activities 
Adapted Physical Education: Workshop for Systematic 

Application in Schools Aquatics 
Roundtable Discussion 
Aquatic Exercise-Walk The Talk 
Using Synchronized Swimming Skills As An Instructional 

Strategy in Teaching Learn To Swim Classes 
ABC's of Beginning Golf Instruction 
Distance Education: The Future Is Now 
Right to Privacy: 25 Years of Litigation. Where Are We Now? 
Technology Gadgets You Can Use (Other Than Computers) 
World Wide Web Resources/ Activities for HPERD Instructors 
Nutrition Application in Education 
Incorporating Cooperative Learning into H.S.  Physical 

Education 
Creatine Use in H.S. Athletics 
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IAHPERD Conf ere nee Information 

Win a �  2000 Indiana AHPERD Conference 
by pre--regi,stering for the 1 999 Conf ere nee . 

A drawing will be held at 1 : 20 on Saturday afternoon . 
You must be present to win . 

Registration 
The best and least expensive way to register for the 

conference would be to mail the attached pre-registration form 

to Nick Kellum at the address listed on the form. The deadline 

for pre-registration is November 2 (postmarked). 

Non-members can register by paying the higher, non­

member fee. They may pre-register or pay the on-site 

registration fee. 

Registration at the conference will be located in the Hotel 

Foyer. It will be open Thursday evening from 4:00 to 7 :00 and 

beginning at 7 : 30 on Friday and Saturday morning. 

We Read Your Comments 
As a result of the conference evaluations that were 

submitted last year, we have made a change in order to offer 

you more programming. For those not attending the Awards 
Luncheon, several sessions will be added. 

Awards Luncheon 
The Awards Luncheon is scheduled for Friday, November 

1 9th at 1 2:00. A ticket for the luncheon can be purchased in 

advance for $ 1 0. Be sure to check "awards luncheon" on the 

Pre-Registration form and include the fee when you write your 

check. Tickets must be ordered in advance to ensure seating. 

The Awards Luncheon will include special awards for our 

teachers of the year, student awards, and other association 

awards. Plan to attend, to support your friends and colleagues. 

Dance Gala 
The Dance Council is currently planning a Dance Gala for 

late Friday afternoon. Plan to attend this session after 

attending the all-conference social. 

Traditionally this has been an outstanding show which 

features local students as well as dance majors or clubs from 

many of our colleges and universities. 

Starting Times 
Conference sessions will start at 8:30 each morning. Most 

sessions will be 1 hour long with fifteen minutes between 

sessions to facilitate moving from one session to the next. 

Sessions will continue to 5 :00 on Friday. Saturday sessions 

will finish at 1 : 1 5 .  

The Friday schedule will finish with an all-conference 

social from 5 : 30-6:30. Participants will then have an 

opportunity to go to a dance sponsored by the Dance Council. 

Be sure to plan to attend Saturday sessions. We saved 

some of the best for Saturday. You will find other worthwhile 
programs on Saturday. 

Hotel Registration 
The conference hotel is the Hilton At the Conference 

Center. The deadline to receive the conference rates is 5 :00 pm 

on October 1 8 .  Reservations should be made by calling 2 1 9-

420- 1 1 00. Be sure to identify yourself as attending the 

IAHPERD Conference to get the special rates. 

Mini Grants Session 
Dr. Groombridge will be holding two mini-grant sessions. 

Those interested in obtaining an Indiana AHPERD Mini-Grant 

should attend one of these sessions-see program for further 

details. 
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Threshold to Transformation in Millennium 2000 
1 9 9 9  I n d i a n a  A H P E R D C o n fe re n c e  R e g i s t ra t i o n  F o r m  

Pre-Registration 
(must be postmarked on or before Friday, November 1, 1999) 

Professional 

Student* 

l\ilember $50 
Non-member $90 

l\ilember $15 
Non-1\ilember $25 

Awards Luncheon $10 
(Friday, November 14) 

1999-00 l\ilembership Dues 
Professional 
Student* 

Adapted Workshop 
(Pre-conference) 

$20 
$10 

$30 

Spouse/Significant Other $25 
Retired Professionals N/C 

Total Submitted 

Badge and Membership Information 
PLEASE PRINT! 

County _________________ _ 

_______________ _ 

City/State/Zip ----------------
___________ _ 

_______________ _ 

_______________ _ 

_______________ _ 

Make Checks Payable to IAHPERD 
Mail registration form and fees to: 

Nick Kellum, Executive Director 
IUPUI School of Physical Education 
901 West New York Street 
Indianapolis, IN 46202- 5 1 9 3  

* Student Rates for undergraduate and full-time graduate students, and receive a T-shirt 

On-Site Registration: 
(Two day only) 

** no T-shirt 

Professional Member 
Professional Non-member 

$55 
$85 

Student Member 
Student Non-member 

$ 1 5* *  
$30 

H O T E L  R E S E R VAT I O N S
® 

Hilton 
Fort Wayne 

Convention Center 

For Reservations Call 1-800-HILTONS 

IAH PERD Nov. 1 8-1 9, 1 999 

$79.00 Single/Double 

All  room reservations must be guaranteed by credit card, or a deposit equal to one night's 
accommodations. Guarantees will be credited to the last night of your confirmed reservation.
Deposits will be refunded if cancellation is received 24 hours prior to arrival. 

Name 
_____________________ _ Rooming With __________________ _ 

Address _____________________________________________ _ 

C ity ------------------------- State 
________ _ Zip ---------

Phone ________________ _ Arrival Date _______ _ 
Departure Date 

__________ 
_ 

Cut Off Date October 1 8. 1 999 Check In Time: 3:00 p.m. Check Out Time: 1 1  :00 a.m.

At the cut off date, Hotel wil l  release the unreserved rooms for general sale. Any reservation received after the cut off date will be accepted on  a space or rate available basis. 

All reservations made by rooming list will be automatically guaranteed for late arrival by your organization. If guests identified on the rooming list do not check in, your 
organ ization will be charged one night room rate. 

A Deposit Enclosed $_______________ _ Credit Card # __________________ _ 

Exp. _____________________ _ 

FORT WAYNE HILTON DOWNTOWN, 1 020 S. CALHOUN ST. , FORT WAYNE, I N  46802 
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Name ___________________________________________________________

County _________________________________________________________

Street Address ___________________________________________________

City/State/Zip ____________________________________________________

School or Business Name _________________________________________

Home Phone ____________________________________________________

Work Phone _____________________________________________________

E-mail Address ___________________________________________________



--1 KEEP ON RUNNINC . . . f----1 --
New Ideas for outdoor Distance Runs 

for Elementary Children 
Cathy Caldwe l l  

Phys ical Education Instructor, K-4th grades 
Shamrock Springs Elementary School 

Westfield, I nd iana 

The theme for the 1st grade is "Running Through the 
Jungle!" 
The teacher leads the adventure with palms of hands 
patti ng the thighs (sou nds l i ke run n ing), stat ing a phrase 
with the c lass repeating the phrase. 

Teacher: "Runn ing th rough the j u ngle" and then the class 
repeats 
" It's a great day!" . . .  the c lass repeats 
"Al l set?" . . .  c lass repeats 
"You bet ! "  . . .  c lass . . .  
"Looking for a l ion ."  . . .  c lass . . .  
"Let's go." . . .  c lass . . .  
"That way." . . .  c lass . . .  

C h i ld ren run with the teacher to a designated l andmark, an 
existing natural landmark or a cone. U pon reach ing the 
dest ination, cont in ue the phras ing :  

"Shh" . . .  
"He's over there" . . .  
"Taking a rest" . . .  
"He's so beautifu l"  . . .  
"Cood bye l i on" . . .

"See you another day" . .  . 
"Let's f ind an elephant!" . .  . 
"Al l  set?" . .  . 
"You bet ! "  . .  . 

Run to a new dest inat ion. Contin ue i n  you r  outdoor space 
looking for g i raffes, h ippos, zebra, monkeys. You can take 
breaks on th is  sunn ing safari  with stretch ing and pretend ing 
to  have a snack of  bananas . J u st crease ph rases about 
stretch ing and healthy snacks. I t  i s  easy to get .25 m i le+ of 
d i stance covered . End the run with : 

"Time to go home" . . .  
"Good bye j ungle" . . .  
"See you another day" . . .  
" It's been great! "  . . .  
"We had a good workout" . .  . 
"Our heart is beat ing fast ! "  . .  . 

Emphasize that the safari  ru n is to 'd iscover' an imals  and 
not to run in fear. If t ime permits start the run with a 
geography lesson of where these an imals  l ive. We often 
assoc iate Afr ican an imals  on ly with a j u ngle environment. 
Look at p ictu res of the African terra in  and an imal  hab itats 
to see that grassy plans are common for some an ima ls  and 
rai n  forest j u ngles are common for other an imals .  So, your 
open ing ph rase may be "Runn ing through the p la ins ."  
Having spent a month i n  Kenya and taking photographs of 
a l l  the exq u is ite an ima ls, I enjoyed sharing my experience 
and photos with the ch i ld ren.  After viewing p ictures, 
ch i ld ren can then ' imagine' as we embark on the journey. 

The theme for the 2nd grade is "Taking a Journey!" 
Contin u ing to inc lude a geography lesson in our  run, 
beg in  with a map of the U n ited States and the c lass 
identifies from ou r home in Westfield, I nd iana.  We head 
south on th is  jou rney. On the map we identify cross i ng the 
Ohio R iver i nto Kentucky, then to Ten nessee to o u r  
destination, The Great Smokey Mounta ins  a n d  then home. 
It i s  i nteresti ng to view p ictures of the beautifu l mounta i ns 
so we have a v is ion of our  desti nation.  S igns with the above 
landmarks are posted on cones a long the desi red cou rse. I 
designed our  route to be . 3 3  of a m i le; the course can be 
designed for any d i stance that you des i re .  C h i ld ren ru n at 
the i r  own pace. You w i l l  see than some ch i ld ren w i l l  want 
to run the cou rse twice. 

The theme for the 3rd grade is "Continuing the Journey!" 
Let's go west! This  .25  m i le  course was identified by 
ru n n ing to I l l i no i s, c ross i ng the M i ss i ss ipp i  R iver to 
M issour i  to v is it the c ity of St. Lou is  and it's landmark, The 
Arch, and then home. We ran th i s  loop twice. The 
poss ib i l it ies are end less for creating new journeys! 

A group project for students in 4th and 5th grades cou ld be 
mapp ing the i r  own jou rney and presenting to the c lass new 
d iscoveries about a state, country, or c ity. H opefu l ly the 
ru n n i ng d i stances w i l l  also i ncrease to meet our objective 
of improved CVP endurance. 
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The articles for this series have been reprinted with permission of (3), 
June 1 997 (ISSN: 1 045-4853) by Human Kinetics Publishers, Inc. 1 607 North Market Street, 

P.O. Box 5067, Champaign, IL 6 1 820-2200. 

-----II Assessment series f---1 --
Teaching Elementary Physical Education,] 

Ma nag ing  Assessment Data : 

Recently, you became very excit­
ed about assess ing student learn i ng. 
Dur ing the past 9 weeks, you've given 
a number of c lass q u izzes, homework 
ass ign ments, and recorded several 
s k i l l  o bservat ions .  Now you a re 
neari ng the end of the marki ng period 
and you need to calcu late grades for 
a l l  6,9 1 0  of you r  students. 

Y I KES ! ! ! ! ! ! ! !  
I m u st ad m it the m ost 

chal lenging aspect of assessment is 
managing student data. H owever, with 
the he lp  of a computer you can 
effic iently and effective ly  manage al  I 
you r  student assessment d ata.  
Educators with access to an i ntegrated 
software package such as Clari sWorks 
or Microsoft Works have the necessary 
too l s  for des ign i n g  the i r  own 
assessment management system.  A 
basic understanding of the spreadsheet 
a n d  d atabase programs of yo u r  

software i s  a l l  you need to set u p  you r  
system.  

The spreadsheet i s  an electron ic 
worksheet that comp i l es student 
assessment d ata. S p readsheet p ro­
grams not o n l y  perform n u meric 
calcu lat ions; they can a lso produce a 
variety of charts and graphs based on 
the assessment d ata. As the data 
changes, the charts and graphs are 
automatical ly  u pdated . G raph ing and 
chart ing assessment data provides a 
great v i sua l  means for teachers, 
students, and parents to track 
academic progress. 

The database is  l i ke an electron ic  
i ndex card fi le and provides a means 
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The Big Iss u e !  
by Suzann Sch iemer 

for col lecting, organ iz i ng, and retriev­
i n g  i nformat ion on each of you r  
students assessment activit ies. With a 
database, you can rap id ly  find, sort, 
and pr int i nformatio n .  I n  add it ion,  
database sorts can be used for creating 
l i sts and mai l  merging.  

If  you are not computer savvy, 
you can purchase a comprehensive 
assessment management software 
package. C lassMaster and EasyG rade 
Pro are two packages for educators. 
Whether you are des ign ing you own 
or purchasing a predesigned program, 
you r assessment management system 
shou ld  enable you to prov ide 
accu rate, u p-to-date assessment 
i nformation to students and parents. 

There are several essential com­
ponents of an assessment management 
program:  rostering and activity tem­
plate, sort ing options, scor ing options, 
and d i sp l ay capab i l ities. You w i l l  want 

to be fam i l iar with the capab i l i ties of 
each of these components when 
design i ng or pu rchas i ng assessment 
management software. 

Rostering 
An important feature in an assess­

ment management system is the student 
i nformation template. A template pro­
vides you with a series of empty l i n ked 
text frames for fi l l i ng in i nformation.  
Student templates a l low you to fi l l  in 
information on each of your students, 
and they may include the fol lowing text 
frames : student name, student identi­
fication n u m ber, parent/guard ian,  
address, phone number, b i rth date, and 

special  i nformation/comments. Student 
templates provide the teacher with 
i nstant access to important student 
i nformation. In add ition, you should 
select a program that enables you to 
create dup l icate rosters for the same 
c lass.  Th i s  featu re saves you from 
reentering al I of the student activity 
data when creating a new class roster. 
There are two ways the physical  
educator m ight use th is  feature:  

• when creat ing a new roster for the
same class of students, but d i fferent 
activities w i l l  be used (new marking 
period with the same students); 

• when c reat ing  a new c lass of
d i fferent students who w i l l  be requ i red 
to complete the same activities as the 
cu rrent c lass (e.g . ,  rotation i nto an 
aquatics program for 9 weeks). 

Activity Defining Capabilities 
Another u sefu l featu re i s  an 

act iv ity i nformat ion tem pl ate. Th i s  
template conta ins  i nformatio n  regard­
i ng the actual assessment activit ies 
such as :  assessment activity name, 
type of assessment (e.g.,  q u iz, home­
work),  d ate completed, m ax i m u m  
n um ber o f  po i nts, o bjectives/out­
comes/standards assessed, and com­
ments. Once aga in  the teacher has 
i nstant access to pert inent assessment 
i nformation that may be helpfu l d u ring  
conferencing.  

Sorting Capabilities 
There are t imes when you w i l l  
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need to sort you r  assessment data. For 
example, you may need an a l pha­
betized c l ass l ist or a l i st ing of point 
tota ls ach ieved by the students in the 
c lass. Programs that sort information 
by student d ata and assessment 
activity data are very benefic ia l . 

Student d ata sorts i n c l u de :  
a lphabetical sort by the students' last 
names, n umerical sorts by students' 
identification numbers, n umerical sort 
of students' po int  tota ls ,  or a 
n umerical sort of po i nt tota ls for a l l  
assessment activity sorts, i nc lud i ng a 
c h ronolog ica l  arrangement of 
assessment activit ies based on the 
entry date group ings of a l l  assessments 
of the same category (qu i zzes, 
homework, observations, etc . ) .  

Scoring Capabilities 
Depend ing on you r  school/d is­

tr ict you may need to c a l c u l ate 
students' assessment d ata based on 
raw points or percentages. And if you 
are scor ing in percentages, you may 
wish to weight d ifferent activit ies. 
When scori ng with raw poi nts, the 
fi na l  score i s  determ i ned by d iv id ing  
the total number of  poi nts scored on 
a l l  activities by the total n umber of 
poi nts poss ib le .  Percentage scor ing 
ca lcu l ates the percentage of each 
assessment activity and then 
c a l c u l ates the com b i n at ion of a l l  

weighted . 
Many predes igned p rograms 

provide the teacher with both options 
for ca lcu lat ing students' scores. 

Display Capabilities 
The most powerful feature of an 

assessment management program i s  
the capab i l ity to  actua l ly  view the 
students' assessment d ata. In Order to 
maintai n  the confidential ity of other 
students' scores, you w i l l  need a 
p rogram that can d i sp lay s i ng l e  
student data. With th is option you can 
show one student's assessment data i n  
a student-parent-teacher conferenc ing 
situat ion.  However, there are ti mes 
when you may wish to d isplay a graph 
comparing the student's scores with 
the c l ass. For this type of viewing you 
w i l l  need a program that can d isplay 
the student's performance on a s i ngle 
activity and al l  activit ies, and d isp lay 
the c lass average. 

Two other  h e l pfu l d i sp lay  
featu res you  might be  i nterested i n  are 
the program's abi l ity to d i sp lay the 
stud ent's tota l score and  the 
appropr i ate letter grade and/or 
symbo l ,  and  a p rogram that can 
rep lace students' names with student 
identification n u mbers. 

In add ition, there are several 
extra components that you may wish 
to inc l ude i n  you r  c l ass management 

• a school calendar in order to keep
attendance records; 
• an option for d ropping the lowest
activity score(s); 
• an option for grades of incomplete 
that w i l l  not be i nc l uded i n  scori ng; 
• an option for stor ing not for grade 
scores. This featu re is important when 
you want to keep a record of students' 
performance on activities that are not 
i ntended to be ca lc u l ated i nto a 
student's fi na l  grade (e.g., physical 
f itness test scores, p reassessment 
data); 
• an o pti on for estab l i s h i n g  a
password to p rotect you r  fi les; 
• an option for perform ing hypo­
thetical assessment score projections 
that w i l l  a l low students to project 
outcomes. This is espec ia l ly  he lpfu l 
for answeri ng the "What score w i l l  I 
have to make on the next test to br ing 
u p  my grade?" questions.  

And fi na l ly, you need a program 
that a l lows you to easi ly ed it (u pdate­
change) i nformation saved i n  the fi les.  
With the help of a computer and the 
r ight software you can become 
exc ited about assess i n g  student 
learn ing  and managing the student 
assessment data . 

assessment activ ity percentages as program. 

Assessing  a nd G rad ing  
M idd le  School  students 

I n  many m i d d le schoo l physical 
ed u cat ion p rograms, we h ave 
forgotten the i ntended p u rpose of 
grad ing and  i nstead use it as a means 
of p u n ishment or  rewards. G rad i ng of 
t h i s  k i n d  s ho rtc ha nges stud ents, 
whereas a thoughtfu l assessment p lan 
i s  l i ke l y  to c u l t i vate h i gh-order  
th i n k i ng and problem so lv ing  
capacit ies.  You may put a lot of 
energy i nto your teach i ng, but on ly  

by Bonn ie  Mohnsen 

assessment can tel I you if the  stud ents 
are l earn i ng. 

Assessment Tools 
Trad itiona l ly, physical  educators 

Sample Open-Ended Questions 

1 .  N a m e  o n e  of the move m e nt-re lated activ i t ies i n  the a n c i ent wor l d .  
What i nfl uence  h a s  th i s  act ivity h a d  o n  m od ern-day games a n d  
sports? 

2 . Name three s im i larities between soccer and speed-a-way. How can
these s i m i l ar i t ies  h e lp you l ea r n  speed-a-way i f  you a l ready k n ow
how to p l ay soccer?
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Sample Log Entry Prompts 

1 .  Mai nta i n  a record of y o u r  health-re l ated fitness test scores a long w ith
the phys ica l  activities you perform o u t  of school  over [a des ignated 
per iod of t ime .  

2 .  Partic ipate i n  a variety of l ab s ituatio n s  i nvo lv ing  [ m an i p u l at ives 
(e.g., release the ba l l  at var ious  angles, rel ease the ba l l  after 
i nvo lv ing  vario u s  body segments)] and reco rd you r  resu lts . 

have based assessment and grad i ng 
on standard ized motor ski l l  tests for 
accu racy and d i stance; on written 
tests of ru les, h istory, and strategy; 
and on physical fitness tests. With the 
move toward sta n dards-based 
curr icu l ums, physical educators have 
begun to use a lternative assessment 
too l s, i n c l u d i ng structu red 
observations, written tests with an 
emphas is  on open-ended q uestions, 
student l ogs and j o u rn a l s, role 
p lay ing and s imu lations, research and 
reports, and projects. 

Authentic assessment goes one 
step further by req u i ring students to 
use alternative assessment too ls  in 
chal lenges for which they must apply 
sk i l l s, knowledges, and attitudes to 
" real world "  situations that reflect the 
ambigu ities of l i fe .  It is important that 
the assessment, regard less of type, 
provides students with relevant and 
t ime ly  feedback that focu ses on 
strengths and aspects of the i r  per­
formance that may need improve­
ment. Moreover, authentic assessment 
tasks are more l i ke ly  to motivate 
students, because the value of the 
work goes beyond the demonstration 
of competence in school and relates 
to the i r  l ives and futures. 

physical education in which you can 
see so m uch of what students l earn, 
structured observations provide a key 
assessment tool .  Teachers, peers, or  
students themselves can observe and 
assess performance of motor sk i l l s, 
exerc i ses, and demonstrat ions  of 
appropriate socia l  i nteraction ski l l s, 
i nc lud ing he lp ing a peer to l earn a 
new s k i l l .  When assess i ng 
performance based o n an 
observation, use a checkl ist, a rubric, 
or  a s imple counting system, such as
number of encouragements. I n  some 
situations, it i s  appropr iate to use 
severa l assessment too l s .  F o r  
example, students may fi rst assess 
themse lves, then have a peer val id ate 
the i r  observations.  On ly  then is the 
teacher brought in to make a fi nal  
assessment. 

Written Tests 
I n  o rder to assess cogn itive un­

dersta n d i ng, wr itten tests are st i  1 1  
appropriate too ls .  a sh ift has taken 
p lace, however, away from true-false, 
mu ltip le  cho ice, match ing, and fi l l ­
i n-the blank questions and toward 
essay and open-ended q uestio n s .  
Other subject area educators often 
refer to th is  change as "beyond the 
bubble"-beyond fi l l i ng in a 
Scantron sheet-to us ing h igher-order 
th ink ing ski l l s  to answer q uestions .  
A lthough true-fa l se, mu lt ip le choice, 

match ing, and fi l l - in-the-b lank q ues­
tions are someti mes sti l l  appropriate, 
we must sh ift our  emphas is  to essay 
and open-ended q uestions .  

Student Logs and Journals 
U se student l ogs and journals to 

docu ment the accompl i sh ment of 
standard s  that re l ate to the 
performance of physical activity and 
fee l i ngs surrou nd ing the experience. 
Logs and journals  d iffer from open­
ended and essay q uest ions in that 
students record the i r  fee l i ngs or d ata 
i nstead of answer ing  a s i ng le  
question .  I n  situation where l ogs and 
jou rna ls  are kept, students either 
bring the i r  own notebooks and pens 
to c lass w ith them, or  the teacher 
stores the notebooks for them. 

Students can a lso mai nta in  a 
journal where they describe events 
and feel ings. Jou rnal writ ing i s  
especial l y  effective after a cooperative 
learning or social ski l l  activity, and 
al igns wel l  w ith the fifth national 
standard : Students can describe the i r  
abi l ities to  demonstrate certa in  social  
ski l l s  as wel l  as the fee l ings aroused by 
part ic i pat ing as an active team 
member. Th rough the journal writi ng 
process, students can document their  
own growth over time as wel l  as 
develop goals for future growth . 

Role Playing and Simulations 
Putt ing students into role-playing 

situations and s imulations begins the 
authentic learn ing and assessment 
process. For example, some students 
may be confi ned to chairs to play the 
ro le of persons who are mobi l ity­
impaired, wh i l e  other students find 
ways to inc lude these students i nto 
d ifferent sports or activities. 

The grade l eve l and u n it 
standards (benchmarks) set the stage 
for assessment.  I n d eed, if you r 
standard s  are w ritten so that they are 
observable, measurable, and requ i re 
evidence of students' abi l it ies to 
c reate new knowl edge or app l y  
motor ski l l s  in  new s ituations, then 
you may construct assessment tool s  
relative ly eas i l y. I n  fact, the too ls  
shou ld  be self-evident. 

Sample Journal Entry Prompts 

Structured Observations 
In a subject area such as 
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1 .  H o w  do you feel w h e n  you part ic i pate in a phys ica l  activ i ty after a
stressfu l event i n  you r  l ife? 

2 .  Descr i be a situation w he re you encouraged anothe r  person du ring  a 
phys ica l  activity. How d i d  it m ake y o u  fee l  



Other role-p lay ing assessment 
activities i nc l ude ask ing  students to 
reso l ve s i m u lated confl i cts, c reate 
perfo r m ances for s i m u l ated 
gym nast ic meets, practice dances for 
s i m u l ated rec ital s, partic ipate i n  a 
" s i m u l ated on-campus"or ienteer ing 
exper ience, and part i c i pate in  a 
round of golf by us ing h u l a  hoops for 
the holes, long j u m p  puts from sand 
traps, and benches for obstacles. 

Reports 
A common element of real - l ife 

work is the abi  I ity to research a top ic
and write a summary. Student reports 
have been a featu re of edu cation for 
the l ast centu ry; h owever, it  i s  
becom i ng i ncreas i ngly important for 
students to be able to search through 
a variety of resou rces (CD-ROMs, 
books, the I nternet) and fi nd the most 
accurate, up-to-date i nformation on a 
top i c .  Because i nformat ion  i s  
doub l i ng yearly, the ava i labi l ity of 
i nformation i s  not the i ssue; the issue 
i s  select ing the most appropr iate and 
accu rate i nformatio n .  

Research i s  a v i ab l e  o ptio n  
related t o  each n ational  standard that 
has a cogn it ive component. Student 
reports provide an ideal arena for 
i nterd i sc i p l i nary efforts, s i nce the 
l anguage arts teacher can ensure that 
students learn to search the I nternet, 
f ind i nformation on C D- ROMs and i n  
books, and conduct i nterviews.  You,  
i n  tu rn, can provide students with 
spec ific resou rces and gu idance to 

Rubric Scoring Guidelines 

6-F u l ly a c h i eves p urposes of  the 
task. 

5-Accom p l i shes the p u rposes of 
the task. 

4-Com pl etes the p u rposes of the 
task s ubstantia l ly. 

3-Pu rposes of the task n ot fu l ly 
ach i eved . 

2-0 mits i mportant p u rposes of 
the task. 

1 -Fai l s  to ach i eve p u rposes of 
the task .  

Sample Projects 

1 .  C reate a new game, and teach  it to a s m a l l  g ro u p  of peers . 

2 .  Design a brochu re o n  the phys ica l  act ivity opportu n it ies i n  you r
c o mm u n ity. 

com p l ete the i r  researc h .  Students 
then produ ce documents to share 
w ith the rest of the c lass.  

Projects 
Projects that take student reports 

one  step fu rther req u i re students,
worki ng a lone or  in sma l l  groups, to 
c reate p resentat ions  from the i r  
research i n  conj u nction w ith or  i n  
p l ace o f  wr i tten reports . These 
presentat ions can be in the form of 
v i deo, m u lt i m ed i a  ( u s i ng a 
computer), chart, speech,  demon­
stration, pub l ication,  or  l esso n .  

B oth research reports a n d  
projects requ i re a great deal o f  t ime. 
Yet through them, students not on ly  
l earn i n  depth i nformation about thei r  
top i cs ;  they a l so learn t i m e  to 
resou rce management, soc ia l  sk i l ls,  
tec h n o log ica l  s k i l l s, and research 
s k i l l s-the process s k i l l s  that students 
w i l l  need to know i n  the next centu ry. 

Rubrics 
N o w  that you ' re u s i n g  

alternat ive too ls  a n d  revi ew i ng the 
resu lts they produce, how do you 
grade or  assess the qua l ity of these 
resu lts? As educational  reform has 
taken root i n  the area of a lternative 
and authentic assessment, rubrics (or 
scor ing gu ides) have emerged as a 
cons i stent and fa i r  m ethod that 
exp I i c it ly states what students a re 
expected to ach ieve. 

A rubric i s  s i m i l ar to a score 
awarded by a d iv ing or gym nasti cs 
j udge i n  that it provides a description 
of various qua l itative levels  of per­
formance on a spec if ic task o r  
p roduct. A wel l -wri tten rubr ic  
represents a p icture of  what the  fi nal  
product looks l ike. Although you can 
defi ne any n u m be r  of q u a l i tative 
l evels, a range of 1 -6 (with 6 being 

ideal)  i s  most comm o n .  Typ ical ly, 
teachers consider scores of 4, 5 and 6
as meet ing the m i n i m u m  standard 
cr i te r ia .  R u br ics n ot o n l y  i nform 
teachers, they a n swer students' 
concer n :  How good i s  good enough? 

The Role of Grading in Assessment 
G rad ing req u i res the selection  

and d i sp lay of  a fi na l  symbol to  com­
m u n icate the resu lts of assessment. 
But if you base you r  grad i ng on 
standards, identify and u se a lternative 
assessment too l s, and set clear c riter ia 
for each letter grade, then you can 
move toward a lternat ive assess­
ment-even if you a re req u i red to 
ass ign a s i ngle grade represent ing 
student learn ing i n  phys ical  educa­
tion i nstead of prov id ing a rubr ic for 
each standard in physical  educatio n .  

U nfortu nate l y, some phys ica l  
educators are  sti l l  g iv ing grades based 
on var iables other than grade level 
standards (benchmarks) . These vari­
ab les, i n c l u d i ng attendance, 
tard i n ess, s howering, and d ress i n g  
out, sti 1 1  account for a m ajor  portion
of a student's grade in phys ica l  
educatio n .  A l though you n eed to 
add ress these i ssues, you should not 
consider them when calc u l at ing the 
phys ic a l  educat io n  grade. Some 
schools and d i str icts g ive a work­
hab its grade, perhaps a cooperat ion 
grade, as wel l  as a phys ical  educat ion 
grade. Use th i s  type of forum to grade 
issues not d i rectly related to atta i n i ng 
phys i c a l  educat ion  standards .  
Certa i n l y  as you beg i n  to understand 
the many d ifferent methods and too ls  
ava i l ab le  for assessment, you' l l  a lso 
beg in  to recognize the l i m itat ions of 
cal cu lat ing the phys ical  education 
grade based o n  attendance and 
dress ing out. 

When bas i n g  grades o n  
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standards, you m ust fi rst decide 
w hether a l l  standards are c reated 
equal . If you r  ph i l osophy holds that 
al I standards are, i n  fact, c reated
equal  and there are 1 0 standards,
then each standard contributes 1 0% 
to the total grade. If, however, you 
bel ieve that Standard 1 is s ign ificantly 
m o re i m po rtant than the other 
standards, then perhaps Standard 1 
contr ibutes 28% and the other 9 
standards contribute 8% eac h .  Th is  i s  
strictly a ph i losophical issue, s i n ce 
once you calcu late the fi na l  grade, 
the grade w i l l  e ither equa l ly  reflect al l 
the standards o r  be b iased by one or  
more standards, depen d i n g  o n  the 
weight given to the standards.  

This  i s  the i nherent weakness in  
grad ing :  It  i s  i m poss ib le to determ i ne 
an appropr i ate fi n a l  grade that 
represents an i nd iv idual 's wide range 
of ab i l ities in 1 0  different areas. Let's
l ook at a student who receives a C in
physical educat ion .  Th is  part icu lar  
student excels i n  m otor ski l l  (A), has 
m i n i mal  u nderstand ing of m ovement 
concepts (D), part ic ipates da i ly  in
phys ical  activ ity (A), and has the 
worst soc ia l  sk i l l s  in the c lass (F). You
average out  these abi l it ies and report 
to h is or her parents that the i r  c h i ld is 
a C student. I n  real ity, th is  tel l s  the 
parents n oth ing  about the i r  c h i ld's 
strengths and weaknesses rel ated to 
physical  educatio n .  

Once you dec ide whether o r  not 
a l l  standards are c reated equal ,  your 

second major  dec is ion i s  whether or 
not to g ive u n it grades. If you decide 
to, you may w ish to assign a grade for 
each u n it standard .  Then, at the end 
of the year, average a l l  u n it grades 
i nto a fi na l  grade.  You may a l so wish 
to g ive one grade for each grade level 
standard, perhaps ass i g n i n g  o n e  
m aj o r  p roject for each standard 
regard less of the n u m ber o r  type of 
i nstruct iona l  u n its you've covered 
dur ing  the year. You may wish to 
assign one grade per u n it or every 
other u n it rel ated to each standard .  If 
you g ive more than one grade for a 
grade level standard, then you m ust 
average those grades to fi nd the f inal  
grade for each standard .  Then you 
calcu late the grad ing  period's fi na l  
grade based on the standard grades. 

Use one or more assessment 
too l s  to co l l ect d ata o n  student 
progress for each standard .  For  
examp le, when deter m i n i ng the 
grade for Standard 3, you may s i m p ly 
requ i re that students turn i n  l ogs that 
c h ro n i c l e  part1 c 1 pat ion  in d a i l y  
act iv it ies .  When determ i n i n g  the 
grade for Standard 1 ,  however, you 
may take i nto cons iderat ion a wide 
var iety of g rades (o r  rubr ics)  o n  
var ious  m otor o r  sport sk i l l s .  Of 
cou rse, one k ind  of assessment too l  
may p rovide d ata for more than o n e  
standard .  F o r  example, you m ight 
ass ign students a project to assess 
how wel I they perform a m otor ski 1 1  
(Standard 1 ) . They, i n  turn, analyze

the i r  own performances, then 
deve lop ideas for i mprovement based 
on b iochem i cal pr inc ip les (Standard 
2) .  

G rad i n g  based o n  the ach ieve­
ment of clear ly stated grade level 
standard s  i nforms pare nts and  
students of  what you expect and the 
progress students are m a k i n g .  
F u rtherm o re, g 1 v 1 n g  students 
feed back on the i r  projects and 
performances as  soon  as  poss ib le  
motivates them to  perform wel  I o n
the next assessment. U lt imately, you 
can use authentic assessment and 
appro p r i ate grad i ng to establ i sh  
accou ntab i l i ty. At a t ime when 
accou ntab i l ity i n  educatio n  is  at a 
p rem i u m ,  take th is  respon s i b i l ity 
ser ious ly. 

Bonnie Mohnsen, PhD, is the physical education 
and integrated technology coordinator for the 
Orange County (California) Department of 
Education. Among her other accomplishments, 

she is the president and programmer of Bonnie's 
Fitware and the author of Teaching Middle 
School Physical Education (Human Kinetics, 
1997). 
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Sample Rubric for an Overhand Throw 

6-Performs the co rrect tec h n i q u e  fo r an overhand th row i n  ga me- l i ke s i tu at i o n s .  

5-Performs t h e  correct tec h n i q u e  fo r a n  accu rate ove r h a n d  th row a t  a var iety of 

d i stances .  
4-Pe rfo rms the correct tech n i q u e  for the ove rhand th row in  a c l osed e n v i ro n ment .  
3-Mov i ng towards the correct tec h n i q u e  fo r the ove r h a n d  th row. 
2-Performs an i n correct ove r h a n d  th row when req uested to do so by the teacher. 

1 -Random ly attem pts an  overhand th row. 
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A Multi-Outcome, 
Al l crade Unit 

We are excited to present th is  
wonderfu l un it that w i l l  meet many 
objectives i n  the cogn itive, psych­
omotor and affective domains .  
Furthermore, th i s  u n it is relevant and 
practical for a l l  grade levels, K-col lege. 

At fi rst g l ance, one's fi rst 
i mp ress ion may be that we are 
presenting a hoax, s im i lar  to the too­
hard-to-bel ieve infomercia ls  seen on 
late n ight televis ion .  The un it we are 
about to present is not a hoax and is i n  
fact a tried a n d  proven un it that has 
been i n  p lace for twenty years. 

Learn i ng to l ive and work with 
people from a l l  walks of l ife, often 
cal led mu lti-cu ltural experiences, is 
one strong outcome of th is u n it. Social  
comm itment i n  the form of service 
learn i ng is becom i ng more and more 
s ign if icant as we hope to return 
compass ion and understand ing to our  
c h i l d ren . In  h is  abstract, " I U PU I  
Facu lty Development Workshop, 
Learn ing Through Service", Dr. Robert 
G .  Br ing le  l i sted s ix  categories of 
activities for a service learn ing u n it. 
Those six a re :  1 )  part ic i pation i n  
organ ized service, 2 )  meets real
com m u n ity needs, 3) coord i n ation 
between school and agency, 4) fosters 
c 1 v 1 c  respons i b i l ity, 5 )  en hances 
academ ic curr icu l um, 6) structured 
time for reflection.  This u n it certa in ly  
meets those criter ia .  

In the physical  educat ion 
c u rr i cu l um,  the newest plan i s  to 
organ ize around the wel l ness concept 
in a p rogram's activ i t ies .  Cardio­
vascu lar fitness, coord ination, sense of 
belonging are a few of the desired 
goals  of a sound physical education 

By Ed Sch i l l i ng 
Ass istant Professor, I U PU I, 

901 W. New York St. 
Ind ianapol is, I N  46202 

and 
E l i se Studer Sm ith 

curricu l u m .  Vigorous physical activity 
is part of this p lan .  The American 
H eart Assoc iat ion (Wi n ter, 1 999)

presented benefits assoc i ated with  
reg u l a r  phys ica l  act 1v 1 ty. These 
benefits i nc luded : i mproves c i rcu la­
tion, i ncreases H D L  (good) cholesterol ,  
he lps control weight, he lps reduce 
b lood p ressu re i n  some peop le, 
reduces r isk the of heart d i sease & 
stroke, reduces anxiety and depres­
s ion,  he lps  control d iabetes, and 
boosts energy. 

The "Mu lti-Outcome, A l l  Grade 
U n it", is a J u m p  Rope for Heart 
program that can be implemented in 
your  school or c lass .  As we d iscuss the 
organ izational scheme of this activity, 
you w i l l  see how i t  meets the 
chal lenge of regu lar  physical activity, 
soc ia l  sk i l l  enhancement, service 
learn ing  as descr ibed above and 
student leadersh ip .  

The timetable for th is  program, 
as p resented in the Wi nter, 1 999
American Heart Assoc iation journal ,  
"The Jumpin  Journa l", is as fol l ows : 
1 .  Adequate time for organization­

Start 4-6 weeks before your  event. 
2 .  Promoting the educational value of

the event- Educate students about 
the seriousness of heart d i sease and 
stroke. 

3. Date and location-Events can be
held dur ing or after schoo l .  Check
for confl icting events.

4. Visibility of prizes-Showcas i ng
prizes promotes i nterest and fund
rais ing .

5. Promoting the event to partici­
pants-Use flyers, posters, c l ass and
al l-school announcements. I nvo lve

a student group .  
6. Collecting donations-one week

before the event, col lect mon ies
raised .

7. Distributing prizes as soon as
possible-al  low 4-6 weeks for
del ivery of prizes.

8. Completing an event evaluation­

Return the eva luation of the AHA
with i n  two weeks of your  event.

Some other specific organ iza­
t iona l  t ips  to he lp  you r students 
achieve the des igned outcomes i n­
c l ude the fo l lowing:  
1 .  The students organ ize the teams 

with the teacher's guidance. 
2. The mus ic  i s  selected by the

students with the teacher's super­
vis ion for appropriate choices.

3. I nvolve as many groups as possi ble,
don't forget to get your  adm i n i ­
stration i nvo lved and beh i nd the
project.

4. Ut i l ize parental he lp and support.
5. "Sell" the va lue of service learn i n g

as l i sted above.
A un it in Jump Rope for Heart is 

a u n it that w i l l  serve you r  students for 
years to come. A successfu l campaign, 
based on your  commun ity's abi l ity to 
donate, wi l l  add to the morals and 
pride of you r  schoo l .  Get started soon 
to imp lement th is  program in you r 
p lans .  

For more i nformation and  
deta i l s  you may ca l l  the American 
H ea rt Assoc iat ion at its to l l  free 
nu mber: 1 -800-677-5481 for a free 
video tape, Jump on Board, which 
deta i l s  and helps you with th i s  
wonderfu l idea. We hope you w i l l  jo in  
us and jump i nto the program . 
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---!!  A District Spring Workshopworkshop ! I----

Jeff Giles, presenter from the "Indianapolis Tennis 
Association, " demonstrates a lead-up activity to tennis. 

Chris Hearns, founder of the "Fit Frog Program, " holds 
one of the characters that promotes and integrates 
decision making based on values. 
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April 23rd Spring Workshop. Karate expert and winner of 
three world championships, Herb Johnson (center),
leads teachers through fundamental drills. Don Clift, 
Instructor Assistant, at left. 

Teachers try their luck at spinning plates during their 
lunchtime break. 



__ ______,I Sportsmanship 1 ---

Th ree- Point 
Sportsma nship Checkl ist 

by Russe l l  W. Gough 
Excerpt from Character i s  Everyt h i ng : Promoti ng Eth ical  Exce l l ence i n  Sports

by Russell W Gough1 copyright 1 997 by Harcourt1 Inc. 
Reprinted by permission of the publisher 

1 .  I s  is against the ru les? 
2 . Is it fai r  to everyone involved?

3 . Would my ethical role models do it?

U nfortu nate l y, it's a fact of l ife that w e  w i l l  b e  

faced occasiona l l y  with d ifficu lt  eth ical  s ituations i n  

wh i c h  we don't  know the r i g h t  th i n g  t o  d o .  

F o rtu n ate l y, these d iffic u l t  s i tuat i o n s-or eth ica l  

d i lemmas-are the  exception rather than the  ru le  in  

our  l ives.

But even if they don't h appen that often, they 

do happen.  And when they do, they're far from fu n .

I n  fact, eth ical  d i l emmas can present us  with some of 

the most gut-wre nc h i n g  a n d  m i n d-boggl i ng 

decis ions  that we wi l l  ever h ave to make. 

I 'm offe r i n g  th i s  th ree-po i nt sportsmansh i p
checkl i st a s  a too l  that can help you reso lve eth ica l  

d i l em m as-i n o r  out  of sports . Keep in  m i nd,  

however, that there i s  no absol ute ly  fa i l -safe method 

for reso lv ing  eth ical  d i l em mas . They' re not l i ke 

a lgebra problems, where we can a lways cou nt on 

some form u l a  to g ive us  the r ight a nswer. 

N onetheless, even if the check I i st itse lf doesn't 

i m med i atel y  give you the right answer, most of the 

time it can poi nt you in the right d i rection-and that's 

ha lf the batt le  when it comes to eth ical  d i l em mas . 

F i n a l ly, I wou ld suggest two ru les of th u m b  for 

u s i ng the checkl i st.  First, ask the th ree questions i n

the order they a re give n .  th i s  may not a lways be 

necessary, but it's logical ,  especia l ly  if you beg i n  

with concrete written ru l es-if i t's aga i n st t h e  ru les, 

there's probably no reason to cont i n ue down the l i st. 

Second - and more i mportant - if you answer

"no" to any of the three q uest ions, then most l i ke ly,

you h ave the answer you ' re l ooking for. 

Of cou rse, if you know that1 then it becomes a

matter of you r  havi ng the character to do the right 

th i ng.  Ask you rse lf  the fo l l owing th i n gs :  

1. Is is against the rules?
The ru l es of the game? Of my l eague or 

conference? Of my assoc iation or federat ion ? Of my 

schoo l ? Of l aw? 

2. Is it fair to everyone involved? 
To my opponents? To my team ? To game

offic ia l s ?  To fans?  To my schoo l ? To mysel f?

Would my ethical role models do it? 
Who are my eth ical  ro le  models?  H ow wou ld 

they fee l  about me if I d i d  i t ?  H ow wou ld I fee l  about 

them if they did it? Do I h ave time to get thei r  advice 

fi rst? Do I h ave the cou rage to do what they wou ld 

do?  

S e e  y o u  i n  
F o r t W a y n e  i n  

N o v e m b e r  1 9 9 9
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The Management of Clubs, Recreation, and Sport: 
Concepts and Applications 

Thomas H. Sawyer and Owen R. Smith 

The Management of Clubs, Recreation, and Sport: Concepts and Applica­
tions is a comprehensive compi lation of concepts and practical subject mat ter 
publ ished for the sport management student, profes"sibnal , and practit ioner. The 
book focuses on those activities that a club manager, recreational sports manager. or
competitive sport manager face everyday on the job. 

The content of the book focuses on issues that are the most important for either
a club manager, recreation sports manager, or competitive sports manager. Each
chapter provides explanations of various management concepts important for the 
reader to understand and how-to information that applies the concepts to real istic 
situations. 

Topics covered in the text include: 

• the management process • programming for success
,• managing human resources • man.aging the marketplace
• the budget process • public and consumer relations 
• revenue generation and profitabil ity
• equipment control and purchase

• facility and event management 
• de.veloping a risk management plan 

• fund raising and promotions

"My hat 's off to Sawyer and Smith- they have. p'roduced a text of exceptional 
value and utility! They have done their topic, ·and the industry which they 

obviously enjoy, fuUjustice. " 

-John McCarthy, Executive Director of IHRSA 

Table of contents 
Chapter One: Managing Human Resources 

Chapler Two: The Planning Process 

Chi1p1er Three: Planning Successful Programs 

Chapler Four: The Budget Process 

Chi1pter Five: Revenue Generalion 

Chapter Six: Promotion and Advenising 

Chi1pl<r S.,ven: Fund Raising 

Chi1pler Eight: Membership Re1en1ion 

Chi1pter Nine: E.quipmenl Control and l'llrch;ising 

Chapter Ten: Managing the Marketplace 

Chapter Eleven: Public Relalions 

Chapter T\t·ehe: Dt:signing a Ni:w Fa\.·iliry 

Chapter Thirteen: Facili1y and b·eni M;magemenl 

Chapter Fourteen: Legal Issues in  Spon Managem<nl 

Chapter Fifteen: Risk Management 

350pp • $44.95 • ISBN 1 -571 67-027-0
Send check or money order to; 
SAGAMORE PUBLISHING INC. 
804 N'

: Neil St. , Suite 100 
Champaign, IL 61820 

Title Qty Price Amount 

The Management of Clubs, Recreation. and Sport $44.95

*Illinois residents add 7 .25% sales tax Subtotal 
$ 

• •Shipping and Handling *Sales Tax 
Continental U.S.: Add $5.00 for 1st book 

and $1.00 for each add'I book. 

Outside Contiental U.S.: Add $6.00 for *Shipping 
1st book and $1.00 for each add'I book 

TOTAL $ 

Name 

Agency 

Address 

C ity 

State Zip 

Phone ( ) 
METHOD OF PAYMENT: 

O VISA i,J MC U Discover '.J Am EX CJ Check# ---
Acct # DDDD-DDDD-DDDD-DDDD 

• 

Exp. date

Signature 

For more Information, contact Sagamore Publlshlng at books@sagamorepub.com. 
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Did You Know? 
Free Gym Floor Covers

D u n lap I n d ustries has p rotective gym floor 
covers ava i l able free to schoo ls  for the cost of 
hem on the outer edge. Protective covers are used 
to prevent scuffi ng  and damage to gym floors .  A l l  
sh ipp i ng costs wi l l  be free. For more i nformation,  
contact Geno Stephans, 800-56 1 -7381 . 

Ed u cati o n a l  Leaders h i p  Magaz i ne, 
p u b l i shed by the Assoc i at ion for Su pervis ion and 
C u r r i c u l u m  Deve l o p me n t, has  asked fo r 
subm iss ions for the i r  March 2000 i ssue entit led,
" H ealthy Bod ies, M i nds and B u i ld i ngs." In th i s  
issue, they wi l l  l ook at  what schoo l s  can do to 
ensure that the i r  students prosper phys ica l l y, 
menta l l y  and soc i a l ly i n  a safe environment. 

• What i s  the status of school n utrit ion and
physical  education programs? H ave the rol es of 
school n u rses, cou n selors and soc ia l  workers 
c h a n ged ? H ow h ave demograph ics and fu l l  
i n c l us ion affected school health programs? What 
are ways to approach such controvers ia l  topics as 
sexual i ty?  How can schoo l s  encou rage l ife long 
hea l thfu l h a b i ts a n d  d i scou rage d a n gerous 
behaviors? How is  the ag i ng stock of school 
b u i l d i ngs affecti n g  the health of our c h i l d re n ?  

• The dead l i n e  fo r  subm i ss ions is October 1 ,
1 999 .  To obta i n  the broc h u re, "G u idel i nes for
Writers of Educational  Leadersh i p, "  ca l l  1 -800-
933-2723 ,  then press 2 .  

New Poster 
Fol lowi ng u p  on the great su ccess of l ast 

year's Physical  Ed ucation poster, Sports I l l u strated 
for Kids and NASPE's Pu b l ic Re lat ions Com m i ttee 
h ave prod u ced a new poster cal led "Top 1 0
Reasons Why Kids P lay Sports ."  The poster i s  
on ly  $3 each which i nc l udes sh i p p i ng and
h a n d l i n g .  Send a c heck to NASPE/Top 1 0
Reasons, 1 900 Assoc i at ion Drive, Reston,  VA 

201 9 1 . 

Take the 
Challenge 

Distance 

Do yo,.. Wa1tt $'100 Mil!l!ioH 
lor P/!cysieal! ea ... eatioH 

WHAT IS 7.'llE PHYSICAL 
EDUCA'l'lON FOB 

PBOGBESS (PEP)ACT? 
Fundingforphysicaleducationis on the Congressional 

agenda for the first time! Senator Ted Stevens 
CR-Alaska) recently introduced the PEP Act that 
authorizes $400 million over a five-year period for 
grants to local school districts for physical education 
programs. These grants can be used to provide physical 
education equipment and support to students, to 
enhance physical education curricula and to train and 
educate physical education teachers. 

HELP GET 'J!HlS BILL PASSED I
Encourage everyone you know to contact his or her 

U.S. Senators and:Representatives and encourage them 
to support the PEP Act. They can call, e-mail, write or 
fax letters of support. On the web at www.Co.ugress.com 
or by mail- Senator's Name, U.S. Senate, Washington, 
DC 20615; Congressman's Name, U.S. House of 
Representatives, Washington, D.C. 20515 

• write letters to the editor of your local 
newspapers supporting the bill· 

• invite U.S. Senators and Representatives to your 
state AHPERD conventions 

• organize support from community groups 

1oi11 NASP6/AAff P6R.D today! 
eaee 1-soo-213.1193
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Introducing . . .
The Future of Physical Education 

Ph�. " �· Education I for-utelong Fitness 

MHPERD 

Now you can get comprehensive, coordinated resources for implementing 
health-related physical activity programs from a single source! 

The American Fitness Al l iance (AFAJ-a col laborative effort of AAHPERD, the Cooper Institute for Aerobics Research, 
and Human Kinetics-offers education and assessment resources that will help you develop top-quality hea lth-related 
physical activity programs. From books, software, and videos to measurement tools and even tra ining opportunities 
(through AAHPERD), AFA has everything you need, including the fol lowing: 

• Physical Best. Activity guides for elementary and secondary levels, plus a teacher's guide that presents the complete 
framework for implementing health-related physical education effectively. Also avai lable through AAHPERD are two 
Physical Best workshops that lead to certification as a Physical Best Health Specialist or Physical Best Health-Fitness
Instructor.

• FITNESSGRAM. Software, test administration manual, and related materials for evaluating students' physical fitness
developed by CIAR.

• Brockport Physical Fitness Test and Fitness Challenge. Book, software, video, and related materials for conducting a national
test developed specifically for youth with disabil ities.

• FitSmart. Book and software for implementing the first national test designed to assess high school students' knowledge of
physical fitness.

AAHPERD 
The Cooper Institute 
Human Kinetics 
Youth Fitness Resource Center 
P.O. Box 5076 • Champaign, IL  61 825-5076 
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Contact us today to find out more about how AFA can help you -
request a catalog, visit our web site, or tal k  to us directly? 

1-800-74 7- 4 457
extensions 2407 or 2408 
www.americanfitness.net 



Joining AAHPERD means you may choose to be a 
member of any two of the following associations - or 
you may choose one association twice. 

Membership Benefits Include: 
Outstanding Periodicals. 

Become a member 
of AAHPERO 

today/ 

The Six Associations of AAHPERD
American Association for Active Lifestyles and 
Fitness: Coordinates the activities of numerous groups 
involved with adapted physical education, measurement 
and evaluation, aging and adult development, outdoor 
education, aquatics, fitness, and safety. 

AAHPERD members automatically receive the newslet­
ter, Update, throughout the year, and they also have a 
wide choice of professional journals: 

0 JOPERD, The Journal of Physical Education, 
Recreation and Dance (9/yr) 

0 Journal of Health Education (6/yr) 
0 Research Quarterly for Exercise and Sport (4/yr plus 

a supplement) American Association for Health Education: 
Promotes health education in the schools, the commu­
nity, and the work place. 

0 Strategies: A Journal for Physical and Sport
Educators (6/yr) 

AA H PE RO American Association for Leisure and Recreation: Enjoy Promotes school, community, and national programs of 
Conventions and Conferences 

benefits. leisure services and recreation education. 

National Association for Girls and Women in Sport! 
Works for equity and increased leadership opportunities 
for girls and women in sport. 

Members of AAHPERD enjoy significant discounts on 
the AAHPERD national convention, its six district 
conventions, and numerous local conferences held each year. 

Many Other Benefits and Services 
Available Complete the 

membership 
application and 

mail it TODAY! 

National Association {or Sport and Physical 
Education: Provides leadership and influences policy in 
the varjous fields involving sport and physical education. 

Services and benefits from AAHPERD membership 
include: discounts on professional literature and educa­
tion kits for sale through our Publications Catalog, 
professional placement service, and low-cost insurance 
and financial programs. 

National Dance Association: Promotes policies 
affecting dance education. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Mem bership Appl ication Form 
Name (Mr.) (Ms.) (Dr.) ------------­

Mailing Address -----------------

City 
State Zip 

Phone H ( W (
Fax ( 

http:// E-mail 

I select membership in the following association(s) of 
AAHPERD. (Circle two numbers, indicating your first and second choices. 

You may select one association twice. Students receive one association choice.) 

1 2 American Association for Active Lifestyles and Fitness 
1 2 American Association for Health Education 
1 2 American Association for Leisure and Recreation 
1 2 National Association for Girls and Women in Sport
1 2 National Association for Sport and Physical Education 
1 2 National Dance Association
D Research Consortium: For those interested in research. 

(A check here does not affect your association affiliations.) 

Also Available: Joint ICHPER.SDIAAHPERD Membership 

Institution/Organization Membership 
Associate Membership 

Quarterly Payment Offer 

Ca/1 1-800-213-7193 or write to AAHPERD for a membership form. 

I wish to receive the following periodicals: 
Update Newsletter free with membership
D journal of Physical Education, Recreation and Dance 
D Journal of Health Education 

. D Research Quarterly for Exercise and Sport
D Strategies 

I select the following membership option, based on my 
professional status and my choice of periodicals: 
D Professional 1-year 2-year 3-year 
Update plus: membership membership membership 
Any 1 periodical* D $ 1 00.00 D $ 1 80.00 D $240.00
Any 2 periodicals* D $ 1 25.00 D $230.00 D $3 1 5 .00
Any 3 periodicals* D $ 1 50.00 D $280.00 D $390.00
Any 4 periodicals* D $ 1 75.00 0 $330.00 D $465.00
D Student (Student rates apply only to full-time students)
Verification of Student Status REQUIRED 
Update plus: Graduate Undergraduate 
Any 1 periodical* D $30.00 D $30.00
Any 2 periodicals* D $55.00 D $55 .00
Any 3 periodicals* D $80.00 D $80.00 
Any 4 periodicals* D $ 1 05.00 D $ 1 05.00 
D Life Membership - $2000 - payable in 4 payments within one year 
*Add $8. 00/year for each periodical, including Update, mailed outside the US. or Canada. All 

payments must be in US. dollars. Checks must be drawn on a US. bank. Unesco coupons not accepted 

I am remitting my dues 
D check enclosed, payable to MHPERD 
D VISA ( 13  or 16 numbers) 
D MASTERCARD ( 16  numbers) 
D AMERICAN EXPRESS ( 1 5  numbers) 

� # 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
(please write numbers carefally) 
Signature _____________ Exp. Date ___ _ 

AMOUNT PAID: MNSFIN

Return form with payment to: 
AAHPERD, P.O. Box 79550, Baltimore, MD 21279-0550

Fo��;���se Only 
Ck: ____ Ck DT: ____ Amt: ____ 1 � 



Mark Your Cal endar Now ! 

The 2000
AAHPERD 
National 
Convention 
& Exposition 
will  be March 21 -25 
in Orlando. 
Presentation proposals are being accepted 
now. Call 800-213-7193, ext. 401 to receive 
an application or visit our web site at 
www.aahperd.org. 

L o o k ing f o rward t o  . . .  

2002 
April 1 6-20 
San Diego, CA 

How do I choose? This is the question 
you'll ask yourself when you arrive in sunny 
San Diego. Balboa Park, the San Diego Zoo, 
Coronado, Point Loma, Mission Valley, 
Mission Bay, an La Jolla are all within a short 
drive of downtown San Diego. And the climate 
- well, it;s just as close to perfect as you can get. 
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2000 
March 21-25 
Orlando, FL 

With 66 attractions, including, of course, 
Disney World, Orlando is a great place to miss 
business and pleasure. Dine with sharks, visit 
an art museum, go on an island safari, or take 
a plunging ride on a roller coaster. 

2003 
April 1-5 
Philadelphia, PA 

One of the oldest cities in the U.S., 
Philadelphia;s Waterfront and Historic Park 
area is considered "America's most historic 
square mile." From history to culture, sports to 
shopping, museums to markets, Philadelphia is 
unrivaled in its diversity. Having been voted the 
Best Restaurant City in America by Conde Nast 
Traveler, the cuisine is incomparable as well. 

Go the 
Distance 

2001 
March 2 7-31 
Cincinnati, OH 

Cincinnati combines old-world European 
charm with a cosmopolitan polish. Its 16 block 
elevated Skywalk system links hotels to 
specialty shops, professional sports and 
cultural attractions, restaurants, nightclubs, 
and department stores. On the banks of the 
Ohio River, Cincinnati welcomes visitors to 
enjoy its diversified landscapes, from hilltops 
to riverfronts. 

2004 
March 30-April 3 
New Orleans, LA 

The Crescent City, The Big Easy, City of 
Lights - by any name, New Orleans is among 
the most unique cities in the U.S. New Orleans' 
reputation as an "international city" is rooted 
in history, with a melange of cultures and 
ethnic influences. From jazz music to creole 
cooking, the flavor of New Orleans is 
phenomenal. 
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eart disease is a dangerous killer! — 
and it's not just a disease of the 
elderly. Heart disease attacks all 
ages, even children. Teaching 
children about heart healthy habits 
is like providing them with a  shield 

to protect against America's no.1 killer: heart 
disease and stroke. As a JUMP ROPE FOR HEART 
or HOOPS FOR HEART coordinator, you have 
given a precious gift to your students: a gift of 
knowledge about exercise and the prevention of 
heart disease and stroke. Equally impressive, the 
money your school raised will support vital 
cardiovascular research—research that could save 
lives. The American Heart Association thanks you 
and your stuets for joining the fight against heart 
disease and stroke—by supporting research, by 
educating your community, by getting involved. 
Your involvement is part of the armour against 
heart disease and stroke.



AAHPERD

ree telephone 
number!!!  

1-800-213-7193 
AAH P E RD hopes to serve its mem bersh i p  better with the i r  new voicema i l .
You wi l l  be g reeted with a message provid i ng i nstructions for reach i ng a 
spec ific extens ion n u mber, obta i n i ng certa i n  i nformation,  or spea ki ng with 
a n  operator. The new tol l-free n u m ber wi l l  a lso have FAX-back ca pa b i l it ies 
that wi l l  perm it  ca l lers to req uest members h i p  or convention reg istration . 
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A comprehensive gu ide to developing an
exemplary middle school program 
Audiences: Reference for middle school physical education teachers and 
physical education supervisors and directors. Supplemental or primary text for 
university physical education methods courses. 

Teaching Middle School Physical Education describes

how to create a program that addresses the specific needs and 
capabilities of middle school students while helping them 
through the transition from childhood to young adulthood. 

Written by a veteran middle school physical educator, this 
book provides practical information that's flexible enough to 
use in a variety of settings. It's packed with exciting ideas and 
proven strategies that cover all aspects of teaching middle 
school physical education: 

· Selecting instructional units
· Integrating with other subject area
· Developing unit and lesson plans
· Assessing and grading students
· Motivating students
· Demonstrating positive teaching behaviors
· Selecting teaching styles and strategies

· Choosing instructional materials
· Incorporating technology

effectively
· Much, much more

The book also examines current reform efforts in 
the middle school, discusses the physical and psychological 
environments of a quality program, and encourages physical 
educators to become equal partners in their school's entire 
education program 

In addition ,  the book includes sample programs for sixth, 
seventh, and eighth grade that illustrate how all of the elements 
of a successful program fit together. 

Teaching Middle School Physical Education 
Bonnie S. Mohnsen, PhD 
1 997 · Paperback · 360 pp · Item BMOH05 13 
ISBN 0-8801 1-5 1 3-0 · $27.00 ($39.95 Canadian) 

A modular  a pproach to teaching 
physical education 

Student-Centered Physical Education presents 120 fun physical activities that not only

promote student fitness and skill development but also build the foundation for a physically 
active life. The authors' modular approach allows teachers to mix and match activities in order
to achieve specific goals, creating multiple opportunities within each class period for students 
to succeed. 

Authors Timothy Smith and Nicholas Cestaro, who together have more than 50 years of 
teaching experience, have developed a student-centered approach to physical education to 
replace the outdated, subject-driven approach. By focusing on the needs of the preadolescent 

student rather than on sports or calisthenics, this 
proven program challenges exclusivity, boredom, and gender bias. 

These strategies and activities make physical education relevant to your 
students and motivate them to participate in physical activity, both in the 
gym and after school. 

Student-Centered Physical Education 
Strategies for Developing Middle School Fitness and Skills 
Timothy K. Smith, MEd, and Nicholas G. Cestaro 
1 998 · Paperback · 264 pp · !Tern BSMI0590 
ISBN 0-08801 1-590-4 · $24.00 ($35.95 Canadian) 

Audiences: Reference for middle school,junior 
high, K-8, and 7-12 physical education teachers; 
physical education supervisors, directors, and 
administrators; university physical education 
methods instructors; and physical education majors 
who are involved in student teaching. 

For credit card orders ca l l  1 -800-747-4457 (U.S .) 1 -800-465-730 1 (Canada) 
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Over 1 50 plans for grades 7- 1 2
Audiences: Reference for middle school, junior high school, and high school physical 
educators, undergraduate students in professional practice. 

This cookbook-style 

guide contains more than 
150 ready-to-use lesson 
plans-enough for every 
day of the school year. 

Readers will find four 
sections in Quality 
Lesson Plans for 

The major sports units include traditional activities: badminton, 
basketball, dance, flag football, soccer, softball, tennis, and 
volleyball. For each, readers will find 10 or 1 1  developmentally 
appropriate lessons that progress from beginning to more 
advanced skills. 

The minor units include more innovative activities: bowling, 
floor hockey, golf, jumping rope, orienteering, pickle-ball, 

Secondary Physical 
Education: physical fitness, major sports, minor sports and 
activities, and single-day lessons. 

speed ball, team handball, and ultimate frisbee. Four to seven 
lessons for each unit give students a solid introduction to each 
sport or activity. 

Quality Lesson Plans for Secondary Physical Education 
Dorothy B. Zakrajsek, PhD, Lois A. Carnes, MEd, and 

These 12  lessons can be used a s  several-week unit 
emphasizing fitness or can be used periodically throughout the 
year to maintain an ongoing commitment to fitness. 

Frank E. Pettigrew, Jr., PhD 
1 994 · Paperback · 448 pp · Item BZAK0671 
ISBN 0-87322-67 1-2 · $36.00 ($53.95 Canadian) 

Help students feel comfortable, learn ski l ls ,  and have fun 

Audiences: Reference for middle school physical education teachers, day care supervisors, 

and camp counselors. Idea book fro university physical education pedagogy faculty and 

physical education directors and supervisors. Recommended reading for middle school 

physical education student teachers. Supplemental text for student teaching seminars. 

Right Fielders Are People Too helps middle school physical

education teachers establish and maintain a positive learning 
environment that allows students to work to their potential. 

The inclusive, developmentally appropriate program described in this 
book helps students feel comfortable in class and develop a positive 

attitude toward physical activities. Students can learn skills without intimidation and 
experience the joy and exhilaration of physical activities, even if they can't perform the activities very well. 

Author John Hichwa, 1 993 NASPE Middle School Physical Education Teacher of the 
Year, shares the successful strategies he developed in 35 years of teaching K-8 students. 

The book's friendly, teacher-to-teacher format and nearly 150 unique drawings make the 
methods and activities easy to understand, whether you've been teaching for several 
years or are just beginning your first student-teaching experience. 

For credit card orders cal l  1 -800-747-4457 (U.S .) 
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Right Fielders Are People Too 
An Inclusive Approach to Teaching Middle 
School Physical Education 
John Hichwa 
1 998 · Paperback a 232 pp 
Item BHIC0856 · ISBN 0-8801 1-856-3 
$ 18.00 ($26.95 Canadian) 

1 -800-465-730 1 (Canada) 



Learn ing experiences in  games, gymnastics , and dance 
The 1 35 units in these four books integrate movement concepts and skills into games,

gymnastics, and dance experiences that children really enjoy They contain clear objectives, 
sample assessments, and fitness activities that reflect the National Standards for Physical
Education and the National Standards for Arts Education (Dance). New and experienced teachers 
alike can adopt the ready-to-use units as a complete instructional program or select specific units 
to enhance their existing curriculum. 

Physical Education Unit Plans 

for Preschool-Kindergarten 
Bette J. Logsdon, PdH, Luann M.  
Alleman, MEd, Sue Ann Straits, 
PhD, David E. Balka, PhD, and Dawn 
Clark, EdD 
1 997 · Paperback · 184 pp 
Item BLOG0781 
ISBN 0-87322-781-6 
$ 18.00 ($26.95 Canadian) 

Physical Education Unit Plans 
for Grades 1-2
(Second Edition) 
Bette J. Logsdon, PhD, Luann M.  
Alleman, MEd, Sue Ann Straits, PhD, 
David E. Belka, PhD, and Dawn 
Clark, EdD 
1 997 · Paperback · 184 pp 
Item BLOG0782 
ISBN 0-87322-782-4 
$ 18.00 ($26.95 Canadian 

Physical Education Unit 

Plans for Grade 3-4 
(Second Edition) 
Bette J. Logsdon, PhD, Luann M.  
Alleman, MEd,  Sue Ann Straits, 
PhD, David E. Balka, PhD, and 
Dawn Clark, EdD 
1997 · Paperback · 184 pp 
Item BLOG0783 
ISBN 0-87322-783-2 
$ 18.00 ($26.95 Canadian) 

Physical Education Unit 
Plans for Grades 5-6 
(Second Edition) 
Bette J. Logsdon, PhD, Luann M. 
Alleman, MEd, Sue Ann Straits, 
PhD, David E. Balka, PhD, and 
Dawn Clark, EdD 
1997 · Paperback · 1 84 pp 
Item BLOG0784 
ISBN 0-87322-784-0 
$ 18.00 ($26.95 Canadian) 

Special Package Price 
All 4 Physical Education Unit Plans books 

Item BLOG0697 · ISBN 0-8801 1-697-8 · $59.00 ($88.50 Canadian) 

Sol id concepts AND lesson plans with 
activities for every day of the year! 

This practical resource provides teachers with

lesson plans for every day of the school year. 
Activities are built into the 376 lesson plans in a 
ready-to-use format. 

Divided into four developmental levels, the book 
presents lesson plans in sequence by level of 
difficulty and subdivides them into four activity 
areas: fitness, games and sports, rhythmic activities, 

and gymnastics. 

The lesson format is easy to use and contains learning objectives, safety tips, and 
teaching cues and directions. Readers will also appreciate the extensive i llustrations 

and helpful resources such as rainy day classroom plans, equipment lists and plans,
and evaluation instruments. 

Physical Education for Children 
Daily Lesson Plans 
Jerry R. Thomas, EdD, Amelia M. Lee, PhD,
and Katherine T. Thomas, PhD
1 989 · Three-Ring Notebook · 1 ,088 pp 
Item BTHOO 1 76 · ISBN 0-87322-1 76-1 
$59.00 ($88.50 Canadian) 

Vtsit o u r  web s ite,! 
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Practica l insights into the teaching process 

"Graham's achievement is remarkable, and h is  work will be an 
inspiration to many students, teachers and professors who work 
in thi s  complex, yet fascinating and enjoyable area." 

CAHPER Journal 

Now you can learn what master elementary physical education teachers actually do

in class to make learning both enjoyable and developmentally appropriate for children. 
While other books concentrate on what to teach children, Teaching Children Physical 

Education focuses solely on how to teach children. 

Dr. George Graham integrates research-based information with first-hand experience to 
describe the decision-making processes used by master teachers in virtually every lesson 
they teach. you'll learn practical skills and techniques that help you 

· motivate children to practice,

· build positive feelings,

· minimize off-task behavior and discipline problems,

· create an atmosphere of learning,

· maximize learning,

· develop lesson content,

· use a problem solving approach,

· observe and analyze,

· provide feedback, and

· assess children's (and your own) progress.

Teaching Children Physical Education 
Becoming a Master Teacher 
George Graham, PhD 
1 992 · Paperback · 1 92 pp · !Tern BGRA0340 
ISBN 0-87322-340-3 · $24.00 ($35.95 Canadian) 

AMTP Pedagogy Course Study Guide 
George Graham, PhD 
1 993 · Paperback · 88 pp · Item AMTP0200 
ISBN 0-87322-407-8 · $ 1 1 .00 ($ 16.50 Canadian) 

AMTP Pedagogy Course Self-Study Video 
(60-minute videotape) 
1 993 · VHS · Item MAMT0242 
ISBN 0-87322-41 6-7 · $30.00 ($44.95 Canadian) 

web 
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AMTP Instructor Guide 
1 993 · Three-Ring Notebook · 1 40 pp 
Item AMTPOl O l  · ISBN 0-87322-487-6 
$75.00 ($ 104.95 Canadian) 

AMTP Pedagogy Course Instructor Video 
(90-minute videotape) 
1 993 · VHS · Item MAMT024 l 
ISBN 0-87322-415-9 · $99.00 ($1 47.95 Canadian) 

I I 
I 

Visit our web site! www.humankinetics.com



Promote Your Programs 
with the newly updated 

Sport and Physical Education 
Advocacy Kit II 

In this comprehensive kit you will get: 
v Key Message Points

v Tips for Developing Your Own Advocacy Plan

v Executive Summaries of Surgeon General's

Report, CDC Guidelines and Physical Activity 

Guidelines for Children 

v Status of Physical Education Today 

v Brain Research Studies

NASPE is an association ol the American Alliance tor
Health, Physical Education, Recreation and Dance 

Cal l for Proposals 
i• AAHPERD RESEARCH,�-,. GRANT PROGRAM

The Research Grant Program was established to promote 

and disseminate research in health, physical education, 

sport, recreation, and dance. Proposals that further the 

research goals of the Alliance and its national and district 

associations, and those that facilitate the dissemination of 

research to practitioners in the HPERD professions, are 

welcomed. Specific funding priorities for 1999/2000 will 

be announced shortly. Funding categories for the 

program include: 

• Seed Grants
• Collaborative Research

• Established Investigators
• Research Dissemination

The deadline for Phase I applications is October 1 ,  1 999.

For more information and/or application materials, 

contact: 

Debi Hoover, AAHPERD Research Grant Program 

1900 Association Drive • Reston, VA 20191 

(703) 476-3480 • research@aahperd.org 

v Shape of the Nation Report, Excerpts of

Guidelines and Physical Education Standards 

v Latest Sports Resources

v Sample Press Releases, Letters, Proclamations

and Public Service Announcements 

v Valuable Websites and Networking Resources

$35 tor members
$50 tor non-members

Ca/1 1-800-321-0789 to order 
Stock No. 304-10160 

Dance Education and Dance Technology Conference 
October 7- 1 0, 1 999 
Winthrop University 

Rock Hill ,  SC* 

Special Features: Studio Sessions, Dance Concert, IBM and Macintosh 
Practical Sessions, Software Review Center, Dance for the Differently 
Abled, On-Site School Visitations 

Topics Include: Dance for the Differently Abled, Software for Dance, 
Related Studio Sessions, Educational Collaborations With Related 
Disciplines and the Arts, Copyright, Polycultural Information, Distance 
Education, Multidisciplinary Programming, Performances That Use 
Technology 

Preregistration**       Professional Student
Member $ 1 25 $50 
Nonmember $ 1 75 $80 

Late Registration 
Member $ 1 50 $70 
Nonmember $200 $ 100 

More Information: Dr. Joanne M. Lunt, Dept. of Theatre and Dance, 
Winthrop University, Rock Hi l l ,  SC 29733; voice mail: (803) 323-4854; fax 
(803) 323-2560; e-mail:lunt@winthrop.edu. Or e-mail Dr. Keitha 
Manning at k.manning@tcu.edu. 

*25 miles south of Charlotte, NC. **Deadline for preregistration is August 15, 1 999
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Refereed Articles: Guidelines for Authors 
The fol lowing information should be used when subm itting a 

manuscript to the IAHPERD Journal. Many types of original manu­
scripts are suitable-theoretical, practical, technical, h istorical, phi lo­
sophical, creative, controversia l .  

Write for the Journal's readership and b e  sure to spell o u t  the 
impl ications of the article for the d isc ipl ine. Use a simple, clear and 
direct writing style, avoiding the use of first person pronouns and 
repeated references to one's institution. 

Philosophical and historical backgrounds are not usual ly nec­
essary unless these are the primary purposes of the manuscript. 
References are not compulsory, but writing ethics dictate that quoted 
material as wel l  as historical sources be cited in bibl iographical style. 

When reporting research resu lts, try to maintain non-technical 
language and to avoid complex tables which are not directly related 
to. the text. Avoid extensive d iscussion of methodologies and 
stat istical techniques un less they are clearly un ique. Concentrate on 
theoretical framework, reasons for conducting the research, d iscus­
sion, and appl ications to the field. 

The IAHPERD accepts submitted materials for the Journal as 
"professional contributions" and no renumeration can be offered . 
Authors receive one complimentary copy of the issue contain ing their 
article. 

TECHN ICAL SUGGESTIONS 
Style. Material should be presented consistently throughout the 

manuscript. Preferred style is that of the American Psychological 
Assoc iation (APA) Publ ication Manual . 

Length. Maximum preferred length is ten double-spaced pages. 
Smaller manuscripts wi l l  be considered but wi l l  receive lower priority 
for inclusion in the Journal .  

Cover Page. Type title manuscript about three inches from top 
of page, fol lowed by author name(s) as it/they appear in the pub I ished 

WHAT IS nm PHYSICAL
EDUCATION FOB 

PBOGBESS (PEP) ACT'? 
l'wlding tor physical education is on the 

Congressional agenda tor the first time I Senator Ted 
Stevens CB-Alaska) recently introduced the PEP Act 
that authorizes $400 million over a five-year period 
tor grants to local school districts tor physical 
education programs. These grants can be used to 
provide physical education equipment and support 
to students, to enhance physical education curricula 
and to train and educate physical education teachers. 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

.HOW DO YOU STAY 
INFOBMED ABOU'l' nm BILL'? 

• Become a member or NASPE/ AAHPEBD 
today by calling 1-800-813-7193. 

• Visit the "What's New" section of NASPE's 
website at www.aahperd.org/naspe tor the 
latest information on the bill. 

piece. Drop down a few spaces and type complete name, address and 
phone number of author with whom editor should correspond. Also, 
state number of words in manuscript (rounded to nearest hundred). 
Author name'(s) should appear only on this page, .s ince the editing 
process is conducted as "bl ind review." 

The Text. Ful l  title should appear again at top of page only. Use 
only wh ite 8 1/2x1 1 "  paper and dark typewriter ribbon. Margins on 
all sides should be at least one i nch. Pages should be numbered 
consecutively in the upper right hand corner and carry a running head 
(partial title) just below the page number. Long quotations should be 
single spaced and given extra i ndentation of five spaces to make them 
stand out. All copies should be "letter perfect" -free from inaccura­
cies in grammar, spel l ing and punctuation. 

Photos. Photographs which complement a manuscript are 
encouraged. Preferred photos are black and- white glossy, 5x7". 
Photos wil l  not be returned . 

Illustrations. Must be in black ink on white paper, camera­
ready. 

Tables, Charts, Graphs. Use where appropriate; don't dupli­
cate material in the narrative; be accurate. 

Bibliography. Keep to a min imum. List only if cited in the text 
presentation . 

SUBMISSION REQUIREMENTS 
Copies. Four (4) copies must be submitted-one original and 

three photostatic copies (no carbon copies or d ittos are acceptable). 
Address. Materials for Journal review should be mai led to: 

Dr. Tom Sawyer, Editor 
Indiana AHPERD Journal 
5840 South Ernest Street 
Terre Haute, Indiana 47802 
(81 2) 237-2 1 89 FAX (81 2) 2 37-4338 

WHY IS PEP l.M'POBTAN.l'
TO CBZLDBBN? 

Here are two disturbing tacts: the percentage or 
overweight young people has more than doubled in 
the last 30 years and only 28 % participate in any 
type of dally physical activity. Physical education 
instruction provides children with the skills and 
knowledge they need to adopt active litestyles and 
enhances academic achievement. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . • . . . .  

.HELP GET 'nllS BILL PASSED! 
Encourage everyone you know to contact his or her

U.S. Senators and Representatives and encourage 
them to support the PEP Act. Call, e-mail, write or tu 
letters or support. On the web at www /Congress.com 
or by mail (Senator's Name, U.S. Senate, Washington, 
DC 208 18; Congressman's Name, U.S. House of 
Representatives, Washington, D.C. 208 18 

• write letters to the editor of your local 

newspapers supporting the bill· 
• invite U.S. Senators and Representatives to your 

state AHPEBD conventions 

• organize support from comm.unity groups 



FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: P. Nicholas Kellum, Executive Director, IAHPERD, School of Physical Education/IUPUI

901 West New York Street, Indianapolis, IN 46223

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

 Your JOURNAL cannot be forwarded.
 If a change of address occurs, please notify:

P. Nicholas Kellum
Executive Director, IAHPERD
School of Physical Education / IUPUI
901 West New York Street
Indianapolis, IN 46223

OPPORTUNITY FOR INVOLVEMENT
 Involvement is the key word to making a contribution to your 

professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City State    Zip

County

INDIANA AHPERD 
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



P. N icho las Kel l u m  
Executive Di rector, IAH PERD 
School of Physical Ed ucatio n  
I U PUI  
90 1 West N ew York Street
I nd ianapolis, I N  46202-5 1 93 

Look 
to the 
Future 

87TH 
CONVENTION 

and 
Mark Your 
Calendar! 

,' 

Share uour f!ournal witlt a eotleague 
-and add a name to our growing membersh ip l ist ! 
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