
Volume 31, Number 1 

Strength 

I 
A
II 
p 
E 
Q 
D 

� .. � 

Winter Issue 

Indiana Association 

for Health, Physical 

Education, Recreation 

and Dance 

Affiliated with American Alliance for HPERD 

2002 



Indiana Journal 
for Health, Physical Education, Recreation and Dance 

Volume 31, Number 1 Winter 2002 
Indiana Association for 

Health, Physical Education, Recreation and Dance 

Indiana AHPERD 2000-2001 
President . 
Past President . 
President-Elect . 

EXECUTIVE COMMITIEE 
..... Barbara Tyree 

.... Mike Fratze 
. .... Becky Hull 

Regional Coordinators . . . . . . • . . . • . . .

Regional Representatives. . Mary Jo McClellend 
Lisa Rock 

Secretary ................................ Karen Hatch 
Executive Director (ex officio) . . .. Nikki Assmann 

ELECTED DIRECTORS 
Director of P.E. Elementary ..................... Jan Miller 
Director of P.E. Middle. Carol DeHaven 
Director of P.E. Secondary. . . .. . . . . . . 
Diredor of Health . . ..... Sue Bowman 
Director of Recreation . Matt Rota-Autry 
Director of Dance . . . . . . . . . • . . .... Karen Clayborn 
Director of Sport . . Valerie Wayda 
Director of Aquatics . . . . . . . . . . . . . • . . . . . . . . . .  Dawn Casro 
Director of Adapted P.E. . . . . . . . . • . . . . .  Rebecca Woodward 
Director of Higher Education . . . Mark OeMichael 
Director of Research . . . . Lana Groombridge 
CFP President . Joshua Cochran 
Regional Chairs . . ........ 1-Rita Nugent; 2-Elise Smith; 

3-Clare Knopp; 4-Janet Miller; 5-Janice Davis; 
6-lra Judge; 7-Charlee Schwenk; 

8-Mary Jo Mc Clellend; 9-Regina Wright 
J RF H  Coordinator . . ................. Elise Studer-Smith 
Past President's Council Rep. . .... Jane Davis-Brezette 
CFP Faculty Re. (ex officio) . . . . . . . . . • . . . . . . . . .  Susan Flynn 
Historian/Necrologist . . ick Kellum 
Editor (ex officio). . . . Tom Sawyer 
Assistant to the Editor . . . Michael Hypes 

DOE Representative (ex officio) . . .. Sue Crouch 
DOH Representative (ex officio) . . ....... Barb Levy 
Governor's Council Rep. (ex officio) . . . Casey Mcintyre 
Technology ............................... Betty Haven 
Youth Fitness . . . .. Sally Hope 
Fitness Coalition . . ..... Dolores Wilson & Doreen St. Clair 
American Heart Association . 
Advocacy. . .................... Jennifer Jones 
Awards. . ................ Betty J

Mini Grants ... Lana Groombridge 

contents 
Message from the President - Strength Through Collaboration 
NOTIONS F rom YOUR E D ITOR . . .  Law Review . 2 
State of the Profess ion - I FAT . 4
Physical Education Act iv i ties . . 5 
Deve lop ing Conceptua l  Change 

Deve lop ing D i scernment . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  12 
Develop ing Level s  of Conceptua l ization 
for Teachers of Phys ica l  Education 1 5 

IAH PERD Award Wi n ners . 1 9
IAH PERD Poster Win ners . 22 
Deve lopi ng Conceptua l  Change 

Red i rect ing the Dodge Ba l l Debate . . . . . . . . . . . . . . . . . . . . . .  25
Reviewed Art ic le 

Teach i ng Students with D isab i l it ies in I nd iana's Physical Education 
C lasses . . . . . . . . . . . . . . . . . . . . . ................... 29
by Dr. Carol Ryan 

Invited Art ic le - Sport Fac i l i ty Management: An Emerg ing  Career 
Option For Sport Management Majors . . . . . . . . . . . .. . . . . . . .  32
by Robert Case, Ph.D. and David Branch, Ph.D. 

I nv i ted Arti c le  - TV F ree Fam i l ies i n  the U .S . . . . .. . . . . . .... . .  36
by Barbara Brock, Ph.D and Laurie Morley, Ed.D 

Views and opinions expressed in the articles herein are those of the authors and not necessarily those of the IAHPERD. Non-profit 
organizations or individuals may quote from or reproduce the material herein for non-commercial purposes provided ful l  credit acknowledgments 
are given. 

The Journal is published three ti mes a year (Fall ,  Winter, Spri ng) by the Indiana Association for Health, Physical Education, Recreation and 
Dance, Ball State University, Muncie, IN 47306, (765) 285-5172. Third cl ass postage paid at Indianapol is, Indiana. The Indiana Association for
Health, Physical Education, Recreation and Dance is a professional organization serving education in these four and related f ields at the 
elementary, secondary, college, and community levels. membership in IAHPERD is open to any person interested in the educational fields l isted 
above. Professional members pay annual dues of $20.00. Students pay $10.00. Institutional rate is $65.00. Make checks payable to IAHPERD 
Treasurer, c/o School of Physical Education, Ball State University, Muncie, IN 47306, telephone (765) 285-5172. 

Although advertising is screened, acceptance of an advertisement does not necessarily imply IAHPERD endorsement of the products, 

services or of the views expressed. IAHPERD assumes no responsibi l ity for and wil l  not be l iable for any claims made i n  advertisements. 
CHANGE OF ADDRESS 

In order to receive the IAHPERD Journal, your change of address must be mai led to N ikki Assmann, School of Physical Education, Bal l  State 
University, Muncie, IN 47306. A change oi address sent to the Post Office is not adequate since Journals are not forwarded . When individuals fail 
to send changes of address, a duplicate copy of the Journal cannot be mai led unless the request included funds in the amount of $5.00 to cover 
postage. Requests for missed issues w i l l  be honored for eight weeks fol lowing publication date. 

POSTMASTER: Send address change to Nikki Assmann, School of Physical Education, Ball State University, Muncie, IN 47306. 

www.bsu.edu/indianaAHPERD 

1 



Message from the President

Strength Through 
Col laboration 

Barbara Tyree, President 
Valparaiso Un iversity 

Physical Education Department 
ARC Lobby 200 

Valparaiso, IN 46383 

(219) 464-5772 fax (219) 464-5194 

Barbara.Tyree@val po.edu 

Happy 2002 to a l l .  When I chose my theme for 
th is  year "Strength Through Co l l aboration", I had no 
idea how many examples of that theme I wou ld  see 
before me. The events of September 1 1 , and what fo l 
lowed that horrific event have g iven us  a l l  a l ife les
son in col laborat ion. I t  was the col l aboration of the 
fi refighters, po l ice officers and people on the streets 
of New York City who, worki ng together, saved many 
i nd iv idua ls  who wou ld  have otherwise per ished . 
What m ight have happened i n  Wash ington, D .C. ,  had 
the brave sou l s  on F l ight 93 not worked together sac
rific ing themselves, to stop the terror ists on board that 
fl ight? 

As a " l ate b loomer", I d idn't return to h igher edu
cation unti l I was in my l ate 30's. I t  was then that I 
had the privi l ege of worki ng with i nd iv idua ls  who 
were w i l l i ng to col laborate with a very non-trad it ion
a l  student search ing for a new l ife and a new career. 
As I progressed through grad uate school, I fou n d  my 
i n terest i n  the soc ia l  development of students of pr i 
mary importance to me. None of us  l ives i n  a vacu
um and it is working with others that no on ly fosters 
our  growth but enhances who we are, what we know, 
and how we l ive our  l ives .  

When I was asked about serv ing as the Pres ident 
of IAH PERD this year I agreed immed iately. Then I 
got nervous (I am sti l l  nervous). However, havi ng 
worked with i n  the association for the l ast four  years, 
I was sure of one th i ng: that I woul d  f ind strength and 
support from other each of you .  Thus was born the 
theme for th i s  year. I cannot, however, take a l l  the 
cred it .  The theme for AAH PERD th i s  year is Power i n  
Partnersh ip and i t  was learn ing about that theme at 
LDC th is past summer that provided the f ina l  impetus  
to th i s  year 's theme of  "Strength Through 
Col l aboration ."  

The Leadersh ip  Deve lopment Conference i n  
Wash ington, D C  was an amazing experience. Much 
of what was d i scussed at that conference dealt th i s  
co l laboration and partnersh ip .  AAH PERD i ntroduced 
us to a number of col l aborative opportun ities, i nc l ud
ing  one with Navy, which is very exc iti ng. The Navy 
is fu nd ing a program cal led "Run,  Jump and Throw" . 
The program is designed to enhance physical fitness, 
health and phys ical deve lopment for students i n  
grades 1 - 1 2 . Some of  you may remember the Punt, 
Pass and Kick. Th is  program may rem i nd you of that 
program, however, there are some important d iffer
ences: opportu n ities for i nd ividua l  assessment, fitness 
development, teamwork, ski l l  development and com
petit ion that i s  scored on l i ne. The greatest strength of 
the program, i n  my op in ion, is the i nc lus ive natu re of 
al I the activit ies . Students of varying abi I it ies work 
together on teams with scor ing based upon abi l i ty 
rather than d i sabi l ity. Please visit the web s i te for t h is 

program at www. runj u mpnthrow.org. 
As we move fu l l  swing i nto 2002, I hope we w i l l  

conti nue to see a great deal o f  co l l aboration among 
and between col leagues at al l  leve ls  of our profes
s ion .  We often overlook our  best resources: each 
other. Each t ime the Board of D i rectors meets I am 
rem inded of how th is group works together in an 
effort to i mprove our profess ion from a l l  leve ls .  I t  is 
my wish throughout 2002 that we conti nue that pro
cess, drawing more and more i nd ividua ls  i nto col l ab
orative enterprises. L i ke a cha in ,  the stronger we 
bu i l d  our  l i nks to each other, the stronger we, as a 
whole, become. 

In a fi na l ,  more personal  note, I wou ld  l i ke to 
express my thanks to each and every one of you for 
you r  thoughts, prayers and cards at the loss of my son 
B la i r. He is greatly m issed. 
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NOTIONS From 
YOUR EDITOR ... 
Thomas H. Sawyer, Ed.D., Professor 
Department of Recreation and Sport Management 
Ind iana State Univers ity 
Terre Haute, IN 47809 

(812) 894-2113, (812) 237-2186, FAX (812) 2 37-4338 

PMSAWYR@SCIFAC.IN DSTATE. E DU 

Law Review 

Adequate Equipment and Supervision 
Lynch v. Board of Education of Collinsville Community School District No. 10 

Supreme Court of I l l i no is  
4 1 2 N . E . 2d 447 

September 1 5 , 1 980 

Reprinted with permission JOPERD 

Cynth ia  Lynch, the p la i ntiff, was p lay ing quarter
back on the j un ior g i r ls' "powder puff" footbal l  team 
du ri ng a game with the sen ior g i r l s' team on October 
27, 1 974 . The game was held at the Vanda l i a  campus 
of the h igh school in the Col l i nsv i l le  Commun ity 
School D i str ict No .  1 0  in I l l i no is .  Lynch had th rown a 
pass to a teammate when she was struck i n  the face by 
an oppos i ng p layer and knocked down . The back of 
her head struck the ground with considerab le force. 
She was taken to the hosp ital by her parents, who had 
attended the game as spectators. The hospita l  records 
revealed that she had suffered a small  l i near fracture 
of the nasal bone. The p la i ntiff sought damages from 
the board of educat ion of Col l i nsvi l le Commun ity 
School D i strict No .  1 0  for the i nju ry. 

Findings 
Each year from 1 970 to 1 973, the j un ior-sen ior 

g i r l s' powder-puff footba l l  game had been p layed as a 
ha lft ime event at the boys' homecoming footba l l  
game. I n  1 974, the schoo l 's pri ncipal ordered that the 
game not be held du ri ng ha lft ime of the homecoming 
game. Nevertheless, severa l students approached 
some of the schoo l 's teachers and asked them to 
coach the g i r l s' teams. Th ree teachers agreed to do so; 
none of them had been h i red as a coach .  Between 
fou r  and s ix pract ice sess ions were then held in prepa
rat ion for the powderpuff game, which was to be 
p layed on Su nday of homecoming weekend, but not 
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dur i ng halft ime of the homecoming game. These ses
s ions were he ld after school on school grounds, and 
the g i r l s  changed the i r  c lothes i n  the schoo l locker 
room before each practice. 

L ittle i n struction in the ru les of footbal l  was g iven 
du r ing the pract ices. The gir ls h i ked and passed the 
ba l l  and blocked each other i n  order to get an idea as 
to which g i r l  was best su ited for each posit ion . It was 
suggested by one of the teachers that the g i r l s  pur
chase mouth guards, s i nce tackle footba l l  cou ld  be 
"rough" at times. Most of the g i r l s, i nc lud i ng the p la i n
t i ff, d id in fact p u rchase and wear mouth guards for 
the game. 

Several notices of the game were posted on bu l 
let in  boards throughout the schoo l .  Announcements 
were made by students over the schoo l 's pub l ic 
address system to i nform the student body of the prac
t ice sess ions and the game. 

The secret of getting ahead is get-
ting started. The secret of getting 
started in breaking your complex 
overwhelming tasks into small 
manageable tasks, and then start-
ing on the first one. 

- Mark Twain 



The pr inc ipal testified that the game was not 
authorized by the schoo l .  The school d i str ict subse
quently contended that it  had no l iab i l ity in these c i r
cumstances because the game was not authorized by 
the school and because school authorit ies made an 
effort to d i sassociate the school from the game. 

The powder-puff p layers thought that they were 
engag i ng i n  an act iv ity connected with the schoo l ,  
even though they d i d  not constitute an off ic ia l  school 
team .  As for the teachers, it was c lear that they were 
not express ly authorized by the defendant to coach 
the game. The supreme cou rt conc luded that the 
teachers "were act ing outs ide of the course of the i r  
employment i n  coach ing  the footba l l  game, and were 
thus without express or impl ied author ity to coach the 
game. However, it cou ld appear to a reasonably pru
dent person that the teachers possessed authority to 
coach the game." 

Based on the evidence presented at the tr ia l  cou rt, 
the supreme court found that neither the defendant 
nor its agents engaged in wi l l fu l  or wanton m i scon
duct in th i s  i nc ident. There was no evidence to suggest 
that there were i ntent ional or c i rcumstantia l  acts com
m itted that exh ib i ted a reckless d isregard for the safe
ty of the students. 

Yet the court d id not feel that the defendant was 
absolved from l i ab i l ity for fai l i ng to provide more 
effective safety equ ipment, regard less of its c la im that 
the game was unauthorized . The cou rt asserted that "a 
school d i strict has an aff irmative duty, where students 
are engagi ng i n  school act iv ities, to fu rn ish equ ipment 
to prevent ser ious i nj u ries . . . .  [The] defendant shou ld  
have furn ished at  least hel mets and face guards to the 
students" The ind iv idua l  teachers cou ld  not be held 
l iab le for the fa i l u re to provide more protective equ ip-

ment; the court held that s i nce school d i stricts furn ish 
equ ipment and teachers i nspect i t  (wh ich i s  more 
properly a superv isory function),  teachers can on ly be 
held l iable for w i l l fu l  and wanton neg l i gence i n  fa i l i ng 
to i nspect equ ipment. 

Verdict 
The tria l  cou rt retu rned a general verd ict for Lynch 

in the amount of $60,000. Both the appe l l ate court 
and the supreme court affi rmed th i s  dec is ion .  The 
supreme court found the school d i strict neg l i gent for 
fa i I i  ng to provide, at the very least, hel mets and face 
guards to the p layers, s i nce it knew or shou ld have 
known through its agents that an i njury was foresee
able.  The cou rt asserted that the fa i l u re to provide 
such equ ipment was a prox imate cause of the p la in
t iff's i nj u ry. 

Risk-Management Tips 
• As a teacher, coach, or ath letic adm in istrator, you

shou ld  make sure that proper safety equ ipment i s
issued to students before they practice or p lay a
contact sport (e .g. ,  footbal l ,  l acrosse, ice hockey,
fie ld  hockey, basebal l , softba l l ) .

• I f  you dec ide to term inate an activity, make sure
that a l l  student-ath letes, parents, and personnel
are aware of the cance l l at ion, and that a l l  fac i l it ies
are secured so that the activity cannot proceed on
schoo l property. Both oral and written notices
shou ld be d i sseminated .

• If teachers are act ing as vol unteer coaches for an
activity, make sure that they are prepared to prop
er ly supervi se students.

• Be ready to provide emergency med ical services
at al I contact activit ies sponsored by the schoo l .

.I OPE RD 
More Popular Than Time and Newsweek! 

A recent study fou nd that the Jou rna l  of Phys ica l  Education, Recreati on & Dance i s  the 4th 

most-used period ical  i n  the I l l i nois  State Un ivers ity l i bra ry, beat ing even Ti me and Newsweek. 

Why? Perh aps because JOPEPD, n i ne ti mes per year, for more than 100 years, has p u b l i shed the

most u p-to-date, authoritative i nformation fo r profess iona ls  in phys ica l  ed ucation and a l l ied f ie lds. 

Fi nd out for you rself why we're so popu l ar! The su bsc r i ption rate i s  o n l y  $65 for i nd iv idua ls  i n  the

U.S. and Canada (Canad i ans m u st add GST) and $73 for those in other countries.  (These rates a re
not ava i l ab l e  for i nstitutions and are su bject to change without noti ce.) 

To subscribe, call (800) 213-7193 x493 
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------ll State of the Profession Profession ! f----
IFAT 

by 
Barbara A. Passmore, Ph. D. 

Dean 
School of Health and H u man Performance

I ndiana State University 
Terre Haute, IN 47809 

(812) 237-3118 

FAX (812) 237-4338 

E-Ma i l: hprpass@scifac.indstate.ed u 

After pub l ic ity on the s ign ificant health problems 
of I nd iana's school age ch i ld ren, the I nd iana House 
passed a resol ut ion, House Reso l ut ion Number 35 ,  
which cited e leven defic iencies re l at ing to ch i ld ren's 
health. Many of these defic iencies focused on the area 
of f itness. The I n d i ana General Assemb ly  then 
requested that the Department of Education undertake 
an assessment of cu rrent fitness programs in I nd iana 
schoo ls  and report fi nd i ngs to the House and Senate 
Education Comm ittees by December 1 ,  200 1 . 

The Department of Education, Office of Program 
Development, formed a task force to carry out that 
assessment. Appropriate ly named the I nd iana F itness 
Assessment Task Force, I FAT, was made up of profes
s ionals i n  h igher education from Bal l State Un iversity, 
I nd iana State Un ivers i ty, I nd iana Un ivers i ty, I nd iana 
Un iversity-Pu rdue Un ivers ity and Purdue Un ivers ity. 

Th is  task force developed a su rvey to complete the 
charge. The su rvey, sent to 3400 phys ica l  educators i n  
I nd iana, had a response rate 28% o r  941 teacher. 
Add it iona l l y, f itness i nformation on B a l l  State's 
I nd iana freshman was reviewed to determ i ne s im i l ar
ities to the su rvey data . 

When reviewing the general data from the su rvey, 
the Physical  Education curr icu la i n  the respond ing  
schools appeared l acking i n  many areas. Eighty per
cent of the respondents reported the i r  cu rric u l um  
l acked rhythms, 83% d idn't have outdoor recreation, 
70% d idn't have i nd iv idual  sports, 60% d idn't provide 
gymnastics and 23% d idn't provide games and sports. 

F rom the survey i t  was determined that 3 0% of the 
teachers provided no fitness activit ies i n  the i r  c lass 
rooms, however 48% provided fitness testing from 5 -
1 0  days dur ing the school year. For adapted students 
the picture was far worse. N i nety percent of the teach-

Indiana AHPERD journal-Winter 2002 - 4 

ers respond i ng had no i nvolvement i n  writ i ng the 
I nd iv idual  Education Program and that same 90% pro
v ided no fitness i nstruction for the i r  students. Over 
90% of these teachers were not certified to teach 
adapted, yet 90% had students with d i sorders i n  the i r  
c lasses. 

In the fitness data from Bal l State's I nd iana fresh
man, 50% of those i ncomi ng freshman performed 
below average in abdomi nal strength and endurance, 
arm strength and endu rance and card io-respi ratory fit
ness as defi ned by the One M i le Wal k. 

The data col lected certa in ly  suggests that as a state 
with the h ighest obes ity rat ing i n  the nation, I nd iana i s  
not doing a good job of  promot ing fitness. The ch i l 
d ren i n  our  schoo ls, who are our  futu re, have and  no  
doubt wi l l  cont inue to have unhealthy behaviors. 
There i s  no "carrot or stick" to requ i re schoo ls to pro
vide qual ity physical  ed ucation, let alone programs 
that promote fitness. Also, schoo ls  and the i r  teachers 
need not comply with cu rrent state content standards 
for students, which are i n  p l ace for al l  d isc ip l i nes. I n  
fact few teachers i n  o u r  fie ld  know about them and 
are certa i n ly not encouraged by the i r  adm i n istration 
to demonstrate that students comply. The data a lso 
suggests that phys ical educators are not committed to 
fitness instruct ion.  They appear to spend an i nord i nate 
amou nt of t ime test ing for fitness, but seem not to be 
teach i ng students how to atta i n  fitness and healthy 
behavior. 

The resu l ts of I FAT have g iven us  a snapshot of the 
present. After receiv ing the I FAT report, it w i l l  be i nter
est ing to see if the leg is latu re focuses upon th is  health 
issue in the future. With the state is in recession and a 
budget defic i t  haunt ing us, ch i l d ren's health may 
aga in  take a "back bu rner" . 



�Physical Physical Education Activities r-
Base-soccer: A Rainy Day Activity 

How do you work on soccer sk i l l s when it keeps 
ra i n i ng ?  P lay Base-Soccer. 

Th i s  is a comb ination of basebal l  and soccer 
p layed i n  the gymnas i um .  

Materials needed: 
1 soccer bal I 
4 th row-down bases 

The Object Of The Game: 
The object of the game is to ru n around a l l  bases 

and score a ru n .  The team with the most runs is the 
winner. 

How the Game is Played: 
Set the gymnas i um l i ke you wou ld  for whiffle bal l  

o r  baseba l l .
Div ide the c lass i nto two teams - F ie lders and 

K ickers 
The p itcher i s  the on ly person who can use h i s  

hands and he  can on ly use h i s  hands when ro l l i ng the 
ba l l  to home p late. After the ba l l  is k icked the p itcher 
can no longer use h i s  hands. 

The p itcher ro l l s  the bal l  to home p late and the 
k icker kicks the ba l l  outfie ld .  The kicker must run 
arou nd a l l  the bases and reach home before the field
ers get the ba l l  to home p late. (The k icker w i l l  either 
score or be put out) . The fielders cannot use thei r  
hands. They must d ribble, and/or pass the bal l to 
home p late . Stress team work. Have the students 
make good passes to each other. In order for the kick
er to be put out the f ielders must trap the ball nn  home 
p late. 

Rotation: 
The game works best when you use an automatic 

rotat ion after each person k icks .  Th is w i l l  e l im i nate 2 
to 3 p layers dominati ng the ent i re game. ( Example :  
F i rst baseman goes to pitcher; the pitcher goes to 
catcher; the catcher goes to th i rd base, the th i rd base
man goes to outfie ld,  p lay every outfie ld pos it ion 
before the outfie lder goes to second base, second 
baseman goes to fi rst base .) 

Variations: 
The fi rst t ime to bat the students must use an 

i ns ide k ick, second t ime they use a toe k ick, etc . 
Submitted by: Cathy Huntsinger, Frankton, Jr/Sr High 
Frankton, IN 

Pumpkin Patch Relays: 
A seasonal Activity 

ORGANIZATION: P lay ing area is a basketba l l  
court. D ivide the c lass i nto th ree Teams. 

"Heave the Pumpkin" - 6 scooter boards, 6 basket
bal ls, basketba l l  goals, 3 cones 
1. Start at the basketbal l basel i ne .  Scooter board,

wh i l e  carry ing a basketbal l ,  to the 1 0  second l i ne. 
(Set a cone on the 1 0  second l i ne to have a v isua l  
rem i nder of where to get off of the Scooter board) .  

2. Get off the scooter and dr ibb le the basketba l l  to a
des ignated basket. 

3. The team member gets 2 shots at the basket. The
team member dr i bbles the basketba l l  back to h i s  
scooter and  then scoots back to h is team .  

4 .  The  team i s  tryi ng to make 1 0  baskets. 
5. After the fi rst team member takes h i s  second shot,

team member two takes h i s  second shot, team 
member number two starts h i s  tu rn . 

"Broom Stick Relay" - 3 cones and 3 hockey sticks 
(broomsticks) 
1 .  Start at the basketba l l  base l i ne. Have cones set on 

the 1 0  second l i ne .  
2. Each re l ay member r ides the broomstick, (stick

horse fash ion) down around the cone and back to 
h i s  team, hand i ng the stick to the next person . 

"Pumpkin Butter Relay" - 3 cones, 3 floor hockey 
sticks, 3 basketba l l s 
1. Dr ibb le the basketba l l  with the hockey stick

(hockey-style) around the cone and back to the 
next person . 

2. Each team takes an equal  number of turns.

"Burst the Pumpkin" - 3 b lown-up bal loons per team 
taped on the wal l , 6 basketba l l s (2 per team) 
1 .  Team members l i ne up s i ng le fi le  beh i nd a desig

nated l i ne. Each of the fi rst two persons has a bas
ketba l l .  

2 .  The objective of the act ivity i s  to burst the bal
loons by throwing the basketba l l s at the ba l loons 
on the wal l .  

3 .  Each person takes a th row at the bal loons and 
then moves to the end of the line. The first team 
fi n i shes when a l l  th ree ba l loons are popped . 
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"Skeletons in the Graveyard" - a skeleton for each 
student, 3 scooter boards, 3 boxes, 3 batons 
1 . Each student scoots to the graveyard (a box) carry

i ng both a baton and a ske leton .  The student drops 
the ske leton i n  the graveyard . 

2. The student scoots back to the next person, hand
i ng the baton to that person. Each team takes an
equal nu mber of turns.

"Horseshoe Pumpkin" - 3 hoops, 9 bal l s  
1 .  The objective is to get the bal l to stop i nside of the 

hoop. 
2. Students I i  ne up i n  s ing le fi le formation Students

toss or rol I the bal I towards the hoop.
3. The fi rst team to l and a bal l  i nside of the hoop is

fi n ished .

"Halloween Sprint" - 3 batons, 3 cones, tape, 3 sets 
of i ndex cards with the letters of "Ha l loween" on the 
sets of cards (each letter pri nted on a separate index 
card - a lternate the letters in orange and black) 
1 .  Each team gets a lettered i ndex card . Each card 

needs tape on the back. 
2. The objective is to get "HALLOWEEN" spel led

correctly on the wal l .
3 .  Each student carries h is letter and the baton to the 

wal l .  The student p laces h is letter on the wal l ,  runs 
back to his team, hands the baton to the next per
son, and so on. 

"Carry-the-Corpse" - 3 cones, 3 b lankets 
1. One person rides on the b lanket wh i le  2 other stu

dents pu l l  the b lanket down, around the cone and
back to the next th reesome.

2 .  Each team takes an equal number of turns. 

Submitted by: Mary Jo McClelland, Southwood Jr/Sr High 
School, Wabash IN 

Cone wars 

Students i n  grades 4 - 1 2  w i l l  enjoy th is fitness 
activity. To keep the attention of the older students, 
d ivide them i nto teams and have a round robin tour
nament. 

You w i l l  need cones or other objects that can be 
set up and knocked down (Pr ing les™ cans or bowl i ng 
p ins work wel l ) .  The number or objects shou ld equal 
the number of students part ic ipati ng p lus 2 or 3 extras 
per team .  

D ivide the p lay ing area i n  ha lf  (a basketbal l  f loor 
works wel l  for four  teams, if you p lay across the width 
and use the half court l i ne to separate the teams p lay
i ng side by side), one team with set up the i r  objects i n  
the i r  half of the area. The teacher w i l l  have to knock 
over some of the pins i n  each group. Each team w i l l  
start beh ind their respective side l i ne. 

The object is to knock down as many of the 
opposing p ins as possible, wh i le sett ing up your teams 
p ins that have been knocked down. The catch is that 
you can on ly  use you r  hands to knock p ins down and 
you can only touch one p in  before retu rn i ng to your 
start ing side l i ne .  

Th is is where the fitness comes i n, you must return 
to the side l i ne and cross it each ti me you set up one 
of you r  pins or knock down an opponents' p in .  The 
team that has the most stand i ng at the end of one or 
two m i nutes is the win ner. 

To keep interest, just rotate the teams so they are 
a lways going aga inst a d ifferent team. 

Submitted by: Debbie Riga, Columbus North High School, 

Columbus, IN 

Looking for a Chance to be Published? 
THE IAHPERD JOURNAL IS REFEREED. 

Students - Graduate Students 
Teachers At All Levels 
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Homework for Physical Education/Health 

October 5, 1 996 

_____________ 
Dear__________________________, c lass code __ 

I hope you are enjoy ing l ife i n  Austra l i a .  It i s  too bad that you l ive so far i n  the Outback that it is nec
essary to earn cred its for school by correspondence. 

This letter conta i ns the homework necessary for you to earn a star in physical education c lass. P lease 
complete the homework, have your  parents sign the worksheet, and retu rn it by post on Monday, October 
1 4 . 

PHYSICAL EDUCATION HOMEWORK BY CORRESPON DENCE 
MON DAY OCT. 7 
1 .  Do 30  j umpi ng jacks 
2 .  Write down the number of s i t-ups you d id i n  one m i nute? 
3 .  Do the butterfly stretch for one m i nute 
4 . For extra cred it, select an  exerci se/activity of your  choice and  pr int i t  here __________ _ _ _ 

Parent's i n it ia l_______ 

TUESDAY OCT 8 
1. Do 1 0  push ups
2 . . Do the hu rd le stretch for one m i nute 
3 .  Jog i n  p l ace for two m i nutes 
4 . ___ _ For extra cred it , select an exercise/activity of your choice and  print i t  here________ 

Parent's i n i t ia l________

WEDNESDAY OCT 9 
1. Do wal l  pus-ups for one m i nute
2 .  D o  4 0  j ump ing jacks 
3. Wal k  l i ke a d i ngo th rough the house 3 times
4. __ _ _ For extra cred it , select an exercise/activ ity of your choice and print it here ________

Parent's i n i t ia l________

TH U RSDAY OCT 1 O

1 .  Do the knee pu l l  stretch for I m i nute, switch i ng legs after 30  seconds 
2 .  Jump through the house 3 ti mes 
3. Measu re how far forward you can jump from a stand ing sti l l  posit ion
4.  For extra Cred i t, se lect an exerc ise/act ivity of you r choice and pr int i t  here ___ _ 

Parent's i n it ia l  

F RI DAY OCT 11

1 .  Do 50 j ump ing j acks 
2 .  Wal k  l i ke a koa la  bear through the house 3 ti mes 
3. Write down the number of sit-ups you do in one m i nu te ________________ _ 

4 . For extra cred i t , select an exerci se/act iv i ty of you r choice and pr int  i t  here__________
Parent's i n i t ia l________

Submitted by: Delores Wi l son, Haverh i l l  E lementary, Fort Wayne, I N  
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---IATTENTION�I ---
FIRST ANNUAL MIDWEST AFFILIATE 

JRFH/HOOPS WORKSHOP 

J u ly 30-3 1 , 2002 

Valparaiso Un iversity • Valparaiso, I N  

Th is  workshop w i l l  focus o n  new ideas, conduct ing successfu l events and j ump  and hoops ski  l l s .  Time w i l l  
be ded icated to shar ing ideas with co l leagues from I nd iana as wel l  a s  I l l  i no is  and Mich  igan.  Learn the newest 
i nformation and technology. Sandy "Spin" S lade w i l l  be on hand with her basketbal  l demonstrat ion as wel l as 
to conduct two ski  l l s  c l i n ics .  The Thump Jumpers from Fort Wayne w i l l  g ive the i r  j umping demonstration and 
help teach basic, i n termed i a te and advanced jumping ski  l l s .  Look for surprises dur i n g the Tuesday eveni n g 
socia l  as wel l  as throughout the workshop. 

P lease send you r  name, address, te lephone nu mber and e-ma i l  address to : 

Tammy Mayes, AHA; 31 2-346-4675 ext.248 (e-mai l :  tammy.mayes .heart.org) 

PARTICIPATION IS FREE!!! 

Do you need extra $ to

development a special 

program? 

Apply for an IAHPERD grant 
For more information contact: 

Dr. Lana Groombridge 
Manchester College 
604 E. College Avenue, Box PERC 
North Manchester, IN 46962 
Ph: (219) 982-5353 Fax: (219) 982-5032 

llgroombridge@manchester.edu 
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OR Visit IAHPERD's website 
www.bsu.edu/indianaAHPERD 

ATTENTION



INDIANA UNIVERSITY AND 
INDIANA DEPARTMENT OF EDUCATION 

Department of Kinesiology 
Contact person: Donetta Cothran 
1025 East 7th St.-HPER 179 
Bloomington, IN 4 7 405 

Phone: (812) 855-6430 
Fax: (812) 885-9417 
Email: dcothran@indiana.edu 
Website: www.indiana.edu/-kines/ 

pesummerinst.html

JUNE 19-21, 2002 
Indianapolis, IN 
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AAHPERD'S RETIREE NETWORK 

The A l l iance Retiree Network Com mittee (ARNC) p l a ns a n u m ber of activities for retirees at the 

AAH PE R D  convention in San D i ego. Along with a bus i ness meeting and a spec i a l  reti ree booth in the 

Exhibit H a l l ,  ARNC w i l l  host two socia l activ ities for retirees -a c l utch-treat breakfast get-together 

p l us a Friday afternoon soc ia l  to be held i n  the President's Su ite from 4:30-6:00 p.m . Traditiona l l y,
retirees b ring a sma l l  item to the socia l that can be used for a door prize. As wel l  as part icipat ing in 

the door pr ize d rawings, retirees enjoy good food and an opportu nity to learn about the activities of 
other reti rees. 

The program meeti ng sponsored by the ARNC wi l l  featu re D r. Roberta R i k l i (Cal ifornia State 
University, Fu l lerton) d iscussing Pred ictors of Successfu l Aging - A Fitness "Check-u p" for Sen iors. The 
sess ion w i l l  present a new easy-to-use fi tness test for seniors and wil l  show how to eva l u ate fu nctional  

mob i l ity rel ative to natio na l  norms and to standards for i ndependent l ivi ng. 

http://www.aahperd.org/aahperd/about-com m ittees 

The ARNC, open to a l l  AAH P E R D  reti  red mem bers, is  the structu re of AAH P E R D  that encou  rages, 
p r omotes, and su  pports active, healthy, productive ret i rees. It p r ovides ret i  red A l l  i a nce members with a 
variety of opportu nities to conti nue partic i p ati n g i n  professiona l ,  soc i a l ,  and recreation a l  activit ies of 
the Al  l iance.  For more i n formation about ARNC, contact AAH P E R D .  Information about the ARNC is also 

on the AAHPERD website at http:/ /www.aahperd.org/aahperd/about-committees retirees.html.

r--------------------• 
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IN DIANA 
AH PE RD 

JOURNAL 

Your name (optional) 

Do you have friends 

who'd enjoy IAHPERD Journal? 

Send us their address, and we'll 

send them a tree sample issue. 

Name of Friend ______________________________ ___________ _ 

Address _____________ _ 

Code 

Indiana AHPERD Journal, Nikki Assman, 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

School of Physical Education, Ball State University, Muncie, IN 47306
·--------------------�
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NEW ALLIANCE 

EXPOSITION 

EARLY-BIRD Convention Registration Fees 
AAHPERD professional member 
Professional CalifomiaAHPERO member
AAHPERD graduate student member
AAHPERD undergraduate studen t member 

ADVANCE Convention Registration Fees 
AAHPERD professional member 

Professional CaliforniaAHPERD member 
AAHPERD graduate student member 

AAHPERD undergraduate student member 

Sponsored by the 
American Alliance for Health, 

Physical Education, 
Recreation and Dance 

in partnership with 
Southwest DistrictAAHPERD 

and CaliforniaAHPERD 

(by January 25, 2002) 
$160 (nonmember $340) . 

$160 
$60 
$25 

(by March 22, 2002) 
$195 (nonmember$440) 

$195 
$75 
$35 

Indiana AHPERD Journal-Winter 2002 - 11 

AAHPERD 2002
NATIONAL CONVENTION 
& EXPOSITION
APRIL 9-13,
SAN DIEGO, CALIFORNIA



Developing conceptual Change 
Developing Discernment 

Expanding Awareness of Appropriate Activities 
Repri nted with Perm iss ion Teach i ng E lementary Educat ion, ( 1 3 )  1 ,  2002 

by Amelia Mays Woods 
I nd i ana State Un iversity, 
Department of Phys ical  Education 
pmwoods@sc ifac . i ndstate .ed u 

As I waited i n  the gym to speak w ith Jake, the 
cooperat ing teacher who wou ld  host one of my stu
dents the fo l lowi ng semester, he cal led out to h i s  c lass, 
"Al l  r ight, everyone, let's d iv ide i nto teams for a game 
of dodge bal l . " I was dumbstruck. How cou ld it be 
that a physical educator was sti l l  teach ing  dodge bal l ?  
Even i n  my own years as a n  undergraduate, I learned 
that dodgeba l l  was not to be i ncl uded i n  the cu rr icu
l um .  Any activity that i nvites profic ient students to tar
get those l ess sk i l l fu l v io l ates good educat iona l  
practi ce .  J ake's i nc l us ion of dodge bal l posed a d i lem
ma, as I wou ld  not want my student to be th rust i nto a 
pos it ion where she wou ld  be pushed to v io late what 
she had learned i n  our  program. 

Because Jake had completed our  graduate pro
gram on ly two years before, I began to question how 
the students in our  teacher education programs view 
dodge bal l .  Are we gu i d i ng our  preservice and i nser
v ice teachers to effectively determ i ne the appropr iate
ness of learn i ng experiences i n  phys ica l  education?  
Can we stress more emphatical ly that low part ic ipa
t ion-rate act iv i t ies, e l i m i nat ion activ i t ies, and 
overemphasis on competition shou ld  not 
be part of a qua l ity phys ica l  education 
experience? 

Students come i nto u nder
graduate programs with many 
p reconceived bel iefs about 
phys ica l  ed ucat ion .  In fact, 
Lawson ( 1 983,  p .3 )  avers that 
"[t] he soc ia l ization of teachers 
beg i n s i n  ear ly c h i l d hood, 
resu l ts in a subjective warrant 
for teach i ng phys ical education, 
and cont inues upon entry i nto teacher education pro
grams." Hutch i nson's ( 1 993)  research supports the 
notion that estab l ished bel i efs of preserv ice teachers 
s ign if icantly affect the images they form of phys ica l  
education teach i ng before the completion of the i r  
preparat ion .  Th is  socia l izat ion a lso i nfluences their 
perception and act ions once they are estab l i shed as 
teachers (Lawson, 1 986). 
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As succeed i ng cohorts enter teacher education 
programs, be! iefs about the appropri ateness of trad i 
t ional act iv it ies need to be  exami ned to cha l lenge out
moded theor ies and deve lop effective teacher 
practices. The tasks created for students in da i ly  
lessons have the i r  orig i ns in  what educators bel ieve 
about appropriate or i nappropr iate act iv ities. Thus, 
the movement tasks presented to students are central 
to the i n struct ional process in phys ical education .  

Movement experiences shou ld emphasize learn
i ng in physical educat ion.  Therefore, before des ign ing 
curr icu l a, teachers need to consider whether the expe
rience w i l l  hel p the students meet specific goals  for 
learn i ng. R i nk  ( 1 998, p. 70) suggests that teachers use 
four  essential cri ter ia for the des ign of learn i ng  exper i
ences : 

• have the potential to improve the motor perfor
mance I activity sk i l l s  of students

• provide maximal activity or practice t ime for a l l
students a t  an appropri ate level of ab i l ity

• be appropriate for the exper ient ia l  leve l of a l l stu
dents

• have the potentia l  to i ntegrate the psychomotor,
affective, and cogn it ive educational goa l s
These criter ia can serve as  a framework for teach

ers when develop i ng lesson p lans and written reflec-
t ions on practice. The fo l lowi ng supplementa l  

resou rces and l earn i ng exper iences 
demonstrate activities preservice and 

· . i n serv ice teachers can employ to 
• · ·  determ i ne appropr iateness of 

movement tasks. 
D r. Susan Lynn ,  F lo r ida  

State U n ivers i ty teacher edu
cator, uses an ass ignment to 

·:$ help students explore the use 
of R ink's four  cr iter ia for the 

des ign of learn ing experiences. 
The students are asked to dec ide the 

ways each g iven movement task does or does not 
meet the cr iter ia .  The fo l lowi ng i s  one example :  

"Twenty-five e ighth grade students are d ivided 
i nto two groups to practice the chest pass ."  Another 
sample movement reads, "The goal of the n i nth grade 
lesson is  to improve physical fitness. Everyone is 
i nstructed to do 50 s it-ups, 20 push-ups and run/wal k  
a m i le ."  After read i ng the tasks, students may work i n  



sma l l  groups to determ i ne the appropri ateness of the 
learn i ng experiences and l ater come together to d is
cuss the movement tasks as a c lass. 

The Nat ional Associat ion for Sport and Physical 
Education ( 1 992) has identified developmenta l ly and 
i nstruct iona l l y  appropriate and i nappropriate prac
tices for i nstruct ion of you ng ch i ldren .  One example 
defi nes as appropriate that "[e]equ ipment i s  matched 
to the s ize, confidence, and ski l l  leve l of the ch i l d ren 
so that they are motivated to active ly part ic ipate i n  
phys ical education c l asses ." Identified as i nappropri
ate i s  when "[r]egu lat ion or 'adu l t  s ize' equ ipment is 
used, which may i n h i b it sk i l l  development, i njure, or 
i nt im idate the ch i ld ren ."  These straightforward exam
ples provide gu idance for preservice and i nserv ice 
teachers. 

"The Phys ica l  Educat ion  H a l l  of Shame" 
(Wi l l iams, 1 992) and "The Physical Education Ha l l  of 
Shame, Part I I "  (Wi l l iams, 1 994) present s im i lar  pr in
c iples.  Wi l l i ams l i sts a number of popu lar  games or 
act iv ities he views as i nappropriate, though they have 
trad it iona l ly  been part of physical education pro
grams. Among those l i sted are dodge bal l ,  Duck Duck 
Goose, L i ne Soccer, Messy Back Yard, and Steal the 
Bacon .  Because of the controversy he rai ses, readers 
are forced to exam i ne and reevaluate prior bel iefs 
about these activit ies. 

Dr. Kev in  H ussey, teacher educator at Eastern 
I l l i no i s  U n iversity, requ i res preservice teachers to par
t ic ipate i n  movement activit ies to get a fi rst-hand look 
at what the learners may experience. For example, 
after students engage i n  re l ay races, c lass members 
d iscuss what it made them feel l ike to stand i n  d i ne for 
several m inutes before part ic ipat ing on ly to be pres
su red by teammates and watched by a l l  who are not 
compet ing .  A lso, H ussey ass igns movement tasks such 
as badm inton to model developmenta l l y  appropri ate 
activ i ties. Students h i t  smashes and d rop shots with a 
partner to develop sk i  I ls and provide i ncreased prac
t ice t ime. 

In a s im i lar  attempt to encourage her students to 
empathize wi th part i c ipants, D r. Terry Sweet ing  
Un iversity of  Cal i forn ia teacher educator, uti l izes 
videos of ch i l d ren engaged in movement tasks to 
demonstrate appropriate and i nappropriate activit ies. 
By focus ing on one part ic ipant, students are able to 
see the amou nt of practi ce t ime, the qua l ity of that 
practice, and the dynamics of group i nterp lay. Th is  
a l lows students to exam i ne for themselves the pos it ive 
or negative effects of the activity. 

Enactment is another means of he lp ing preservice 
teachers recogn ize appropri ate and i nappropr iate 
act iv ities. Dr. David Langley, I nd iana State U n iversity, 
was d ismayed when he arr ived at a m idd le school to 
observe and found the student teacher he was super
v i s ing had begun a game of dodge bal l  with h i s  stu
dents . Rather than confront the teacher cand idate on 

the scene, Langley schedu led an appo i ntment to d is
cuss the observation . Prior to the meeti ng Lang ley 
composed a d ia logue between a un ivers i ty superv isor 
and h is  mentee. When the student teacher came to the 
appoi ntment, Langley ass igned the student to read the 
ro le of the superv isor and took the ro le of the student 
h imse lf. This a l l owed them to d iscuss the event as fic
tion rather than fact and thus opened the arena for a 
r ich d iscuss ion of the student's perspective. Langley's 
i ntegrat ion of enactment demonstrates imp l icat ions 
for c l assroom practice as wel l .  Students can join in 
smal l  groups to shape scr ipts that i l l u strate appropri
ateness and i nappropriateness of g iven activit ies. By 
co l l aborat ive ly constructi ng a d i scourse on the merits 
of movement act ivit ies, the students are requ i red to 
articu l ate a rat ionale and support that rat ionale with 
theory. Then, as the enactment is performed for the 
rest of the c l ass, d i scuss ion may be sparked com
pel I i ng students to defend the i r  choices. R i nk's ( 1 998) 
cr iter ia for the design of learn ing experiences para l le l  
the gu ide l i nes set forth by NASPE and the "shame" 
described by Wi l l iams ( 1 992, 1 994) . Al l agree that 
some standard for determ i n i ng appropri ateness i s  
essenti a l .  Through c lass d i scuss ions, phys i ca l  partic i 
pat ion, v ideo viewing and enactment, students are 
offered a lens for v iewing activit ies once thought 
appropriate that h i nder pos it ive learn i ng .  They a lso 
are able to v isua l ize experiences that offer max ima l  
engagement and successfu l sk i l l  bu i ld i ng. Challeng i ng 
prior bel iefs about appropriate phys ica l  activit ies i s  
essentia l  in  gu id i ng preserv ice and i nserv ice teachers 
toward becom ing more effective practit ioners. 
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American Alliance for 
Health, Pbysical Education, 
Recreation and Dance 

American Heart A Association.¥ 
Fighting Heart Disease and Stroke 

Call the American Heart 

Association at 1 -800-
AHA-U SA 1 or visit the
AHA website at
www.americanheart.org to
learn how this great event 
can benefit your kids, your 
school and your community. 
Call today !

WHAT IS 
HOOPS FOR HEART? 

Hoops For Heart is a g reat basketball 
event that can be done all all age level s. 
Kids practice basketball ski l ls  and play 
fu n and exciting skil ls games. Students
also obtain donations and receive s u per 
than k-you g ifts based o n  the dol lars 
they raise. Its extremely flexi ble and can
be sched u led whenever it's most conve
n ient. It can be conducted in school by 
physical educatio n  i n structors, coaches 
or teachers. You can hold you r  event 
d u ri ng physical ed ucation class, l u nch or before or after 
school. 

WH/\T COORDIN/\TORS /\ND STUDENTS /\RE Sl\YIN<i 
/\BOUT HOOPS fOR HIS/\RT! 

"I participate in Hoops for Heart because my grandma died of 
heart disease, so I want to help others who suffer with it. I would 
tell other students to participate in Hoops for Heart because you 
m ight have a stroke in the future. Each year when the time comes 
around for the event you should have a gripping commercial, so 
when rhe kids come around people will  know where their money 

is going" 
-Mallory, Highlands Schoof, Birmingham Al 

"The materials were very helpfu l and clear! The kids, faculty and 
support of administration contributed to the success of our

event."
-Greg Peterson, Fieldcrest West 
Middle School, Toluca, IL 

"Over 1 20 4th - 8th grade boys 
and girls participated from the Tr i
Cities area. It has grmvn in popu
larity and we are thrilled!" 

-Kate, Tri-Cities YMCA, Spring 
Lake, Grand Haven and Fenys
burg, Ml 
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"Hoops For Heart i s  a great opportunity for the kids to help 
their families and relatives, many who suffer from heart d is
ease or stroke" 
-Dawn Schabacker, Lyom Township High School, Western 

"We had students help keep score, record scores . We also had
teachers and a few other volunteers helping out. The students 
really enjoy doing th is event at this age level!" 

-Kathy, Marine Grade Schoof, Marine IL 

"A few weeks before this took place, my granddaddy had a 
triple bypass surgery. You did a great thing for my family, and 
I want to thank you so much! I want to help those that can't 
afford to pay for their loved one's surgery. I would tel l other 
students to participate in Hoops for Heart because there are 
famil ies that need all  of the help they can get. It wouldn't hurt 
you to give at least $2 of your allowance to help these people.
You would want help too if you were in this situation. Thank 
you so much for help ing my granddaddy through his heart at

tack and bypass surgery. Thank you!'' 
-Stacie, Honeysuckle Middle School, Dothan AL



Developing conceptual Change 
Developing Levels of Conceptualization for 

Teachers of Physical Education 
Repri nted with Perm ission Teach ing  Elementary Education, ( 1 3) 1 ,  2002 

by Molly K. Hare 
I nd iana State Un iversity, 
Department of Physical Education 
pmhare@scifac . i ndstate.edu 

Students who dec ide to become physical  educa
tion majors typica l ly enro l l  in u n ivers ity courses with 
the bas ic i ntention of earn ing a col lege degree and 
obta i n i ng a l icense that a l l ows them to teach in the 
pub l ic  schools .  These students come to the col lege 
learn i ng env i ronment hav ing approxi mately 1 3,000 
hours of educat iona l  experiences in c l assrooms 
(Lortie, 1 975 ) .  I t  must be noted that these hours of 
educational  experiences are obtained through the per
spectives developed as "students" and not th rough 
perspectives as "teachers." The transformation from 
student perspective to teacher perspective begins to 
occur  du ring  the teacher education program and car
ries on th rough the i nduction phase of professional 
development. That i s, the phys ical education majors 
and begi nn ing  teachers start to understand the teach
ing- learn i ng process as teachers i n stead of as students . 
Subsequently, the i r  pr ior conception of teach ing may 
be altered . 

It is assumed that acqu i r i ng subject matter knowl
edge and developing teach ing  methodology in un i 
vers i ty cou rsework fac i l i tates the c h a n ge i n  
conceptions of teach ing .  With the aid of profess ional 
conferences and mentor programs, beg i nn i ng teachers 
are encouraged to conti nue acqu i r ing th is content and 
pedagogical knowledge. Through th is developmental 
stage, physical educat ion majors' and beg i nn ing  
teachers' understand i ng of  teach i ng takes the form of 
d ifferent leve ls  of conceptua l izat ion :  preconceptions, 
na ive conceptions, appropriate conceptions, and m i s
conceptions (C lement, 1 993; K l aassen & L i jnse, 1 996;  
Odom, 1 995 ;  Placek, G riff in, Dodds, & Briand, 1 998;  
Sanger & Greenbowe, 1 997) .  

Preconceptions 
Preconceptions represent the perspectives, bel iefs, 

understand i ngs, or knowledge a student holds prior to 
forma l  i n structi on .  I n  the ed ucat iona l  research,  
C lement ( 1 993)  defi nes preconception as "a concep
tion in a certa in  area that is present in a student prior 

to i nstruction" (p .  1 242) . That is, a preconception is 
the understand ing one has about a concept pr ior to 
rece iv ing knowledge from a sou rce of authority. 
I nformal ,  prior experiences obta ined outs ide of the 
educational  envi ronment are bel ieved to be the or ig in 
of preconceptions for most physical education majors 
and physical  educat ion teachers .  Preconceptions 
developed by students may or may not be congruent 
with the des i red goal of the teacher. 

I n  the physical education setting, a preconception 
i s  described as knowledge constructed by a phys ica l  
education major pr ior to receiv ing formal i nstruction .  
For  i nstance, the understand ing that a physical  educa
tion major or beg i nn i ng teacher has about what a 
physical  education teacher does on the job and how 
he or she conducts c lass is a conception that devel
oped without having the benefit of un ivers ity i nstruc
tion . The majors have developed th is preconception 
as a "student" and not as a "teacher." 

One example of a preserv ice teacher preconcep
tion is that teach i ng phys ical education is an easy job.  
The physical education majors bel ieve that a l l  a 
teacher has to do is p ick teams and tel l  the students 
which game to p lay. Th is  preconception is an under
standing that i s  constructed by futu re (preserv ice) 
teachers before content and methods courses i n  
teach i ng are exper ienced . 

The example above is c l ass) if ied as a preconcep
t ion because the phys ica l  education majors are 
unaware of the respons ib i l ities of the teacher that are 
not d i rectly  observed by students. For examp le, phys
ical education teachers are often i nvolved with such 
tasks as creati ng a schedu le of the cu rr icu lum,  p lan
n i ng un its of i nstruction, attend ing facu lty meeti ngs, 
keepi ng student records, and organ iz ing and superv is
i ng i ntramura l  programs.  I n  add it ion, phys ica l  educa
tion teachers are often en l i sted for duties outs ide of 
the gymnas ium envi ronment, l i ke superv is ing students 
enter ing and ex iti ng the school buses and attend i ng 
parent meeti ngs with regard to a student. 

A preconception he ld by phys ica l  educat ion 
teachers i s  that students are actively l i sten ing to 
i nstructions when they are not observed or heard ta l k
i ng to the i r  c l assmate(s) . It i s  be l ieved that because the 
students are not observed or heard to be commun i -
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eat ing with neighbors, they must be attend ing  to the 
teacher. The students are looking d i rectly  at the teach
er, g iv ing the appearance that they are l i sten i ng i ntent
ly. 

What makes example two a preconception is that 
it i s  unknown whether the students are attend i ng to 
the teacher or whether they are th i nk ing about some
th i ng far d ifferent than that of the teacher. They may 
be v is ib ly comply ing with the teachers' expectations 
of behavior du ri ng i nstruction .  U nfortunate ly, these 
obed ient students may be engrossed in thought about 
th i ngs un re lated to the lesson and are mere ly s itti ng 
sti I I .

Preconceptions are open to mod ificat ion as the 
phys ica l  education major or teacher acqu i res formal 
i nfo rmat ion re l at ive to the school env i ronment .  
Through th i s  process of development, physical educa
t ion majors and teachers may beg in  to develop the 
perspective of a teacher from the longheld perspective 
of be ing a student. 

The next level of developi ng 
concept ions acknowledges that 
the phys ica l  education major or 
teacher has acqu i red some 

formal education ,  yet the 
understand i ng or bel iefs may not 
be fu l l y  developed, strongly held 
appropriate u nderstandi ngs . 

Naive Conceptions 
A naive conception is the per

spective, understand i ng, or bel iefs 
of physical  education majors or 
teachers that are underdeveloped. 
P lacek and col leagues ( 1 998) sug
gest that na ive conceptions may 
be d ifferent from experts' concep
tions or may be an " i ncomp lete" 
vers ion of the experts' appropriate 
conception .  When i ntroduced to 

the naive conception to develop i nto an i naccu rate 
conception or m i sconcept ion .  

For example, the phys ica l  education teacher 
shou ld  apply the same instructional  format to a l l  un its. 
In th is  s ituation, the teacher organ izes the dri l l s  for stu
dents to pract ice one ski 1 1  at a t i  me i n  order to devel
op some level of profic iency. Majors and teachers 
be l ieve it i s  most important that students experience 
i nd iv idua l  ski l l  work with each of the ski l l s involved i n  
the regu lat ion game. Al l o f  the necessary ski l l s  are 
i ndependently taught and practiced i n  a c losed ski l l  
envi ronment. Once a l l  sk i l l  d ri l l s  have been taught 
and practiced, the remai n i ng time in the un i t  i s  spent 
p lay ing the offic ia l ,  regu lation game, which i s  accom
p l i shed by organ iz ing a tournament format for the 
c lass to fo l low. 

Two naive concept ions are conta i ned i n  th i s  
example .  The fi rst i s  the bel ief that pract ic ing ski l l s  
i nd iv i dua l ly  w i l l  h e l p  deve lop sk i l l  p rofic iency. 

P ract i c i ng  the sk i l l s  without 

an i nnovative teach i ng method Preconceptions and naive conceptions 

through col l ege coursework or about teaching. 
���������������� 

comb in ing  them with pract ice i n  
an open ski l l  env i ronment and  a 
mod ified game p lay s i tuat ion 
encourages learners to develop 
sk i l l  profic iency i n  a context that 
i s  u n l i ke what w i l l  occur  when 
students are p layi ng the game. 
For example, vo l l eyba l l  p l ayers 
rare ly make forearm passes to 
themselves du ri ng a regu l at ion 
game or back and forth to one 
partner. Yet, phys ica l  education 
majors and teachers encourage 
th i s  dr i l l  when developing the 
vol leyba l l  pass i ng ski l l s .  Fu rther, 
physical education teachers g ive 
ski l l l  tests of cou nt ing the con
secut ive n u m ber of forearm 
passes that students complete to 
themselves i n  a g iven t ime peri
od . 

To mod ify th i s  naive concep
profess ional  conferences, physi-
cal education majors or teachers hold i ng na ive con
ceptions w i l l  read i ly accept the new method i nto the i r  
conceptua l  understand ing .  That i s ,  the phys ica l  edu
cat ion teachers' knowledge base i s  a l tered to accom
modate the new method as one that they may use in 
the gymnas i um .  

Na ive conceptions may or may not be  accu rate 
because the phys ica l  education major or teacher con
t inues to develop a complete, personal ly  mean i ngfu l 
understand i ng .  It i s  not poss ib le  to c l assify the na ive 
conception as an appropri ate conception because the 
bel ief and understand i ng i s  pred i sposed to mod ifica
t ion before the conception may be fu l ly rea l i zed and 
strongly held by the learner. L i kewise, i t  is poss ib le for 
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t ion, phys ica l  education majors 
and teachers need to apply the i nd iv idual  ski l l s  to an 
open, more game-l i ke practice s ituation prior to delv
i ng i nto game p lay. For example, a practice s ituation 
such as receiv ing a serve and forearm pass i ng to a 
teammate i s  pract ic ing the ski l l  i n  an open (changing 
envi ronment) sett ing rather than a c losed one (fo rearm 
pass i ng to self) .  Th i s  app l i cation of the i nd iv idua l  ski l l  
of forearm pass i ng he lps students br idge the gap 
between i nd iv idua l  ski l l s  and how the ski l l s  work in a 
game situation .  

The  second naive conception is  that physical edu
cation majors or teachers wi 1 1  learn that the i nterme
d iate stages of game p lay development are omitted i n  
the teach i ng method described i n  naive example one. 



The teacher organ i zed an i nstructional  u n it that 
attempts to develop the ski l l s i nvolved i n  the game 
and to uti l ize those ski l l s  in game p lay. I nd iv idua l ly  
pract ic ing ski l l s fo l lowed by regu lation game p lay 
ignores important progress ions for students to experi
ence when learn i ng to p lay a game. 

A second example :  Ch i l d ren w i l l  be able to per
form a ski l l  accu rate ly by merely watch ing the phys i 
cal education teacher's demonstrat ion.  Stri k ing a tee 
ba l l , for example, i s  a ski l l  the physical education 
teacher be l ieves students shou Id learn . The teacher 
tel l s  the students to watch how he or she h its the ba l l .  
The teacher then stri kes the bal l  i n  a ski l l fu l  demon
stration and sends the students off to pract ice what 
they just observed . 

The example of the demonstration na ive concep
tion shows that by demonstration a lone, students w i l l  
not be able to develop a l  I o f  the components o f  a suc
cessfu l tee bal l stri k ing sk i l l .  The students w i l l  need to 
practice components such as where to stand i n  re la
t ion to the tee and bal l , how to properly hold the bat, 
how to extend the e lbows and arms prior to making 
contact, stepping forward with the front foot to trans
fer weight, and how to fo l low through without letti ng 
go of the bat. 

Phys ica l  education majors and teachers were 
probab ly h igh ski l led learners and developed the ab i l 
ity to p ick  out  key components o f  sk i  I l s  to practice. 
The major ity of students, however, w i l l  f ind * very d if
f icu lt to accompl ish successfu l str ik ing by merely 
watch ing a ski l led demonstrat ion.  

Appropriate Conceptions 
The bel iefs, conceptions, and understand i ng of 

i nformation held by the phys ical education major or 
teacher that is i n  accordance with the be l iefs of 
experts in the f ie ld is an appropriate conception and 
refers to a commonly accepted viewpoint that a 
teacher i ntends for learners to comprehend i n  a given 
context. Examples of appropriate conceptions may 
i nc l ude accu rate conceptions of i nformation such as 
how to perform a ski l l ,  characteristics of an immatu re 
str ik ing action, how to trans ition from partner d r i l l s  to 
modified game s ituations, and how to beg in  a regu la
t ion soccer game. 

For example, a physical  education teacher bu i lds 
on the ski l l  development in a sequential manner from 
year to year. Knowing that the c lass practiced the 
proper shooti ng techn ique du ri ng a u n it on basketba l l  
the previous year, the physical education teacher 
i nstructs the s ixth graders about offens ive strateg ies i n  
sma l l  game situat ions .  Organized i n  smal l s ided 
groups of th ree versus three and th ree versus two, the 
students practice implement ing such offens ive strate
gies taught one at a t ime as moving to an open space 
to receive a pass or get free from a defender, repos i 
t ion ing c loser to the basket i n  order to be ready to try 

to score, looking for teammates after catch ing  a pass 
i nstead of automatica l l y  dr ibb l i ng, and making a chest 
pass and then cutt ing to the basket i n  hopes of a return 
pass. 

The appropriate conception example above h igh
l ights merely one way of organ iz ing a learn ing setti ng. 
Experts may have strong bel iefs about what the best 
method of teach i ng for a g iven context wou ld  be. 
Fu rther, experts wou ld  f ind it d ifficu l t  to agree on one 
prec ise and u nan imous strategy for any s ituation .  Th is  
level of conceptua l ization is c l assified as "appropriate 
conceptions" because a handfu l  of correct concep
t ions may be accu rately  app l i ed to th is  l earn ing  situa
tion (depend ing on the students' needs) . G iven the 
context as described in example one, experts wou ld  
agree that appropriate conceptions were identified . 

A second example :  The physical education teach
er knows that ch i l d ren tend to open the i r  rou nded 
body shape by stra ighten ing the back when learn ing to 
execute a forward rol I .  The teacher i nstructs the stu
dents to p lace a bean bag near the i r  bel ly  button wh i l e  
i n  a crouched pos it ion, hy ing  not to l et that bean bag 
fal l  to the ground before fi n ish i ng the forward ro l l .  
Fol l owed by a teacher demonstration whereby the 
bean bag does not prematu re ly fa l l  to the ground, the 
teacher has the students practice keepi ng a tucked, 
rounded body shape as they l earn the process of for
ward ro l l ing .  The example is appropriate because the 
teacher knows that the bean bag may serve as a he lp
fu l rem inder for the students to remain i n  a rounded 
shape throughout the ro l l  i nstead of open ing up and 
erroneously tak ing the body weight on the head with 
the back extended. 

The final leve l of conceptua l ization for physical 
education majors and teachers su rpasses preconcep
tions, na ive conceptions, and appropriate concep
t ions. The f inal  leve l is the most complex level of 
conceptua l ization cal led m i sconceptions. The most 
complex level of conceptua l ization addresses strongly 
held conceptions i n  phys ical education that are erro
neous or i naccu rate be l iefs . 

Misconceptions 
Conceptions held by phys ical education majors 

and teachers that are un l i ke understand ings held by 
experts are considered m i sconceptions (Clement, 
1 993 ;  K laassen & Lijnse, 1 996; Odom, 1 995 ;  Sanger 
& Greenbowe, 1 997) .  That is, m isconceptions are 
bel iefs one strongly holds that contrad ict what is 
bel ieved by i nd iv idua ls  in posit ions of authority, profi
c iency, or competency. 

For example, a physical education teacher m ight 
understand that the ba l l  moves i n  a backward one 
length of the bal l  when begi nn ing  a regu lation soccer 
game. The teacher, who has taught the same ru le  for 
over 1 0  years, i nstructs the c l ass that the bal l  moves 
backward for at least one bal I length in order to start 
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the soccer game. The most important point of i nfor
mation is that the phys ical education teacher strongly 
bel ieves that to be the proper ru le .  Teachers know that 
soccer games beg in  with a backward motion of the 
bal l  and don't question themselves because they 
know it to be true. When students who have had some 
soccer experience question this ru le, teachers d i sre
gard the students as bei ng unaware of regu lat ion ru les. 

The above example is a m i sconception because of 
the strength and conviction with which the teachers 
understand the ru le .  Not on ly have they taught the 
same ru le  for mu lt ip le years, but attempts at mod ify ing 
the m i sconception (by students chal lenging the ru le) 
are u nsuccessfu I.

Aren't m isconceptions the same thing as m i stakes? 
Errors and m i stakes are not the same thing as miscon
ceptions. Misconceptions cons ist of strongly held  
bel iefs that are d ifficu l t  to change (H uddle & P i l l ay, 
1 996; Lumpe & Staver, 1 995) .  When physical educa
t ion majors or teachers make use of corrective i nfor
mation to change thei r  response or behavior, then a 
mere m i stake was made. For example, after being cor
rected, a chi ld  a lters his throwing pattern of stepping 
with the same foot as the throwi ng hand to stepping 
forward with the nondom inant foot i s  an i n stance of a 
m i stake. Errors and m i stakes are eas i l y  changed 
because the student u nderstands the concept and 
acknowledges the accu racy of the correct ion .  

l1t is probable that phys ical education majors or 
teachers do not recogn ize that the i r  conceptions are 
i naccu rate. This probabi l ity contributes to the d ifficu l 
ty i n  a lter ing m i sconceptions. I nd iv idua ls  tend to not 
bel ieve something that is perce ived to be i ncorrect or 
untrue. However, when the m i sconception is  passed 
on to students as accu rate i nformation, we may have 
a larger issue at hand .  

Another example :  Phys ical education majors or  
teachers be l ieve that t h e  most effective type o f  base
ba l l  or softbal l l  hit is a grounder. The grounder is the 
best choice among the hits of l i ne drives, pop fl ies, 
and bunts. The teacher instructs the students that the 
grounder i s  the best hit to make because it forces the 
defense to make an accu rate p lay. By making a ground 
ro l ler, chances exist that the fielder may make an error 
whi le col lecti ng the ba l l  or  may throw to the base i n  
error. Fu rther, the base person may commit an  error 
whi le attempti ng to catch the bal l .  Over a period of 
ti me, the teacher has f i rmly estab l i shed this  concep
tion as be i ng accu rate. 

The above example is a misconception because 
grounders are not the most effective hit to make i n  
every s ituat ion i n  the game. I n  some i nstances, for 
example, the best way to move ru nners ahead i n  the 
bases i s  to h i t  a long fly bal l  as a sacrif ice rather  than
r isk a ground ba l l  that has potentia l  for or a l l ows the 
opportu n ity for fielders to make a double pl ay. The 
teacher has grown to strongly be l ieve the rationale for 
the grounder be i ng the best p l ay. 
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Misconceptions are modif iable for some i nd iv idu
a l s, a l though these erroneous conceptions remai n 
res i stant to mod ificat ion .  As the most complex level of 
conceptua l izat ion, it i s  hoped that m i sconceptions are 
developed i nfrequently. Mean i ngfu l i nformation such 
as written documentation, see ing a s ituation occur  
that contrad icts those be l iefs, or consistent chal leng
i ng of the m isconception may cause the phys ical edu
cation teachers i n  the examples to mod ify the i r  
( i naccu rate) be l iefs. 

The i n it ia l  level of conceptual development is 
referred to as preconceptions, which are developed 
from i nformal experiences and typica l l y  occur  from 
the perspective of a student i nstead of a teacher. Naive 
conceptions represent the be l iefs and u nderstand i ngs 
that are sti I I  being  formal ized and are held,  but not at 
the exc l us ion of add it ion i nformat ion.  Naive concep
t ions are not strongly held by the phys ical education 
major or teacher. An appropri ate conception is  the 
bel ief and understand i ng that i s  consistent with the 
conceptions of experts i n  posit ions of author ity, profi
c iency, o r  competency in the profess ion .  
M isconceptions represent those bel iefs and  u nder
stand i ngs not comparable to the understand i ngs of the 
experts. Unfortunately, m isconceptions remain d iffi
cu lt to identify because the person is u naware that 
thei r  understand i ng is erroneous. 

Misconceptions typica l l y  become strongly held 
over t ime and are res i stant to change. 
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Developing conceptual Change 
Redirecting the Dodge Ball Debate 

Structured Role Playing as Method Transform Preservice Teacher Beliefs 
Repri nted with Perm ission Teach i ng E lementary Education, ( 1 3 )  1 ,  2002 

by David J. Langley 
I nd iana State Un ivers ity, 
Department of Physical Education 
pm I angle@scifac. i ndstate .edu 

The profess ional  i nterest aroused by the game of 
dodge ba l l  i s  both impress ive and d i stu rb ing .  
Beg inn i ng with the Ha l l  o f  Shame series (Wi l l iams, 
1 992), conti nued conversation has proceeded 
on a number of fronts, most recently 
the Apri l 2001 issue of JOP-
E R D, nat iona l  p r in t  
med ia reports, Sports 
I l l u strated, te l ev i 
s ion  commentary, 
and the on l i ne 
debate as 
observed on the 
PE  Central 
w e b s i t e .  
E v e r y b o d y  
wants i n .  

Can any  r 

good come out 
of th i s ?  I t  I S
becom i ng i ncreas-
i ng ly  c lear that no s i ngle 
argument-or group of those who defend dodge ba l l  
as a n  appropriate activity for our ch i l d ren .  I n  many 
ways, the game symbol izes deep and pervas ive att i
tudes about the nature of phys ica l  education i n  the 
schoo ls  the freedom if teachers to choose activ ities for 
the i r  programs, and the re l ative "harm" of p lay ing the 
game compared to more ser ious issues that th reaten 
our  schoo ls .  How can the physical education profes
s ion red i rect the dodge ba l l  debate in teacher educa
t ion programs i n  order to set the stage for 
transformation i n  the bel ief systems of loyal defenders 
of the game? 

Transformation is a term that i s  widely used i n  
education and  i s  often l i nked with any  change pro
cess. Mezi row (2000) defi nes it as a process of revis
i ng taken-for-granted assumptions th rough cr it ical 
reflect ion.  Because i t  i nvolves d i slodg ing deep-seated 
bel iefs and perspectives, transformative learn i ng can 
be "an i ntensely th reaten ing emotional  exper ience" 

(Mez i row, 2000, p .  6). One method of tr igger ing a 
transformative experience is through ro le  reversal 
exerc i ses (Cranton, 1 994). Role  reversa ls  can create a 
sense of d iseq u i l ib r ium and stimu l ate crit ical self
reflection, a key component of any learn ing process. 

The pu rpose of th is  
paper i s  to descr ibe a 

recent ro le-p lay ing 
exerc ise i nvolv ing 
a u n ivers i ty 
superv isor and a 
student teacher 
that exam i ned 
the student 
teacher's long
stand i ng  sup
port of dodge 

bal l .  The supervi-
sor had become 

aware of  the use of  dodge 
ba l l  i n  the student teacher's cur

r icu l um,  and a d i rect confrontat ion to 
abandon the activity wou ld  have created d is-

sension with the cooperat ing teacher-a strong 
supporter of dodge bal l .  I n stead, a d ifferent approach 
was formu lated .  A script was constructed i nvolv ing an 
i magi nary but rea l i st ic conversat ion between a 
defender and an opponent of dodge bal l .  Reasonab le 
arguments based on cu rrent med ia  accounts were 
brought forward to the debate. A key component of 
the exerc ise was to have the u n ivers ity supervisor p lay 
the ro le of the dodge tea l  defender. The defender was 
viewed as a fi rst year teacher in a m idd le schoo l set
ti ng. I n  contrast the student teacher p layed the ro le of 
the dodge ba l l  opponent (a teacher educator at the 
un ivers ity) . The conversat ion fo l lows : 
DB Defender: There are lots of reasons why we have 
dodge ba l l  i n  our  program . I rea l l y  don't understand 
what's so bad about it. 
DB Opponent: What are some of you r  reasons? 
DB Defender: F i rst, dodge bal l  teaches kids about 
teamwork and strategy. Kids have to work with others 
as a team to p lay the game wel l .  

D B  Opponent: I don't u nderstand the "teamwork" or 
"strategy" i n  the s imple goal of throwing ba l l s at oppo-
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nents. suppose if you put students i n  the "trenches," 
one strategy is to loft a ba l l  h igh to them in order to 
throw the ba l l  at a targeted person .  But  I wou ldn't cal l 
that a very soph i sticated strategy ! 

DB Defender: F i ne .  But  dodge bal l  teaches throwing 
ski l l s- that's a ski l l  everyone needs to learn . 

DB Opponent: I agree that throwing i s  an important 
ski l l  to learn . But I don't th i nk  I 've ever seen dodge 
ba l l  p l ayed where the teacher stops the game and cor
rects someone's throwing mechan ics-elbow pos i 
t ion,  weight transfer, t im ing, etc . It's a stretch to say 
that " i n struct ion" takes p lace du ri ng dodge bal l 

DB Defender:  Maybe "teach" isn't the best choice of 
words, but kids sti l l  get a lot of pract ice throwing.  We 
put a lot of ba l l s out there dur ing our  version of the 
game. 

DB Opponent: They don't get nearly as much practi ce 
as they wou ld  if they s imply paired up and p layed 
"catch"  us ing baseba l l  g loves. I ' l l  bet they cou ld  get as 
much throwing in a few m i nutes as they wou ld  get i n  
a 20 m i nute dodge bal l game. 
And they'd a l so practice the 
ski l l  of catch ing  as wel l
two usefu I ski I ls for softbal I
o r  baseba l l .  H ave you
ever seen softba l l  or  base
bal I coaches use dodge 
ba l l  as the pr imary way to 
practice throwing? 

DB Defender :  No. But 
what about learn i ng how to 
dodge and weave? Certa i n ly 
they' re ga i n i ng that k ind of 
practi ce du ring  dodge bal l !  

DB Opponent: You're right. They do learn to dodge 
and weave from a dangerous s ituation-a bal l be i ng 
th rown at them from h igh speed over a re lat ive ly  short 
d istance ! But aren't there other activities that they 
cou ld  be do ing to learn about dodging and weaving? 
DB Defender: The danger th ing is a lways brought up, 
but we use softer bal l s  rather than those sma l l er, hard 
ones that others m ight use. And we a lso l im it the 
throws to below the waist rather than at the head . 
We've got ways of modify ing the game. And dodge 
ba l l  i s  a good outlet to al l ow students to re lease some 
aggress ion in a superv ised sett ing. 
DB Opponent: I won't deny that students who p lay 
dodge ba l l  probably have fewer i njur ies than students 
on the footba l l  team.  But why put kids in th i s  s ituation 
in the fi rst p lace? Hav ing a lot of ba l l s on the f loor may 
let them th row more often, but the tradeoff is an 
increase in the r isk of the game. Keepi ng the throws 
below the waist doesn't mean that an occas ional  way-
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ward bal l wou ldn 't eventua l ly  fi nd i ts way i nto some
one's head. Besides, I have sensitive body parts below 
my waist that I wou ld  rather not have h it by a bal l  trav
e l i ng 40 m i les per hour !  

DB Defender: You seemed to step around the idea that 
dodge bal l  can be an outlet .  Anyway, the k ids i n  my 
c lasses are usua l l y  l augh ing and enjoying themse lves. 
They have fun-pla in  and s imple .  Don't you be l ieve 
i n  fun ?  

D B  Opponent: I 'm  a l l  for fun .  I th i nk  enjoyable learn
i ng experiences shou l d  be a goal for every un it. But 
shou ld  the idea of "fun" be a pri mary reason for con
ducti ng an activity? Don't you have other goal s  i n  
you r  c lasses ? 

DB Defender: Of course I do. And I eva luate my stu
dents as wel l .  You make it sou nd l i ke I don't know 
how to do my job ! 

DB Opponent: Speak ing about assessment-how 
wou ld you assess you r  students i n  th is  dodge bal l un it? 
The number of .times they h it another student with the 
bal l ?  The number of times they were h it? Can you 

end of the game! 

i magine a teacher on the s ide
l i nes record ing those statis

t ics?  Maybe you cou l d  
check on the i r  heart 

rates with a heart rate 
monitor to show that 
they were "part ic ipat
i ng" at a h igh level ! 

· DB Defender: Real
,,.: _ : funny. Kids do get a 
- · workout-I see the

sweat dr ipp ing from
the i r  foreheads at the 

D B  Opponent: Are you s u re those d r i ps aren't from
fear of being h it? J ust kidd ing. But if aerobic activity i s  
what you want, there are more than enough activ ities 
that can provide a good workout for you r  students 
without al l of the l iab i l i ties of dodge bal l .  I 've seen 
you do them. 

DB Defender: Look, dod_ge bal l is a good o ld  
American game that's been p layed for many years. 
Noth ing that bad can stand the test of time. Both you 
and I have p layed it, and we've surv ived . I n  the b ig 
pictu re, it's harm less compared to lots of  other activi
ties. 
DB Opponent: You're r ight about the trad it ion of 
dodge bal l .  But what k ind of message have we been 
send i ng a l l  those years? When students leave our  
school P E  programs, they carry a lot of  memories 
about those c lasses. And it's surpri s ing how many of 
them remember dodge bal l as "al l they d id" i n  PK.  But 



when you probe a l itt le deeper, you fi nd they don't 
respect our profess ion very much for p lay ing the 
game. You can a l most read the i r  m inds :  "Same o ld 
stuff i n  PK.  Noth ing has changed much ."  And k ids  ta l k  
with parents, too. Sooner or later, other teachers i n  the 
school a l so learn about it . Dodge bal l  becomes sym
bol ic of the content in our programs. 

DB Defender :  Look - i t's my program, and if I want to 
p lay dodge ba l l ,  that's my decis ion-not you rs and 
certa in ly  not any of those textbook writers ! 
DB Opponent: But it isn't "your" program-the pro
gram is for the benefit of the students .  I can see that 
you take some personal  ownersh ip  i n  th i s  game, but 
you - didn't i nvent dodge bal l .  And I don't th i nk  you 
shou ld d i sm iss those textbook writers so qu ickly. 
Many if not a l l  have worked i n  schools  just l i ke you or 
have been i nvolved i n  supervis ing f ie ld experiences. 
The Counc i l  on Physical Education for Ch i ldren l i sts 
dodge ba l l  as an i nappropriate activity for K- 1 2  pro
grams. Our profess ional  assoc iations have an estab
l i shed view on th i s  game and lots of other games that 
have "stood the test of time" but are nevertheless 
questionable.  

DB Defender: You make i t  sound l i ke dodge bal l  is a l l  
we do .  We do p lenty of other usefu l ,  appropriate 
activities i n  the program.  Why shou ld  p lay ing th i s  
game for a few c lasses or even a few weeks be such a 
problem? 

DB Opponent: There are lots of cr it ics out there who 
defi ne us  by our worst practices. Consider the H istory 
teacher who does noth i ng but have her students s i lent
ly read book chapters al I hou r, ask ing if they have any 
quest ions i n  the l ast two m i nutes of c lass. We' re 
defi ned by our  outcomes, too. There are students who 
fi n ish th ree years of Engl ish at the m iddle school yet 
sti l l  can't put together a coherent story with accept
able language ski l l s .  When students leave you r  PE pro
gram, I 'm  sure you want them to be "physica l l y  
educated ." You want them to leave with a rea l  enthu
s iasm for do ing our  activities so that they can bu i ld a 
healthy l ifestyle. You and I share more i n  common 
than you th i nk. We both love physical activity and 
want students to enjoy it too. 

DB Defender: OK-I'm not sure I 'm fu l ly convinced 
by everyth i ng you've sa id .  But I am going to th i nk  
more about th is  game and maybe a few other th i ngs I 
am doing too . 
DB Opponent: You and I both need profess ional  
growth . It's just that any growth or learn ing experience 
has an e lement of r isk or fear to it. Learn i ng a lways 
i nvolves leaving someth i n g  beh ind.  That's the catch
and the fun-of growing.  I hope we both do it for the 
rest of our  profess ional  l ives . 

There are a number of opportu n it ies to use th i s  

ro le-p lay ing exerc ise pr ior to the student teach i ng 
experience. For example, i nappropriate and appropri
ate activit ies i n  physical education are a frequent topic 
with i n  i ntroductory courses in pedagogy in the stu
dent's major. An early exam inat ion of student be l iefs 
and assumptions seems warranted g iven the power 
that early socia l ization experiences provide for preser
vice teachers. The approach used in th is  paper need 
not be done one-on-one; the read i ng can take p lace i n  
a large group setti ng, stimu l at ing d iscussion on the 
arguments provided by each character. I nstead of the 
i nstructor provid i ng the script, students cou ld  a l so be 
g iven the task to write a script for any controvers ia l  
issue or activity. Th is  approach wou ld  encourage pre
service teachers to v iew an issue from mu lt ip le per
spectives, engagi ng them in the crit ica l ly reflective 
process that i s  necessary for i n it iati ng the transforma
tive learn i ng experience. 

And how did it end up with the student teacher? 
Fol lowi ng our read i ng of the script, he reported that 
the role  reversa l  exerc ise caused h im  to reth ink  how 
dodge bal l  is experienced by students and perceived 
by both teacher educators and the pub l ic .  He had 
never c losely exam i ned the game carefu l ly a long the 
arguments provided, and hearing h imself speak from 
the perspective of the dodge ba l l  opponent gave h i m  
a set of convictions that opposed h is taken-for-granted 
assumptions about dodge bal l .  We had an amiable 
d iscussion on the merits of th is ro le-reversal approach, 
and the exerc ise headed off a confrontation that nei
ther of us  wanted . I was unable to determ ine whether 
he experienced a true revis ion of previous assump
tions and bel iefs, or whether he merely engaged i n  
"strateg ic compl iance" with my goals  for the exerc ise. 
Any one experience-no matter how wel I crafted
runs the r isk of fal l i ng short of expectat ions. Yet it 
seems he and I had recogn ized that we cou ld  engage 
a d ifficult and volatile i ssue without the u s u a l  power
d ifferenti a l  that pervades most student teacher/u n iver
s ity supervisor controvers ies. Sure ly that outcome 
alone provides a reasonable rat ionale for cons ideri ng 
the script-writ i ng exerc ise as a too l  for transform ing  
student bel iefs and  assu mptions. 
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NASPE TELLS PARENTS AND ELEMENTARY 
SCHOOL OFFICIALS ''RECESS IS A MUST!'' 
RESTON,  VA, May 1 5, 200 1 - " Recess is a cr it i 

cal part of the school day ! "  responds the National 
Assoc i at ion for Sport and Phys i ca l  Educat ion 
(NASPE) to the potentia l  and actua l  e l im inat ion of 
recess by e lementary school offic ia l s .  Hoping to 
ga i n  more academ ic  ti me, school offic ia l s  are cur
tai l i ng recess and phys ica l  education i n  elementary 
schoo ls .  The ava i lab i l i ty of recess i n  many school s  
across the country i s  often based on preset a l  loca
tions for teachers' free and p lann ing  times as wel l  as 
state req u i rements for student time in the c lass
room.  

"Parents need to know that the e l im inat ion of 
recess and physical education may be detrimenta l  
to thei r ch i l d ren's overa l l  health and learn i ng," said 
NASPE Executive D i rector Jud ith C.  Young, Ph .D .  
"A  s ix-hour or longer school day i s  too long for ch i l 
d ren to go  without breaks and without opportu n i 
t ies for substantive physical  activity. 

"Time for recess du ring  the day may enhance 
overa l l  learn i ng i n  the c l assroom," she added . " I n  
add it ion to provid i ng opportunit ies for needed 
physical activity, unstructu red time contr ibutes to 
creativity, cooperat ion, and learn i ng about soc ia l  
i nteract ion.  Ch i l d ren learn how to cooperate, com
pete constructively, assume leader/fo l lower roles 
and resolve confl icts by i nteract ing i n  p l ay. P lay i s  
an essent ia l  e lement of  ch i l d ren's soc ia l  develop
ment. " 

You ng pointed out that "adu l ts do not focus on 
work or s it in meetings for more than two hours at 
a t ime without breaks . Ch i ld ren certa in ly  need s im
i lar breaks i n  the i r  routi ne." 

Whi le recess i s  unstructu red t ime, physical  edu
cat ion i s  a p l anned i n structional  program with spe
cif ic objectives. An essent ia l  part of the total 
curr icu l um,  it is the ro le of qua l ity physical  educa
tion programs to i ncrease the phys ica l  competence, 
health-re lated fitness, self-respons ib i l ity and enjoy
ment of physical activity for a l l  students so that they 
can be physica l ly active for a l ifetime.

" I n  fact, extended periods of i nactivity are not 
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appropriate for normal ,  healthy ch i l d ren or adu lts," 
Dr. Young said. "NASPE recently i ssued gu ide l i nes 
recommend ing that ch i ldren ages 6 to 1 1  accumu
l ate at  least one hour and up to several hours of 
phys ical  activity each day. Th is  may occur  appro
pr iately  i n  mu lt ip le periods of moderate to vigorous 
activity l asti ng 1 0  m i nutes or more." 

Ch i ld ren must be provided with appropri ate 
phys ica l  activity options and taught how to make 
pos it ive choices. If ch i l d ren do not establ ish phys i 
cal activity habits when they are young, they are 
more l i ke ly to experience the negative impact of 
i nactivity as adu l ts. 

To have the necessary t ime for academics as 
wel l  as recess, the NASPE Executive D i rector sug
gests cons ideration of a longer school day. Teachers 
are a l so com i ng up  with new approaches to 
enhance student learn i ng .  I n  Sacramento, CA, 
NASPE's 1 994 National E lementary Teacher of the 
Year, Debbie Vig i l ,  i ntroduces her students to new 
ski l l s in phys ical  education c l ass once a week and 
then works with c lassroom teachers to re i nforce 
those ski l l s du ring the other days of the week. 

Learn more about the National Assoc iation for 
Sport and Physical  Education (NASPE) at www. aah

perd.org, the web s i te of the American Al l iance for 
Hea l th, Phys ica l  Education, Recreation & Dance 
(AAH PERD) .  NASPE i s  the largest of AAH P ERD's s ix  
nat ional  associat ions .  A nonprofit membersh i p  
organ ization of over 25 ,000 profess iona ls  i n  the fit
ness and phys ical activity fields, NASPE is the on ly 
nat iona l  assoc iat ion ded icated to strengthen i ng 
bas ic knowledge about sport and phys ica l  educa
tion among profess iona ls  and the general pub l ic .  
Putt ing that knowledge i nto action i n  schoo ls  and 
com m u n it ies across the nat ion i s  cr i t ica l  to 
i mproved academ ic performance, soc ia l  reform 
and the health of ind iv idua ls .  

For more i nformation, contact : 
Pau la  Keyes Kun (703) 476-3461 , 

pkun@aahperd .org 
pkun@aahperd.org



Reviewed Art ic l e
Teaching Students with Disabilities in Indiana's 

Physical Education Classes 

Dr. Carol Ryan 
Northern Kentucky Un ivers i ty 

Dept of E lementary, Midd le and Secondary Programs 
BEP 286 

H igh land Heights, KY 4 1 099 
(859) 5 72-5 1 52 

An increas i ng number of students with d isab i l it ies 
are be ing i nc l uded i n  their neighborhood schools .  
Consequently, physical education teachers are fac i ng 
more and more cha l lenges on how to teach and fu l ly 
i nc l ude those students i n  the i r  c lass activit ies. I n  
I nd iana students with d isab i l it ies receive physical 
education i nstruction i n  a variety of setti ngs and from 
physical  education teachers with a variety of tra i n i ng .  
I n  some cases, a teacher with adapted physical edu
cation tra i n i ng may teach students with d isab i l i ties 
outside the regu lar phys ical education sett ing, in sep
arate physical education c l asses. In other cases, a 
physical education teacher with no specific, formal 
adapted phys ica l  education expertise m ight teach a 
s im i lar  student i n  an i nc lus ive phys ica l  education set
ti ng. 

With passage of Pub l i c  Law 94- 1 42 (Education for 
A l l  Hand icapped Ch i l d ren Act) and its successor 
Pub l ic  Law 1 0 1 -476 ( IDEA) physical education was 
given p r i mary serv ice status .  Spec ia l  education i s  
defi ned as: "spec ia l l y  designed i nstruction, at  no cost 
to parents or guard ians, to meet the u n ique needs of a 
ch i l d  with a d isab i l ity, i nc l ud ing (A) i nstruction i n  the 
c lassroom, in the home, and in other setti ngs; and (B) 
i nstruction i n  physical education." (PL 94-1 42) 

The Federal Register of 1 977  states: "Spec ia l  edu
cation as set forth in the Committee b i l l  i nc l udes 
i nstruction i n  phys ica l  education, which is provided 
as a matter of course to a l l  nonhandicapped ch i l d ren 
enro l led in publ ic  e lementary and secondary schoo ls .  
The Comm ittee i s  concerned that although these ser
vices are ava i lab le to and requ i red of a l l  ch i l d ren i n  
our  school s, they are often viewed as  a l uxury for 
hand icapped ch i l d ren .  The Committee expects the 
Commissioner to take whatever action i s  necessary to 
assure that phys ical education services are ava i lab le 
to a l l  hand icapped ch i l d ren, and has i nc l uded phys i 
ca l  education with i n  the defi n it ion of specia l  educa-

tion to make c lear that such services, especia l l y  
des igned where necessary, are to be provided as  a 
integral part of the educational program of every 
hand icapped ch i ld" .  (p .42489) 

In I nd iana, physical education services to students 
with d isab i l it ies vary widely from teacher to teacher, 
school to school ,  and d istr ict to d i str ict. Whi le  much 
anecdotal i nformation is ava i l ab le, very l ittle empir i 
ca l  data has been col lected to determ i ne how wel l  
physical  education teachers actua l l y  implement PL 
1 0 1 -476. Thus, th i s  study was undertaken to deter
m ine the cu rrent status of teach i ng phys ical education 
to students with d isab i l ities in the state of I nd iana.  

Survey Results 
To accompl i sh the main goal of the study a ques

t ionnaire was fi rst developed . I t  was then p i lot-tested 
with fifteen members of the Northern Kentucky 
AHPERD coa l i t ion. After the recommended changes 
to the questionna i re were made they were mai led to 
200 random ly chosen pract ic ing physical  education 
teachers throughout I nd iana.  After one month, fo l 
low-up phone cal l s  and mai l i ngs were made to teach
ers that received the survey but had not retu rned it . 
One hundred s ixteen su rveys (s ixty percent) were 
retu rned and evaluated . The character istics of the 
respondents i nc l uded (see Table 1 ) :  

• 46% male; 54% female
• 80% with Masters' degrees
• 38% were e lementary phys ical education teach

ers; 3 1  % m idd le schoo l physical education teach
ers; and 31 % h igh school phys ica l  education
teachers

• 52% taught in rural schools ;  22% in suburban
schools; and 25% in u rban schoo ls

N i nety-six percent of  the  respondents reported 
that they have taught students with d isab i l it ies, 73% of 
the t ime in regu lar physical education c l asses where 

Indiana AHPERD journal-Winter 2002 - 29



Degree 

Teaching 

Characteristics of the Respondents 
Table 1 

Degree 

students with d isab i l i t ies are i nc luded . An approx i
mately equal number of e lementary (98%), m idd le  
(92%), and h igh school (98%) phys ica l  education 
teachers reported teach ing  students i n  i nc lus ive set
t i ngs (see F igure 1 ) .  

Because s o  many students with d isab i l it ies are 
taught  phys ica l  educat ion i n  
i nc l us ive setti ngs a n  overrid i ng  

ensu r ing a l l  ch i l d ren with d isab i l it ies are i nc l uded i n  
regu lar  physical education c lasses, to the max imum 
extent appropriate. I n  addit ion, if a ch i l d  cannot be 
i ncl uded in the regu lar  physical education program 
the physical education teacher must document efforts, 
i nc l ud i ng supplementary a ids and services, to i nvo lve 
the student. However, 54% of the phys ical  education 
teachers su rveyed stated they are not i nvolved i n  the 
I EP process. The reasons for the i r  non-parti c ipat ion 
varied, and inc l uded (see F igure 3 ) :  

• not be ing i nc l uded by  the spec ia l  educat ion
teacher (76%)

• never to ld when the I E P  team meets (28%)
• I EP team meeti ngs schedu led when the physical

education teacher i s  teach i ng  
c l asses (38%) .  

concern becomes how m uch 
support and tra i n i ng  those phys
ica l  educat ion teachers have 
received . The good news is that 
60% of the su rveyed physical 
education teachers report they 
rece ive some support, usual ly i n  
the form o f  the specia l  education 
paraprofess iona l  com ing  to 
phys ica l  education c l ass wi th 
the students. However, 3 1  % 
report hav ing no support, wh i le 

Figure 1 
Teaching Inclusively 

For the 46% of physical edu
cat ion teachers i nvolved i n  the 
I E P  process they report being 
i nvolved in the fo l lowi ng ways 
(see F igure 4 ) :  

20% have as  the i r  ma in  support 
the peer tutors they have trai ned 
themselves (see F igure 2) .  

The above percentages i nd i 
cate that many physical educa
t ion  teachers are rece i v i ng
support wh i l e teach i ng i nc l us ive 
phys ica l  educat ion  c l asses . 
However, many others are not 
receiv ing the he lp  and support
they need from the i r  adm i n istra
tors, specia l  education teachers, 
and/or rel ated serv ice providers 
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• 20% meet each t ime with the
I EP team 
• 1 1  % write I E P  goal s  and objec
t ives 
• 20% are g iven a copy of the
student's goa ls  and objectives 

Even though n i nety-s ix per
cent of the phys ical  education 
teachers report teac h i ng stu
dents with d i sab i l it ies in i nc lu-
s ive sett i ngs, o n ly twenty-s ix  
percent state they have assessed 
the phys ical  educat ion ab i l it ies 
of those students ( i .e .  motor 
sk i l ls, swimm ing ab i l i ty, fitness), 
with most (55%) of the assess
ment bei n g  done with the Test of 
Gross Motor Development. 

Recommendations 
( i .e .  phys ical  or occupat ional  therapists) .  As far as 
tra i n i ng, 68% of the respond i ng phys ical education 
teachers report havi ng had a un ivers i ty course i n  
adapted physical education, but on ly 1 7 %  report hav
i ng any i n -serv ice tra i n i ng  on teach ing  phys ica l  edu
cation to students with d isab i l it ies. 

Several recommendations emerged from the eval 
uat ion of  the su rveys. The fi rst one i s  that physical 
educat ion teachers need more hands on hel p and sup
port when they are teach ing  students with d isab i l i t ies 

A l l  students with d isab i l i ties are requ i red to have 
an i nd iv idual ized education program ( I EP) written for 
them. S i nce the federal l aw spec ifica l ly l i sts physical 
education as part of spec ia l  educat ion, i t  i s  i mperative 
that phys ical  educat ion teachers be a part of the I EP 
process. The I D EA rev is ion of 1 99 7  requ i res that a stu
dent's I EP  i nd icate the extent to which he/she w i l l  
NOT part ic ipate with non-disab led ch i ld ren .  Th i s  
makes the phys ical  educator more accountable for 
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Figure 3 
Reasons for Non-Participation in IEP Process 
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i n  i nc l us ive phys ical  education c l asses. One of the 
best ways to i nc l ude students with d isab i l it ies i nto the 
regu lar phys i ca l  education c l ass is to i nd iv idua l ize the 
cu rricu l um  and i n struction as much as poss ib le .  
Support �ersonnel  P.lay an i nva l uable ro le i n  help i ng
the phys ica l  education teacher i nd iv idua l ize h i s/her 
program .  The extra pair of hands and knowledge a 
paraprofessi.onal  or phys ica l  therapist provide may
mean the d i fference between success and fa i l u re for 
the student and teacher. 

Most of the e lementary, m idd le, and h igh school 
physi�al educ�tion teachers surveyed report hav ing 
i nc l us ive phys ica l  education programs. However, 
there ""'.ere many handwritten comments venti ng their 
frustrat ion on how to put on a qua l ity program with so 
many students with d isab i l ities be i ng i nc l uded i n  the 
regu lar physical  education c l ass. I t  is recommended 
that phys ica l  education teachers move to a more ind i 
v idua l ized curr icu l um  that focuses on cooperative 
ga.mes an? a.ctivi ties, and i nc l udes more i nd iv idua l ly
oriented I 1fet1 me sports, physical fitness activit ies, and 
adventu re and le i sure sports and activit ies ( i .e .  rock 
c l imb ing, fi sh i ng, b icyc l i ng, and ro l lerb lad i ng) . 

Another major recommendation i s  for school d is
tricts t? provide more i n-service tra i n i ng to physical 
education teachers on how to inc l ude students with 
d isab i l it ies. Many phys ica l  education teachers have 
concerns about the safety of a l l  the i r  students when 
i n� l ud!ng students with d isab i l it ies. They a lso report 
be ing  i i  I prepared to teach students with d isabi I it ies i n  
the physical education envi ronment. S i nce physical 
education c l ass i s  where students with d isab i l i ties are 
usual ly i nc l uded fi rst, school d i stricts need to provide 
more i n-service tra in i ng to physical education teach
ers about teach i ng and i nc l ud i ng students with d is
ab i l it ies. The tra i n i ng  shou ld  i nc l ude i nformat ion o n :  
the I DEA l aw and the ro le physical education p lays i n  
it; �? l laborati ng w ith the I E P  team; assess i ng students;
writi ng I E P  goals and objectives; and activity ideas for 
fu I I  i nc l us ion of students with d isabi I it ies. 

I t  is a lso recommended that phys ica l  education 
teachers be more fu l ly i nc l uded in the I EP process. At 
a m i n imum phys ica l  education teachers need to col
�aborate with the spec ia l  education staff, be fu l ly 
1 nfor�ed of a l l  ! E P  meeti ngs, and i nvolved i n  writ i ng 
�hys 1c.a l  e?ucat1on IEP goals  and objectives. F u l l  par
t 1c 1pat 1on 1n the I E P  process can a lso be benefic ia l  to 
the phys ica l  education teacher. The 1 997  I D EA revi
s �on requ i r�s l i sti ng the personne l  who wi l l  be respon
s i b l e  for i mp lement i ng the student's short-term 
?bjecti�es. In add it ion,  any spec i a l ly des igned 
1 nstruct1on and other services the school wi I I  use to 
make sure students with d i sabi l i ties meet the i r  I EP 
goal s  must a lso be l i sted .  Both of those req u i rements 
can be used to benefit the physical education teacher. 
The fi rst requ i rement a l lows the phys ica l  education 
teacher to I i st the support personnel he/she needs 

:T . . . .  : . . 

.... . . . . . .. ., 

.... . .. . .. . . 

LJ Meet Each Time with the IEP Team 

Q Write IEP Goals and Objectives 

Q Given Copy of Student's Goals and Obj 

(such as the spec ia l  education paraprofessional ) ,  and 
the second requ i rement a l lows the phys ica l  education 
teacher to l i st any spec ia l  equ ipment needed to ensure 
t�e successfu l completion of the I E P  goa l s  and objec
tives. 

A major concern i s  the physical education teach
er's l ack of i nvolvement in assessi ng students with 
d isabi I it ies as part of the I EP process. Assessment is 
the crit ical fi rst step to determ i n ing the students' 
needs. I n  add it ion, assessment can be an i nvaluable 
�ool in dec id ing  the amount and k inds of support that 
1s needed to teach a student, i .e. extra he lp and add i
t iona l  equ ipment. The federal I DEA l aw a l so requ i res 
assessment. To be in compl i ance and to make sure 
that appropri ate goals  and objectives are written for 
�ach studen.t with an I EP, it is recommended that phys
ical education teachers part ic ipate i n  assess i ng the 
needs of each student with a d isab i l ity and are g iven 
the support needed by the i r  adm i n istrators to accom
p l i sh that task. 

Based on the retu rned su rveys, the resu lts i nd icate 
that the cu rrent status of teach ing phys ical education 
to students with d isab i l it ies in I nd iana is, in some 
respects, better than ant ic ipated and in others, about 
what was expected . Students with d i sab i l it ies w i l l  
conti nue to be i nc l uded i n  the regu lar  physical edu
cation c l ass. To accommodate those students and 
provide a qua l ity program, phys ica l  education teach
ers need more tra i n i ng and support to become fu l l  
members of the I EP team and work more col l abora
tively with the spec ia l  education staff. When th is  
occurs physical  education teachers w i l l  be able to 
offer the best poss ib le  physical education program to 
a l l  of the i r  students, i nc l ud ing those with d isab i l it ies. 
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I nvited Art i c l e

Sport Facility Management: An Emerging Career 
Option For Sport Management Majors 

By Robert Case, Ph . D .  
Old Domi n ion U n ivers ity 

and 
David B ranch, Ph . D ., 

West Vi rg i n i a  U n ivers ity 

A recently pub l i shed d i rectory of academic  pro
grams in sport management (Alsop & Fu l ler, 200 1 ) 
l i sted fou r  col lege programs i n  the State of Vi rg i n i a  
that offer profess iona l  preparat ion programs i n  sport 
management at either the u ndergraduate and/or grad
uate levels .  A closer exam ination of sport manage
ment programs i n  Vi rg i n i a  reveals that two add it ional 
programs have recently been started . In each of these 
programs, a variety of career paths or opt ions have 
been identified which offer futu re employment oppor
tun it ies for sport management graduates. Sport fac i l ity 
management is one of the career paths be i ng adver
t ised by these programs. A 1 though a general aware
ness ex i sts of the ski l l s, competenc ies, and knowledge 
re lated to employment in the fac i l ity management 
profess ion, no stud ies have looked at the specif ic 
cou rse work requ i rements necessary to educate and 
trai n  future sport fac i l ity managers. S i nce so many 
sport management profess iona l  preparation programs 
are identifyi ng sport faci I ity management as a career 
path for which tra i n i ng i s  provided, i t  i s  essentia l  that 
sport management col lege curr icu l ums be des igned to 
i nc l ude the competencies and course work content 
deemed necessary to effectively educate and tra i n  
futu re sport faci l ity management profess ionals .  

As one looks across the landscape of the U n ited 
States, it is apparent that most commun ities and c it ies 
have various types of sport fac i l i t ies. I n  many com
mun it ies, mu lt ip le sport fac i l it ies have been con
structed in order to meet the growing demand for 
youth soccer leagues, softba l l  leagues, basketbal l  
leagues, golf  and tenn i s  centers, hea lth and fitness 
c lubs, mun ic ipa l  swimm ing pools, h igh school ath let
ic fac i l it ies and m i nor league sport stad i ums .  For 
example, in V=n i a  Beach, the Sportsplex was con
structed with the hopes of attracti ng profess ional  soc-
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cer teams to the Hampton Roads area. The fac i l i ty not 
on ly he lped to attract profess ional soccer teams to the 
reg ion, but it a l so added val ue to Vi rg i n i a  Beach's b id  
to serve as  the nat ional tra i n i ng center for women's 
f ield hockey. Sport fac i l i t ies add prestige, val ue, and 
identity to Vi rg i n i a  commun it ies. They provide the 
potential to attract tour ists who spend money when 
attend ing  sport ing events and thus create a tremen
dous economic  impact for var ious regions of the state. 

As cu rr icu lums  become more spec ia l ized with i n  
col l ege sport management programs, selected career 
path options w i l l  cont inue to emerge. Sport fac i l ity 
management as a career option with i n  sport manage
ment profess ional  preparation programs wi l l  l i kely 
become even more spec ia l ized . To date, no stud ies 
have been conducted that spec if ica l l y  exam ine and 
identify the cou rse content needed to tra i n  i nd iv idua ls  
for careers i n  sport fac i l ity management. 

Purpose of the Study 
The pu rpose of th i s  study was to exam i ne the 

course content needed to tra i n  i nd iv idua ls  for careers 
in the sport fac i l ity management profession . 

Methodology 
Two hundred sport fac i l ity d i rectors were random

ly selected from a national d i rectory of fac i l ity man
agers. They were sent a questionna i re that l i sted 
twenty course content areas. Respondents were asked 
to rate each course content area on a sca le that ranged 
from a low score of 1 (unnecessary) to 3 (average 
importance) to a h igh score of 5 (essentia l ) .  

The twenty course content areas l i sted on the sur
vey instrument were developed after an extens ive 
review of the research l iterature and recommenda
tions from a jury of sport fac i l ity management experts.
A pi lot i n strument was developed and tested with 



twenty quest ions be i ng reta i ned for the f ina l  i nstru
ment. 

Results 
A total of 1 05 questionna i res were retu rned by 

sport fac i l ity d i rectors for a 52 .5% response rate. 
E ighty-e ight of the one hu ndred and five respondents 
were male .  The average age of the sport fac i l ity man
agers who responded was 44.6  years with an average 
of 1 4 .9 years experience in the fac i l ity management 
profess ion .  87% of the respondents held at l east a 
bachelor's degree, with bus i ness be ing the most com
mon col lege major. Forty-two percent earn over 
$ 70,000 per year. 

The l i st of twenty course content areas i nc l uded 
the fo l lowing :  fiscal management and budget ing; per
sonnel management; sport crowd management; com
mun ication ski l l s  (written and ora l ) ;  marketi ng and 
promotions; sales; pub l ic  and med ia  re l at ions; fac i l ity 
p lann ing and des ign;  computer app l ications;  legal 
issues; consumer behavior; organ izational behavior 
and leadersh ip; sport fou ndations (e .g. ,  psychosocia l ,  
h i stor ica l ,  ph i losophica l ) ;  fundamentals of  fac i l ity 
maintenance and upkeep; i ssues and prob lems i n  
fac i l ity management; pol icy development; organ iza
tion and adm i n istration of fac i l ity management (e .g . ,  
sched u l i ng  events, fac i l i ty operations) ;  marketi ng 
research ;  spec ia l  event p lann i ng and management; 
and, i nternsh ip  in sport fac i l ity management. 

The course content area that received the h ighest 
rat ing was commun ications (written and ora l ) .  Many 
col lege profess ional  preparation programs in sport 
management presently requ i re a fi rst year Engl i sh 
composit ion course and a speech c lass. A number of 
programs rea l ize the importance of commun ication 
ski l l s  i n  fac i l i ty management and they have i n c l uded 
add it ional course requ i rements in writ i ng, bus i ness 
commun ications, and pub l ic  speaking.  Other un iver
sit ies have establ i shed "writi ng i ntensive" cou rses as 
wel l  as a un iversity-wide requ i rement that a l l  sen iors 
must pass an exit writ ing exam i n  order to become e l i 
g ib le  for graduation .  I t  is c lear that writ ing memoran
dums and reports are j ust one part of the fac i l ity 
manager's job.  He or she must a l so be able to speak 
effectively to employees and the pub l ic  on a da i ly  
bas i s .  

The next h ighest rated course content area was 
market ing and promotions. Be i ng able to market and 
promote a fac i l ity and/or event with i n  the fac i l ity are 
ski l l s and knowledge that every fac i l ity manager must 
possess. Fiscal management and budgeting were the 
next h ighest rated areas, fo l lowed by course content 
that deals with the i ssues and problems in sport fac i l -

ity management. 
A number of course content areas were consid

ered to be i n  the "very important" range. For example, 
spec ia l  event p lann i ng and management a long with 
fac i l i ty design and p lann i ng were deemed to be "very 
important" . Course work that covers the day to day 
organ ization, operation, and adm in istration of sport 
fac i l i ties (e.g . ,  schedu l i ng events, concess ions, ma in
tenance) were a lso i nc l uded i n  the "very important" 
range of responses. Pub l ic and med ia re l ations sk i l l s, 
computer app l i cations, and personnel supervis ion 
and management were rated s l ightly lower but sti l l  in 
the "very important" range. 

One area that was g iven spec ia l  emphas is  by the 
respondents was the area of legal issues in fac i l ity 
management. Th is  area can i nc l ude a broad array of 
top ics rang i ng from contractual i ssues to Americans 
with Disab i l it ies Act issues to employment and l abor 
l aw topics. I t  i s  l i ke ly that the legal area w i l l  grow in  
importance as  the sport fac i l i ty management profes
s ion cont inues to expand into legal i ssues rel ated to 
fac i l i ty nam ing r ights, sponsorsh ip  contracts, contract 
negotiations, etc. 

Course content areas that were cons idered to be 
of "average importance" i nc l uded sales, psycho
socia l  and ph i losoph ical bases of sport, and market ing 
research techn iques. No  course content areas on the 
l i st were rated as bei ng "questionable" or "unneces
sary" . 

It i s  i nteresti ng to note that an i nternsh ip  exper i 
ence i n  sport fac i l ity management received a very 
h igh rat ing in terms of importance. The respondents 
fel t  that a practical f ie ld experience was an excel l ent 
way for co l lege sport fac i l ity management students to 
put theory i nto practice. Learn i ng add it ional fac i l ity 
management ski l l s  and knowledge on the job was 
considered to be essentia l .  

Discussion 
The fi nd i ngs of th is  study were cons istent with the 

undergraduate program approval standards endorsed 
by the North American Soc iety for Sport Management 
and the National Association for Sport and Physical 
Education . Every "general or global" cou rse work 
content area l i sted on the questionna i re is a l so i nc l ud
ed in the NASSM/NASPE standards. I t  is important to 
note that the NASSM/NASPE standards p lace a strong 
emphasis on commun ication ski l l s, lega l aspects, and 
i nternsh i ps .  These areas were a l so h igh ly  rated i n  th i s  
study. 

Requiring specific sport facility management 
courses and competencies is the one area that the 
NASSM/NASPE  standards are not address i ng .  At the 
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present ti me, the NASSM/NASPE process requ i res 
"general" competencies, and i n  the futu re there wi l l  
be a need to requ i re specific competenc ies i n  sport 
fac i l ity management. For examp le, a number of co l 
leges and  u n ivers it ies requ i re courses i n  sport fac i l ity 
des ign and p lann i ng. These are optional cou rse offer
i ngs with i n  the NASSM/NASPE standards. Very few 
sport management profess ional  preparation programs 
actua l ly  offer courses i n  the day-to-day operations 
and management of sport fac i l ities .  It i s  recommend
ed that more than one course in the area of sport fac i l 
ity management be requ i red i n  the NASSM/NASPE 
standards and offered in sport management cu rricu
l ums. Again ,  at the present time, no spec ific courses 
i n  sport fac i l i ty management are requ i red i n  the 
NASSM/NASPE standards - on ly general competen
cies .  

The p lann i ng and des ign of  sport fac i l it ies i s  one 
area that needs to be covered as wel I as the day-to
day management and operations of sport fac i l it ies. 
S imply studying "generic" management pri nc ip les 
and theories w i l l  not be enough in the futu re. D i rect 
app l icat ions to the art and science of sport fac i l ity 
management w i l l  be needed. Although the i nternsh ip  
experience i n  fac i l i ty management i s  extremely val u
able, the necessary ski l l s and knowledge shou ld  be 

taught i n  the col l ege c l assroom and then appl ied dur
i ng the i nternsh ip  experience. It i s  l i ke ly that with i n  
the next decade, fou r  or five courses des igned specif
ica l l y  for sport fac i l ity management profess ionals w i l l  
be offered with i n  undergraduate sport management 
curr icu l ums. 

One of the fi na l  quest ions i nc l uded i n  the fac i l ity 
management su rvey asked whether the sport fac i l ity 
d i rectors expect the nu mber of positions with i n  the i r  
organ ization to i ncrease, decrease, o r  rema in  the 
same over the next five years. Over 50% of the 
respondents i nd icated that they expect the number of 
pos it ions to i ncrease. Thus, the futu re of sport fac i l ity 
management tru ly  looks exciti ng !  
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Eat Well & Keep Moving is an interd iscipl inary nutrition and physical activity c u rricu lum that 
reaches beyond the classroom to help teachers reinforce healthy behaviors in the cafeteria, 
gymnas ium,  home,  and com01unity. 

With this comprehens ive resource, you have everyth ing you need to teach your own 
students about nutrition and fitness or to launch an effective, school-wide program. The 
ready-to-use material fits easily i nto any existi ng cu rricu lum,  help ing classroom teachers 
overcome any uneasiness they may feel about teach ing u nfami l iar  health topics. You ' l l  f ind 
44 lesson plans, inc lud ing a CD-ROM that makes it easy to customize and pr int out lessons, 
un its, and worksheets. 

Eat Well & Keep Moving is a proven approach to pu l l i ng everyone together - teac hers, food 
service staff, pr incipals, and parents - to ens u re students develop healthful habits early and 
stick with them throughout their l ives. 

HUMAN KINETICS
The Information Leader in Physical Activity 

P.O. Box 5076 • Champaign, IL 61 825-5076 USA 
1 0/00 



ea - -sport 
for Al/ 

Benefits of Sport For All 
Sport For All  i s  an excit ing new program for fac i l itating 

increased physical activity and sport read i ness among school age 
students. It's designed to teach young ch i ld ren sport-rel ated ski l l s  i n  
developmenta l ly appropriate ways so they can enjoy partic i pat ing 
i n  sport- and health-re lated physical activities more. Sport For A l l  
provides positive experiences that h e l p  chi ldren develop l ife long 
patterns of healthy physical activ ity. 

U n l i ke other programs, Sport For Al l  requ i res l ittle preparation 
t ime for day-to-day implementat ion.  It provides everyth ing you 
need, from activit ies and i nstructional t ips to ch i ld-fr iend ly  eq u i p
ment and leadersh ip  tra i n i ng.  Schools  in subu rban, u rban, and rura l  
sett i ngs wi l l  f ind Sport For  A l l  equa l ly  benefic ia l  and read i ly  acces
s ib le .  

Program content and resources 
Sport For A l l  i nc l udes five d i sti nct program modules for educa

tors that are organized as a series, and Sport For A l l  offers compre
hensive tra i n i ng workshops for program leaders (through NASPE) . 
For each modu le, workshop partici pants w i l l  receive a kit that 
inc l udes an easy-to-use set of fu l l -color, i l l ustrated activity cards, 
instruct ional i nformation, and a bag of colorfu l ,  ch i ld-friend ly 
equ ipment (from Sport ime). These activities and materials are 
designed to provide max imum part icipation by each ch i l d  and have 

$29 .00 ($46.50 Canad ian) each 

Sportfun 2001 • NASPE • IS B N  0-7360-3698-9

SportP/ay 2001 • NASPE • IS B N  0- 73 60-3 699-7

SportSkill Basic 2001 • NASPE • IS B N  0-7360-3700-4

HUMAN KINETICS 
The Information Leader in Physical Activity 
P.O. Box 5076 • Champaign, IL 61825-5076 USA 

b e e n  d e v e l o p e d , tested, and packaged i n  accord with 

NASPE guidel i  nes for qual ity programs. 

The five program modu les are as fol lows. The f i rst th ree
SportFun, SportP!ay, and SportSkill Basic - forthcom i ng :  

• SportFun focuses on developing basic movement ski l l s for 3- to 
5-year-olds.

• SportP/ay uses group games to develop ski l l s  for S- to 7-year
olds.

• SportSkill Basic further develops sport-related ski l l s  i n  8- to 1 0-
year-olds.

• SportSkill Intermediate focuses on developing sport-specific
ski l l s  for sport partic i pation .

• SportSkill Advanced addresses h igher sport-specific sk i l l
refi nement for 1 1 - to 1 4-year-olds.

About Sport For All 
Sport For A l l is a co l l aborative effort of The N at iona l  

Associat ion for Sport and Physical Education (NASPE), Sportime, 
and H u man Kinetics. It's based on a h igh ly successfu l physical 
activity program for ch i ld ren created by the Youth Sport Trust i n  the 
U n ited K i ngdom. 

SportFun i s  a proven way for preschoolers to have fun whi le  
developing basic locomotor, nonlocomotor and manipu lative ski l l s .  
More l i ke p lay and games rather than ted ious exercise, the activit ies 
can be set up eas i ly, q u ickly, and safe ly, and they can be used in the 
order and at the pace appropriate for you r  ch i ld ren .  

SportPlay focuses group games and physical act1v1t 1es for 
developing bas ic  movement ski l l s  i n  5- to 7-year-old  ch i ldren, espe
c ia l ly  those that c h i l d ren wi l l  need to participate in many specific 
sports. L i ke its SportFu n  cou nterpart, SportPlay's group games are 
developmental l y  appropriate and can be set up eas i ly, q u ickly, and 
safe ly. 

Too many c h i l d ren become sedentary as they reach adoles
cence because they lack confidence in their ab i l ity to participate i n  
sports. B u t  i f  c h i ldren have a chance to learn and practice the essen
tial motor and physical ski l l s used in most sports, and do i t  in an 
enjoyable, non-intim idati ng sett ing, they're much more l i kely to 
part ic i pate i n  sports and remain  physica l l y  active as adu lts . 
SportSki l l  Bas ic  provides you with a ready-made program of games 
and physical activit ies proven to help 8- to 1 0-year-old  c h i ldren 
develop and refi ne bas ic  sport ski l l s .  And-most important-this  
program is  fu n .  

For more information about Sport for A l l  workshops 
contact: Pia McCarthy at NASPE 
1 900 Association Dr., Reston, VA 20 1 9 1 

Phone: 703-476-3483 
E-ma i l :  pmccarthy@aahperd .org 
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I nvited Art ic l e  
TV Free Families in the U .S.  

Lola Granolas, High and Holy Snots, or just Normal Joes who got some TIME back? 

Barbara Brock, Ph . D  
and 

Lau rie Morley, Ed . D  
Eastern Wash ington U n ivers ity 

PEB 200 
Cheney, WA 99004-2476 

509 .359 .23 1 2  

Accord i ng to the A.C. Ne i l sen 2000 statistics, 98 
out of 1 00 people in the U n ited States own te levis ions 
and spend fou r  hours per day watch ing them.  Most 
ch i l d ren over 8 years of age have a te levis ion in the i r  
own room and most d i n ners are accompan ied by te le
vis ion watch i ng .  Profess ional  educators concerned 
about the 40% of our  le isure time (Robi nson and 
Godbey, 1 99 7) spent s i tt i ng and watch ing televis ion 
can not he lp but wonder: What woul d  society be l ike
if even a portion of time spent with television was 
spent reading, talking, walking, helping others, play
ing, exploring, l istening, or writing? 

Knowing that a smal l  port ion of our  popu lat ion 
c la im to not watch TV, in January, 2000, an attempt 
was made v ia  the i nternet and mai led responses to 
meet TV Free fam i l ies i n  the U .S . .  Hopi ng for twenty 
or so fam i l ies to n ibble at the bait (sma l l  ads p l aced i n  
Parents magaz i ne, Ch inaberry Book catalog, and the 
TV F ree American newsletter) the researcher was over
whel med by over 500 responses from 43 states. 
Eventua l l y, in March of 2000, 385 subjects agreed to 
be a part of the 1 00 question su rvey (97 c losed and 3 
open-ended) .  There was a 72.7% response rate when 
280 com p leted the lengthy (22 page) su rvey. 
Hu ndreds of statistics and pages of essay answers 
were received from the su rvey. 

Karen and Scott Thomas were among those sur
veyed . Scott responded, " I  can't wait to get the scoop 
on TV Free fam i l ies in the U .S .  Are we a bunch of Lo la 
G ranola nuts? Just normal  "Joes" ?  H igh and holy 
snots?" Scott's pred iction : "Genera l l y, non-TV watch
ers are Normal Joes to have fou nd a secret to gett ing 
some t ime back! Let's fi nd out about Scott's pred ic
t ions. 

The fo l lowing ten questions about TV F ree fam i -
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l ies in the U .S .  were answered in the survey. The focus 
for th is artic le w i l l  be on question #1 , the descr ipt ion 
and comparison of TV F ree ch i l d ren to the general 
popu lation of ch i l d ren with regards to phys ica l  activi
ty and hea lth issues. The other n i ne questions wi l l  be 
briefly summarized at the end of th is artic le .  

1 .  Are their children any different physical ly, aca-
demically, or socially? 

2.  Who are these people? 

3. What do they do with al l that extra free time? 

4. How can they possibly keep up with news and 
sports? 

5 .  D o  they substitute computer and internet use for 
TV watching? 

6. Do they feel they are "missing out" on anything 
by not watching TV? 

7. Who are the children's heroes?

8. How satisfied with l ife are these families? 

9. Why did they decide to turn it off? 

1 O. How do they keep it off? 

Q1 . Are TV Free children any different physically, 
academically, or socially? 

Summary: 
The su rvey fou nd TVFree k ids to be more phys i 

cal ly active than TV-kids .  Data gathered from the sur
vey found that 1 3% of TV-Free kids perceive that they 
spend between 1 to 3 hours per week engaged i n  
phys ica l  activity, 28% reported spend ing between 4 to 
6 hours, 3 3% reported spend ing between 7 to 1 2  
hours, and l astly 23% perceived that they spend a 
whopping 1 3  or more hours per week engaged i n  
phys ica l  activity. O n l y  3 .2% of the TVFree Kids sur-



veyed reported engagi ng i n  physical activity one hour 
or l ess per week compared to the 1 4% of ch i l d ren 
who reported not engag i ng in any recent physical 
activity in the Surgeon's General Report i n  1 996 .  
Fu rthermore, on ly  7% of the TVFree k ids  were report
ed as be ing  1 0  or more pou nds overweight compared 
to the unprecedented epidemic of obesity among the 
majority of kids who are perceived to be TV-Watchers .  
I t  was recently reported i n  the " Executive Summary of 
the Report to the President: Promot ing Better Health 
for You ng People Through Phys ica l  Activity and 
Sport," that the percentage of young people who are 
overweight has doubled s i nce 1 980 (Shala la & Ri ley, 
00). 

In regards to the stud ies fi nd i ngs rel ated to the 
activity l eve l s  and body composit ion of TV-Free kids, 
it wou ld appear to support other stud ies or c la ims for 
the reduction or e l im ination of TV watch ing among 
ch i ld ren .  In a study conducted by Pratt, Macera, and 
B lanton, they identified TV watch ing as a major con
tr ibutor to sedentary activity among ch i ldren ('00, 
P.S53 1  ). They a l so suggested that there m ight be a pos
it ive re l ationsh ip .  A brochure t itled "Ai m  for Balance," 
recently pub l i shed by the National Assoc iation of 
Sport and Phys ica l  Education (NASPE, 2001 ), was 
developed to provide parents with recommendations 
for teach ing ch i l d ren the va lue  of part ic ipati ng i n  a 
healthy, phys ica l ly  active l ifestyle. I t  recommends that 
l i m its need to be p laced on how much t ime ch i l d ren 
spend doing sedentary activit ies such as p lay ing com
puter games or watch i ng telev is ion .  NASPE be l ieves 
that balance is the key that i nc l udes mainta i n i ng an 
appropriate body weight, and bei ng physica l l y  activi
ty every day for ch i l d ren to learn how to value l iv ing 
a healthy, phys ica l ly active l ifestyle .  I f  balance is not 
obta i ned, Koon be l ieves that kids wi l l  conti nue to 
become sedentary couch-potatoes and eat unhealth i
ly as reported by Etheridge. 

In regards to academ ics, TV free ch i l d ren are read
ers. Read ing capab i l it ies are c lassified as wel l  above 
or above average by 80% by parents. Of those ch i l 
d ren capable of read i ng, nearly ha l f  read one or more 
hours per day. Nearly half of parents read over 3 0  
m i nutes per day to the i r  ch i l d ren and 83% of parents 
feel the l ack of TV is respons ib le for improved aca
demics.  Over half of the ch i l d ren i n  th is  study receive 
mostly or a l l  A's i n  schoo l .  A much longer attention 
span in TV free ch i l d ren i s  noted i n  h undreds of essay 
responses. As opposed to gett ing i nvolved i n  many 
more outs ide activ ities, these ch i ldren have cons ider
ably more free t ime at home than the average ch i l d .  
The abi l i ty to enterta i n  themselves for hours i s  a n  oft-

mentioned trait. Comments i nc l ude: Where there i s  
boredom, creativity and self-motivation often emerge ! 

Nearly 70% of parents fee l  the i r  ch i ldren get a long 
better with no TV. The abi l ity to enterta i n  themselves 
and p lay for long hours with fewer s i b l i ng fights i s  
commonly mentioned . Most k ids have the same num
ber of c lose friends, are rare ly teased for not own i ng a 
TV, and d isplay comfort and ease i n  conversat ion and 
i nteraction with other adu lts outs ide the immed iate 
fam i ly. 

An i nteresti ng reaction of one fam i ly mentioned 
the i r  strugg le with an ADD ch i l d .  After tak ing the i r  
ped iatr ic ian's advice and remov ing the TV from thei r  
home, they fou nd the ch i l d  b lossomed and made 
tremendous str ides in deve lopment. Though sti l l  very 
active, the ch i l d  was able to channel energy i n  pos i 
t ive steps. 

Based upon the data gathered from the TV-Free 
Fam i l ies i n  the U .S .  su rvey, the fi nd i ngs support reduc
i ng or e l im i nati ng ch i ld ren's TV viewing t ime in order 
to enhance ch i l d ren's phys ica l  activity behaviors. The 
data found in the study supports such a c la im because 
the majority (84%) of TV-Free kids reported engaging 
i n  phys ica l  activity for 4 hours or more a week. Also, 
only 7% of the TV-Free kids reported bei ng 1 0  or more 
pou nds overweight compared to a large percentage of 
TV-Watch ing kids who seem to be overweight and l iv
i ng sedentary l ifesty les accord ing  the 1 996 Surgeon's 
General Report and Sha la la  & Ri ley ('00) . 

A summary of the other n i ne quest ions is provided 
here :  
Q 2 .  Who are these people? Tel l  m e  about their age, 

gender, marital status, family makeup, education, 
income, investments, ethnicity, work habits, resi
dence, l ifestyle, religious affi l iation, and school 
choices. 

Summary: 
The TV Free fam i l ies in th i s  study are from a l l  

wal ks o f  l ife, every income bracket, every l evel o f  edu
cation, a l l  types of res idences, and with several eth n ic 
groups represented . Most are i n  the i r  3 0's, married 
with two ch i l d ren ,  ho ld  co l lege degrees, have 
i ncomes of $40-60 thousand per year, have sav ings 
p l ans, own a suburban house, garden, recycle, have 
two cars, a rel ig ious  affi l i at ion, and about ha lf  send 
their kids to pub l ic  schoo ls .  
Q 3 .  What do they do with a l l  that free time? 

Summary: 
There is a lot of free t ime for kids and adu lts where 

a variety of recreational activity choices are made. 
Read ing is at the top of the l ist for both kids and adu lts 
with ta l k i ng for adu l ts, and fantasy p lay for kids next. 
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About an hour a day of mean ingfu l conversat ion with 
ch i l d ren is  the average response and 48 m i nute of 
mean ingfu l conversat ion per day with spouse or part
ner. Nearly 80% of adu l ts feel the i r  marr iages are 
stronger due to no TV. 

S i t  down d i nners, many fam i ly  r itua ls, hobbies, 
games, chores, pet care, walk i ng, mus ic ,  garden i ng, 
goi ng to movies, s leepi ng, sex, sports, i nternet, com
mun ity service, housec lean i ng, outdoor activ it ies, and 
writ i ng are among the hundreds of uses for the i r  free 
t ime. 
Q 4 :  How do TV Free famil ies KEEP U P  with news 

and sports? 

Summary: 
Keeping  cu rrent with national  and local news and 

sports i s  not a problem.  On a scale of 1 to 1 0, with 1 0
bei ng the h ighest, 70% of adu lts feel they are a 7 or 
above as far as keepi ng cu rrent with news and sports . 
National Pub l ic Rad io (N PR) i s  the most common 
sou rce for news a long with several newsmagazi nes, 
newspapers, and local rad io stat ions. Preference for 
NPR  rad io news over the bombardment of the b loody, 
the thr i l l i ng, and the myster ious element of TV news 
repeated numerous t imes throughout the day was a 
common theme i n  essay responses. 
Q 5. Do they substitute computer and internet use 

for TV? 

Summary: 
Surpr is ing ly, the computer d id not take over the 

ro le of TV in most homes. Though 98% of fam i l ies 
own a computer, the average amount of t ime spent for 
recreat ional use per week by adu l ts is 1 -3 hours .  On ly 
1 0% of adu lts fee l  they use the computer "too much ."  

38% of the ch i ldren in  th is  su rvey are u nder age 
th ree, thus computer usage is not an issue yet for th is  
port ion of the popu lat ion.  However, over half of the 
popu lat ion are school age. One th i rd of ch i l d ren i n  
the su rvey p lay computer games o r  N intendo for 
about two hours per week and 3% have chatrooms 
with the i r  fr iends. On ly  7% of parents fee l  the i r  kids 
use the computer too much. When asked if the i r  ch i l 
d ren use the computer more or l ess than kids who 
watch TV, nearly ha lf  feel they use it less due to the 
passive nature of the act ivity. Many essay responses by 
ch i ldren report boredom with computer or v ideo 
games. 
Q 6 .  Do they feel they are missing out on anything?

Summary: 
The vast majority of responses i nd icate the TV 

watch ing fam i l ies are the ones who are m issing 
out. . .on l ife. 

Commerc ia l ism and advert i s ing are defi n ite ly not 
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missed . On ly 5 of 1 00 kids ask for brand names and 
toys much of the t ime and 92% of parents say the i r  
ch i ld ren "never or rare ly" compla in  about the lack of 
TV. 

A few comments expressed s l ight regret over m iss
i ng out on some favorite s i tcoms or good PBS shows, 
but the t ime spent doing others th i ngs is worth it. Real 
people and rea l  experiences seem to take precedence. 
When asked if they feel their ch i ld ren are m iss ing out 
on someth i ng by not watch ing TV, th ree fourths of par
ents commented "absol ute ly not or not rea l l y."  
Q 7. Who are their children's heroes? 

Summary: 
In the hundreds of responses, votes for Dad and 

Mom as Heroes won hands down.  Others rece iv ing 
mu lt ip le votes are var ious teachers, coaches, Harry 
Potter, Jesus, Mart in  Luther K i ng, J r. , Michael  Jordan, 
grandmom, Grandpa, Wi nn ie  the Pooh, Rob in  Hood, 
E leanor Roosevelt, Hermoi ne, and Laura I ng les from 
L ittle House on the Pra i r ie. 
Q 8. How satisfied with life are these families? 

Summary: 
Over 80% of fam i l ies report they are "very satis

fied" with l ife . 
Q 9. WHY did they turn off the tube? 

Summary: 
The main reason c i ted is to take back some T IME 

due an important event i n  the i r  l ives, i .e, marri age, the 
b i rth of a ch i ld, and go ing off to co l lege. One man 
s imply wrote, "We have not watched TV for more 
than 1 6  years, not out of a statement agai nst soc iety or 
any overt re l ig ious i nj u nction,  but a s i mple des i re to 
have a more mean i ngfu l marriage and fam i ly i n  the 
face of a busy l ife."  Other reasons i nc l ude d issatisfac
t ion with cu rrent program m i ng and advert i s i ng, bad 
memories of neglect from growing up "with the tube" 
as a pri mary fam i ly focus, and not havi ng one as a 
ch i ld, thus conti n u i ng the trad it ion . 

Respondents had to watch less than 6 hours of TV 
per week i n  order to take the su rvey. 80% watched 
less than one hour per week.  1 0% of respondents 
became TV free with i n  the past year, 40% have been 
for 1 -6 years, and nearly 50% of respondents have 
been TV free for over 7 years. When asked if they 
every doubt the i r  dec is ion to not own or rare ly watch 
TV, 85% answered never and 1 5% answered some
ti mes . 

Parents com ment that turn i ng i t  off at fi rst 
i ncreased the chores and ch i l dcare respons ib i l i t ies for 
a week or two with children vying for attention, but 
actua l ly  lowered chores and ch i  Id care respons ib i  I ities 
after ch i l d ren became more adept at enterta i n i ng 



themselves. For those veterans who had been without 
TV for 1 0 or more years, they constantly wonder how 
others fi nd time to watch TV ! 
Two possible side bars: 

How do they keep it off? 

1 .  Pl ace the TV i n  a "hard to get to" pl ace; i .e .  c los
et or basement. 

2. Go Cold Tu rkey - kids adapt w/i n 2 weeks - if YOU
can handle it !

3 .  Phase out cable and then network 
4. " F ix" the TV so it on ly shows video, then l im it

videos
5 .  Have a yard sale and get r id of the TV and tapes at 

the same ti me 
6. Leave the TV beh ind every t ime you move!

Ten suggestions for coping: 

1 .  S i t  qu ietly with a cup of tea and th i nk  about what 
you REALLY want to do before j umping i nto sev
eral activities and gett ing too busy. 

2. Boredom harbors Creat iv i ty. I f  you can I i ve
through 20 m i nutes of wh i n i ng, you r  ch i l d ren
WILL f ind someth ing to do.

4.  Send the kids outside.
5 .  Make a l i st of a l l  the th i ngs you love to d o  bes ides 

watch i ng TV and keep it posted somewhere. 
6 . Take photos of  you r  ch i ld ren do ing  creative th i ngs

and keep them v is i b le .

7. Go for a wal k  dur ing  you r  favorite s itcom, get you r
heart pumpi ng, and breathe deeply.

8 .  Create you r  OWN experiences; REAL people, 
REAL l ife i nstead of l iv ing  v icarious ly  through the 
l ives of movie or s itcom stars . 

9 .  Keep a journal  of you r  "withd rawal" - makes for 
good read i ng i n  a couple of weeks ! (You won't . 
be l ieve how much eas ier it gets with time) . 

1 0 . "Come out of the C loset" and tel l  you r  friends 
what you are attempti ng. You may- meet with more 
support than you th i nk. 
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Mark Your Calendar 
Now! 

The 2002 
AAHPERD 
National 
Convention 
& Exposition 
wil l  be 
April  1 6-20 
in San Diego, 
Cal ifornia. 
Presentation proposals are 
being accepted now. Call 800-
213-7193, ext. 401 to receive an 
application or visit our web 
site at www.aahperd.org. 
Looking for'1Vard 
t:o . . .

2002 
April 1 6-20 
San Diego, CA 

How do I choose? This is the question 
you'll ask yourself when you arrive in sunny 
San Diego. Balboa Park, the San Diego Zoo, 
Coronado, Point Loma, Mission Valley, 
Mission Bay, an La Jolla are all within a short 
drive of downtown San Diego. And the climate 
- well, it's just as close to perfect as you can get. 
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Take the 
Challenge 

Go the 
Distance 

2003 
April 1 -5 
Philadelphia, PA 

One of the oldest cities in the U.S., 
Philadelphia;s Waterfront and Historic Park 
area is considered "America's most historic 
square mile." From history to culture, sports to 
shopping, museums to markets, Philadelphia is 
unrivaled in its diversity. Having been voted the 
Best Restaurant City in America by Conde Nast 
Traveler, the cuisine is incomparable as well. 

2004 
March 30-April 3 
New Orleans, LA 

The Crescent City, The Big Easy, City of 
Lights - by any name, New Orleans is among 
the most unique cities in the U.S. New Orleans' 
reputation as an "international city" is rooted 
in history, with a melange of cultures and eth
nic influences. From jazz music to creole cook
ing, the flavor of New Orleans is phenomenal. 



eart disease is a dangerous killed 
-and it's not just a disease of the 
elderly. Heart disease attacks all 
ages, even children. Teaching chil
dren about heart healthy habits is 
like providing them with a shield to 

r>recim.ts 

protect against America's no.1 killer: hean disease 

and stroke. As a J U MP ROPE FOR H EART o r  

lIOOPS FOR llEAR'l' coordinator� you have given a 
gift to ; your studenrn: a '\.. gift of knotvfedg�. re f 

about exercise and the prevention of heart disease 
and stroke.  Equa.Hy impressive ; the rnoney your 
school raised wil l support vi tal cardiovascular 
research -research that could save l ives .  The 
i\rncrican Heart Association thanks vou and vnur ./ ·' 

srudcnts f()r joining the fight agai.nst heart disease 
and st.roke--bv slmJ:Jortiwg research, bv cducatirn::r I t· f l 0 
your connnunit:y, by getting involved. Yi'..>ur involve-
ment is part of the armor against heart .disease 
and stH>ke. 

• � 
� :�_,, .·n$·.��'&.(�:'.·..¥. :;��-�":${:-''��' · -� <p.�. ::<:-:, _.,: "-'·· .,"'i<.'< ••• ;»>;. �(: ·:..� � ,-��,:.i..*( =::». :�; c:: :,,-•• �!i. :�; .. ;«,;.;«.,;;:;-'=..::« :; ·,. :-· ">,<: ... :'!'::c�j.>/ ·:..:;:;.. ;<t':. t)f; .;!j: .... i: ·,. .. �� ... ,ft= . . fo.,:;,;:-��:,:·-:�:--:��c-·-� -�· . &..·.·f<i..,·.�l . 
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AAHPERD 

-jree telephone
number!!! 

1-800-213-7193 
AAH P E RD hopes to serve its membersh ip better with their new voicemai l .  
You wi l l  be greeted with a message provid ing instructions for reach ing a 
specific extension number, obta in ing certa in  information, or speaking with 
an operator. The new tol l -free number wi l l  a lso have FAX-back capabi l ities 
that wi l l  permit ca l lers to request membership or convention registration . 
Indiana AHPERD journal-Winter 2002 - 42 



Joining AAHPERD means you may choose to be a 
member of any two of the following associations - or 
you may choose one association twice. 

Membership Benefits Include: 
Outstanding Periodicals. 
AAHPERD members automatically receive the newslet
ter, Update, throughout the year, and they also have a 
wide choice of professional journals: 

Become a member 
of AAHPERD 

today! 

The Six Associations of AAHPERD 
American Association for Active Lifestyles and 
Fitness: Coordinates the activities of numerous groups 
involved with adapted physical education, measurement 
and evaluation, aging and adult development, outdoor 
education, aquatics, fitness, and safety. 

D JOPERD, The Journal of Physical Education, 
Recreation and Dance (9/yr) 

D Journal of Health Education (6/yr) 
D Research Quarterly for Exercise and Sport (4/yr plus 

a supplement) American Association for Health Education: 
Promotes health education in the schools, the commu
nity, and the work place. 

D Strategies: A Journal for Physical and Sport 
Educators (6/yr) 

AA D American Association for Leisure and Recreation: 
Enjoy HPER Promotes school, community, and national programs of 

Conventions and Conferences 

benefits. leisure services and recreation education.

National Association for Girls and Women in Sport: 

Members of AAHPERD enjoy significant discounts on 
the AAHPERD national convention, its six district 
conventions, and numerous local conferences held each year. 

Works for equity and increased leadership opportunities Many Other Benefits and Services 
Available 

for girls and women in sport. 

Complete the 
membership 

application and 
mail it TODAY! 

National Association for Sport and Physical 
Education: Provides leadership and influences policy in 
the various fields involving sport and physical education. 

Services and benefits from AAHPERD membership 
include: discounts on professional literature and educa
tion kits for sale through our Publications Catalog, 
professional placement service, and low-cost insurance 
and financial programs. 

National Dance Association: Promotes policies 
affecting dance education. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Membership Appl ication Form 
Name (Mr.) (Ms.) (Dr.) -------------

Mailing Address -----------------

City 
State Zip 

Phone H ( W (
Fax ( 
http:// E-mail 

I select membership in the following association(s) of 
AAHPERD. (Circle two numbers, indicating your first and second choices. 

You may select one association twice. Students receive one association choice.) 

1 2 American Association for Active Lifestyles and Fitness 
1 2 American Association for Health Education 
1 2 American Association for Leisure and Recreation 
1 2 National Association for Girls and Women in Sport 
1 2 National Association for Sport and Physical Education 
1 2 National Dance Association 
D Research Consortium: For those interested in research. 

(A check here does not affect your association affiliations.) 

Also Available: Joint JCHPER.SD/AAHPERD Membership 

Institution/Organization Membership 
Associate Membership 

Quarterly Payment Offer 

Call 1 -800-213-7193 or write to AAHPERD for a membership form. 

I wish to receive the following periodicals:
Update Newsletter free with membership 
D journal of Physical Education, Recreation and Dance 
D journal of Health Education 

. D Research Quarterly for Exercise and Sport
D Strategies 

I select the following membership option, based on my
professional status and my choice of periodicals: 
D Professional I -year 2-year 3-year 
Update plus: membership membership membership 
Any 1 periodical* D $ 1 00.00 D $ 1 80.00 D $240.00
Any 2 periodicals* D $ 1 25 .00 D $230.00 D $ 3 1 5 .00
Any 3 periodicals* D $ 1 50.00 D $280.00 D $390.00
Any 4 periodicals* D $ 1 75 .00 D $330.00 D $465 .00

D Student (Student rates apply only to full-time students)
Verification of Student Status REQUIRED 
Update plus: Graduate Undergraduate 
Any 1 periodical* D $30.00 D $30.00
Any 2 periodicals* D $55 .00 D $55 .00
Any 3 periodicals* D $80.00 D $ 80.00 
Any 4 periodicals* D $ 1 05.00 D $ 1 05.00

D Life Membership - $2000 - payable in 4 payments within one year 
*Add $8. 00!year for each periodical. including Update. mailed outside the U.S. or Canada. All 

payments must be in U.S. dollars. Checks must be drawn on a U.S. bank. Unesco coupons not accepted. 

I am remitting my dues 
D check enclosed, payable to AAHPERD 
D VISA ( 13  or 1 6  numbers) 
0 MASTERCARD ( 16  numbers) 
D AMERICAN EXPRESS ( 1 5  numbers) 
� # D D D D D D D D D D D D D D D D
(please write numbers carefully) 
Signature _____________ Exp. Date ___ _ 

AMOUNT PAI D: MNSFIN

Return form with payment to: 
AAHPERD, P.O. Box 79550, Baltimore, MD 21279-0550 

Fo��:f���se Only 
Ck: ____ Ck DT: ____ Amt: ___ 1 � 



Refereed Articles: Cuidelines for Authors 
The fo l lowing i nformation shou ld  be used when subm itt ing a 

man uscript to the IAHPERD journal. Many types of or ig i nal  
manuscripts are su itable-theoretical,  practical,  techn ica l ,  h i stori
cal, p h i losoph ical ,  creative, controvers i a l .  

Write for the Journal's readersh ip  a n d  b e  sure to spe l l  out the 
impl ications of the artic le  for the d isc ip l ine .  Use a s imple, clear 
and d i rect writ ing style, avo id i ng the use of fi rst person pronou ns 
and repeated references to one's institution .  

Ph i losophical  a n d  h i storical backgrounds are not usua l l y  nec
essary u n less these are the primary purposes of the manuscript. 
References are not compulsory, but writ ing eth ics d ictate that 
quoted material  as wel l  as h i storical sou rces be c ited i n  b ib l io
graph ical style. 

When report ing research resu l ts, try to mai nta in  non-techn i 
ca l  language and to  avoid  complex tables which  are not d i rectly 
related to the text. Avoid extensive d iscussion of methodo logies 
and stat ist ica l  techn i q ues u n l ess they are c lear ly  u n ique .  
Concentrate on theoretical  framework, reasons for conducting the 
research, d iscussion, and app l ications to the f ield.  

The IAHPERD accepts submitted mater ia ls  for the Journal as 
"professional contri butions" and no ren u meration can be offered . 
Authors receive one compl imentary copy of the issue conta i n ing 
the i r  art ic le.  

TECH NICAL SUGGESTIONS 
Style. Material shou ld be presented consistently through . . .  

manuscript. Preferred style i s  that of the American Psychological 
Association (APA) Publ ication Manual .  

Length. Maximum preferred length is ten double-spaced 
pages. Smal ler  manuscripts wi l l  be considered but w i l l  receive 
lower prior ity for inc lus ion in the Jou rnal . 

Cover Page. Type t it le manuscript about three i nches from top 
of page, fol lowed by author name(s) as it/they appear in the pub
l ished p iece. Drop down a few spaces and type complete name, 

address and phone nu mber of author with whom editor shou ld  
correspond . Also, state n umber of  words i n  manuscr ipt (rou nded 
to nearest h u nd red). Author name'(s) should appear on ly  on this 
page, s i nce the edit ing process i s  conducted as "bl i nd review." 

The Text. F u l l  t it le shou ld  appear agai n  at top of page on ly. 
Use only wh ite 8 1 /2x1 1 " paper and dark typewriter r ibbon . 
Marg ins  on a l l  s ides should be at least one i nch .  Pages shou ld be 
numbered consecut ively in the u pper right hand corner and carry 
a ru nn ing  head (partial t it le) j ust below the page number. Long 
quotations shou ld  be s i ngle spaced and g iven extra i ndentation of 
f ive spaces to make them stand out. Al l  copies shou l d  be " letter 
perfect"-free from i naccu racies in gram mar, spel l i ng and punc
tuat ion.  

Photos. Photographs which complement a manuscript are 
encouraged. Preferred photos are b lack and wh ite g lossy, Sx7" .  
Photos wi l l  not  be retu rned. 

I l lustrations. Must be in b lack ink on wh ite paper, camera 
ready. 

Table, Charts, Graphs. Use where appropriate; don't dup l  i
cate mater ia l  i n  the narrative; be accurate. 

Bibliography. Keep to a m i n i mu m .  L ist on ly  if c ited in the text 
presentation .  

SU BMISSION REQUI REMENTS 
Copies. Fou r (4) copies must be submitted-one or ig i nal  and 

three photostatic copies (no carbon copies or  d i ngs are accept
able).  

Address. Materials for Journal  review shou ld  be mai led to: 
D r. Tom Sawyer, Ed itor 
I ndiana AHPERD Journal 
5840 South Ernest Street 
Terre Haute, Ind iana 47802 
(81 2 )  2 3 7-2 1 89 
FAX (81  2) 2 3  7-4338 

Humor 101 

"Okay! That's enough thinking outside the box!" 

Indiana AHPERD journal-Winter 2002 - 44 



FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Dr. Nikki Assmann, School of Physical Education, Ball State University, Muncie, IN  47306

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

 Your JOURNAL cannot be forwarded.
 If a change of address occurs, please notify:

Dr. Nikki Assmann
School of Physical Education
Ball State University
Muncie, IN 47306

OPPORTUNITY FOR INVOLVEMENT
 Involvement is the key word to making a contribution to your 

professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD 
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



N i kki Assmann 

Executive Di rector, IAH PERD 

School of Physical Education 

Bal l  State U niversity 

Muncie,  I N  47306 

www.bsu.edu/indianaAHPERD 

Look 
to the 
Future 

Strength 

90TH 
CONVENTION 

and 
Mark Your 
Calendar! 

Through 
Co llaboration 

Share !fOllf f!ournal witlt a eol!eague 
-and add a name to our growing membersh ip l ist ! 

Non-Profit Org.
U.S. Postage

P A I D
Permit No. 6448
Indianapolis,IN




