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Message from the President 
Strength Through 

Col laboration 
Barbara Tyree, President 

Valparaiso University 

Physical Education Department 

ARC Lobby 200 

Valparaiso, IN 46383 

(2 1 9) 464-5772 fax (2 1 9) 464-5 1 94 

Barbara. Tyree@valpo. edu 

Wel l ,  here we are neari ng the end of our  school 
y ear (some sooner, some l ater) .  Mother N atu re seems 
to have rea l i zed i ts May, and the forecast for the 
futu re looks sunny and warm.  As  we move toward 
sum mer, we can look back on a very successfu l Fa l l  
and Wi nter. T he M idwest Meeti ng i n  Pokagen offered 
many students a fi rst opportu n ity to partic i pate i n  our  
profess ional  organ izat ion .  Susa n  F ly n n, who has 
taken on the Cou nc i l  for Future Profess ionals  for 
M idwest as wel l  as I nd iana, conti n ues to create 
exc itement among our  students . Her efforts have 
strengthened our  student organ izat ions across the 
state and the d i strict. Susan Crouch and Susan F ly n n 
spent the fal I and wi nter cr ies-cross ing the state i ntro
duc i  ng teachers to new techno logy and Phy s ical  
Best/ F itnessgrams. I FAT was completed and i nforma
tion d issem i nated . The D ay at the Capito l ,  organ ized 
by E l i se St uder-S m ith was a great step for advocacy. I 

also wou l d  l i ke to welcome and thank a l l  of y ou who 
cont inue to work for I nd iana A H PE RD and welcome 
the new fo l ks who attended the L eadersh i p  
Conference at Spr ing M i l l  and h ave agreed to serve 
on the Board and on Com m ittees on behalf  of I nd iana 
AH PE RD .  I wanted to g ive everyone a brief report on 
the N at ional  AH PE RD Conference i n  San D iego, th is  
part A pr i l .  The ent ire E xecutive Com m ittee was ab le 
to attend the conference, as  wel l as  a number of  our  
Board members .  T he weather in  San D iego was abso
l utely beautifu l and the Convention Center was a 

great fac i l ity .  Cal iforn i a  AH PE RD and the Southwest 
D istrict can be very proud of the i r  convention .  The 
i FAT resu l ts were d issemi nated i n  a presentation by 
Sus ie Crouch, Barb Passmore, Ron D avis, A rlene 
lgn i co, Susan F ly n n, N i kki A ssmann and D onetta 
Cothran .  A dd it ional ly ,  To m  Sawy er was on hand for a 
book s ign ing and H a l  Morris from I U  B loom i ngton 
won the L uther H a lsey G u l ick Award . The AH PE RD 
A l l i ance A ssembly was interesti ng. AH PE RD is  i n  the 
process of p lan n i ng for restructu r ing of the enti re 
organ ization and we shou ld  have some news of that 
l ater i n  the y ear. Steve Cone from the Northeast 
D i strict was el ected as the next pres ident of AH PE RD .  
A s  we move i nto the summer months, remember that 
Jump Rope for H eart/Hoops for H eart w i l l  be hold i ng 
a tra i n i ng sess ion  at Va l para i so U n ivers i ty ,  i n  
Va l paraiso i n  J u ly .  I f  y ou have q uest ions about that 
program p lease contact Karen Hatch, who has been

i n stru mental in organ iz ing that program.  Good l uck  
to Becky H u  11 as  she prepares for her t r ip  to 
Wash i ngton, D C  for the Leadersh ip  D evelopment 
Conference and then assume the re i ns of our organ i 
zation i n  the Fal l .  I wish everyone a safe, happy, and 
healthy sum mer. I w i l l  leave y ou with  th is  quote from 
Souza "D ance . . .  as though no one is watch i ng y ou, 
L ove . . .  as though you have never been h u rt before, 
. . .  S i ng as though no one can hear y ou ,  . . .  L ive as 
though heaven is on earth ." H ave a great sum mer. 

!ihare Your .Journal Wit:h A 
Young Professional 

Indiana AHPERD Journal-Spring 2002 - 1 



NOTIONS From 
YOUR EDITOR ... 
Thomas H .  Sawyer, Ed . D . ,  Professor 
Department of Recreation and Sport Management 
I nd iana State U n iversity 
Terre H aute, IN 47809 

(81 2 )  894-21 1 3 , (81 2 )  2 3 7-2 1 86, FAX (81 2 )  23 7-4338
PMSAWYR@SCIFAC. IN DSTATE.EDU 

Law Review
Battery or Discipline? 

Bushong, Bushong, and B ushong v. Wi l l i amson 
No. 54A0 1 - 0 1 03 -CV- 1 00 

Court of Appeals  of I nd iana, F i rst D i str ict 
2001 I nd .  L EXIS  2053 
November 2 7, 2001 

Reprinted with permission JOPERO, 73:3, March 2002 

I n  March 1 998, M r. Wi l l iamson, a physical edu
cation teacher, w as p lay ing kickbal l w ith students in  
h is phys ica l  ed ucati on c l ass and tagged student 
Jonathan B ushong out dur ing the game. I n  response to 
be i ng tagged out, B ushong k icked Wi l l i amson i n  the 
buttocks. When Bushong tried to kick Wi l l iamson a 
second t i me, after rece iv ing a verbal w arn ing not to, 
Wi l l i amson caught the student's foot i n  m ida i r  and 
picked him up by his foot. He then carr ied Bushong a 
short d i stance by h i s  foot. Wi l l iamson ad m itted that, 
after sett ing Bushong on the floor but sti l l  ho ld ing h i m  
by h i s  foot, h e  struck h i m  at least tw ice o n  the but
tocks i n  a p l ayfu l ,  nond isc ip l i nary man ner. Bushong 
said Wi l l i amson h it h i m  hard several ti mes on the 
back, legs, and buttocks, w h ich led to bru ises. A sec
ond student a lso k icked Wi l l i amson i n  the buttocks, 
and Wi l l i amson l i kew i se p layfu l ly"patted" h i m  i n  "the 
same teas i ng man ner." 

Complaint and Findings 
T h is  l aw su it is u n ique i n  I nd iana because it seeks 

damages from the teacher, i n stead of the schoo l d i s
tri ct. It is one of the fi rst of its k ind i n  the state and, i f  
successfu l ,  cou ld  lead to  s im i l ar l aw su i ts ag a inst 
teachers .  T he parents' comp l a i nt a l l eges that 
Wi l l i amson's act w as both a battery aga inst the i r  son 
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and an i nterference w ith the i r  p roperty r ight to the i r  
son .  Fu rther, the compla i nt a l l eges that the i nj u ries 
susta i ned by Bu shong caused damage to them by a 
l oss of consort ium, l ove, and compan ionsh i p .  

I f  the act ions taken b y  a n  employee w ere part of 
w ork d uties, a su i t  aga inst the i nd iv idua l  wou ld be 
barred, accord i ng to the appel l ate court. Lawsu its can 
be fi led aga i nst i nd iv idua l  employees on ly  if  they 
c ause a loss that is "cr i m i na l, c learly outs ide the scope 
of the employee's employment, mal ic ious, w i l l fu l and 
w anton, or ca l c u l ated to benefit the employee per
son a l ly" ( B ushong v. Wi l l i amson, 2 054) . Fu rther, 
J udge S u l l ivan w rote i n  the maj or i ty op i n ion ,  
"Genera l l y, w hether the . . .  act of  an employee i s  w ith
in the scope of employment i s  a q uest ion of fact, but 

The secret of getting ahead is get

ting started The secret of getting 

started in breaking your complex 

overwhelming tasks into small 

manageable tasks, and then start-

ing on the first one. 
- MarkTwain 



u nder certa i n  c i rcumstances, the q uestion may be 
determ i ned as a matter of l aw for a j u ry" (2055) .  I n  
add it ion, " i n  a s ituation i n  w h ich  some of the acts 
were authoriz ed, and others w ere not, the question of 
w hether the u nauthorized acts were w ith i n  the scope 
of employment shou l d  be answ ered by the j u ry" 
(2055) .  

The Bushongs' com p la int c la i med Wi l l iamson's 
acts w ere excess ive, caused h u m i l i at ion and bru i s i ng, 
and w ere outs ide the scope of h i s  employment as a 
teacher. Wi l l iamson cou ntered that he on ly  "patted" 
the student and that the act ion w as done p layfu l ly. 
J udge S u l l ivan suggested that "a j u ry u nder the evi
dence m ight reasonably fi nd that Wi l l i amson w as d is
c i p l i n i ng (the stu dent) and that the acts w ere 
authorized, put t i ng them w ith i n  the scope of employ
ment, "  how ever, "a j u ry cou ld  a lso f ind the acts w ere 
d i sci p l i nary but w ent beyond any authorizat ion from 
the school because of the severity of the contact and, 
therefore, outs ide the scope of em ployment" (2056) .  

J udge F ried l ander, d i ssenti ng, be l ieves "the tri a l  
court correctly  concl uded that the a l l egation u pon 
w h ich the Bushongs' act ion i s  premised w as aga inst a 
government employee (South Montgomery School 
Corporation employee) act ing w ith i n  the scope of h i s  
emp loyment (phys i ca l  ed ucat io n  teacher) . 
Accord i ngly, I respectfu l ly d i ssent from the reversal of 
summary j udgement that w as based u pon that conc lu 
s ion"  (206 1 ) .  

I n  Fr ied l ander's vi ew, Wi l l i amson's act ion, as 
a l leged by the Bushongs, "constituted noth i ng more or 
less than the d isci p l i n i ng of a recalc itrant student" 
(206 1 ) .  S i nce the mai ntenance of d isci p l i ne i n  the 
c l assroom is an i m portant part of any teacher' s  d ut ies, 
it "must be viewed as furthering the employer's-the 

school 's-b u s i ness" ( 2 0 6 1  ) .T herefore, F r ied l ander 
w as convi nced that "the com pla i ned-of acts w ere 
done i n  fu rtherance of Wi l l i amson's employer's bus i 
ness, and thus w ere com m itted w ith i n  the scope of h i s  
employment. Accord i ng ly, Wi l l iamson can not b e  sued 
i n  h i s  personal capac ity" (2062) . 

Verdict 
T he motion for sum mary j udgment Wi l l iamson 

had fi led w as granted by the tr ia l  court.T he state Cou rt 
of Appeal s, i n  a 2 - 1  dec is ion to reverse the tr ia l  cou rt, 
decided that the q uest ion  of w hether o r  not 
Wi l l i amson w as act ing in the scope of h i s  employment 
should be left to a j u ry. 

Impact If Williamson loses the case, there will be 
consternat ion among teachers and teachers' u n ions i n  
I nd i ana. The state's largest teachers' u n ion i s  p lann i ng 

to lobby the leg is latu re to change the l aw and prevent 
other such l aw su its i n  the fut u re. 

Risk Management T ips 
• School d i stricts shou ld have d i sti nct w ri tten pol i 

c ies establ i shed regard i ng appropr iate w ays to d is
c ip l i ne recalc itrant students .

• Schoo l d i stricts shou ld have d i st i nct w r itten proce
d u res to be fo l lowed w hen d isc ip l i n i ng a reca lc i 
trant student, i nc l ud i ng docu mentat ion of  a l l
act ions taken w ith names of w itnesses.

• Schoo l d i stricts shou ld notify parents, i n  w rit i ng, of
a l l  d isc ip l i ne pol ic ies and procedu res.

• N o  teacher-even w h i le ma inta i n i ng d isci p l i ne
shou ld  be a l l ow ed to h i t  a student.

• No teacher shou ld  "p l ayfu l l y" h it a student.
• School d i str icts shou ld  establ i sh the fact, i n  w r it

i ng, that a teacher i n  the c l assroom is an employ
ee of the school d i str ict and is v iew ed as furtheri ng
the employer's bus i ness.

• School d i stricts shou ld  estab l i sh, i n  w rit i ng, that
part of any teacher's d uty i s  to ma inta i n  d isc i p l i ne
i n  the c lassroom.

-Thomas H .  Sawyer, professor, Department of 
Recreation and Sport Management Indiana State 
University, Terre Haute, IN 47809. 

Submissions Welcome 
Ta submit  an art ic le to Law Review, send tw o hard 

cop i es and a 3 . 5- i nch  d i sk wi th the text i n  
Word Perfect 6 . 1  o r  above o r  Microsoft Word 4.0 or 
above (PC or  Mac) to Thomas H. Saw yer, Ed . D . ,  
P rofessor of Recreat ion  and S port Management, 
Department of Recreation .  and Sport Management, 
I nd iana State U n ivers i ty, Terre Haute, I N  4 7809 . 

Disclaimer 
The comments regard i ng the case presented 

here are genera l ized thoughts and not hard law .  The 
cases in Law Review are i l l u strative of s ituat ions; 
t hat can happen and how the cou rts have respond
ed to the c i rcu mstances. T he genera l ized thoughts 
may not apply or be proper i n  a l l  states and j u r is
d ict ions and u nder a l l  c i rcu mstances. F i na l ly, it i s  
important to u nderstand that the t ips provided may 
not apply i n  you r state or j ur i sd iction .  
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I State of the Profession 1---1 -
TRANSITION-TO-TEACHING 

PROGRAM 
by 

Barbara A. Passmore, Ph . D .  
Dean 

School  of Health and Human Performance 
I nd iana State U n iversity 
Terre Haute, IN 4 7809 

(81 2 )  23 7-3 1 18 

FAX (812) 2 3 7-43 38 

E-Mail :  h prpass@sc ifac . i ndstate.edu 

Recent ly, the I nd i ana  Profess iona l  Stand ards 
Board i ssued a ru le  w h ich requ i res a Trans it ion-to
Teach i ng program at each accred ited i nstitut ion.  The 
ru le reads as fo l low s: 

" Begi n n i ng Ju ly  1, 2002, each accred ited institu
tion must offer a transit ion-to teach i ng program to 
prepare a qual i fied person, who holds at least a 
bacca lau reate degree, to enter the teach ing profes
sion through a transit ion-to teach i n g  program ." 

Below are some of the specifics of the ru le :  

Elementary License 
A person w ho has either of the fo l low i ng qua l if i

cat ions i s  e l ig ib le  for the e lementary trans it ion-to
teach ing  program : 

( 1 )  "A baccalau reate degree w ith a grade point  of at 
least 3 .00 , both i n  the major and overa l l ;  or 

(2) A baccalau reate degree with a grade po i nt aver
age of at least 2 . 5 ,  both i n  the major and overa l l  
and five (5) years of profess ional  exper ience* ." 

Secondary License 
A person w ho has any of the fo l low i ng qua l if ica

t ions is e l ig ib le  for the secondary trans it ion-to-teach
i ng program : 

( 1 ) "A baccalaureate degree w it h  a grade poi nt of at 
least 3 .00, both and overa l l ;  or  

(2) A baccalau reate degree w ith a grade point aver
age of at least 2 .5, both i n  the major and overa l l  
and five (5) years o f  profess ional  experience* o r  

(3) A graduate degree" 
* Profess iona l  exper ience in th i s  case means

"through fu l l -t ime employment in  an ed ucational  
re l at ed fi e ld or  i n  a fi e ld  in w hich t he person i nt ends 
to be l icensed" 

The ru le further reads that preparation for these 
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l i censes sha l l  conta i n  the fo l low i ng :  
( 1 )  "cou rse w ork and f ie ld  and c lassroom experi

ences that prepare the part ic ipant and 
(2) performance assessments defi ned i n  the i nstitu

t ion  's u n i t assessment system that i n d i cate 
w hether the part ic i pant meets I nd i ana standards 

(3) no more than 1 8  cred it  hou rs are requ i red for the 
secondary transit ion-to teach i ng l icense 

(4) no more than 24 cred it  hours are req u i red for the 
elementary transit ion-to teach i ng l i cense, i nc l ud
i ng at least 6 hours in the teach i ng of read i ng ."  
The cred i t  may be at  the u ndergraduate or  gradu-

ate leve l .  A test assess i ng read i ng, w rit i ng, mathemat
ics and know ledge i n  the content area may be 
req u i red pr ior to enro l l ment. 

Several i nstitut ions in the state have begun the 
process to develop the i r  p rograms.  One i nstitut ion is 
requ i r i ng i n d iv idua ls  to pass Prax is  I and II pr ior to 
entry i nto the program.  Th is  w i l l  assu re that the i nd i 
v idua l  has  bas ic  fou ndation and  content know ledge 
Another i nstitution has a model w h ich i nc l udes one 
content cou rse, several fou ndational  cou rses and stu
dent teach i ng .  It appears that most u n ivers it ies/co l
leges are develop i ng an i n stitut ional  model w ith some 
spec ific content cou rsew ork in the 1 8  hours .  

I nd iv idua ls  are e l ig ib le  to apply for an i n it ia l  
l icense w hen the program is  com pleted and test ing 
requ i red, passed . The l icense earned through the 
Trans it ion-to-Teach i ng program is  equ iva lent to the 
l icense earned through a regu lar  preparation program .  

I f  you have not heard about th is  at you r  i n stitution,  
I w ou l d  suggest that you contact you r education 
department/ school/co l lege in order to provide i n put 
for th is  prog ram. Each content area, Health Ed ucat ion 
and Physical  Education  m u st have a program by J u ly 
1 ,  2002 . 



Teaching Tips 
Repr inted with perm ission the GAH PERD Journal ,  3 5 : 1 , March  2002 

TEACHING TIPS: Elementary
Egg' ercises 
Lisa Sinon 
Stonewall Tell Elementary School, 

College Park, GA 

Purchase i nexpens ive p l astic eggs that you can 
fi nd in the spri ngti me. Write various exerc i ses (push 
u ps, j um p i ng j acks, cru nches, etc.) on sma l l  cards and 
p lace one i nside each egg. Scatter the eggs throughout 
the m idd le  of you r  gym floor. Students can travel 
around the per imeter of the room wh i le mus ic is p lay
i ng .  When the mus ic  stops, students get an egg, open 
it and perform the exerc i se a set n u mber  of t imes. 

Students love open i ng the eggs to reveal the i r  sur
pr ise exerc ise. Th is  is a good opportu n ity for students 
to work on the i r  read i ng ski l l s in physical education 
c lass. Motor sk i l l s  prompts cou ld  a l so be  pl aced i n  the 
eggs for i ndependent practice. 

TEACHING TIPS: All Ages
Tic-Tac-Toe Push-ups 
Chris Sinon 
Medlock Bridge Elementary School, 

Alpharetta, GA 

Equipment: 9 beanbags, tape or mat for the "game 
b oard" 

Preparation: Tape a 3'  by 3 't ic-tac-toe b oard on 
the f loor for each pa i r  of students. Stack 4 or  5 b ean
b ags (same color) on opposite s ides of the board . 
There shou ld be  enough b oards for a l l  students to par
t ic ipate or  you may use a b oard as one station/center 
i n  a fitness c i rcu i t  workout. Boards can b e  made on 
c loth or  v i nyl then fo lded and stored for l ater use. 

Implementation: D ivide students i nto pa i rs at each 
b oard . Students assu me a push up in the "up" position 
and hold .  Wh i l e  in the "up" p osit ion, the students 
a lternate ly toss b ean b ags onto the tic-sac- toe b oard 
with one hand w h i l e  ma inta in i ng b a lance on the 
other. A tic- sac-toe game is p layed u nti l one person 
wins or there is a tie. Continue to play new games 
u nti l the a l lotted t ime i s  up .  This i s  a great u pper b ody 
activity for a l l  ages. 

Variations: 1 )  Students can do a push-up b etween 

each move. 2) Rotate students after th ree games are 
completed . 

TEACHING TIPS: Secondary
Upper Body Workouts Can Be Interesting
Kim Thompson 
Alexander High School, 

Douglasville, GA 

Who says developing u pper b ody strength has to 
b e  "routi ne" and bor ing ?  H igh school students need 
variety too! Try these tips for sp ic ing up you r  fitness 
c lasses. 

I nstead of b ench press and push-ups, have your  
students 
• assume a push-up position and p lay hockey u s i ng

the arms as a goal and a b eanb ag as the puck. Two 
students com pete aga i nst one another. You can
make i t  more chal l eng ing by vary ing the d istance
b etween the p l ayers or req u i r i ng a goal to get at
least as far as the waist of the opponent.

• i n  push- up pos it ion take a foam puzzle apart with
one hand wh i le  b a l ancing on the other hand.
Then switch hands and put the puzzle b ack
together.

• P lay mus ic with a good beat and have students
march forward and b ackward to the b eat wh i le  i n
the push-up p os it ion .

• H ave several students i n  a push- u p  pos it ion p lay
H and Tag. They m ust try to touch other p l ayers'
hands wh i le  avo id ing b e i ng tagged and STI LL
remai n i ng i n  the requ i red position .

• H ave two pl ayers ho ld a foam b a l l  between them
with the i r  heads and complete push-ups ma inta i n
i ng control of the b a l l .

• Wh i l e  i n  a push- u p  pos it ion, stack and unstack
cups a lternating hands for each task.
To teach the pr inc ip le  of progress ion for upper

body strength ( rather than moving from a 70- lb . b ench 
press to 80 lb s) ,  have you r  students beg in  with a mod
ified push-up and use the i r  creativ ity to make them 
i ncrease in d i fficu lty. You ' l l  be su rprised at what they 
come up with . H igh school st udents l ove a chall enge! 
H ave them choreograph a push-up routi ne to mus ic .  
H ave fu n and "Push 'em" to a new level ! 
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I Article l 1----

Sport Management Education: 
The Case for Two-year Colleges 

M ichael R. J udd 
Southern I l l i no is  U n ivers ity Carbondale 

Thomas Sawyer 
I n d i ana State U n i vers ity 

T i mothy Hatten 
Rock Val ley Col lege 

Deron G rab e l  
Col lege Miser icord i a  

D ion K le in  
Austra l ian Bus i ness Academy 

I ntroduction 
Never b efore has there b een greater recogn it ion of 

the i mportance of sport management education (pro
grams) in co l l eges and un iversities for the develop
ment and preparation of practit ioners to enter i nto a 
myriad of sport related occupations .  Recently, the 
Sport Bus i ness Journal  featu red sport management 
programs and identif ied 1 60 sport management edu
cation programs offered b y  col leges and u n ivers ities i n  
the U n ited States . (Cou ret, 2000) The numb er of sport 
management education program s  has been stead i ly 
growing and est imates are around 200 sport manage
ment programs cu rrently exist that offer b achelors, 
masters, and doctoral degrees. (Parkhouse, 2001)  A 
growi ng concern b y  sport management profess ionals  
in  fou r-year sport management programs i s  there are a 
growi ng numb er of two-year col leges offer ing sport 
management cou rses and c u rr i cu l a .  The S port 
Bus i ness Jou rnal identified fou r, two-year co l l eges that 
offer sport management cou rses for transfer to fou r
year i nstitutions as wel l as term i na l  certificates and 
assoc iate degrees. T he l a rges t  b e i ng hou sed at 
Col u mb u s State Commun ity Col lege (OH) with over 
380 sport management maj ors. However, Peterson 's 2 
Year Col leges G u ide (2001 )  identified 2 2  two-year 
i nst itut ions o ffer i ng prog rams in either spo rt ad m i n is
tration or sport management (see Tab le  1 ) . The con
cern among sport management profess ionals  may b e  
focused o n  the popu lar ity and growth of the sport 
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management programs i n  two-year co l leges, and that 
the rap id  growth cou ld th reaten the qua l i ty of the 
cou rses and the facu l ty who teach the cou rses. 
F u rther, the North Amer ican Soc i ety for Sport 
Management ( NASPE) and N ational  Assoc i at ion for 

Table 1
Two-Year Colleges Offering Sport 

Administration/Management Programs 
Barton County Community College (KS) 
Butler County Community College (PA) 
Central Christian College of Kansas (KS) 

Central Oregon Community College (OR) 
Columbus State Community College (OH) 

Dean College (MA) 
Herkimer County Community College (NY) 

Hesser College (NH) 

Holyoke Community College (MA) 
Howard Community College (MD) 

Keystone College (PA) 
Lorain County Community College (OH) 

Louisburg College (NC) 
Mitchell College (CT ) 

New Hampshire Technological Institute (NH) 
New Mexico Military Institute (NM) 

Northampton County Area Community College (PA) 
San Diego Golf Academy (CA) 

South Georgia College (GA) 

Spokane Falls Community College (WA) 
State University of New York College of Technology at Alfred 

(NY) 

Vincennes University (IN) 

Peer Reviewed Article



Sport and Physical Ed ucation ( NASSM) i s  not cu rrent
ly mon itor ing these programs.  

The NAS PE/NASSM Standards 2000 i nc l ude rec
ommended and req u i red content for the b acca laure
ate, masters, and doctoral sport management degree 
programs. I n  add it ion, the standards recommend a 
crit ical mass of facu lty. The ove ra l l  goal of the stan
dards is to ensure students have a b road fou ndation of 
cou rses taught by appropr iate professiona ls .  However, 
sport management programs housed i n  two-year co l
leges are not i nc luded in the document. These pro
grams emerg ing cou ld  b e  prob lematic if  not c lose ly 
mon itored by the profess ion .  It i s  in  th is  i nterest that 
the authors b e l i eve NASPE/NASSM shou ld  i nc l ude 
standards for two-year co l l eges in the futu re. T he two
year co l leges can and w i l l  contrib ute to the m iss io� of
sport management educational  programs and provide 
essentia l  experient ia l  opportu n ities for the develop
ment of students i nterested in em ployment in the sport 
i ndustry. 

One group vast ly u nderrepresented i n  NASPE and 
NASSM are the sport management facu l ty teach i ng at 
the two-year col leges. The spor t  management d isci
p l i ne has a short wi ndow of opportu n ity to ass ist and 
emb race two-year co l leges with ( 1 ) the deve lopment 
and articu lation of cu rr icu l u m  standards, and (2) the 
profess ional  development of the facu lty through asso
c i ation with NASPE/NASSM.  Accord i ng to J i m  Weese 
( 1 995),"  . . .  we shou ld  not lose s ight of the fact that 
there is a great numb er of sport management aca
dem i cs and practit ioners not cu rrent ly d rawn to 
NASSM" .  (p .  240) Th is  i ncrease in two-year co l lege 
programs may have profess ionals  concerned that it i s  
not good for the sport management profess i o n .  
However, i t  is  i n  the b est i nterest  o f  every sport man
agement educator to open d i a logue, l i sten and u nder
stand each s ide  of the perspective and u n ique  
contrib utions to the fie ld .  Fu rther, it i s  i mportant to 
encourage and emb race the growth and development 
of sport management programs in two-year co l leges. 
F i na l ly, the authors su pport the trend of sport man
agement programs at two- year col leges b ut strongly 
suggest they need to be i nc l uded in the sport manage
ment program review process. 

On another front, the authors have witnessed a 
dramatic i ncrease i n  the growth and development of 
sport management programs g lob a l ly. These programs 
have a variety of curr icu lar  structures and del ivery 
methods .  The authors suggest that sport management 
profess ion cou ld  b enefit from a g lob a l  model of stan
dardiz ation  as a long as the model has an appropriate 
amount of f lexib i l ity so not to d iscourage creativity. 

The sport management profess ion needs to ser ious ly 
cons ider expand i ng i ts  overs ight of sport management 
curr icu l a  to i nc l ude two-year co l leges and developing 
a flexib le  g lob a l  model for sport management curr icu
lum devel opment. 

The authors, i n  th i s  paper, are focus ing on two
year co l leges and set forth the fo l lowi ng poi nts : 
1 .  Two-year co l leges shou ld  offer an approved asso

c iate degree i n  sport management mon itored b y  
the Sport Management Program Review Counc i l .  

2 .  Four-year i n stitutions shou ld  consider approved 
two- year co l lege sport management programs and 
cou rses transferab le  and develop sound program 
articu l ation agreements. 

3 .  NASPE/NASSM shou ld  deve l o p  appropr i ate 
gu ide l i nes for assoc iate degree programs i n  sport 
management. 

4. Two- year col lege facu lty shou ld  be considered
qua l if ied to teach sport management cou rses i n
approved p rograms and encou raged to j o i n
NASPE/NASSM.

5. Two-year co l l ege students from approved sport
management programs shou ld  b e  prepared to 
either enter a fou r-year b accal au reate program or
the sport job market.
Two-year co l l eges shou l d  offer an associate

degree in sport management mon itored b y  the Sport 
Management Program Review Cou nci l 

Ti mes have changed and the two- year co l l ege has 
grown rap id ly  to meet the needs of its many and 
d iverse stakeholders. The two- year co l l eges attract 
m i l l ions of students b ecause of pr ice, l ocation, conve
n i ence, and program offeri ngs. The two-year co l leges 
ha ve m u lti p le roles to p erform for the i r  students, 
i nc lud ing  b ut not l i m ited to : ( 1 ) offer ing certificate 
programs and associate degrees; (2) develop ing part
nersh i ps with four- year i n stitut ions to prov ide a 
smooth transit ion for those students who transfer; and 
(3) prov id ing fou ndation cou rses, such as:  i ntrod uc
t ion to accou nti ng, i ntrod uction to management, 
i ntroduction to fi nance, i ntrod uction to sport manage
ment, i ntrod uction to soc ia l  and b ehavioral aspects of 
sport, and b as ic  stud ies for general ed ucation .  Fu rther, 
the authors suggest that two- year co l leges ( 1 ) i ntro
duce students to sport management cou rses two-year 
co l leges and i ncrease the l i ke l i hood the students w i l l  
transfer u pon grad uation to an arti cu lated b acca laure
ate sport management program; (2) groom students 
more effectively i n itia l ly than a fou r-year i nstitution in
b as ic  stud ies and i ntroductory sport management 
cou rses and pract icums; and (3) prepare students for 
entry level pos it ions that do not req u i re a b acca laure-
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ate degree . F i na l l y, the authors su ggest th at 
NASPE/NASSM develop a market ing program to 
recruit  two-year co l lege facu l ty engaged i n  teac h i ng 
sport management cou rses to jo in ,  and encou rage a 
d i a logue between two and four-year sport manage
ment facu lt ies. Fou r-year i n stitut ions shou ld  cons ider 
approved two-year co l lege sport management pro
grams and cou rses transferable and develop sound 
program articu l ation agreements 

The fi rst step i s  to open the comm u n i cation chan
nels between the sport management facu lties at the 
two- and fou r-year i n stitut ions.  I t  i s  i mportant to rec
ogn ize  that recru i tment and retention of students i s  
i ncreas i ng ly i mportant to both the two- a n d  fou r  year 
i nstitutions, so prov id ing a wel l -defi ned program artic
u l at ion can benefit both i n stitut ions and student 
needs. 

The program articu l ation agreement between two
and fou r-year i nstitut ions can provide a smoother tran
sit ion from fou ndation cou rses to more advanced 
cou rsework. 

The Account ing Education Change Com m i ss ion 
(AECC) ,  wh ich promotes change i n  the account ing 
pr inc i p les cou rses has recogn iz ed the i mportance of 
two-year co l leges for i n it ia l  account ing education . It i s  
esti mated that over 50% of students take the i r  fi rst 
account ing cou rse at two- year co l leges . (Account ing 
Education Change Com m ission, 1 993) Sport manage
ment programs i n  two- year co l leges can successfu l ly 
offer bas ic  cou rses l i ke i ntroduction to sport manage
ment, i ntroduction to soc ia l  and behavioral aspects of 
sport, i ntroduction to sport governance an eth ics, 
i nternsh i p, and practicums .  L i ke account ing pro
grams, more advanced content and theoretical cou rs
es would fol low the fou ndation courses in sport 

management programs i n  baccalau reate programs. 
Approved fou r-year programs shou ld  open d i scus

sions with two-year co l leges to develop sound pro
gram articu l at ions.  These articu l at ions can lead to 
many more new students enteri ng the fou r- year pro
gram d u ring  the j u n ior year. The articu lat ions foster 
and encou rages a smooth transit ion with the transfer 
and native students . It is a w i n-win  s ituation for stu
dents and the institutions i nvolved . 

Australian Format (global perspective) 
I n  Austra l ia, there are few ways to embark on a 

career i n  sport without havi ng earned a degree from a 
u n iversity. Students can enrol l i n  Tech n ica l  and 
Further Education (TAFE's) programs, the equ iva lent to 
the two-year co l lege i n  the U n ited States, which offer 
certif icate programs to advanced d ip lomas based 
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upon the Austra l ian  N at ional  Tra i n i ng Packages . 
These tra i n i ng packages were developed and dr iven 
by i ndustry for i ndustry and have been recogn iz ed by 
the Regi stered Tra i n i ng Organ iz ations ( RTO) . The 
tra i n i ng packages cons i st of a curr icu l u m  focus ing on 
areas such as sport ad m i n istrat ion, coac h i ng or mar
ket i ng  and are com petency based . S i m i l ar to 
NASPE/NASSM standards, the national  tra i n i n g  pro
grams conform with the Austral ian sport i nd ustry stan
dards to ensur ing qua l ity contro l .  Student may use 
these exper iences and cou rsework to apply towards 
cred its cal led recogn it ion of pr ior learn ing  (RPL) at 
most Au stra l i a n  U n ivers i t ies .  (K l i ne, 2 00 1 )  
I nterest ing ly, i n  contrast to the U n ited States, i n  
Austral i a  there are several preparation opportu n it ies 
other than a bacca laureate degree for ind iv idua ls  
see k i n g  e m p l oyment in  the sport i n d u stry. 
NASPE/NASSM shou ld  develop appropr iate gu ide
l i nes for associate degree programs i n  sport manage
ment. 

North American S oc iety for Sport Management 
and N at ional  Assoc i at ion for Sport and Physical  
Ed ucation ( NASPE/NASSM) ,  i n  order to meet the goals  
of  sport management education,  identified m i n i m u m  
body o f  knowledge necessary for a qua I ity sport man
agement program curr icu l u m  (Sport Management 
Program Standards) .  I n  the ear ly  days, facu lty 
designed a sport management cu rr icu l u m  without the 
benefit of a cu rric u l u m  gu ide.  Cu rrent ly, the facu lties 
in two-year co l leges are in the same pos it ion as the i r  
cou nterparts i n  fou r-year i n stitutions pr ior to efforts 
dur ing the e ighties by NASPE/NASSM i n  develop i ng 
the sport management cu rr icu l u m  standards. 

The S port Management Program Review Counc i l 
should develop gu ideli nes for the develop of sou nd 

two-year programs and what shou Id be considered 
when a program i s  arti cu l ated with an approved bac
cal au reate program.  The two-year co l lege curr icu l u m  
shou ld  i nc l ude between 24-33 semester hours of gen
eral education (pr i mar i ly  bas i c  stud ies, e.g. ,  Engl i sh  
compos it ion, speech ,  mathematics, etc .) , 1 2- 1 5 hours 
of i ntroductory bus i ness (e.g., account ing, f inance, 
market ing, management, and econom ics) ,  and 1 5 1 8
hours of sport management i ntrod uctory cou rsework 
(e.g., i ntrod uction to sport management, i ntroduction 
of soc ia l  and behavioral aspects of sport, i ntrod uction 
to sport fi nance, and i ntroduction to sport marketi ng, 
and an i nternsh i p) .  These cou rses cou ld  provide the 
student with the i n it ia l  ski l l s  and com petenc ies expo
sure to i ntroductory sport management and b usi ness 
ad m i n i stration cou rsework. These graduates wou ld  
qua l i fy for lower entry- level pos it ions. The baccalau-



reate programs wou ld  offer  more advanced theoretical 
and app l i ed curr icu l u m, which wou l d  prepare gradu
ates to enter h igher entry- level pos it ions.  

The fou r-year i nstitution offeri ng a sport manage
ment program wou ld  accept a b lock of cred it approx
i mati ng 60- 70 semester hours and add an addit ional 
60- 70 hours of u pper d iv is ion cou rses to complete the 
b acca laureate. The two-year co l leges cou ld  spec ia l ize 
in i ntroductory 1 00-200 level cou rses that wou l d  lead 
i nto the u pper leve l cou rses. The NASPE/NASSM 
gu ide l i nes wou ld  be mod) ified and expanded to 
i nc l ude the associate degree lev e l .  Two-year co l lege 
facu l ty shou ld  b e  considered qua l ified to teach sport 
management cou rses i n  approved programs and 
encou raged to jo in  NASPE/MASS M 

Today, there are many qua l ified facu lty teach i ng i n  
the two-year col leges. T h e  facu lt ies have experiences 
in wel l ness and fitness management, fitness faci I ity 
management, and ath letic ad m in i strat ion.  It is  com
mon to find facu lty teach ing sport management cou rs
es whi le, at the same ti me, working as respected sport 
practiti oners. The fa cu I ties at two-year col leges are 
not u nder the same ten u re and promotion req u i re
ments as the i r  counterparts at four-year i nstitutions. 
Teach i ng and service are weighted more favorab le in 
two-year co l leges than research and pub l ications i n  
peer reviewed journals .  The i mportance of facu lty 
having practical experiences is recogn ized b y  Ti m 
Hatten, a facu lty member at Rock Val ley Col lege who 
i s  a l so i nvolved as the D i rector of the N ational Youth 
Sports Program, General Manager of Men's Major 
Fastp itch Softb a l l  Team, and D irector of a Fastp itch 
Softb a l l  League. Accord ing  to Ti m, " . . .  hands on 
experiences are the i mportant l i n ks for students to the 
sport job market." 

(Hatten, 200 1 )  S i m i l ar ly, in Austra l i a, facu lties 
tend to be more practical ly oriented . Research i s  not 
an i mportant requ i rement for sport adm i n istrat ion fac
u lty. It is important for facu lty to have experiences i n  
the f ie ld of sport adm i n istration . Students tend to 
b r idge the gap b etween the c l as sroom and the sport 
f ie ld faster when mentored b y  a facu lty member  who 
has current or  has had hands-on experiences in the 
fie ld .  Two- year co l l ege students from approved sport 
management programs shou ld be prepared to either 
enter a fou r- year b accalau reate p rogram or the sport 
job market. 

Two-year sport management programs are here to 
stay and shou l d  not b e  feared nor ignored . The 
approved fou r-year i nstitutions sh oul d  encou rage stu
dents from approved two-year programs to transfer. 
The fou r-year i nstitutions shou ld  develop program 

articu l ation agreements to ensure courses w i l l  transfer, 
and promote a smooth trans it ion for students from one 
sport management education experience to another. 

I n  the summer of 1 996 I nd iana State U n ivers ity 
developed an Of fice of Program Articu l ation and 
Cou rse Transfer. One of the pr imary fu nctions of t he of 
fice i s  to develop written program art icu l ation agree
ments b etween two- year col leges and I nd iana State 
Un iversity. Cu rrently, I nd iana State Un ivers ity has 
over 60 completed agreements in force and another 
70 in var ious stages of development. The agreements 
provide a seam less l i nk to a b acca laureate degr ee.  The 
student who completes a l l  aspects of the agreement 
w i l l  be cred ited with 62 semester hours and have an 
add it ional  62 hours added to complete the b accalau
reate requ i rements. A l l  agreements are developed 
with facu lty consu ltat ion and approval .  (Sawyer, 
2001)  

I nd iana State U n ivers ity has two recreation and 
sport management program agreements in force, one 
with Vi ncen nes U n iversity, ( I N) and the other  with 
Lak e  Land Col lege ( I L) .  The agreements are s i m i l a r  i n  
that students from each i nstitution w i l l  complete 32  
semester hours i n  general education (e .g. ,  Eng l i sh  
composit ion,  S peech ,  Math ematics,  Com puter 
L iterary, l ab oratory science, h u man ities, soc ia l  sci
ences, physical ed ucation, etc .) , 1 5  hours in b us iness 
cou rses (e .g. ,  accou nti ng, fi nance, management, man
agement of i nformation systems and marketi ng) ,  and 
1 5  hours i n  recreation/sport management (e.g. ,  i ntro
duction to recreation/sport management, group lead
ers h i p  i n  recreat ion/sport management, 
recreation/sport programmi ng, recreation/sport fac i I i 
ties, psycho-socio aspects of recreation/sport, and 
recreation/sport seminar). Each year Indiana State 

Un iversity wi l l  gai n between 1 5-20 r is ing j u n iors i n  
the sport management program from these two agree
ments . These students w i l l  complete a b acca laureate 
b ecause they are matu re and confident focused stu
dents. F i n al l y, there are obvious b enefits to the stu
dents, the i nstitutions, and the sport management 
profession (see Tab le 2) . 

It i s  true there are many sport management ed uca
tors and practitioners who are not memb ers of either 
NASPE or  NASSM for a variety of reasons b eyond th is  
d iscuss ion .  Often educators and practitioners do not 
jo in  b ecause we the memb ers do not encou rage them 
to jo in .  Every sport management educator and practi
t ioner should be encou raged to join one or  b oth of the 
organi zations and espec i al ly  two-year educators.  
Many of the two-year ed ucators are educators and 
practitioners and can offer a new and fresh perspec-
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Table 2
Sport Management Program Articulation Benefits 

E nter ing Student 2 year I nst. 

lower costs Decreased attrit ion 
rate 

I mproved b as ic  E ar ly  entry into field 
ski l l s 

Better preparation at I ntrod uctory cou rses 
a l l  level s  

Transit ion i nto Student recru itment 
co l lege 

I ncreased confidence I ncreased grad uation 
rate 

tive to the organ ization .  They shou ld  be  emb raced 
and encou raged not feared and looked down u pon .  
They can  b e  a val uab le asset and partner to the sport 
management profess ion .  

Entering the sport job market 
The two-year co l l ege is an i mportant l i nk in the 

educational  experience preparin g  futu re sport man
agers for entry i nto management levels  posit ions in a 
myriad of sport rel ated occu pations.  Jeff Vi nson, tra in 
i ng manager for Sonesta H ote ls  in New Orleans states, 
"Noth i ng can take the p lace of experience, b ut expe
rience and edu cation can be a va luab le comb i na
t ion . "  F u rther, he states, "there is grow i ng gap 
between what ski l l s  are needed and what people are 
com i ng out of h igh school with and th i s  program the 
two- year associ ates degree fi l l s  the gap between hav
i ng a b achelor's degree and having no degree." 
(Hahn,  1 997,  ? ?) It is important  to offer practicum 
experiences at  the two-year co l leges to i ntroduce and 
provide students with important ski l l s  and com peten
c ies to be successfu l on the job after complet ing the i r  
education experience at either t he two- o r  fou r-year 
i nstitution .  

I n  Austra l i a, the students are conti n ual l y  worki ng 
in the sport market pl ace developing the i r  sk i l l s 
through on-the job tra i n i n g  supp lemented with 
cou rsework. By the time they h ave com pleted the i r  
advanced d i p loma, they w i l l  have a l ready worked i n  
the sport envi ronment for two years and b een exposed 
to the cu ltu re and operations of the organization .  The 
Austral ian model p l aces emphas is on hands-on expe
rience. Whether the students enters the job market
after the two-year co l lege experience or after graduat
i ng from a four-year i nstitution everyone w i l l  b enefit, 
the student, employer, two and fou r- year i nstitution,  
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4 year I nst. Sport Profess ional  

Decreased attrit ion B roader 
rate b ackground 

I ncreased Confidence 
enro l l ments 

Spec ia l ized Tech n ical  and 
cou rsework H u man ski l l s 

I ncreased FTE Stronger b as ic  
ski l l s  

I ncreased grad uation H ands-on 
rate experiences 

and the sport management profess ion .  

Conclusions 
The expansion of the sport management cu rr icu

l u m  i n  two-year col leges i s  a new ed ucational  trend.  
The sport management profess ion in  genera l ,  
NASPE/NASSM, facu l ty, students, and employers need 
to emb race the trend, and l i ke a new c h i l d  provide it 
gu idance, su pport, and l ove. Some ed ucators may not 
be prepared to recogn ize nor w i l l i ng to accept th is 
new trend . More often than not, program i mplemen
tation at the two-year co l lege can fa i l  b ecause of i nad
equate attention given to a l l  stages of the development 
process. E d ucators in fou r- year i nstitutions shou ld  
concentrate the i r  del iberations  on the formal structu re 
of the entire u ndergrad uate cu rricu l u m  i nc lud ing two
and four-year programs.  The focus shou ld  be on 
cou rse content, and learn i ng obj ectives, and facu l ty 
ro les and responsib i l it ies. The sport management pro
fess ion has a great opportu n ity to share its past expe
riences in develop ing the cu rrent sport management 
program standards, and emb race the notions that 
there ( 1 ) i s  a need for and a des i re to have a sport 
management cu rr icu l u m  i n  two-year co l leges, (2) 
exists a qua l ity crit ical facu lty mass to teach the cur
r icu l u m, and (3)  is a crit ical cu rricu l u m  mass to b u i l d  
the programs ava i l ab le. 

The Sport Management Program Review Cou nc i l  
(SMPRC) of the National Association for Sport and 
Physical  E d ucation (NASPE) needs to ser ious ly con
sider developing standards and competencies for two
year programs.  These programs are great feeders to 
four-year institutions. But these prog ra ms m ust  be ab le 
to prepare students to enter approved four- year i nsti
tutions as r i s ing j u n iors capab le of successfu l ly com
plet ing a b acca laureate degree and b lend i ng in with 



the native four- year student. Further, these programs 
shou l d  be mon itored for com p l iance with 
NASPE/NASSM curr icu l u m  standards, as are the fou r
year cou nterparts. 

It is natu ral to have two-year programs. What it 
means is that sport management has come fu l l -c i rc le  
as an academic  d isc i p l i ne-A.A./A.S .  to B .A./B .S .  to 
M .A./M.S .  to a Doctorate. As a profess ion a l l  leve ls  of 
preparation are extremely important and usefu I .  No 
one level shou ld  overshadow another b ut rather a l l  
leve ls  shou ld  b e  interconnected, learn ing-centered, 
and seq uentia l . Program articu lation agreements are a 
fi rst step to a l ign two-year programs with four-year 
programs and shou ld  not b e  seen as a th reat b ut rather 
as an opportu n ity. The sport management profession 
shou ld  not fight the movement but rather emb race it 
and encou rage the development of sound two- year 
sport management programs.  

F ina l ly, NASPE/NASSM needs to provide the lead
ersh i p  to encou rage and assist in the development of 
two- year sport management programs, and emb race 
its facu lty as equa l  partners i n  the education of futu re 
sport management profess ionals  
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He has been actively invo lved in  profess ional organizations serving as President , Ind iana 
AHPERD; Chair ,  Counci l  on Fac i l ities and Equipment; President , American Association for Active 
Life Styles and Fitness; Treasurer, Society for the Study of the Legal Aspects of Sport and 
Physical Activity (SSLASPA); Executive Director ,  SSLASPA; Editor ,  Ind iana AHPERD Journal;  
Chair ,  JOPERD Ed itorial Board; Editor, Journal of the Legal Aspects of Sport; and Editor, AAH
PERD Law Review. 

Dr. Sawyer is Pres ident of the Ind iana Center for Sport Education,  Inc. (ICSE). The ICSE pro
vides the fo l lowing services : coaching education seminars , l iab i l ity sem inars , legal consultation,  and 
risk management aud its.  
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By Karen Swanson, Judson College, Elgin \ 
Reprinted with permission TAHPERD Journal, Spring 
200 1 

Accord i ng to Jacoby ( 1 996) ,  "H igher ed ucation i s  
be i ng cal led on to renew its h i stor ical  com m itment to 
service. Its foremost experts are u rging co l leges I and 
u n iversities to assume a leaders h i p  ro l e  in address ing 
soc iety's i ncreas i ng problems and i n  meeting growing 
h u man needs" (p .  3) . With the com b i n at ion of 
i ncreased i nterest i n  com m u n ity serv ice and an 
i ncrease i n  student centered learn i ng, service- learn i ng 
has flou r ished on  some h igher education campuses. 

Defining Service-Learning 
The l iterature provides nu merous defi n it ions to 

descr ibe service-learn i ng. Some researchers defi ne 
serv ice and learn ing separate ly wh i le  others use a 
hyphen to i nd i cate the composite nature of the con
struct. Br ing le and Hatcher's ( 1 996) defi n it ion seems 
to be the most comprehensive. 

"We view service learn ing  as a cred it-beari ng edu
cational  experience i n  which students partic i pate in  
an organ ized service activ ity that meets identified 
com mun ity needs and reflect on the service activity i n  
such a way as to ga i n  fu rther u nderstand i ng of the 
cou rse content, a broader appreciation of the d isci
pl i ne, and an enhanced sense of c iv ic responsi b i l ity. 
U n l i ke extracurr icu lar vo l u ntary service, service learn
i ng is  a cou rse-based serv ice experience that produces 
the best outcomes when mean i ngfu l service activ ities 
are rel ated to cou rse mater ia l  through reflection activ
ities such as d i rected writi ngs, sma l l  group d iscus
s ions, and c l ass presentat ions.  U n l i ke practice and 
i nternsh i ps, the experientia l  activity in a service l earn
i ng cou rse is  not necessar i ly  ski l l -based with i n  the 

context of profess ional  education" (p. 2 2 2) .  
The l iterature i nd icates service- learn i ng is  a peda

gogical  method, conta i ns many var iab les and is best 
defi ned through examp les. With i n  the cu rr icu l u m ,  ser
vice- learn i ng can be a separate cou rse, an ass ignment 
with i n  a cou rse, or an extracurr icu l ar activity. There is  
not agreement on the defi n it ion, deta i l s, or forms of 
service- learn i ng .  But there is a consensus on two 
character istics of service- learn i ng, reflection and a 
rec i procal  re l ationsh ip .  Reflection i s  when students 
th i n k  crit ical ly about the i r  experiences. Rec i proc ity is  
when the service re i nforces and strengthens the learn
ing, and the learn ing re i nforces and strengthens the 
service. These two sal ient characteristics are crit ical to 
the success of servi ce- learn i ng.  

Historical and Philosophical Basis 
Service- l earning is not a new ed ucat ional  concept. 

The a im of early u n iversities was to prepare students 
to be active c itizens and serve the commun ity. With 
such programs as Peace Corps in the 1 960s and 
1 9 70s, and the National and Comm u n ity Serv ice Trust 
Act of 1 993,  h igher education has been l i nked to the 
concept of service. The 1 990s have seen an i ncrease 
in part ic ipation, I iterature and conferences regard i ng 
service- learn i ng. 

John Dewey's ph i losophy a l l eges that education 
has a vita l ro le to p lay in a democratic soc iety and is  
re inforced in u n iversity m ission statements asp i r i ng 
"to produce respons ib le  c itizens . "  A goal of h igher 
education i s  to equ ip students with the u nderstand i ng, 
sk i l l s, and attitudes necessary for them to be engaged 
and effective cit izens. But, "the concept-centered 
basi s  of trad it ional c l assroom i nstruction a lone is  
i nadequate to provide ed ucation for the wel l -prepared 
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citizen" (Kou l i sh, 1 998, p .  9 ) .  Service- learn i ng epito
m izes th is educat ional  ph i losophy by making learn ing 
active, con nected to experience i n  a meani ngfu l way, 
and l i n ked to soc ia l  respons ib i l ity. 

Goals of service-learning 
Cooper (2 000) from F l or ida  I nternat iona l  

U n ivers ity provides a l i st of  the goals  of  serv ice-learn
i ng .  

• To enhance student l earn i ng by jo i n i ng theory
with experience and thought with action . 

• To fi l l  u nmet needs i n  the com m u n ity th rough
d i rect service which i s  mean i ngfu l and necessary. 

• To enable students to he lp  others, g ive of them
selves, and enter i nto car ing re l ationsh ips with 
others. 

• To ass i st students to see the relevance of the aca
demic subject to the rea l  world.  

• To enhance the self-esteem and self-confi dence of
students . 

• To develop an envi ronment of col legial  partic i pa
tion among students, facu lty, and the com m u n ity. 

• To give students the opportu n ity to do i mportant
and necessary work. 

• To i ncrease the c iv ic and cit izensh ip  ski l l s of stu
dents. 

• To ass ist agencies to better serve the i r  c l ients and
benefit from the i nfus ion of enthus iastic vol u n
teers. 

• To expose students to soc ieta l i nadequacies and
i nj ustices and em power students to remedy them.  

• To provide cross-cu l tural experiences for students .
• To better prepare students for thei r careers/conti n

u i ng education .
• To keep students i n  c l ass and serve as  a tool for

retention.
• To give students greater responsi b i l ity for the i r

learn i ng .
• To i mpact loca l  issues and loca l  needs.

Benefits 
Developing Caring Citizens. I ssues today i n  our  

society inc l ude d ivers ity and the struggle between 
i nd iv idual ism and socia l  respons ibi l i ty. Service-learn
i ng he lps a l l ev iate these issues by provid i ng opportu
n ities for students to develop re lationships with others 
who are d ifferent from themselves and to be "chal
lenged to g ive ser ious thought to what it means to care 
as they struggl e  to eva l uate the i r  com m itment to the 
l ives of others" (Rhoads, 1 998, p. 293 ) .  

Enhancing Student Learning. Service- learn ing can 
be a val u able form of practical experience that 
enhances learn i ng .  Students can learn to th i n k  crit i
cal ly, develop a sense of civic and socia l  respons i b i l i 
ty, learn about themselves a n d  the i r  com m u n ity, or  
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learn noth i ng and be unchanged, or  learn the wrong 
lesson such as creating or  rei nforc i ng prej ud ices and 
stereotypes . Reflection i s  cruc ia l  to the ed ucation pro
cess to ensure positive learn i ng outcomes. 

Stachowski & Visconti ( 1 998) stud ied student 
teachers partic i pat ing in service- learn i ng experiences. 
The study fou nd several benefits of the serv ice l earn
i ng project to i nc l ude "a greater u nderstand i ng and 
appreciation for the natu re of other peop le's l ives, 
greater awareness of the i r  own strengths and weak
nesses, a positive attitude toward vol u nteer ing i n  the 
futu re, opportu n ity to learn th i ngs that can not be 
l earned i n  the c l assroom, and a comm itment to make 
service learn ing a part of the curr icu l u m  i n  the i r  future 
c lassrooms" (p .2 1 6) .  Students i nvolved in service
l earn i ng cou rses were a l so fou nd to be more satisfied 
than the comparison respondents with the i r  cou rse 
(G ray and Associates, 1 999) .  

More Effective Teachers. I mp lement ing serv ice
learn i ng creates a more dynam ic  and interactive 
learn i ng envi ronment, enhances student learn i ng, and 
i ncreases facu lty satisfaction with teach ing .  The teach
ers become reflective practit ioners and identify add i
t ional ways that the i r  d isci p l i ne and the i r  expertise can 
add ress the needs of soc iety, wh i le  becom i ng power
fu l models  of effective teachers to the i r  students and 
col leagues. 

Institutional Benefits. One common outcome of 
service- learn i ng is enhanced re l ations between h i gher 
ed ucati on  and com m u n ity o rgan izat ions .  T h i s  
enriched re l ationsh i p  can provide a n  opportu n ity for 
positive pub l ic ity for the institution and pos itive re l a
tions with the organ ization partic i  pa t ing i n  the project 
and the com m u n ity at l arge. Therefore, it is cruc ia l  to 
establish quality service- l earning programs or the 
chance for enhanced rel ationsh i ps is  lost and there 
may even be a need to a l leviate damaged rel ations. 

Community Benefits. The commun ity benefits by 
having rea l  needs met by vol u nteers. A comm u n ity 
organization may be l i m ited by fac i l ities, personnel ,  
or f inances but service- learn i ng provides the resou rces 
to meet and poss ib ly  exceed those needs .  

Planning a successful service-Learning 
Project 

A descri ption of p lan n i ng and i m plementi ng a ser
v ice- l earn i n g  project in a cou rse offered Spr ing 
semester, 2001 , is descr ibed . 

step 1 :  Choose Which course Service·

Learning Will Be Implemented 
After eva l u at ing cou rse objectives choose a cou rse 

i n  which the content and competencies are most con-



gruent with serv ice- learn i ng and wou ld be conducive 
to i m pl ementi ng a project. I choose the cou rse 
"Organ ization and Ad m i n istration of Sport." 

step 2: Make contact with community
Organizations 

What are the potential  comm u n ities ? Com m u n ity 
organ izations are usua l l y  based on recommendations 
from vol u nteer centers, fr iends, students, facu lty, and 
staff. Schoo ls  and com mun ity agencies cou ld  i n it iate 
contact with a l ocal u n i vers ity to estab l i sh  a partner
s h i p .  Use previous con nections to estab l i s h  a partner
s h i p .  Esta b l i s h  co m m u n ity con nect ions  with 
organ izations whose needs are congruent with cou rse 
objectives, that w i l l  provide prod uctive s ituations for 
students, and provide genu i ne resou rces usefu l to the 
commun ity. Pl acement qua l ity makes a d ifference. 
The process of sett ing up a partnersh i p  may be con
suming at fi rst, but if it is a pos itive experience for 
both parties, the re l ationsh i p  w i l l  conti nue i n  the 
futu re. 

The serv ice- learn ing project was a "fie ld day" at a 
private school ( 1 40 students, K-7th grades) ,  and a 
"p lay day" at a c h u rch 's early ch i ldhood program ( 1 8 
c h i ld ren,  2 -4 years of age) and (24 c h i ld ren, 2-5 years 
of age) . Other potential  p rojects may i nc l ude after 
school programs, or an i ntramural program.  

Step 3: Consult Administration and the

University Attorney 
Descr ibe the serv ice- learn ing  project to you r  

adm i n i stration a n d  seek their  su pport. Consu lt  with 
the u n ivers ity attorney to review al l p rocedu res, cov
erage, and ri sks. Al l students and part ici pants shou ld  
be  fu l ly i nformed, i n  advance, of any r i sks i nherent i n  
the activity, m u st know i ngly consent to u ndertake 

such risks. Obta i n  any l iabi l ity waivers need i ng to be 
s igned by the students. Be certa i n  the com mun ity 
organ ization has l iab i l ity coverage for �o lu nteers. 

Step 4: Choose a successful service·

Learning Project 
The F lor ida I nternational  U n ivers ity Vo l u nteer 

Action Center l i sts q uestions to consider when p lan
n i ng a successfu l service- learn ing project. 

• Wi l l  students be excited about the project?
• Does the project offer opportu n ities for student

leadersh ip  development?
• Wi l l  students experience real learn i ng?
• Does the project offer opportu n ities to develop

friendsh ips?
• Have you set aside time for orientation, reflect ion,

and eva l u ation?
• Wi l l  the  serv ice be chal lengi ng, meani ngfu l ,  valu

able, and necessary?

• Is i t  "do-able?" Is  the project with i n  the resou rces
(ti me, people, money, and experti se) of the profes
sor, the group, and the vol u nteers ?

• I s  any spec ia l  tra i n i ng, or ientat ion, paperwork,
med ical checks, fees, or background checks need
ed fi rst?

• Wi l l  it confl ict with any other group or events on
campus? Wi l l  there be any poss ib le  opposition ?

• Is there potentia l  to bu i ld  coal it ions with other
campus groups? Wi l l  i t  be open to d iverse student
popu l at ions?

• I s  there a c lear entrance and exit strategy, an
u nderstand i ng of the vol u nteer's rol es and respon
s ib i l it ies, and are they prepared for what they w i l l
experience?

• Has the un iversity attorney been consu lted ?
• Is it safe? Has "due care" been exerc ised to

attempt to foresee any potential dangers and h ave
the necessary precautions been taken ?

• Have waivers been col lected for everyone?
• Has a s ite v is it been cond ucted ?

step 5: Determine Student croup

Requirements 
These were the ass ignments given to each group.  

• Develop a group covenant and abide by i t
• Assign student ro les
• Fu  lfi 1 1  assigned rol es
• Meet dead I i  nes
• Attend the event wear ing professional  atti re. (No

jeans, cut-offs, gym shorts or u n-tucked sh i rts) .

Step 6: Determine Criteria for Evaluation
Student eva luation may i nc l ude a l l  or a comb ina

tion of the fo l l owi ng ass ign ments :  success of the 
event, group notebook, reflection paper or journal ,  
and group presentation . Ru brics may be devel oped 
with specif ic cr i teria for each ass ignment. 

• Success of the event
Was the event wel l -p lanned ? Were the objectives 

of the event met? How d id  the commun ity organ iza
tion eva l u ate the experience? 
• G roup Notebook

Job descr iptions and personne l ;  ti me l i ne; legal 
forms; safety and fi rst a id proced u res; event deta i l s  
i nc lud ing sched u les stations, equ i pment l i st, awards; 
budget and recei pts; part ic ipant eva luations, etc .) . 
• Reflection

Ex ley ( 1 998) rem inds us "the appropriate use of 
reflective teac h i ng strategies represents the most crit i
cal aspect i n  assu r ing the effectiveness of service 
l earn i ng"  ( p . 3) .  For  the Organ i zation  and 
Ad m i n i stration of  Sport cou rse, students were req u i red 
to write a reflective paper. Students were to th i n k  crit
ica l l y  about thei r experiences and reflect on the fo l-
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l owing areas:  eva l u ate each member of your  group, 
assign the grade you th i n k  he/she deserves for the pro
ject and provide rationa le for each grade, descr ibe 
how you appl ied cou rse content with the service
learn i ng project, descr ibe what you lea rned, descr ibe 
what you l i ked and exp l a i n  why, and descr ibe what 
you d i s l i ked and exp l a i n  why. 

Other reflective options can i nc l ude a reflective 
j o u rn a l  th at i nc l u des descr i pti ons  of concerns,  
i ns ights, dou bts, fears, celebrations, cr i t ica l  questions 
about issues, peop le, and se lf, creative projects such 
as mus ic, v ideos, and artwork, and oral  group reflec
tion of the experience. 
• Presentation

Exp la in  event objectives and how they were met. 
Provide a description of the event (may show video 
c l i ps and p ictu res) . Descr ibe what you learned . 

Step 7: Explain Service-Learning
• Expl a i n  service- learn ing  and check for student

u nderstand i ng concern i ng the i m portance of the
task they are doi ng, and how it  fits into the overal l
c l ass.

• Descr ibe the projects and n u mber of students
needed per project. Never h ave too m any students
that they fee l  they were not rea l ly needed . If nec
essary, f ind more projects.

• Assign students, or let them choose, the i r  project.
• Descr ibe the student ro les and respons ib i l ities.

Step 8: Teach Course Content
The cou rse content covered i n  Organ ization and 

Adm i n istrat ion of Sport inc l uded developing l eader-

sh ip  ski l l s, team bu i l d i ng, com mun ication, confl ict 
reso l ution, program p lann i ng, budgeti ng, legal l iab i l i 
ty, personnel  management, equ ipment, pub l ic ity, and 
working with vol u nteers. Organize topics as they 
occur  in the serv ice- learn i ng project. A l low t ime for 
the groups to apply the cou rse content i n  the i r  project. 

step 9: Provide student Feedback
It is i mportant to fac i l itate student learn i ng th rough 

feed back. Eval u ate student work th roughout the 
semester and address weak areas . Keep students 
accou ntab le to the i r  dead l i nes and ass i st students, 
when asked, to resolve any grou p problems or address 
those who are not fu lfi l l i ng the i r  ro les.  G ive honest 
and s incere praise that rei nforces the i r  learn i ng. If 
resources are ava i lab le, provide T-sh i rts for the day of 
the event. 

step 10: Attend the Event
The i nstructor's presence at the event is v ita l .  

Students have worked hard a l l  semester a n d  are proud 
of the i r  work. The presence of <the i n structor com mu
n icates encou ragement and support to the students 
and value to the project. 

step 1 1 :  Debrief
I mmed i ate ly after the event is a good ti me to 

debr ief with the group.  D i scuss ion may be made over 
l u nch .  The event is fresh i n  thei r m i nds and they are 
exc ited to ta l k  about it . It is  a l so a way of reward ing 
students and g iv ing them a chance for ce lebration of  a 
successfu l event. 

Assess ing student learn ing can be accompl ished 

The Great Activities Newspaperl 
th rough a variety of 
eva l u ation  too l s .  
Probably the most

effective wou ld  be 
by us ing rubr ics to 
eva l u ate gro u p  
notebooks, presen
tations, and reflec
tion exerc i ses. 
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Credit Cards Accepted 

Looking for new K-8 lesson plan ideas? Look no fur
ther ! We do all of the work for you by compiling the 
best ideas, teacher-tested games, and ready-to-do fit
ness activities in each issue . 5 issues/year. 

• Call us at 1 (800) 927-0682 to order today ! •

YES! [.want.to subsc
r

ib
e 

t<>the 
Great�ctivities .Newspaper! brlly $24.00 (plm�1Q% pilsiageib�nilling) 

NAME: ----------�-----
ADDRESS:. �------------.....,...-

CIT.Yi 
_____ �---.,..-

STATEi __ . ZrPi __ 
WORKPHONE: ( 

MAII.;: TO: 
Great 

Ac!iYi�� VUbllibiiJg.Go��y PP B<>x; �1158 
�;Durhwn, 

N�rth. 
9iar:9uM �7717 

• 

FAX;�(919J490•300 

Visit Our Website : www.greatactivities . net
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Program eva l u
ation i nc l udes col
lecti ng the i n put  
from a l  I the stake
holders, specif ical
l y, the students, the 
com m u n i ty d i rec
tors, and the partic-
i pants .  These 
eva l u at ions  w i l l  
ass i st i n  creati ng 
su ccessfu l servi ce-



learn ing projects i n  the futu re . 

Program outcomes 
The d i rector of the early ch i ld hood program at the 

church,  expressed the service- learn i ng project was a 
positive experience. She states, " I t  was good for the 
ch i ldren to have d i fferent authority figu res, to part ic i 
pate in d ifferent activities, and the awards ceremony 
at the end made them feel spec ia l .  The kids loved the 
T-sh i rts, Suzi wants to wear her T-sh i rt everyday. The 
Judson students were prepared for the day and f lex ib le  
when activities needed to be adj usted ."  

The J udson service- learn i ng project fu lfi l l ed many 
of the c la imed benefits . Students connected with the 
cou rse mater ia l  and learned about themselves. The 
students expressed in the i r  journals that the service
learn ing project was a va l uable learn i ng too l .  Each of 
the fol lowi ng quotes is from a d ifferent J udson student. 

"The activity pretty much sums up the c l ass. We 
used a l l  of our knowledge from notes and read i ngs to 
put together a fu n fi l led day of activities for 1 40 c h i l 
dren .  I c a n  use my knowledge from th is  experience for 
futu re events . "  

" . . .  i t  gave us  the opportu n ity to i nteract with kids 
and get a taste of organ iz ing and ru n n i ng an event. 
S i nce we had to p l an everyth i ng and set it u p, i t  gave 
us a chance to do what we tal ked about in c l ass, and 
was a hands on learn ing experience." 

" I  learned a lot about myself that day. I learned 
that I was rea l l y  meant to work with c h i ld ren . "  

"My personal  experience was awesome. It  hel ped 
me learn how to comm u n i cate with people and orga
n ize how the program shou l d  go, it taught me how to 
l i sten to people .  I caught myself  cutt ing people off, 
snapp i ng at them. It was a wonderfu l experience." 
One student sum mar ized his service- learn i ng experi
ence as "A Day at the Beach (his grou p's theme) and 
a day in the c lassroom."  

conclusion 
H igher education is  tak ing major steps, through 

implementing serv ice-learn i ng, toward reaffi rm ing its 
vital ro le i n  respond i ng to growing soc ia l  needs.  
Service- learn i ng has been found to en hance student 
learn i ng by making the cou rse more relevant, encour
agi ng students to be active learners of the d isc i p l i ne, 
and motivat ing better c itizensh i p, thus br inging bene
fits to both the student and the comm u n ity. Service
learn ing  does req u i re a greater t ime comm itment from 
the i nstructor than i n  a typ ical c lass format, but the 
majority of the facu lty say, " It was worth it. " 
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Reduce 
\� · Risk! 

Neil Dougherty, Editor
Liability risk is a concern of 

school administrators, physcial educators, 

coaches, and athletic directors. This 3rd edition of 

Principles of Safety in Physical Education and 
sport gives straightforward information on all of the 

safety factors that must be considered in teaching the 

popular sport and physical activities .  Each chapter cov

ers a specific activity, and is written by an expert in that 

activity. Checklists and outlines can be used for lesson 

planning and pre-activity safety checks. 

Call 1 -800-321 -0789 to order
or order on line at 
www.aahperd.org/naspe
National Association tor Sport and Physical Education 
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New Guide Teaches
Successfu l I nclusion

CHAMPA I G N ,  I L-Accord i ng to a 

recent report i n  Pal aestra, a lead ing  adapt

ed physical activity jou rnal ,  one of the 

problems many physical educators face is 

the fact that i nc l us ion i n  the i r  school s  is not be i ng carried out properly. L i ke 

mainstreaming i n  the 1 9 70s, many school d istricts s imp ly dump ch i l d ren with 

disab i l it ies into general physical ed ucation without prov id ing any staff tra i n

i ng. 

I nc l us ion Through Sports is  a new resou rce des igned to c lose the trai n i ng 

gap. It presents games and activ ities derived from s ix  popu lar  d isab i l ity sports 

that he lp improve appropriate services to students with d isab i l it ies and broad

en and enr ich the cu rr icu lum for a l l  students. 

The d i sab i l ity sports featured i n  th is book are promoted through organ iza

tions that cond uct national  or i nternational competit ions, so students learn 

sk i l l s  that they' l l  have a greater opportu n ity to use throughout the i r  l ifet ime.  

Specific i nc l us ion suggestions address the psychomotor, cogn itive, and affec

tive domai ns, so students with d isab i l ities can p lay dec is ion- making ro les that 

engage them as fu l l  part ic ipants . 

Whether teachers want to present a d isab i l ity sport i n  its enti rety or i nte

grate selected d isab i l ity sport ski l l s  i nto the i r  sport u n its, I nc l us ion Through 

Sports shows them how. After an i ntroductory section, they' l l  fi nd two d is

ab i l ity sports for each of th ree categories:  i nvas ion games, net games, and 

cou rt games and track events. 

For each sport they' l l  f ind an assortment of i nd iv idua l ,  sma l l  group, and 

teamwork games, complete with easy-to-fo l low adaptation gu ide l i nes. Each 

game is organ ized by ski l l s taught, formation, eq u i pment, descr iption, and 

extension . The games a lso are grou ped accord i ng to fu nctional profi les for 

students with low, moderate, and h igh abi l i ty, so teachers can eas i l y  ta i lor 

cl ass activities to the capab i l it ies of the i r  students. 

ABOUT THE AUTHOR 

Ronald W. Davis, Ph D, i s  a professor of adapted physical  education at Ba l l 

State U n iversity. He has two decades of experience teac h i ng, researc h i ng, and 

serv ing as an advocate for people with d isab i l ities in physical education .  

Indiana A H  PERO journal-Spring 2002 - 7 8 



�1
'i:1 
�  Execut1ve orc1er 

I n  the North Atr ium of the �l1'4��������m��m�ml%mmm�����mm��
I nd i ana  Statehouse, E l i se �1 � � � Stu der Sm ith reviews the ... :}K,;.iJ>t.,,.,"'71�.-.·�", §TATIE OJF ITNDITANA

iw� 
Proc lamat ion w ith State ..,;,. "" EXECUTIVE DEPARTMENT 
Representative D uane C heney INDIANAPOLIS 
from Governor  Frank �� � 
O'Bannon.  It p roc la ims March �� "RPt7I t' nM n m]Clll � 
7th as S HAPE U P  I N  D IANA 

ToE To���ES�ENT!r�MI!�!�mG: 
� DAY. E l i se Studer S m ith, � 

Chai rperson, for the Leg is lative � 
Summit to i nform leg is lators of �1 WHEREAS, from 1 99 1  to 1 997, dai!y participation in physical education dropped � 
the i m po rtance of l i feti m e  � from 42 percent to 27 percent; and �
da i ly  physical  activity. E l i se ! WHEREAS, almost half of young people from the age of 1 2  to 2 1  get no vigorous � ;M� 

exercise on a regular basis; and � rece i ved a grant from the 
� � 

Center  for D i sease Contro l �,,i;i.. 
WHEREAS, physical inactivity contributes to increased risk for childhood obesity !'I� � 

and other chronic diseases such as heart disease, stroke, colon cancer, � (CDC) to br ing attention to the � diabetes a11d osteoporosis; and � 
i m portance of improving the � WHEREAS, participation in physical activities and sports can promote social well- � 
wel 1 -be i  ng  of i n active � being as well as physical and mental health among young people; and � 
Hoosiers, and increase aware- & WHEREAS, the goals of the one-day summit are to improve the well-being of � �� 

inactive Hoosiers, increase awareness about the health risks of excess 
� ness about the health ri sks of � weight and increase awareness about the health and educational � benefits of everyday physical activity; and 
!'I� excess we ight and i ncrease � � 

awareness about the health � -�
'l"'il 

NOW, THEREFORE, I, FRANK O'BANNON, Governor of the State of Indiana, do hereby 
!'I� and educationa l  benefits of };\� 

proclaim March 7, 2002, as � everyday phys ica l  activ i ty. � SHAPE UP INDIANA DAY 

� E l i se i s  a l so a Phys ica l  � � · �� in the State of Indiana, and invite all citizens to take due note of the 
� Ed ucation teacher at Sunman � observance. � 

E lementary Schoo l .  As a teach- � IN TESTIMONY WHEREOF, [ have hereunto � er we know healthy students � set my hand and caused to be affixed the � 1 

� 
Great Seal of the State of !ndiana at the � 

l earn better but research i s  
� 

Capitol i n lndianapolis on this 51h day of 
!'I� 

h h � M�arc�h, 2002. �
�
: �W s owi ng t at there is an a larm- �' � i ng i ncrease i n  overweight and � 
�� obese c h i l d re n .  Phys i ca l l y  };lit: BYTHE GOVERNOR: � 

� 
Frank O'Bannon 
Governor of Indiana  !'!� i n active stu dents are at � � �  .11:/J,,ci, ) ; increased risk for many chron- � /,.,,.,V�d �

i c  d i seases, i n c l u d i ng heart � 
ATIEST: Sue Anne Gilroy � 

);lit: Secretary of State 
!'!� d i sease, stroke, colon cancer, �
� 

d i abetes and osteoporos i s .  � �
Physical i n activity th reatens to � jl��

�
�

;
������������������

reverse the decades long progress we have made i n  reduc ing 
death and suffer ing from card iovascu lar d i seases . We need 
ch i ld ren, parents and com m u n ities to partic ipate i n  dai ly 
physical activity and sports so they can promote soc ia l  wel l 
be i ng, as wel l  as i mproved physical and menta l hea lth . 
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�ll'--P_IJtM ___ �_D_N_a_t1_· on al Convention Dates
mark your 
Calendar now� 

The 2003 AAH PERD National
Convention & Exposition in partner
ship with Eastern District AAH PERD 
and Pennsylvania AH PERO will be 
held April 1-5 i n  Philadelphia,
Pennsylvania. Presentation proposals 
are now being  accepted. Submit your 
proposal o nline at www.aahperd.org. 
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2003 
April 1-5 
Philadelphia, Pennsylvania 

One of the oldest cities in the U.S., 
Philadelphia's Waterfront and Historic 
Park area is considered "America's most 
historic square mile." From history to cul
ture, sports to shopping, museums to mar
kets, Philadelphia is unrivaled in its d iver
sity. Having been voted the Best Restau
rant City in America by Conde Nast 
Traveler, the cuisine is incomparable 
as well. 

2005 
April 1 2-16 
Chicago, Illinois

Hold on to your hats and tie back your 
hair! You may be blown away by the 
vibrant landscape of this Windy City that 
built the first sky-scraper. Stroll or take a 
carriage ride through it's 3,766 miles of 
streets to one of 120 theater and musical 
venues, then relax in one of over 50 art 
museums. 

2001 
March 12-17 
Baltimore, Maryland 

Baltimore, the 1 2th largest city in the 
United States, known as the "Charm C ity," 
offers a central location on the Atlantic 
seaboard. You will find dozens of attrac
tions, from fine dining to a "roll-up-your
sleeves" crab feast. Home of Orioles base
ball, Ravens football, and horseracing at 
Pimlico. History buffs and art lovers will 
find historic sites, world-class museums, 
theaters, and performing arts organiza

tions. You'll  find .Jots to do in Baltimore. 

March 30-April 3 
New Orleans, Louisiana 

The Crescent City, The Big Easy, City 
of Lights-by any name, New Orleans is 
among the most unique cities in the U.S.
New Orleans' reputation as an "interna
tional city" is rooted in history, with a 
melange of culmres and ethnic influences. 
From jazz music to creole cooking, the 
flavor of New Orleans is phenomenal. 

2006 
April 25-29 
Salt Lake City, Utah

Salt Lake is one of America's hottest 
cities. But not the way you're thinking. 
Recently named "America's Most Livable 
City" and host of the 2002 Wlnter 
Olympic Games. In the meantime, there's 
plenty of great stuff; gorgeous scenery, 
interesting attraction , superb restaurants, 
great nightspots, and friendly people. 

2008 
April 8-12 
Fort Worth, Texas 

Known as the city "Where the West 
Begins," Fort Worth embraces its cowboy 
heritage while moving forward with a 
revitalized downtown and major cultural 
attractions. In the late 1 800s, Fort Worth 
was a major stop for cowboys on the 
legendary cattle trails. And today, Fort 
Worth is a major stop on tour itineraries. 
Why? Because Fort Worth delivers a 
unique mix of Old West history, top 
attractions, and fun activities. 

,_ 



----[ATTENTION-[ ---
AG E NCY: U .S .  Department of Education;  Office of E l ementary and Secondary Ed ucatio n  (OESE) 

PROG RAM : Caro l  M .  Wh ite Phys ica l  Ed ucation Program 

ITEM : 

ACT I O N : 

CONTACT: 

Notice seeki ng appl icat ions for new awards for FY 02 u nder the Caro l M. Wh ite 

Physical  Ed ucat ion Program ,  w h i c h  provides gra nts to i n it iate, expand, and i m p rove 

physical  education programs, i nc l u d i ng after-school programs, for students i n  k inder

garten th rough 1 2th grade i n  order to make progress toward meet ing  state standards 

for physica l  educatio n .  

App l icat ions are due b y  J u ne 7, 2002 . N ear ly $ 5 0  m i l l ion is ava i l ab le, o u t  of which  

OESE i ntends to  make 1 65 awards ran g i ng between $ 1 00,000 and $ 5 00,000. 

E l i g i b i l ity extends to l ocal educati onal  agenc ies and com m u n ity-based organ izat ions, 

i n c l ud i ng fa ith-based organ izat ions .  See http ://e-grants .ed . nov for e lectro n i c  access to 

that appl icat ion package, or http ://www. ed . nov/offices/O ESE/esea/progsu m/title5d.  

htm l #toP for access to  program matic i nformatio n .  

Ethel Jackson,  202/2 60-2 8 1 2 .  E-ma i l :  Ethel .Jackson@ed . n ov. 

Do you need extra $ to
develop a special 

program? 

Apply for an IAHPERD grant 
For more information contact: 

Dr. Lana Groombridge 
Manchester College 
604 E. College Avenue, Box PERC
North Manchester, IN 46962 
Ph: (260) 982-5353 Fax: (260) 982-5032
l lgroombridge@manchester.edu 

OR 
Visit IAHPERD's website 

www.bsu .edu/indianaAHPERD 
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------1\ Article \ I----

Accurate water Testing Equals 
Better water Chemistry 

Pau I Fawcett, MA 
Coord inator, Aquatics 
Ba l l State U n ivers ity 

School of Physical Education 
Mu ncie, I N  47304 

765-285-8282 
765-285-8254 (fax) 
pfawcett@ i bsu .edu 

Clear, c lean water is an essentia l  i ngred ient to 
attracti ng and ma inta i n i ng patrons to any aquatic 
fac i l ity. However, mai ntai n i ng correctly  ba lanced 
water is i m poss ib le  without accu rate water test ing.  
Fa i l u re to test the water correctly and frequently can 
resu lt  in poor water chem istry and potential  for patron 
i l l ness. 

Test Frequency 
Natatori u m  water should be tested hour ly for out

door fac i l it ies and every other hour for i ndoor fac i l i 
t ies . The reason i s  s i m ple, condit ions change rap id ly  
and  so does water chem istry. I f  you test less freq uent
ly, by the t ime you rea l ize you r  water chem istry has 
changed, you have a problem . 

Poo ls  shou ld be tested at both the deep and shal
low ends. I rregu lar ly  shaped water attractions such as 
lazy rivers, s l ides and p lay pool s  may need to be test
ed i n  m u l tip le  locations. 

The I nd iana State Bath i ng Code specifies that 
pool s  shou ld  be tested for ch lor i ne and p H  levels  on ly  
once per day. Th is  shou ld  be  cons idered a req u i red 
m i n i mu m  on ly. The code a lso specifies test ing for 
a lka l i n ity and cyanu ratic acid weekly. A l l  test resu l ts 
m ust be recorded, one copy shou ld  a lways be 
reta i ned in the pool operators f i lei .  Chem istry records 
shou ld be submitted to the state as req u i red . Spas and 
hot tubs m ust be tested th ree ti mes da i l y  at a m i n i mu m  
u nder state regu l at ions, aga i n, hour ly testi ng i s  recom
mended . 

Testing Equipment and Supplies 
Every pool shou ld  possess a comprehens ive test kit 
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capable of analyz i ng ch lor i ne, bromi ne, pH, a lka l i n i
ty, and hard ness. An addit ional  kit for measur ing total 
d i ssolved so l ids is a lso i mportant. A thermometer 
measur ing a i r  tem peratu re shou ld be permanently 
mou nted on the wal l  and a thermometer for measu r
ing water tem perature shou ld be present i n  both deep 
and sha l low ends.  A i r  tem peratu re sho u l d  be 3 -5 
degrees warmer than the water temperatu re for the 
comfort of the swi m mers. 

Test kit reagents have a shelf l ife of a max i m u m  of 
one year. Phenol red, the reagent most often used to 
i nd icate pH read i ng is good on ly  for s ix months. 
Reagent product l ife d i m i n ishes rap id ly if stored i n  
d i rect su n l ight or  h igh heat and h u m id ity. Us ing  
exp i red reagents produces a dangerously i naccurate

picture of the pool 's chem ica l  ba lance and may resu lt 
in i l l ness to the patrons .  M ix ing o ld ,  expi red reagents 
with new reagents contaminates the new stock and 
skews test resu lts. To prevent this from happen ing, 
reagents shou ld  be d i scarded (down the dra i n) when 
expi red, or  at the end of the season for seasonal pools .  

The I nd iana state Bath ing Code spec ifies that test 
kits must be able to record pH read i ngs between 7 .0-
8 .0 .  Test kits must a l so be able to measure total ch lo
r i ne, and a lka l i n ity. If the pool i n  q uest ion does not 
use ch lor ine as a d is infectant, the test kit must a lso be 
able to measu re that d is infectant. ii 

To prevent i n accu rate read i ngs from expi red 
reagents, record the date on the bottle of the reagent 
as soon as it is purchased . Near the exp i ration date, 
order fresh chem ica l s  and d i scard the expi red 
reagents. Do not comb ine expi red and new chem i-
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cals;  th i s  w i l l  contaminate the new reagent and skew 
test resu lts. 

Water test ing color comparators may a l so become 
b leached out due to constant exposure to su n l ight, 
th i s  g iv ing incorrect test resu lts. Color comparison 
s l ides shou ld  be rep laced at the s igns of fad i ng of co l 
ors. 

To preserve the i ntegrity of the entire test kit, store 
it i n  its or ig ina l  conta i ner? with i nstructions.  Keep the 
l id sea led and store it  in a dark cool p lace. Do not 
store it on the pool deck; heat and h igh humid ity w i l l  
destroy the reagents. Test Methods 

Water samples shou ld be taken 1 2  i nches be low 
the surface, and not i n  front of water retu rn i n l ets . Th is  
proced u re avoids sk i m m i ng the top l ayer of  water, 
typ ica l l y  heavy with o i l s  and pool chemicals .  

When test ing water, ho ld the reagent bottle verti
ca l l y  over the water sample  and count i nd iv idua l  
d rops. Do not p lace you r  fi nger over the v ia l  when 
m ix i ng the sample, use the cap provided. Your  body 
chemistry and o i l s  can a l ter the sam ple.  After com-

plet ing the test, th row the sample into the dra i n , not 
the poo l .  The test kit reagents contr ibute to the 
amount of d i ssolved so l ids in the poo l ,  which affects 
water chem istry. 

Computerized chem istry test ing systems are ava i l 
able.  These programs draw water from retu rn l i nes 
and provide a constant readout of ph I .  ch lor i ne, 
water tem peratu re and other i nd i cators. These resu lts 
can be d i a led up from a desk top computer, e l i m i n at
i ng the need to test water as often .  If such a system is 
used, manual  test ing is  recom mended at least once 
dai ly to act as a check and balance aga inst the com
puter. Test resu lts must sti l l  be recorded . 

By gatheri ng an accu rate assessment of the water 
chem istry of you r  pool ,  you can regu l ate it better. I h i s  
a l lows you to provide a c leaner, safer, health ier fac i l i 
ty? and saves money i n  the purchase of chem icals .  

' Title 4 1 0 I nd iana State Department o f  H ealth 4 1 0  I A C  6-2 . 1  
"The State Bath i n g  Code" 

'' Ib id 
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Developing conceptual Change 

Misapplication of Teaching Concepts 
by Mol ly K Hare 

Repri nted with Perm i ss ion Teach i ng E lementary Physical Education,  ( 1 3) 1 ,  2002 

Physical ed ucation teachers are hard workers . 
Most physical ed ucators are wel l  i ntentioned with 
regard to the teac h i ng respons i b i l it ies of the i r  jobs. It 
i s  a lso ev ident that these teachers des i re to do a good 
job with i n struct ing students, p rovid i ng mean i ngfu l 
feedback, and mon itor ing learn i ng. Some physical 
education teachers, however, m isapply and even m is
conceive certa i n  "ru les of teach i ng," which have been 
i ngra i ned i n  the i r  th i n king over many years of obser
vat ion and I or practice. The fo l lowi ng examples d i s
p lay the m isappl ication of teach i ng concepts that have 
been observed, the concerns or problems that ar ise 
with that approach, and suggested reso l ut ions for 
appropr iate appl i cation of the "ru le  of teach i ng" (see 
Tab le  1 ) .  

Example one 
The "ru le" of teach ing  i s  that l ighter eq u i pment is 

needed at the ear ly  phases of learn i ng for a l l  students 

in a l l  s ituat ions.  The m isappl i cation  of th is  "ru le" of 
teach i ng occu rs when teachers m i sapp ly  th i s  strategy 
for al 1 students i n  al I situations. For example, teachers 
use softbal l s to s i m u l ate shot putt ing i n  a m idd le  or 
h igh schoo l c lass.  As a resu lt  of us ing l ighter equ i p
ment for a l l  students i n  the c lass, some students end 
u p  "th rowi ng" the bal l  rather than "putt ing" it. L ittle i s  
learned about the mechan i cs of  the shot put. 

The suggested resol ution i nc l udes provid i ng a 
variety of weighted objects for the students .  A larger 
s ized student may req u i re a heavier shot put than a 
smal ler s ized student i n  the same cl ass i n  order for the 
ski l l  to be practiced appropr iate ly. In add it ion, some 
students may have previous experiences with fie ld  
events i n  track and may requ i re a standard weight shot 
put with which to practice so that mechan ics if the 
ski l l  are developed . A six or  e ight pound sphere may 
be too heavy for some students i n  the same c lass and 
the r isk of i nj u ry i s  present. It i s  i m portant to note that 

TABLE 1 -Misapplication of the Teaching Concept and Resolution of the Appropriate Application 

Misapplied teaching concept Resolution 
- 1 

> Lighter equ ipment is needed at the early phases of learn ing. > Provide a variety of weighted objects for the student.

> Teachers shou ld cover every ski l l  of a regu lation game > Use many smal l-sided games with two against two or
against during one u nit. three three. 

> Focus on a l i m ited number of ski l l s  so that students have
opportunity to develop ski l ls .  

> Teachers must start from the beginn ing and include the most > Diagnose or identify the entry level of students.
basic ski l l s  in each un it taught. > Practice at the appropriate level of d ifficu lty

> Beginning level activities must start from short distances to > Apply the context of each teach ing setting to the lesson.
keep things "under contro l ." > Consider the plan for the spatial req u i rements of the task 

activity_ entry abi l ity_ 
> Teachers should correct every performance error that is > Uti l ize one learn ing cue at a time.

noticed. 

> Circle or parallel l i ne organ izational patterns can be used i n  > Implement organ izational patterns that are s imi lar to game

any sport setting. play environments. 

> Teachers bel ieve that a student who can successfu I ly > Al low for mu ltiple trials of ski l l  practice.
perform a ski l l  on the fi rst attempt has "earned" that ski l l .  
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when equ ipment needs to be mod ified to benefit stu 
dent learn i ng, the teacher shou ld not mod ify the 
equ i pment if it is  not necessary. In add it ion, the teach
er shou ld  progress toward i mp lementi ng regu lation 
equ i pment i n  the learn ing experience as soon as pos
s ib le .  

Example TWo 
A standard "ru le" of teach ing  is that the teacher 

i nstructs the students about the ski l l s i nvolved in the 
offic ia l  game. The m isapp l ication of th is pedagogical  
concept i s  that teachers often present every ski l l  that 
occu rs i n  an offic ia l  game d u ring the cou rse of one 
short u n it of i nstr.uction .  The fo l l owing scenar io 
descri bes th i s  m isappl ication .  Wh i l e  i nstructi ng the 
fifth graders dur ing a th ree week vol leybal l u n it, a 
teacher presents the ski l l  techn iques of forearm pass
es, overhead sets, spi kes, serves, the general ru les per
ta i n i ng to vol leyba l l ,  and basic cou rt positions that 
occur  d u ring a regu l ation vol leyba l l  game. The prob
lem that resu lts with th is m isappl ication i s  that stu
dents have d ifficu l ty i n  achiev ing competent level s  of 
ski l l  development. The amount of content that the 
teacher i s  p resenting to the students w i l l  provide an 
awareness of ski l l s  that an official  game may req u i re. 
However, one u n it of i nstruction may not be suffic ient 
for students to accompl ish an adequate leve l of ski l l  
performance for each of the s ix general areas given i n  
the vol leyba l l  example .  

I nstead of the regu l ation game format of  s ix  p lay
ers aga inst s ix  p l ayers, many smal l -s ided games with 
two agai nst two or th ree agai nst th ree shou ld  be the 
max i m u m  number of p l ayers in each fifth grade game. 
Many fifth grade students know how to rotate, yet 
some have d ifficu lty pass i ng the bal l  once it is i n  p l ay. 

Smal l -s ided games w i l l  he l p  to e l i m i nate the games 
that never go beyond the process of "serve, rotate, 
serve, rotate" because of ski  1 1  performance. 

One suggested reso l ution for correct ing th i s  m is
app l i cation is  for the teacher to focus on a l i m ited 
n u mber of sk i l l s so that students have opportu n ity to 
develop a level of proficiency. The idea that " less is  
more" (teach i ng fewer ski l l s more thorough ly than 
teach ing many ski l l s less thorough ly) may a l low for a 
greater number of students i n  the c lass to experience 
an i ncreased level of profic iency. 

Example Three 
"Al l i nstruction shou ld begin at a genera l ,  bas ic 

level and progressively get more d ifficu lt" is  a com
mon concept for i nstruction .  Teachers m isapply th is 
concept to bel ieve that they must start from the beg i n
n i ng and i ncl ude the most basic sk i l l s because stu-

dents do not have pr ior background knowledge. 
Preservice h igh school teachers beg in  bad m i nton or 
ten n i s  i nstruction with the stance and the gr ip of the 
racq uet for a l l  students .  Teachers com monly beg in  
i nstruction i n  the basketba l l  u n it by teach i ng station
ary dr ibb l i ng for a l l  students . I t  may be appropriate to 
review or check student u nderstand i ng of the dri b
b l i ng ski l l .  Teach i ng stationary dr ibb l i ng, however, i s  
not appropri ate at  the h igh school leve l .  

I n  a s i m i lar  m isapp l ication, teachers i mp lement 
lessons where gym nastics instruction beg ins  with the 
forward ro l l  for a l l  students. The problem i n herent i n  
th i s  m isappl ication i s  that students who have pr ior 
experiences i n  and out of physical education (such as 
members of a ten n is,  gymnastics, or basketba l l  team) 
are not suffic iently cha l lenged because there is no 
provis ion for the i r  present knowledge or  performance 
base. 

Resolv ing th i s  m isapp l ication i nvolves d i agnos i ng 
the entry level of the students . Once the i nstructor has 
an awareness of the ski l l s  demonstrated by the stu
dents, appropr i ate l esso ns a re then p l a n ned to 
en hance and fu rther student learn i ng. I n  effective 
physical education c l asses, students are not a l l  do ing 
the same th i ng as the teacher has extended or refi ned 
the task for i nd iv idua ls .  Practice at the appropr iate 
level of d iffi cu l ty has been fou nd to great ly i nfl uence 
student l earn i ng (Si lverman, 1 990) .

Example Four 
The bel ief that beg i n n i ng level activities must start 

from short d i stances to keep th i ngs "under contro l "  
commonly  occu rs i n  teac h i ng. I n  certa i n  contexts, th is 
teach i ng "ru le" is  often m isappl ied . For example, stu
dent partners stand i n g  1 0  feet apart wh i le  l earn i ng to 
th row a fly ing d isc is  an i nstance where the l i m ited 
d i stance negative ly  i nfl uences ski l l  devel opment. 
Students wou ld  l i ke ly experience i mproper or i m ma
tu re throwing patterns i n  order to restr ict the force and 
the d i stance that the d i sc fl ies. This short d istance is  
problematic because greater production of force is 
necessary in order for a mature pattern of throwing to 
develop.  

I n  a stri k ing context, tenn i s  p layers learn i ng the 
forehand stroke have ten n i s  bal l s  tossed to them from 
short d i stances in order to practice the ski l l .  One ten
n is partner taps the bal l  back in a forehand motion so 
the th rower can catch it. Th is  arrangement encou rages 
a greater number of practice attem pts . However, the 
problem is that larger amounts of force are needed to 
develop the mature str ik ing ski l l s .  The red uced d is
tance between learners for th is context I i  m its the 
amou nt of force produced and th us the matu re str ik ing 
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ski l l  i s  compromised . 
Teachers must learn to apply the context of each 

teach i ng setti ng to the lesson .  When the contextua l  
sett ing is  ignored, m isapp l ications of  teac h i ng "ru les" 
may resu lt. G iven the m isappl i cation of teach i ng 
"ru les, " student learn ing  w i l l  be negatively affected . 
Teachers shou ld  consider and p lan for the spat ia l  
req u i rements of the task and activity and the varied 
student entry and ab i l ity levels .  

Example Five 
Another "ru le" of teac h i ng is that teachers need to 

provide correct feed back for observed performance 
errors. Begi n n i ng teachers have been observed to 
enthus iastica l l y  identify performance errors and to 
provide attem pts of correction . The m isappl ication of 
th is  general teach ing "ru l e" occu rs when teachers 
attem pt to correct every error that the observed stu
dent performed, regard less of the i ntent of the i nstruc
t ional task. The fo l l owing scenario i l l ustrates th is 
m i sapp l i cation .  The teacher provides a fi rst grade stu
dent with corrective feedback on how to properly gr ip 
the whiffle bal I bat. After observing the student make 
an u nsuccessfu l attempt to str ike the ba l l  from the tee, 
the teacher corrects the pos it ion of the student's feet i n  
relation to the tee. When the subsequent attem pt to h it 
the ba l l  i s  u nsuccessfu l ,  the teacher i nstructs the same 
i nd iv idua l  to keep h i s  or her eyes on the ba l l  at a l l 
ti mes. The problem with th i s  scenario is that the 
teacher is  provid i ng an overwhel m i ng amou nt of ski l l  
i nformation to the young learner i n  a br ief amount of 
time. The struggl i ng student becomes u nsure of which 
component of  the str i k ing sk i l l  to practice-the gr ip of 
the bat, the pos it ion of the feet, or the v isual  focus.  

The reso l ut ion for th i s  m isappl icat ion i s  to offer 
learners usable amou nts of i nformation i n  wh ich to 
practice at one t ime.  G raham ( 1 992) recommends that 
teachers uti l ize one learn ing  cue at a t ime.  I n  the pre
vious example, the teacher wanted the student to be 
able to stri ke the ba l l  off the tee. I n  spite of th is, i nd i 
v idual  components of the  ski l l  were not suffic iently 
practiced by th is student in order for success to resu l t. 
The teacher shou ld present a l i m ited number of com
ponents for the students to develop. When these com
ponents are successfu I ly  performed and practiced 
more than a reasonable amount of t i me, the teacher 
shou Id  present add it ional ski  1 1  components for the stu
dents to practice. I n  the above scenario, the teacher 
may present the gr ip of the bat and the pos it ion of the 
feet. U pon su bseq uent success, the teacher may pre
sent i nstruction with regard to where to focus eyes or  
extens ion of  the e l bows d u ri ng the swing.  Add it ional  
components may i nc l ude stepping  with the proper 
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foot to produce a more forcefu l swi ng and fo l lowi ng 
through on the swi ng i nstead of stopping after contact 
is made. 

Example Six 
Students shou ld be p laced i n  an organ izat ional  

pattern for dr i l l s to be practiced is  a practical teac h i ng 
"ru le ."  Wh i le th i s  is an accu rate general statement, i n  
specific s ituat ions th is  general "ru l e" freq uently gets 
m isappl ied. Teachers m i sapply the concept by bel iev
i ng that certai n  organizational  patterns can be used i n  
any sport sett ing; one needs to o n l y  select a c i rc le  o r  
para l le l  I i  n e  pattern and then general ize its use to the 
sport be i ng taught. For exam ple, c i rc le  patterns of 
organ iz ing  students are used with vol leyba l l  sett ing 
and forearm pass i ng, basketbal l  bounce and chest 
pass i ng. Para l le l  l i ne patterns are often observed d u r
i ng floor hockey and soccer pass i ng d r i l l s .  The prob
lem result ing from th i s  m i sapp l i cation is that the c i rc le  
and paral lel  l i ne organ izational  patterns do not resem
b le  the l i ke ly organ izational  pattern encountered i n  
the sport d u ri ng game p lay. 

The suggested reso l ut ion is to des ign or imp lement 
organ izationa l  patterns that are s i m i lar  to game p lay 
envi ron ments . I nstead of havi ng two l i nes of students 
fac i ng one another d u ri ng pass i ng d ri l l s i n  soccer, try 
to give the passer a choice.  Have two receivers for 
each passer, and organ ize the students in a triangu lar  
shape. Rather than pass d i redly forward to a partner, 
the passer e lects to pass to h i s  or her partner on  the 
right s ide or  on the left s ide.  Pass i ng to the right s ide 
or  the left s ide i s  more l i ke ly to occur  d u ri ng game 
p lay. By practic ing  in a mod ified game setti ng, the stu
dents may read i ly transfer learn i ng from the dr i l l  work 
to game p lay. 

A s i m i lar  reso lut ion can be appl ied to d r i l l s  for 
practic i ng the set and forearm pass in vo l leyba l l .  
Rather than m isappl y  a c i rc le  organ izational  format 
that l i m its transfer to the game p lay setti ng, have stu
dents practice the spec ific ski l l s  i n  rel ation to the net. 
One partner can toss the vol leybal l  over the net to a 
second partner. That partner then forearm passes the 
vol leyba l l  to the th i rd partner. The th i rd partner i s  
pos itioned near the net and is  respons ib le for the sk i l l  
of sett ing .  The goal of the t h i rd partner i s  to get into 
proper pos it ion to receive the forearm pass and to set 
the bal l  a long s ide the net. As i n  the game of vol ley
bal l , the p l ayer pract ic ing the setti ng ski l l  shou ld 
attempt to keep the set on  the same side of  the cou rt. 
When the set and forearm pass are both executed on 
the same s ide of the net, the transit ion to add i ng a 
sp ike fits natu ra l ly i n  the progress ion . 



Example seven 
Successfu l execution of a sk i l l  that is be i ng prac

ticed is an i nd icator of student learn i ng. Teachers are 
taught that when students are successfu l at practice, 
then i t  is time to move forward with the lesson and 
u n it content. A m isappl ication of student practice 
occ u rs when teachers be l ieve that a student who can 
successfu l ly perform a ski l l  has " learned" that ski l l 1  
desp ite l i m ited practice. S i m pl y  because a student has 
been successfu l does not a lways mean that the ski l l  is  
" learned" and that the learner i s  ready for add it ional  
content. The prob lem is that students may have more 
i nterest becau se the part icu lar  sk i l l  is novel for them, 
students may have a sk i l led partner who e l icits a 
greater q u al ity of work, or perhaps students experi
ence a certai n  amount of l uck  or  chance. 

An example of th i s  m i sapp l i cation occu rs when 
students are su ccessfu I at shooti ng a basketbal  I 
through a hoop at a c lose d i stance. The teacher 
observes the students make the short-range basketbal I 
shot on the i r  fi rst attempt. Su bseq uently, the teacher 
i nstructs them to take th ree steps farther away from the 
basket before tak ing the next practice shot. 

Learn ing req u i res a suffic ient amount of practice at 
an appropriate level of d ifficu lty. Too often, teachers 
observe that students complete the i nstructional task 
one or two ti mes with moderate l eve l s  of success, and 
they take that as a s ignal  to mean it is  t ime to teach the 
next task in the lesson or to chal lenge the learner with 
an extension of the task. In order for learn i ng to take 

p l ace, more than one or two opportu n ities for practice 
are necessary for every learner. U pon m u lt ip le tria l s  of 
ski  11 practice resu l ti ng i n  successfu I performance, an 
extension of the learn i ng task or  add it ional i nstruction 
d u ri ng the u n it is  appropr iate. 

General "ru l es" of teach i ng typica l l y  i nfl uence 
what occu rs i n  the gymnas i u m  sett ing.  The teac h i ng 
"ru les," however, are open to m isappl ications :  (a) 
l ighter eq u i pment is needed at the early phases of 
l earn i ng;  (b) teachers shou ld  cover every ski l l  of a reg
u l ation game d u ri ng one u n it; (c) teachers must start 
from the beg i n n i ng and inc l ude the most bas ic ski l l s  i n  
each u n i t  taught; (d) begi n n i ng level activities must 
start from short d i stances to keep thi ngs "u nder con
tro l ;" (e) teachers shou ld  correct every performance 
error that is noticed ; (f) c i rc le  or para l le l  l i ne organ i 
zational  patterns can be u sed i n  any sport sett ing; and 
(g) teachers be l ieve that a student who can successfu l 
l y  perform a ski l l  on the fi rst attempt has " learned" that 
ski l l .  It is bel ieved that the suggested reso l utions w i l l  
hel p mod ify the m isappl ied teach i ng "ru les" and w i l l  
benefit student learn i ng i n  the physical ed ucation 
envi ronment. 
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BELLY LAUGHS 1 01 :  
THE POWER OF HUMOR

by Debbie Kan i pe & Lon Seiger 

Repri nted with Perm iss ion TAH PERD Journal ,  Spr ing 200 1 

I n  an educat ional  setti ng, qua I ity teachers con t in
ual  l y  strive to create the opti mal learn ing env i ron
ment. H u mor i s  one strategy that educators can use to 
make the i r  teach ing exc iti ng, reduce stress, open u p  
l i nes of com m u n i cation with students, hel p mai nta i n  a 

Worksite h u mor contr ibutes to i ncreased productivity, 
i m proved morale, greater job sati sfaction, less absen
tee i sm,  and stro nger i nterperso na l  re l ationsh i ps 
among empl oyees. 

What is H umor? pos itive attitude, and prevent burnout. 
For students, h umor i mproves the long- H u mor is  the qua l ity of bei ng l augh-

term retention of materia l ,  creates a able or com ical  (Hymen, 1 996) .  It is a 

more u ser-fr ien d l y  c l assroom,  p ro- state of m i nd, a mood, a d i sposition .  I t  is  
motes creativity and problem-so lv ing f lowi ng; l i ke a river, humor channels  the 

ski l l s, b u i lds  "commonal ity" among body, emotions, and spi rit i nto one strong 

the c lass, decreases d isci p l i ne prob- cu rrent. A l ife force! 

lems, makes i t  eas ier to u nderstand H u mor i nc l udes joke te l l i ng, be i ng 

new ideas, and promotes a pos itive p l ayfu l or s i l ly, read i ng the fu n n ies, or  

attitude. other  amus i ng activit ies.  I t  has been 
Humor i s  a lso becom i ng a serious descr ibed as the m i rac le d rug with on ly  

bus i ness i n  non- educational  health and fu n ny s ide effects ! 

fitness setti ngs. Employees i n  the pri- H u mor i s  recogn ized by many as a 
vate sector can tend to be so over- val uable tool to p l ace i n  a tool box of l ife 

worked, downsized, and restructu red You grow up tlze day you have your ski I l s .  I t  empowers i nd ividua l s  to fu nction 
that they have forgotten how to sm i le  first real lauglz-atyourself at the i r  fu l lest potentia l .  Whether in a 
and l augh . Taking notice, compan ies - Ethe/ Barrymore profess ional  sett ing or  other daily c o n 

are spend i ng thousands of dol l ars to h i re h u mor con- tacts with people, most of us use humor in our l ives . 
su l tants for com ic re l ief. The resu lts are i mpressive.  A mother walked into her son1s room and say 

Laughter Continuum 
!Uwtrated. by Janice Heino!tl Produced by Lon Seiger &: Vebbie Kanipe Tickle Tin.kle in 

Rolling Tingle Trousers 
on. the Twin.ge ( Loss of Bladder 

Smlle Laugh Floor (Stomach Pain) Con.troL) 

( I I I I I 
Bel(y Laugh 
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I 
Uncontrollable 
Joy Vropiets 

(Tears) 

I I 
Stop!

I can.'t 
take it 

anymore! 

I 
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cheerfulljj 
"Up. Up. It's time to go to school." 
The son said, 11! don't want to go to school. 11 
"You have to go." 
11/ hate that school. The kids are mean and rotten. 11 
"You sti l l  have to go." 
11/t's like a jungle. One fight after another. 
They threaten me a hundred times a day. 11 
"You must go." 
11Why must I go?" 
"Because you're the principal !" 

The laughter continuum (Seiger & Kan i pe, 2000) 
descri bes the broad range of l aughter we experience, 
from a s imp le  sm i le  to the loss of bod i l y  fu nctions 
(F igure 1 ) . I t  a l lows educators and learners to examine 
the stages of l aughter and the i r  progressive i ntens ities. 

For many, an occas ional  smi le, ch uckle, or  laugh 
i s  the typ ical da i ly  pattern . Some i nd iv idua ls  may 
defi ne these behaviors as poss ib le  l i m itations consid
er ing the fu l l  range of l aughter that ex i sts . Educators, 
however, can use the laughter conti n u u m  as a veh ic le  
for promoti ng advancement a long th is broad sca le.  
E njoying hearty l aughter on  a regu lar  basi s  i s  the mes
sage of the l aughter conti n u u m .  

The Humor Pyramid 
The H u mor Pyramid (Seiger, 2000) provides a 

s i m ple, practical gu ide for the use of h u mor. L i ke its 
cous ins The Food G u ide Pyramid and The Activity 
Pyram id, The H u mor Pyramid serves as a model for 
sti m u l at ing  awareness and behav ior  ch ange.  
Educators can promote the five strategies outl i ned i n  
the pyramid  to he l p  learners inc l ude more h u mor i n  
the i r  l ives .  I m plementing these strateg ies a l l ows i n d i 

vidua ls  to develop a n d  mai nta in  the i r  own endur ing 
sense of h u mor. Th is  m i ndset empowers ed ucators 
and other professionals to perform at the i r  fu l lest 
potenti a l .  

Benefits of Humor 
"A sense of humor i s  someth i ng we are 

a l l  born with" stated Joel Goodman, 
fou nder of The H u mor Project, I nc .  But 
a long the way, many have forgotten 
how to use humor or we have often 
been tol d  to "grow u p, "  "get ser i
ous," or  "wipe that smi le off 
you r face."  That i s  u n healthy 
advice if you des i re to reap 
the n u merous benefits of 
h u mor. 

What i s  h u mor worth ? I s  priceless . . .  or worth less? 
Ca laughter add years to you r  l ife ? Or, more i m por
tant ly, can it add l ife to you r years ? How wou ld  you 
answer these questions? 

Norman Cous ins d iscovered the heal i ng effects of 
humor d u ri ng h i s  personal  battle with a term i na l  i l l 
ness. H e  reported these physical  and psychological  
benefits of l aughter in his book Anatomy of an I l l ness 
( 1 979) .  Compi led by Hyman ( 1 996) ,  S iegel ( 1 993) ,  
and Cornett ( 1 986) ,  the l iterature supports the fo l low
i ng hea lth benefits of h u mor:  

Physical/Psychological 

* i ncreases longevity *he lps you develop a pos itive
attitude *cu res i l l ness * i m p roves you r self- image 
*al levi ates stress *promotes a sense of wel l-bei ng
*exerc ises the heart m uscle * re l ieves m i nor depres
s ion * i mproves c i rcu lation * i mproves i nterpersonal 
re l ationsh i ps *fi l l s  the l u ngs with oxygen-rich a i r  
*hel ps you deal with d ifficu lt ies *c lears the respi rato
ry passages *motivates and energizes you *sti m u l ates 
a lertness *provides a natu ral h i gh *counteracts fear 
and depress ion * l iberates creative capac ities *is p lea
su rable and enr ich i ng *makes you fee l you ng *boosts 
your  i m mune system *stim u l ates the imag ination 
*prod uces a natu ral .h igh with endorph ins  * is p leasu r
able and enr ich i ng *aids d igestion * lowers b lood pres
sure and heartbeat *du l l s the perception of pa i n  

��'-"'A�� 
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Spi ritual/Social Humor and Spiritual/Social Health 
*bri ngs joy *strengthens marriages and fam i l ies * i s

hea l i ng * improves i nterpersona l  rel ationsh i ps *frees 
the i n ner spi r it *he lps you make new friends *he lps 
you keep th i ngs i n  perspective *en hances conversa
tion *provides a cathartic release *opens channels  of 
com m u n ication *he lps you deal with tragedy 

If a l l  these benefits cou ld  be packed i nto a p i l l ,  it 
wou ld  be one of the most prescri bed and benefic ia l  
med ications i n  the world ! 

Humor's Benefits for Educators 
H u mor is an effective strategy i n  an ed ucational  

sett ing (H i l l , 1 988 ;  Cornett, 1 986; and Korobkin,  
1 988) .  In the c l assroom it creates a relaxed envi ron
ment where both students and teachers can enjoy the 
learn ing process. Better rapport develops, comm u n i 
cation channels  open, a n d  students get a sense that 

\ 
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m i stakes are a l l owed . A learn i ng c l i m ate wh ich  
embraces hu mor promotes creativity, new ideas, cr it i
cal  th ink ing, interest, and a lertness. Teachers and stu
dents experience less burnout!  As students become 
better I i steners, they share ideas more free ly. Joy and 
se lf-confidence go hand in hand as subject matter 
comes to l ife . I n  turn, retention scores w i l l  soar! 

Become a Humor Expert!  
Hyman ( 1 996) and Cornett ( 1 986) offer the  fo l 

l owi ng strategies to  set the tone . . .  create an  atmo
sphere conducive to h u mor. 

A favorite for the humor file 

General StrategiesStrategies 
• Read the fu n n ies.
• Jo in  or subscribe to h u mor organ izations
• Visit  locations which se l l  hu morous mater ia ls
• Locate h u mor s ites on the Web
• Check you r  local l i brary . . .  for fu nny mater ia l
• C reate a "funny fi l e" 
• Designate a h u mor bu l leti n board to which stu-

dents can contr ibute .
• Use you rself  as the butt of jokes
• Look for h u mor i n  everyday s ituations of you r l ife
• Work to make u ncomfortable s ituations fu nny
• "P lay" when the opportun ity presents itse lf
• Assoc iate with people who have a sense of humor
• Be a joygerm ! It's i nfectious . . .  contagious.

Specific Strategies 
• Read someth i ng; h u morous each dav to you rse lf

and to others you work with. 
• Start a h u morous q uotations co l lection to which

you r  learners can add .  It can be p laced on a bu l 
let in  board or  i n  a fi l e  box . 

• Share you r  own persona l  stories and a l low learn
ers to do the same. 

• Review you r  lesson p lans to i nc l ude h u morous

Specific Strategies

"Catch the chicken and share an idea!"



examples and stor ies that rei nforce the content. 
• B u i ld a h u morous learn i ng center.
• Have learners keep a l og of when and why they

l augh .
• Do group creative writi ng us ing the word " laugh"

as many t imes as poss ib le .  Stor ies must make
sense.

• B reak monotony with h u morous energ izers when
part ic i pants need an energy boost (perform j u mp
i ng jacks wh i le ho l d i ng hands with a partner, etc . )

• Com p i l e  a " h u mor d i rectory" that inc l udes peo
p le's names and someth i ng fu nny they can do or
te l l  about.

• Play a practical joke on the cl ass and a l low rec i p
rocation .  - Panto m i ne fu nny scenes l i ke swi nging
for a home run and m iss i ng or ce lebrati ng a touch-
down by sp ik ing the footbal l .

_ 

• U se fu nny fac ia l  expressions, gestures, and man
nerisms to make learn i ng fu n .

• Wear fu nny t ies, hats, and other c loth i ng items.
Put a h u morous i tem on a test.

• Col lect l aughs on a tape recorder.
• E ncou rage laughter i n  you r  c lasses and i n  other

profess ional  setti ngs by provid i ng opportu n it ies
for ro le-p laying, perform i ng skits, and part ic ipat
i ng i n  other creative activit ies.

• Laugh at your  everyday u n i ntended humor.

Cautions .. .  for the Use of Humor 
Though h u mor i s  an effective i n struct ional  tool ,  it 

can be m isu sed . When p lan n i ng to i ncorporate h u mor 
i n  the i r  i nstruction, educators and other profess ionals  
should cons ider and m i n i m ize the potentia l  negative 
effects. When used i nappropriate ly, humor can create 
fee l i ngs of low self-esteem and se lf-worth, embarrass
ment, and rejection .  

The fol lowi ng suggest ions ( Hymen, 1 996) can  be 
hel pfu l i n  d i scou rag ing  the i nappropr iate use of c lass
room h u mor. 
• Avoid  us ing h u mor that embarrasses another per

son .  
• Avoid  us ing h u mor wh ich stereotypes or shows

prej ud i ce aga inst another group.  
• Use of negative h u mor or humor which makes

l ight of ser ious i ssues is i nappropr iate. 
• Refrai n  from us ing offens ive l anguage.
• Use on ly  humor which has an appropr iate re l a

t ionsh i p  to your  subject matter.
• Don't go overboard . Keep the use of humor i n  bal

ance.

Conclusion
Why j ust su rv ive when you can th r ive with 

humor !  Wh i le h u mor i s  not a curea l l ,  it can enr ich the 

Use healthy, not harmful humor. 
l ives of i nd iv idua ls  both persona l l y  and profess ional
ly. H u mor offers n u merous phys ical ,  psychologica l ,  
spi r i tua l ,  and soc ia l  benefits that promote a h igher 
qua l ity of l ife. For educators, humor i s  an essentia l  
tool to p l ace in  a tool box of i n struct ional  strateg ies.  I t  
can en hance presentation sty le, br ing the su bject mat
ter to I ife, i ncrease retention of ideas, and a host of 
other educational  benefits . 

The Laughter Conti nuum and H u mor Pyramid 
encou rage dai ly, hearty laughter. Practice healthy, not 
harmfu l hu mor. Work to use humor to b u i ld self
esteem and self-worth . It shou ld not lead to embar
rassment or rejection . There are many strateg ies to 
i ncorporate h u mor, from creat ing a humorous bu l let in  
board to shar ing cartoon c l ipp i ngs for rei nforcement 
of learn i ng concepts. Choose those that best fit your  
own " l augh sty le ."  

F i na l ly, develop and mai nta in  an endur ing sense 
of hu mor. Th i s  m i ndset channels  the body, emotions, 
and sp i r it i nto a pos it ive, powerfu l l ife force ! 
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I Arti c l e 1 t----

where Are Our Elementary School Health and 
Physical Education Programs and Where Do 

They Need to Seek Their Direction? 

by 
John P. Benneff and Deborah A .  Dowd 

Repri nted with Perm iss ion Teach i ng E lementary Phys ica l  Ed ucat ion 

F a i l i ng to p lan i s  p lan n i ng to fa i l .  If you bel ieve 
that, then th i s  art ic le  i s  for you .  It i s  not so m uch that 
our  teachers are not p lan n i ng but that our  teachers 
often are not p lan n i ng around the national documents 
that set the gu ide l i nes and future d i rect ions for e le
mentary school phys ica l  education programs to fo l
l ow. 

After much d i scussion around the state of North 
Caro l i na regard i ng the q uantity and qua l i ty of e le
mentary physical  ed ucat ion programs, i t  became 
obvious that a more systemat ic approach to gather ing 
data on  the i ssues wou l d  be he lpfu l .  As a resu l t, the 
authors dec ided to conduct a formal study of the e le
mentary schools i n  North Caro l i n a  i n  order that a 
more accurate "b lue  pr i nt" of the cu rrent health and 
physical education needs for the futu re of our pub l ic  
schools, and more i m portantly our youth, cou ld  be 
determ i ned . 

A random ized sample was taken of elementary

physical education teachers i n  North Caro l i na with a 
retu rn rate of 72% (2 32  su rveys) . The resu lts over
whel m i ng ly i n d icated that e lementary level health 
and phys i ca l  educators must become more cogn izant 
of nat ional ,  reg ional ,  and state standards and trends. 
In add it ion, i t  was qu i te evident that our  elementary 
phys ica l  education  teachers must become b igger 
"users" of these docu ments. The key word here be ing 
" users ." A l l  health and physical educators must be 
brought i nto the 2 1 5t centu ry fu l ly aware and able to 
appl y  the gu ide l i nes that have been set by our nation
a l  leaders on  the i ssues. 

It i s  for th is  very reason that the fo l lowi ng docu
ments were i nc l uded i n  th i s  study :  (a) N ASPE's 
Program Appraisa l  Checkl ist for E lementary School 
Physical Education Programs ( 1 994); (b) American 
Med i ca l  Associ at ion Healthy Youth 2000 : N at ional  
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Health Promotion and D i sease Prevention Objectives 
for Adolescents ( 1 990);  (c) Moving i nto the Future :  
National Physical Education Standards :  A G u ide to 
Content and Assessment ( NASPE, 1 995) ;  (d) The North 
Caro l i na Standard Cou rse of Study (North Caro l i na, 
1 993) ;  and (e) the "Com prehensive School Health 
Program Model" (Al lensworth & Kol be, 1 987) .  

E lementary physical education  teachers in  the 
study were asked a total of 47 q uestions re l ated to 
health and physi cal education at the elementary 
school leve l .  F rom the resu Its of the study, the fo l low
i ng top ics and "poss i b le" future d i rect ions to fo l low 
have been i nc luded. These areas are national 1 physi
cal  education standards and recommended assess
ment proced u res, national  hea l th standards, NASPE's 
developmenta l l y  appropr iate statements, curricu lar 
i ntegrat ion, cert ification and un ivers ity preparat ion, 
and fi na l ly, profess ional  development. 

National Standards and Assessment on 
Physical Education 

Teachers in the study were asked several questions 
rel ated to elementary physical ed ucation standards 
and assessment. To the q uestion,  "Is the elementary 
schoo l p h i l osophy of the Program Appraisa l  Checkl i st 
for E lementary School Programs developed by N ASPE 
the  fou ndation for your  Phys ica l  Education Programs," 
1 8% responded "yes," 2 8% responded " no," and 54% 
were not fam i l iar  with the docu ment. When asked 
whether Moving i nto the Future: N at ional  Phys i ca l  
Educat i on  Standards :  A G u ide  to Content  and 
Assessment i s  a p lan n i ng document for the Phys i ca l  
Education program at  the i r  schoo l ,  1 4% responded 
"yes," 2 1  % responded "no," and 65% were not fam i l 
i a r  w ith the docu ment.  Certa i n l y  the l ow "yes 
response is a major concern, but with over 60% of the 
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respondents i nd i cati ng that they were not fam i l iar  
with the docu ments, that i s  cause for a l arm . 

There is no dou bt just from the responses to these 
two q uest ions that a much more concentrated effort 
by our  state leaders across the cou ntry must be 
mou nted with i ncreased vigor to get the i nformation 
on these two docu ments out to our constituency. 
Knowledge is cr it ical  and then it must be fo l lowed 
with examples and tra i n i ng re lated to the top ics. We 
must get out and reach more elementary physical 
education  teachers if we are tru ly  goi ng to a lter the 
d i rect ion of the health status of our  youth and future 
ad u lts. 

National Standards and Assessment on 
Health Education 

Not on ly  are the physical education standards crit
i ca l  to our  futu re, so are the hea lth national  standards .  
Therefore, q uest ions were i nc l uded to exam i ne the 
status of elementary health ed ucation in our schoo ls .  
Several L i kert scale questions were asked re l ated to 
ph i losophy and program development i n  e lementary 
school health ed ucation . When asked whether The 
Year 2000 national objectives targeting i mprovements 
i n  the health of adolescents has p l ayed a major ro le i n  
program development a t  the i r  e lementary schoo l ,  
23% agreed wi th  the  statement, 24% d isagreed, 32% 
were neutra l ,  and 21  % d i d  not  respond .  To the state
ment, "The components and outcomes of the 
Comprehens ive Schoo l Health Program Model have 
pl ayed a major ro le in the program development at 
my schoo l , "  44% agreed, 3 3 %  d isagreed, 1 4% were 
neutra l ,  and 9% d i d  not respond.  Hav ing any respons
es that d isagreed with the uti I izat ion of these docu
ments sends up a major " red fl ag," to say the least, 
and the large number of those not respond ing to the 
question i s  a lso cause for concern . 

Just l i ke the physical education standards, i t  i s  past 
t ime to p lan ways to reach out across America and get 
the word out re l ated to the health area as wel I .  It i s  
q u ite i nteresti ng  that v i rtua l l y  al l of  the latest school 
reform thrusts are toward i ntegrat ion and for a l l  the 
r ight reasons, pr i mary enhancement of learn i ng. We 
sti l l  protect our  tu rfs at state and national  level s  i n  our  
professi onal  assoc i at ions.  The answer to th is  i ssue i s  
more col l aborat ion between the d isc ip l i nes. 

I ntegrated Curriculum 
There was one particu lar  quest ion i n  the study that 

focused o n  i ntegrati ng academic  disc ip l i nes with 
movement concepts . Wh i le i t  was an i n d i rect ques
t ion re l ated to academic i ntegrat ion, i t  provides a very 

compel l i ng argu ment for i ncreased efforts toward 
i ntegrat ion i n  our  schoo ls .  In the study, 82% of the 
respondents i n d icated that they "on ly" taught physical 
education . The fact that 82% viewed themselves 
"on ly" as physical education teachers cou ld be a 
cause for concern if we are bel ievers i n  the i ntegrated 
comprehensive health model and national  i ntegrat ion 
models  for school reform . In th is  t ime of modern ed u
cation when i ntegrated learn i ng i s  defi n i te ly  a model 
to strive toward now, not to mention the futu re, i nte
grated cu rric u l u m  is the nat ional  choice throughout 
ed ucation c i rc les.  It i s  defi n i te ly  way past t ime to 
i ncrease our  efforts toward more i ntegration i n  the 
c lassrooms.  U nfortu nate ly, many of our teachers d i d  
not come through the i r  teacher tra i n i ng programs 
receiv ing much i nformation on  in tegrated learn i ng .  
Th is  i s  pr i mar i l y  due to our  own self- i mposed segre
gation i n  profess ional  preparation i n  h igher educa
t ion . We must get out to local teachers and provide 
them with staff development that reflects the l atest i n  
i ntegrat ion and provides better examples i n  our  i nsti
tutes of h igher ed ucat ion .  

Professional Preparation 
The i ssue of i ntegration leads qu i te wel l  i nto the 

area of profess ional  p reparat ion.  Certification q ues
t ions revealed some very i nteresti ng  d ifferences across 
the state . Certif icat ion a long with preparation i ssues 
u ncovered major  d ifferences i n  the study. I n  terms of 
ed ucat ion, 4 1  % of the sample  had an u ndergraduate 
degree i n  physical ed ucation and hea lth, 32% i n  
physical education on ly, a n d  6 %  i n  health on ly. 
Master's degrees were held by 2 6% of the sample, 7% 
in physical education and health, 1 6% in physical  
ed ucation,  and 3% i n  other areas such as adm i n i stra
t ion and educat ion.  With regard to teach i ng certifi ca
t ion, 94% of the sample  reported that they were 
certified i n  physical education;  the 6% who were not 
cert ified in physical education had an average of 3 .8 
cred i t  hours of preparat ion i n  the area of physical edu
cation .  Ten percent of the sample reported to be state 
certified to teach health . These demographics are very 
reveal i ng .  To beg in  with,  2 6% is a very low percent
age of responde nts with  a maste r's degree. 
Add it ional ly, in North Caro l i na, a l l  certified physical 
educat ion teachers are a l so certifi ed to teach hea l th,  
and i n  th is  case, they may not even know that. Is  i t  a 
t ime to broaden preparation i n  health and physical 
ed ucation to bei ng a much more i ntegrated/coopera
t ive preparation in these two areas? 

Some add it ional  statements re l ated to preparation 
were qu ite reveal i ng as wel l .  To the statement "My 
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u n ivers ity preparation has adeq uatel y  prepared me to 
teach PE at the elementary school leve l , "  74% agreed, 
1 5% d isagreed, and 1 1  % were neutral . To another 
statement, "My u n ivers ity preparation has adequate l y  
prepared m e  to teach students with d i sabi l it ies," 42% 
agreed, 41 % d isagreed, and 1 7% were neutral . I t  
appears that we cou ld use much more spec ial  prepa
ration for our  spec ia l i sts. 

I t  is  q u ite obvious that preparation of our  teachers 
is q u ite d iverse . Leaders need to exam i ne c losely 
ways to i ncrease i ntegration of our su bject matter i n  
ways that d o  not threaten the i ntegrity of either pro
fessional content area. Th is  could be a major cha l 
lenge for the future as we move forward i nto the 2 1 st 
century. Meeti ng the needs of a l l  of our  c h i l d ren w i l l  
b e  a major  chal lenge to say the least. 

Developmentally Appropriate Physical 
Education 

I s  th is  goi ng to occur?  Take a look at the resu l ts of 
a d i rect q uestion  to th is  issue. The response to 
NASPE'S developmenta l l y  appropriate programs was 
certa i n l y  less than favorable.  To the statement "The 
health and physical education programs at my school 
adhere to the elementary level schoo ls' statement by 
NASPE for bei ng developmenta l ly appropr iate," 76% 
responded with agreement, 4% d isagreed, 1 1  % were 
neutra l ,  and 9% d id not respond .  Once aga in ,  having 
respondents that feel any lack of i mportance for such 
docu ments concerns the authors greatly. The question 
of implementi ng developmenta l l y  appropr iate pro
grams is no longer a question, but it is  rather viewed 
as a mandate . 

There i s  sti l l  a very large conti ngency of elemen
tary physical education teachers that have not been 

i n fo rmed about the devel opmenta l ly appropr iate 
statements from NASPE, and therefore it is i ncu mbent 
u pon each of us read i ng th i s  artic le to develop ways 
to better educate our  teachers i n  the field on these 
topics .  

Professional Development 
The sol ution in re lation to profess ional  develop

ment is that it must focus on the national standards 
related to our profess ion .  Profess ional  development 
has a lways been a cornerstone for growth and devel
opment i n  any profess ion.  When asked what profes
s ional  meeti ngs are regu lar ly attended by th is group, 
which focused on health and/or physical education at 
the elementary school level ,  72% attend at least one 
profess ional  meet ing per year. Among those attended 
were North Caro l i n a  AAH PERD,  Physical Ed ucation 
Leadersh ip  Conference, Healthfu l L iv ing Workshops, 
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and cou nty and l ocal physical education and health 
meeti ngs/workshops. Wh i l e  it  i s  encouraging that the 
survey part ic ipants are attend i ng staff development 
that wou ld be deemed appropr iate, it i s  of great con
cern that only 72% of the respondents are receiv ing 
staff deve lopment. Th is  number shou ld  be at the 
1 00% level . Content specific staff deve lopment must 
occur  on a regu lar  bas is for a l l  teachers. Each of us 
must get i nvolved i n  be i ng a part of the sol ution to 
these issues. Each of us must lead the way i n  staff 
development efforts if we are goi ng to even beg i n  to 
th i n k  that we are goi ng to tu rn around the national 
trends in the health status of our  young people.  

Our  profession has room for growth . Perhaps if 
more of us were i nvolved in our professions to h igher 
leve ls, then we wou l d  be more aware and ski l l ed i n  
these areas that wou ld  provide u s  with the ab i l ity to 
de l iver h igher qua l ity programs. I t  i s  cr it ical  from th i s  
i nformation that each of  u s  read i ng th i s  artic le  work 
harder than ever to advocate for those components 
that are crit ical to the success of our  programs. 
Hopefu l l y, the scenario presented here is  not repre
sentative of our  entire nation .  However, with tal k that 
the Surgeon General 's Report on  Health and Phys ica l  
Activity may not be havi ng the impact that it cou ld  or  
shou ld and with the i ncrease i n  overweight young 
people (descri bed at  the 2 000 AAH PERD Convention 
by the Su rgeon General be i ng at "epidem ic" leve l s) ,  
perhaps there are many more problems than we 
wou ld  l i ke to adm it. We must conti nue a l l  positive 
efforts, as th is artic le is speaking to the "choir. "  We a l l  
m ust make more concerted efforts to reach out to oth
ers and br ing them i nto the latest efforts of the great
est profession of a l l  t ime. By a l l  means, we must step 
up persona l  advocacy efforts if our  programs i n  ele
mentary health and physical education are going to 
grow, much less survive! 
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I nvited Art ic l e
Adventure Activities 

K i m  Cave1 and M ichael  J .  O'Connor2 
1Martinez Elementary School, Martinez, GA; 

2Department of Kinesiology and Health Science, Augusta State University, Augusta GA. 

Several years ago K im Cave, a Co lumbia  County phys
ical  education teacher of over twenty years, attended a 
summer Physical Education Teacher's Workshop at the 
U n i versity of Georg ia .  The instruction inc l uded adventure 
activities consist ing of both low and h igh  rope cou rses. K im 
d i scovered that the  course triggered emotions of  excite
ment, chal lenge and fear  i n  a very safe env i ronment. The 
course made such an impression on Kim that she wanted 
her students to h ave the opportun ity to experience s i m i lar  
adventure activities. When she returned to her school she 
was determ i ned to add an adventure tra i l  in her physical  
education cu rricu l u m  p lan .  

That was  the beg i n n ing of  a long process to  br ing the 
concept of adventure tra i n i ng to real ity at her school ,  
Marti nez Elementary. K im began the process by research ing  
adventure activit ies. She found that adventure activities 
were re latively new to the field of physical educat ion.  
Objectives of adventure activ ities i n c l uded the b u i l d i ng of 
self-confidence, self-re l iance, clear th i n ki ng, team b u i l d i ng 
and wise dec is ion making. 

K im fi rst approached her pri nc ipal  about the concept of 
an adventure trai l .  With her pr inc ipa l 's support of the 
adventure concept Kim then asked the Parent Teachers 
Organ ization (PTO) for the i r  su pport. A representative from 
the PTO took on the task of approac h i ng the owner of the 
land beh i n d  the schoo l .  S i nce the land was wetlands it 
cou ld not be developed for res identia l  use. The owner of 
the land agreed to donate the l and to the schoo l .  K im 
worked with the  PTO to raise funds and with an adventure 
tra i l  comm ittee to estab l i sh  a deta i l ed p lan of development 
objectives. K im, with the help of parents, c leared a path and 
room to set up  each statio n .  A contractor was used to actu
a l l y  set up stations .  So far the PTO has spent approximate ly 
$ 1 0,000 to b u i l d  the tra i l .  A state grant provided $ 5,000 of 
that tota l .  The PTO m a i ntains  the tra i l  and p lans are under 

Contact i nform ati on : M ichael  J .  O'Connor, Department of 
Kinesiology & Health Science, Augusta State U n iversity, 2500 
Walton Way, Augusta, GA 30904. Phone: (706) 731 -791 0. 

Emai l :  mocon nor@aug.edu . 

Cave, K. & O'Connor, M.J .  (2001 ) . Adventure Activities GAHPERD 
journal,  34(2), 5-8. 

© 2001 by the Georgia Associ ation for H ealth, Physical Education,
Recreation and Dance 

way to add new stat ions .  The Martinez 
E lementary School PTO has a l so pu rchased spec ia l  

i nstruments (weather instruments and lab k i ts for water and 
so i l )  for c lassroom teachers to use on the tra i l .  The tra i l  
became t h e  combi ned effort of t h e  school comm u n ity. 

To m i n i m ize the risks associated with adventure activi
t ies, physical education programs should develop a com
prehens ive risk management p lan .  Three keys to a safe 
program are: ( 1 ) pol icy development and i mplementation, 
(2) proper procedures and practices, and (3) prevention of
in ju r ies (Mittel staedt, 1 996) .  A key determ i nant to a safe 
program is to ensure adequate supervis ion of a l l  adventure 
activit ies. This  i s  a good time to inc l ude parent supervis ion 
to ensure that a l l  activit ies are supervised . 

On the fol lowi n g  pages are several examples of stations 
that Marti nez E lementary has avai lable to support adven
tu re activities. 

"Climbing Wall''

.. • • 
• 
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� Adventure � 
�- Ropes Course �-

- ·objectives: These activ ities b u i ld team effort, coop
eration sk i l l s, balance, trust and support of team members, 
a variety of s k i l ls,  musc u l ar strength, and i nd iv idual  com
m itment. It promotes a feel i ng of personal  worth and 
accompl ishment. But, most of a l l ,  it's fu n ! ! !  "Zip Line": You wi l l  need a p latform b u i lt i n to the
trees (k ind of l i ke a fort floor) . A strong cable is  suspended 
from a tree in that p latform down to a tree 50, 1 00, 1 50 feet 
away. The h igher you b u i ld it the faster you w i l l  go (the 
more fun it is ) .  

"How Many Can Fit?" 
You have a h uge (fat) te lephone 

pole suspended from tree branches 
by strong cab les .  These cables must 
support the pole and 1 500 - 2000 l bs .  
The object i s  to see if  you can get a 
group of 1 2  - 1 5 ad u lts (more if c h i l 
dren) on the pole without the i r  feet 
touch i ng the ground and without 
hold i ng the cable. We cut down a 
tree and used it i nstead of buy ing a 
pole .  We have a lso used th is  as a 
swi ng ing l og and the kids try to wal k  
across it .  I t  i s  much harder than it 
looks. 
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"Shipwreck" 

Everyone is  on a s h i p  that goes down i n  the m iddle of 
the ocean.  I n  order for everyone to be saved they must 
swi ng on a rope to the nearest i s land.  If they fa l l  i n ,  they 
are eaten by giant an ima ls  and l eft in a sea of ookie, oozy, 
green, s l i me, baby barf (use you r  imagi nation) .  
***Everyone must swi ng to the is l and 
***Everyone must make it on so that everyone is  on the 
i s land at the same time 



"Shepherds, Sheep, Er Coyotes"
B l i ndfo ld  sheep and stand them i n  the center of the 

fie ld .  P lace shepherds outside the field in a designated area . 
Shepherds yel l  at their  sheep (each one has a partner), try
i n g  to l ead their  sheep out of th is  roped i n  area. Coyotes ta l k  
to the sheep lead ing them "secretly" i nto a trap (coyotes are 
a l l owed in the field with sheep). The coyotes represent the 
bad i nfluences of peers l ead ing you astray. When the sheep 
and the shepherds change ro les the coyotes then become 
n i ce and try to he lp the sheep, but, the sheep don't trust 
them because they used to be bad . The coyotes h ave a bad 
"reputation" .  G reat lesson on l i sten i ng or not l i sten i n g  to 
your peers and on the importance of a good reputat ion .  

"Barrel Walk" (Cable Cross) 

You must walk a long the cable mainta i n i ng your bal
ance. There wi l l  be a large barrel hanging i n  the m iddle.  
Can you make your way around it without fal l i ng off? Hang 
on tight! ! !  

'7rust Walk" 

One person steps on one cable and their  partner steps 
on the other. They must wa l k  a l l  the way down to the end 
of the poles without lett ing go of the other one's hands.  

"Dangling Ropes" 

(Cable Cross Ropes) 
The object i s  to walk on the m a i n  cable us ing  the dan

g l i n g  ropes for he lp with ba lance .  Wi l l  they help you or 
make it more d ifficu lt?  
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"Fidget Ladder 

The objective is  to move from the ground onto 
the F idget Ladder and then, us ing  feet and hand on ly  
for support, c l i mb the  ladder and try to  make it to  the 
top .  

Ru les :  There are d i fferent ways and leve ls  of  d if
ficu lty when c l imb ing  the ladder. 

• H ardest- l adder contact with o n l y  the hands and
feet 

• Somewhat eas ier- a l l ow knee contact
• Easier yet - a l lowing occasional  fu l l -body con

tact for rest ing 
• The S l ug techn ique  - constant fu l l  body contact

a l l  the way up

H i nts for Success :  
• Keep you r center of gravity low; keep you r bot-

tom down
• Oppose hand and foot movements
• Don't try going up the center of the ladder
• G rab the rope not the rungs

New and veteran teachers, help has arrived! 
1uucATIO'N

n•s ROM '"" 
Ttl'MCMU_.

.. -... --

Teaching physical education is a wonderful  
opportunity to help young people develop 
p hysical ly  active and healthy lifestyles. But, as  
any physical education teacher knows, there 
are many chal lenges on and off the field
ones that you never lea rn a bout from text
books or methods classes. 

Physical Education Tips from the Trenches is a 
l ight-hea rted and i nspiring resource that 
presents 83 sol utions to real-world obstacles 
every elementa ry physical ed ucation teacher 
struggles with sooner or later. When you ' re 

�=_::__:::.�NElftirf wondering " How can I handle this ? " ,  s imply 
• look up the obstacle. There you' l l  find mis

takes commonly made when dea l ing with the
obstacLe, tips for handl ing the obstacle, a 
solution, and a relevant, real-l ife story to 
provide perspective.

2001 • Paperback 
248 pages 

ISBN: 0-7360-3709-8 
$19.00 ($29.95 Cdn) 

HUMAN KINETICS� 1 The Information Leader in Physical Activity 

1 21 9  
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The a uthor, C harmain Sutherland, is  a physical 
education teacher who's spent more than a 
decade in the trenches, and she shares her 
hard-won solutions in a sympathetic, engag
ing, and personable style. The resu lt i s  a 
survival guide that is enjoyable to read and 
packed with sensi ble ways to improve you r  
teach ing.  

When you read Physical Education Tips from 
the Trenches, you' l l  not only find tools to help
you provide the best possible physical ed uca
tion experiences for your students; you ' l l  a lso 
relate to the struggles, laugh, and find new 
i nspi ration to make you r job more enjoyab le. 

For more informatio n  or to order 

C a l l  1 -800-747-4457 
Canada:  1 -800-465-730 1  

Internation a l :  2 1 7-3 5 1 -5076 
Web site: www.humankinetics.com 

7/0 1 



Joining MHPERD means you may choose to be a 
member of any two of the following associations - or 
you may choose one association twice. 

Membership Benefits Include: 
Outstanding Periodicals. 

Become a member 
of AAHPERD

today/ 

The Six Associations of AAHPERD
American Association for Active Lifestyles and 
Fitness: Coordinates the activities of numerous groups 
involved with adapted physical education, measurement 
and evaluation, aging and adult development, outdoor 
education, aquatics, fitness, and safety. 

MHPERD members automatically receive the newslet
ter, Update, throughout the year, and they also have a 
wide choice of professional journals: 

D JOPERD, The Journal ofPhysical Education, 
Recreation and Dance (9/yr) 

D Journal of Health Education (6/yr) 
D Research Quarterly for Exercise and Sport (4/yr plus 

a supplement) American Association for Health Education: 
Promotes health education in the schools, the commu
nity, and the work place. 

D Strategies: A Journal for Physical and Sport
Educators (6/yr) 

AA D American Association for Leisure and Recreation: 
Enjoy HPER Promotes school, community, and national programs of 

Conventions and Conferences 

benefits. leisure services and recreation education.

National Association for Girls and Women in Sport: 

Members of MHPERD enjoy significant discounts on 
the MHPERD national convention, its six district 
conventions, and numerous local conferences held each year. 

Works for equity and increased leadership opportunities 
for girls and women in sport. Many Other Benefits and Services 

Available Complete the 
membership 

application and 
mail it TODAY! 

National Association for Sport and Physical 
Education: Provides leadership and influences policy in 
the various fields involving sport and physical education. 

Services and benefits from MHPERD membership 
include: discounts on professional literature and educa
tion kits for sale through our Publications Catalog, 
professional placement service, and low-cost insurance 
and financial programs. 

National Dance Association: Promotes policies 
affecting dance education. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Membership Appl ication Form 
Name (Mr.) (Ms.) (Dr.) -------------

Mailing Address -----------------

City 

State Zip 

Phone H ( W (
Fax ( 
http:// E-mail 

I select membership in the following association{s) of 
AAHPERD. (Circle two numbers, indicating your first and second choices. 

You may select one association twice. Students receive one association choice.) 

I 2 American Association for Active Lifestyles and Fitness 
I 2 American Association for Health Education
I 2 American Association for Leisure and Recreation
I 2 National Association for Girls and Women in Sport
I 2 National Association for Sport and Physical Education
I 2 National Dance Association 
0 Research Comortium: For those interested in research. 

(A check here does not affect your association affiliations.) 

Also Available: Joint ICHPER.SDIAAHPERD Membership 
Institution/Organization Membership 
Associate Membership 

Quarterly Payment Offer 

Call 1-800-213-7193 or write to AAHPERD for a membership form. 

I wish to receive the following periodicals: 
Update Newsletter free with membership 
0 journal of Physical Education, Recreation and Dance 
0 Journal of Health Education 

. 0 Research Quarterly for Exercise and Sport 
0 Strategies 

I select the following membership option, based on my 
professional status and my choice of periodicals: 
0 Professional I -year 2-year 3-year 
Update plus: membership membership membership 
Any 1 periodical* 0 $ 1 00.00 0 $ 1 80.00 0 $240.00 
Any 2 periodicals* 0 $ 1 25.00 0 $230.00 0 $3 1 5 .00 
Any 3 periodicals* 0 $ 1 50.00 0 $280.00 0 $390.00 
Any 4 periodicals* 0 $ 1 75.00 0 $330.00 0 $465.00 

0 Student (Student rates apply only to full-time students)
Verification of Student Status REQUIRED 
Update plus: Graduate Undergraduate 
Any 1 periodical* 0 $30.00 0 $30.00 
Any 2 periodicals* 0 $55.00 0 $55.00 
Any 3 periodicals* 0 $80.00 0 $80.00 
Any 4 periodicals* 0 $ 1 05 .00 0 $ 1 05.00 

0 Life Membership - $2000 - payable in 4 payments within one year 
*Add $8. 00/year for each periodical, including Update, mailed outsitk the U.S. or Canada. All 

payments must be in U.S. dollars. Checks must be drawn on a U.S. bank. Unesco coupons not accepted 

I am remitting my dues 
0 check enclosed, payable to MHPERD 
0 VISA ( 1 3  or 16 numbers) 
0 MASTERCARD ( 16  numbers) 
0 AMERICAN EXPRESS ( 1 5  numbers) 

� 1 D D D D D D D D D D D D D D D D
(please write numbers carefally) 
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Refereed Articles: Guidelines for Authors 
The fo l lowing i nformation shou ld  be used when submitt ing a 

manuscript to the IAHPERD journal. Many types of or ig ina l  
manuscri pts are su itable-theoretical,  practical ,  techn ical ,  h istori
cal, p h i losoph i cal ,  c reative, controvers ia l .  

Write for the  Journal's readersh ip  and be sure to  spe l l  out  the 
i m p l i cations of the arti c le  for the d isc i p l i ne. Use a s i mple, c lear 
and d i rect writ ing style, avo i d i ng the use of first person pronouns 
and repeated references to one's institution. 

Ph i losophical  and h i storical backgrounds are not usua l l y  nec
essary un less these are the primary pu rposes of the man uscript. 
References are not compu lsory, but writ ing ethics d i ctate that 
quoted material as wel l  as h i storical sources be c ited in b i b l io
graph ical style.  

When reporting research resu lts, try to maintai n  non-tec h n i 
cal  language a n d  t o  avoid  complex tables which are n o t  d i rectly 
related to the text. Avoid extensive d iscussion of methodologies 
and stat ist ica l  tec h n iq u es u n l ess they are c l ear ly  u n iq u e .  
Concentrate on theoretical  framework, reasons for conducting the 
research, d iscussion,  and app l i cations to the field. 

The IAH PERD accepts submitted mater ia ls  for the Journal as 
"professional contributions" and no renumeration can be offered . 
Authors receive one compl i mentary copy of the issue contain ing 
thei r  artic le .  

TECHN ICAL SUGGESTIONS 
Style. Material shou ld be presented consistently through . . .  

man uscript. Preferred style i s  that of the American Psychological  
Association (APA) Publ i cation Man ua l .  

Length. Max i m u m  preferred length i s  ten  double-spaced 
pages. Smal ler  manuscripts w i l l  be considered but w i l l  receive 
lower priority for inc l us ion in the Jou rnal .  

Cover Page. Type title manuscript about three inches from top 
of page, fol lowed by author name(s) as it/they appear in the pub
l i shed p iece. Drop down a few spaces and type complete name, 

address and phone number of author with whom editor shou ld 
correspond.  Also, state n u mber of words i n  manuscript (rounded 
to nearest h u nd red ) .  Author name'(s) shou ld  appear only on th is  
page, s i nce the edit ing process i s  conducted as " b l i nd review." 

The Text. F u l l  t it le should appear aga i n  at top of page on ly. 
Use only wh ite 8 l /2x l l " paper and dark typewriter r ibbon . 
Marg i ns on a l l  sides shou ld  be at l east one inch .  Pages should be 
numbered consecutively i n  the u pper right hand corner and carry 
a ru n n i n g  head (part ia l  t i t le) j ust below the page number. Long 
quotations sho u l d  be s i ngle spaced and given extra i ndentation of 
five spaces to make them stand out. All copies should be " l etter 
perfect"-free from i n accu racies in grammar, spe l l ing and punc
tuation .  

Photos. Photographs which complement a manuscript are 
encou raged. Preferred photos are b l ack and wh ite g lossy, 5x7". 
Photos wi l l  not be returned . 

I llustrations. Must be i n  b lack i n k  on wh ite paper, camera 
ready. 

Table, Charts, Graphs. Use where appropriate; don't d u p l i 
cate mater ia l  i n  t h e  narrative; b e  accurate. 

Bibliography. Keep to a m i n i m u m .  List on ly  if c i ted in the text 
presentation.  

SUBMISSION REQUI REMENTS 
Copies. Fou r (4) copies m ust be submitted-one orig i nal and 

three photostati c  copies (no carbon copies or d i ngs are accept
able).  

Address. Materia ls  for Journal  review shou ld be mai led to: 
Dr. Tom Sawyer, Editor 
I ndiana AHPERD Journal 
5840 South Ernest Street 
Terre Haute, I n d i ana 47802 
(81 2 )  2 3 7-8456 • FAX (8 1 2) 23 7-3495 
pmsawyr@ i sugw. i ndstate .edu 
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Eat Well & Keep Moving is an i nterdiscipl i���n ufrition and physical activity curriculum that 
reaches beyond the classroom to help ..teacners reinforce healthy behaviors in the cafeteria, 
gymnasi um,  home, and comwur1ity. 

With this comprehensive resource, you have everything you need to teach your own 
students about n utrition and fitness or to lau nch an effective, school-wide prog ram . The 
ready-to-use material fits easily into any existing curricu l um ,  helping classroom teachers 
overcome any uneasiness they may feel about teaching u nfam il iar health topics. You ' l l  f ind 
44 lesson plans, including a CD-ROM that makes it  easy to customize and pr int out lessons,
u n its, and worksheets. 

Eat Well & Keep Moving is a proven approach to pu l l i ng everyone together - teachers, food
service staff, principals, and parents - to ensure students develop healthful habits early and 
stick with them throughout their lives. 

HUMAN KINETICS 
The Information Leader in Physical Activity 

P.O. Box 5076 • Champaign, IL 61 825-5076 USA 
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FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Dr. Nikki Assmann, School of Physical Education, Ball State University, Muncie, IN  47306

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

 Your JOURNAL cannot be forwarded.
 If a change of address occurs, please notify:

Dr. Nikki Assmann
School of Physical Education
Ball State University
Muncie, IN 47306

OPPORTUNITY FOR INVOLVEMENT
 Involvement is the key word to making a contribution to your 

professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD 
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



N i kki Assmann 

Executive Director, IAHPERD 

School of Phys ical Education 

Bal l  State U niversity 

Muncie, I N  47306 

www.bsu.edu/indianaAHPERD 

Look 
to the 
Future 

Strength 

90TH
CONVENTION · 

and 
Mark Your 
Calendar! 

Through 
Collaboration 

Share your !Journal witlt a eol/eague 
-and add a name to ou r growing membersh ip l ist ! 
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