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Message from the President 

Active Lifestyles: Changing 
the Shape of Indiana 

Active Lifestyles: 
Changing the Shape of Indiana 

Rebecca A. Hull, Ed.D. 
Anderson University 
1100 East Fifth Street 
Anderson, IN 46012 
rahull@anderson.edu 

Greetings to all members of IAHPERD! 

With fresh memories of an enriching and challenging 
state conference, we extend thanks and congratulations to Dr. 
Mike Fratzke, IAHPERD Past President, and all of the Program 
Cou ncil .  Well done! The sessions presented at the Westin  Hotel 
in November sent us home with ideas and energy to share with 
others. What a wonderful opportun ity our annual 2002 IAH­
PERD Conference gave us ... to network with others, hear current 
research and practice, to honor outstanding professionals and 
students and to visit exh ibits. On behalf of the Board of Directors 
we thank those who d id  the plann ing and organ izing of the gath­
er i ng. By our attendance at the conference, we have all played 
out, i n  part, its theme by shar i ng "Strength Through 
Collaboration". 

As we look to the beginn ing of the year 2003, I hope we 
can sh ift our focus i n  another d irection . The theme for 2003 will 
be "Active Lifestyles: Changing the Shape of I nd iana". S ince we 
are an association that serves many d i sciplines - Health, 
Physical Education, Recreation and Dance, there are many ways 
in which we can be active and make positive lifestyle changes. 
In our homes, work places, schools, stud ios, agencies we all 
make choices of how we spend our time - actively or not so 

actively. Let us choose activity and show by our example that 
active lifestyles do make a d ifference in promoting health and 
well-being. 

IAHPERD will begin the new year in February by going to 
the I nd iana State Capitol Bu ilding for the annual Legislative 
Summit. A group of professional, led by Elise Studer Smith will 
present our state senators and representatives with a packet of 
i nformation advocating the i mportance of fitness, health, activi­
ty and physical education for the cit izens of I ndiana. Jump rope 
teams, elementary school children and a senior citizen group 
will perform throughout the day illustrating the many choices 
available in activ ity. Our state leaders will be i nvited to do a fit­
ness buddy walk with youngsters and learn to use a pedometer. 
We hope to emphasize that active I ifestyles can "change the 
shape of I nd iana". 

The Legislative Summit is just the beginning of good 
th i ngs to come in 2003. Later in February, the leadersh ip team (a 
growing number of more than 50 people) will gather for an 
annual plann i ng conference at McCormick's Creek State Park. 
There, many groups go to work to plan excit ing programs for our 

members. Some of the past results of this meeting have been 
Region Workshops on fitness, technology and elementary 
games. College/un iversity students have planned leadership 
retreats for others and elected group members to attend Midwest 
and AAHPERD Future Professional Conferences. Committees 
have selected IAHPERD scholarship and award winners and 
have chosen winners of grant dollars in amounts ranging from 
$50 to $2,000. Contests for elementary and h igh school students 
have been created to help students th ink about healthy lifestyles. 
Ideas have been gathered for speakers for the following year's 
conference. These are only SOME of the many service projects, 
events, and ideas sponsored by IAHPERD. There will be more! 

Watch for news of a project to promote active I ifestyles 
among I nd iana 4th-6th graders throughout the winter and spr ing 
months of 2003. In a collaborative effort with the I nd iana 
Department of Education, the I nd iana Governors Council on 
Physical F itness, the National I nstitute for Fitness and Sport, the 
Firebirds and IAHPERD a "Spr ing into Action" Day will be held 
on May 7, 2003 in Ind ianapolis. I t  will be a celebration and an
encouragement to be active! Participation packets and qualify­
i ng information will be comi ng to teachers in January. I t  will be 
a great way to put the "cap on" a semester filled with fitness 
activities. Hope your school will join others throughout the state 

to make th is a terrific spr ing event. It coincides with ACES Day. 
It is evident, IAHPERD is working for us and those we 

serve. Ours is a h igh energy profession! Even though we are all 
busy, each of us have a contribution we can make! We need 
every one of us! Please consider renewing and cont inu ing your 
participation in IAHPERD events and services. Better yet - joi n 
our leadersh ip group! Become a region representative, com m it­
tee member, program council  member or board member. Write 
a journal article. Present at a workshop or conference. Do a 
Jump Rope or Hoops event. 

We have the opportu n ity to bri ng challenge, fulfillment 
and joy to those we serve. We can make a d ifference in the lives 
we touch daily. Share your vitality, ideas and t ime.  Hope you'll 
stay connected with others in th is  profession. Check back next 
journal. There will be lots more to tell about great th i ngs hap­
pen i ng in I nd iana in 2003. 

Active lifestyles beg in  with us. We can change the shape 
of Indiana. 

Rebecca A. Hull 
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NOTIONS From
YOUR EDITOR...
Thomas H. Sawyer, Ed. D ., Professor 
Department of Recreation and Sport Management 
Indiana State University 
Terre Haute, IN 4 7809 
(8 12) 894-2 1 1 3, (812) 23 7-2 186, FAX (812) 237-4 3 38 
PMSAWYR@SCIFAC. INDSTATE.EDU 

Automated External Defibrillators in Sport, 
Physical Education and Recreation Settings: 

Emerging Litigation 
by J. D. Spangl er 

Atcovitz v. Culph Mills Tennis Club, Inc. 

Superior Court of Pennsylvania 
766 A.2 d  1280 
January 1 6, 2001  

Sudden cardiac arrest (SCA) causes approximately 
250,000 deaths per year in the United States. It occurs 
when the heart stops beating or fails to function well 
enough to pump blood throughout the body. The poten­
tial for SCA to occur in sport and recreational settings has 
been well established. For example, two of the top five 
public places with the highest incidence of SCA are sport 
stadiums and golf courses ( Becker, Eisenberg, 
Fahrenbruch, & Cobb, 1998). Sudden cardiac arrest also 

occurs in aquatic settings, fitness/wellness centers, out­
door recreational settings, amusement parks, and high 
school and college athletics. In fact, Cantwell ( 1 998) 
documented that an average of 1 6  sudden cardiac 
deaths occur each year among high school and college 
athletes in the United States . 

The single most important factor in saving the life 
of a person who has suffered SCA is time to defibrilla­
tion. The odds of a victim's survival from the onset of 
SCA decreases by 7 to 1 0  percent with each passing 
minute.Therefore, it is critical to provide defibrillation as 
quickly as possible . A device called an automated exter­
nal defibrillator (AED) is gaining acceptance for the time­
ly provision of emergency care (defibrillation) in sport 
and recreation venues. This device can determine 
whether the heart has stopped functioning and deliver, if 
needed, an electric shock to restore a normal heart 
rhythm. The American Heart Association and the 

Indiana AHPERD Journal-Winter 2003 - 2 

American Red Cross advocate publicly accessible AEDs, 
which cost between $2,500 and $5,000. The device is 
used in conjunction with cardiopulmonary resuscitation 
(CPR), and training can be accomplished in a four-hour 
course. 

Recognizing the importance of AEDs as a lifesav­
ing device, state legislatures have enacted laws to limit 
the liability for those who use or are otherwise responsi­
ble for the use of AEDs (Spengler & Connaughton,
2001 ).The following case is the first published decision 
to provide an interpretation of statutory language rele­
vant to AEDs in a sport and recreation setting. 

Facts of the Case In 1 996, a tennis player, Jerry 
Atcovitz, suffered sudden cardiac arrest while playing at 
a tennis club in Pennsylvania. He survived the SCA but
was permanently injured as a result.The tennis club did 
not have an AED on the premises at the time of the inci­
dent, nor did they have anyone on the staff who was 
trained in the use of an AED. 

Complaint and Verdict Mr. Atcovitz and his wife 
brought a negligence lawsuit against the tennis club, 

The secret of getting ahead is get-

ting started The secret of getting 

started in breaking your complex 

overwhelming tasks into small 

manageable tasks, and then start-

ing on the first one. 

- Mark Twain 



claiming that his injury could have been mitigated if the 
facility had had an automated external defibrillator avail­
able on the premises .The defendant tennis club claimed 
that state law prohibited club employees from using the 
device. They relied on statutory language that required 
AEDs to be used only by trained and licensed medical 
professionals . The club maintained that their employees 
were not trained and licensed medical professionals and 
therefore not permitted to operate an AED. Furthermore, 
the club argued that since their staff was not permitted to 
use AEDs, they were not required to have an AED on site. 
The trial court, on reviewing the statute, accepted the 
tennis club's motion for summary judgment and dis­
missed the case. The Atcovitzes appealed the decision of 
the trial court. 

The Pennsylvania Superior Court agreed to hear 
the case and address the statutory provisions relevant to 
AED usage. The court addressed the state's Good 
Samaritan statute in determining whether the tennis club 
was required to have an AED on site . This statute pro­
vides immunity to trained users but also provides an 
exception. The exception provides immunity from civil 
damages to an untrained individual who uses an AED in 
good faith as a reasonably prudent person would under 
the same or similar circumstances. The court held that 
the exception made clear the legislature anticipated the 
use of AEDs by laypersons and did not restrict their use 
to trained medical professionals. Thus, the court did not 
agree that the tennis club was not required to provide an 
AED and reversed the trial court's order of summary 
judgment for the defendant. The case was remanded to 
the lower court for trial pending an appeal to the 
Pennsylvania Supreme Court. 

Definition of Terms 
Automated external defibrillator (AED)-A bat­

tery-driven device that analyzes the heart's rhythm 
through electrodes and, if needed, administers an elec­
tric shock through the chest wall of a person who has 
suffered a cardiac arrest. 

Sudden cardiac arrest-An event in which the 
heart abruptly and immediately stops. It is not the same 
thing as a "heart attack" or "massive heart attack," in 
which the heart is severely deprived of oxygen but still 
beating . However, a heart attack could progress to car­
diac arrest (Weitzman, 2001 ). 

Good Samaritan statute-Legislation that pro­
vides limited immunity for a volunteer rescuer who does 
not worsen the condition of a person in distress while 
attempting to render assistance . 

Risk Management Tips 
• The party responsible for the AED site should under­
stand the requirements for medical oversight, training 
and usage, and immunity provisions provided by state 
law. 

• The party responsible for the site should consider
potential expenses involved in the implementation of an 
AED, such as insurance premiums, personnel training, 
and the cost of acquiring and maintaining an AED. 

• Location and storage of the AED should be considered.

• The AED should be properly maintained.

• Documentation of certification, inservice training (e.g.,
emergency action plan rehearsals), and maintenance 
should be kept. 

• The responsible party should determine the amount
and type of coverage provided by its insurance carrier if 
an AED is implemented. 

• AED liability issues should be discussed with a quali­
fied attorney who understands applicable state laws . 
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Disclaimer 
The comments regarding the case presented here are 
generalized thoughts and not hard law. The cases in 
Law Review are illustrative of situations that can hap­
pen and how the courts have responded to the cir­
cumstances . The generalized thoughts may not apply 
or be proper in all states and jurisdictions and under 
all circumstances. Finally, it is important to under­
stand that the tips provided may not apply in your 
state or jurisdiction. 
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I State of the Profession
Profession1 t----

PLAYGROUND SAFETY 
By 

Barbara A. Passmore, Ph.D. 
Dean 

School of Health and Human Performance 
Indiana State University 
Terre Haute, IN 4 7809 

(812) 2 3  7-3118 
FAX (8 12)  2 3 7 -4 3 3 8 

E-Mail: hprpass@isugw.indstate.eduhprpass@isugw.indstate.edu 

In April 2000, The Robert Wood Johnson Foundation 
hosted participants from science, medicine, public health, 
aging services, communications, academia, and the gov­
ernment at a conference to review current situations relat­
ed to the need to increase physical activity in the aging and 
to discuss effective interventions in this area. The partici­
pants concurred that the issue, inactivity in Americans 50 
and above, was under-addressed, complex, difficult to 
undertake and lacked leadership, communication channels 
and resources. 

As an outcome of that meeting, representatives from 
AARP, the American College of Sports Medicine, American 
Geriatrics Society, Centers for Disease Control and 
Prevention, National Institute on Aging and the Robert 
Wood Johnson Foundation formed a steering committee to 
plan a conference which would focus upon the develop­
ment of a national "blueprint" to guide the work of organi­
zations involved in physical activity among people age 50 
and older. That conference, held October, 2000, provided 
a forum for organizations to discuss and strategize on the 
topic. 

On May 1st, 2001 the coalition of national organi­
zations released the document, The National Blueprint: 
Increasing Physical Activity Among Adults Ages 50 Or 
Older. This document outlined broad strategies which 
should serve as a guides for organizations, associations and 
agencies to inform the public and support plans for increas­
ing activity levels. 

The first section of the document provides back­
ground information on physical activity and health of 
Americans over age 50. The second section addresses the 
barriers to increasing physical activity in this population. 
Along with the barriers, strategies for addressing the prob­
lem are suggested. These strategies are divided into five 
areas: research, home and community, workplace, medical 
systems, and public policy. Crosscutting strategies is anoth­
er category along with marketing and communications are 
integrated throughout the recommendation. 
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The category of research strategies to increase the 
activity level of seniors specifies steps needed in research 
which are focused upon medical, social, behavioral, poli­ 

cy and marketing research. Implementation of these strate­
gies through program development, implementation and 
evaluation appears most effective. The home/community 
strategies focus upon how people live and carry out normal 
daily tasks. Workplace strategies center upon the worksite 
as a community resource. Strategies for medical systems 
focus upon education and continuing education. Public 
policy and advocacy strategies include strategies for coor­
dination and collaboration among organization and associ­ 

ations that share priorities and objectives. 
The following action steps are suggested in the doc­

ument to implement the plan. These are: 
1 .  Organizations should collaborate with other groups 

that share an interest in those strategies, 
2. Organizations, associations and agencies should

focus on activities that they can reasonably expect to
accomplish, 

3 .  Organizations need to undertake detailed tactical 
planning to delineate the specific actions that are 
needed to achieve the strategies, 

4. Organizations need to allocate money and people to
help support coalition and collaborative efforts,

5. Health organizations and government agencies must
encourage the exchange and dissemination of best
practices, and

6. Evaluation should be a key tool in all implementa­
tion steps. 

The American Association for Active Lifestyles and 
Fitness (AAALF) which is a national association under 
AAHPERD has received money from the CDC in connec­
tion with the implementation phase of the Blueprint to 
begin workshops centering on active programming for 
seniors. This project (TESA) began it first two workshops in 
August 2002 in Illinois and Minnesota. 



Participant Evaluations of an Intensive Lifestyle 
Management Course 

In a Higher Educational Setting 

Jeffrey Pauline 
Ball State Uni versi ty 

School of Physical Education 
Muncie, Indiana 473 04-0270 

(765 )  285-3286 j pauline@bsu.edu 

Abstract 

The purpose of this investigation was to evaluate 
participant perceptions and receptivity of a Lifestyle 
Management course in a higher educational setting. 
Twenty-eight participants completed the study and were 
enrolled in the Lifestyle Management course. The partic­
ipants experienced high-level wellness in the intensive 
one-week, nonresidential course. Upon completion of 
the course the participants completed a course evaluation 
designed to assess the quality and receptivity of the 
course content and activities . The highest rated evalua­
tion items were nutrition/eating well, exercise/physical 
activities, morning exercise group, walking, aerobic and 
nurturing spirituality. The lowest rated evaluation items 
were massage, screening/assessments, personal 
value/goal setting, weight/exercise machines, and restau­
rant class. The average scores for all the evaluated items 
were within the very good to excellent categories. A 
series of 3-way AVOVAs revealed a significant main 
effect for degree regarding the recipe modification semi­
nar, exercise/physical activities and morning exercise 
group. Participants with a high school degree rated the 
recipe modification seminar, exercise/physical activities 
and the morning exercise group as more valuable experi­
ences than participants with a graduate degree (p < .01 ).

Participant Evaluations of an Intensive Lifestyle 
Management Course In a Higher Educational Setting 

The world today is filled with people immersed in 
trying to be more productive, obtain a promotion, and 
achieve financial security. This type of lifestyle often cre­
ates an imbalance in a person's life (Travis & Ryan, 1 988).
Quite often, this imbalance leads to a lack of exercise, 
poor nutritional choices, and unmanaged stress. This 
imbalance is not limited to adults with established careers 
and social networks but is also experienced by young 
adults enrolled in college and beginning their profession­
al careers . 

In society today, choosing desirable health behav­
iors such as regular physical activity and a low-fat diet are 
not practiced to the degree they should be. According to 
the United States Department of Health and Human 
Service Healthy People 2 010 report (2000) only 22% of 
adults engage in moderate physical activity for 30  min­
utes five or more times a week, while nearly 25% of the 
population is completely sedentary. The average 
American derives approximately 3 7% of his or her total 
calories from fat, including 3 00-400 mg of cholesterol 
each day (Davidson & Maki, 1 998). Furthermore, when
individuals do attempt to modify their lifestyle behaviors, 
many are unable to maintain the adapted behavior. 
Adherence research regarding physical activity and low­
fat diet report dropout rates up to 50% within the first six 
months (Carron, Hausenblas, & Estabrooks, 2003).
Implementing and maintaining lifestyle changes into 
daily life are very difficult and have varying degrees of 
success (Dishman & Buckman, 1996; Winett, Southard,
& Walberg-Rankin, 1 99 3). With the aforementioned data,
there appears to be a need to establish a primary preven­
tion model of lifestyle management that will assist young 
adults in starting and maintaining healthy lifestyle behav­
iors. An intervention designed to target young adults with 
no apparent disease could be potentially beneficial in 
reversing the degenerative process in our current society. 

There is a sound rationale for an early adulthood 
intervention for preventing chronic disease. Healthy 
People 2000 (United States Department of Health and 
Human Services, 1991) state that early adulthood is the 
time to build the foundation for chronic disease preven­
tion through the promotion and maintenance of healthy 
lifestyles. These years are both an appropriate and impor­
tant time to achieve this goal by providing individuals 
with a program designed to encourage them to increase 
their physical activity, lower the fat content in their diets, 
and manage stress more effectively. Young adults are 
beginning to evaluate and modify the beliefs, attitudes, 
values, and behaviors they acquired both in childhood 
and adolescence and establish more mature, adult, 
lifestyle behaviors. These early behaviors, such as 
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unhealthy snacking, irregular activity patterns, smoking, 
alcohol abuse, and reckless driving, are counterproduc­
tive to health (Elderman & Mandie, 1 994) . Young adults
including college students place a high value on health 
and are aware of what constitutes a healthy diet and a 
good exercise program. However, as a group, fewer than 
25% participate in regular physical activity and they con­
sume a high-fat diet (up to 37% of calories from fat) 
(Megel et al., 1 994). 

Another rationale for early adulthood interventions 
is that young adults are already at risk for developing 
hyperlipidemia, and therefore chronic diseases such as 
coronary heart disease. Fatty streaks are developing in 
their coronary arteries (Cunane, 1993) .  Adopting desir­
able lifestyle behaviors early in life can significantly 
decrease the risk of developing coronary heart disease 
and other chronic diseases later in life (Cunane, 1 993) .  
Finally, by teaching wellness and lifestyle management 
courses in a higher educational setting there is an oppor­
tunity to impact many young adult lives in a positive and 
healthy manner. 

The empirical literature addressing the negative 
effects of the major risk factors (i.e. sedentary lifestyle, 
diet, smoking, and stress) associated with chronic diseases 
has become abundant. However, there is a lack of empir­
ical research involving a sample of relatively healthy (i.e. 
no apparent disease) young adults that examines their per­
ceptions of an intensive wellness/lifestyle modification 
intervention. With the paucity of research evaluating 
intensive lifestyle modification programs, including partic­
ipants with no apparent disease, there is a need to exam­
ine the quality and receptivity of an intensive lifestyle 
management program in a higher educational setting. 

The purpose of this investigation was to explore the 
quality and receptivity of a one-week, non-residential, 
intensive lifestyle management course on the health 
behaviors of a young adult sample with no apparent dis­

ease. Receptivity and quality of the Lifestyle Management 
course activities and content, as measured by the course 
evaluation, were predicted to report no significant main 
effect difference between male and females, students and 
non-students, and the highest degree earned. 

Method 
Participants 

The participants (n = 28) were enrolled in the one­
week Lifestyle Management course at a university in the 
eastern region of the U. S .  during the summer academic 
term. A higher portion of the participants were female (n 

= 20) . The mean age was 23.8 (SD= 3 .6) with 1 0  partic­
ipants completing high school degrees, 1 3  completing 
undergraduate degrees, and 8 completing graduate 
degrees. All participants voluntarily completed the assess­
ment and evaluation procedures . All participants 
received $1 5.00 compensation for their participation in 
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the study with a majority also receiving university course 
credit by paying the appropriate university fees (n = 22). 
Materials/Instrumentation 

The course evaluation was designed by the inves­
tigator to assess the attitudes and impression" of the par­
ticipants regarding the various topics and behaviors 
presented and experienced during the course. The partic­
ipants rated the topics, sessions, and activities conducted 
during the Lifestyle Management course according to 
quality and personal importance. The responses were 
given on a five-point Likert scale (1 = "poor" to 5 = 
"excellent"). A demographic questionnaire, also devel­
oped by the researcher, was designed to gather informa­
tion regarding age, gender, school status, and highest 
degree earned. 

Intervention 

The intervention was an intensive one-week, non­
residential course in lifestyle management. The course 
met from 8:00 AM to 7 :00 PM Monday through Thursday, 
and 8 :00 AM to 3:00 PM on Friday. Participants in the 
course experienced high-level wellness for one week, 
which included, but went beyond, diet and exercise. The 
Lifestyle Management course was closely reflective of 
and based on the student involvement theory (Astir, 1 985) 
and the Transtheoretical Model (Marcus & Simkin, 1 994;
Prochaska, 1 984; Prochaska & DiClemente, 1 992). The
course included formal education on the benefits of 
engaging in a healthy lifestyle. This incorporated lectures 
and discussions on exercise, nutrition, preparing healthy 
meals, disease prevention, stress reduction (journaling, 
yoga, massage, and meditation), personal lifestyle plan­
ning, nurturing spirituality and psychology of the mind­
health realization. On a daily basis participants also 
experienced a healthy lifestyle by engaging in exercise, 
preparing lowfat mostly vegetarian meals, stress reduc­
tion techniques, and discussion groups to improve com­

munication skills and develop emotional social support . 

Design and Procedure 
This investigation employed a post-test quasi­

experimental design. The independent factors were gen­
der, student status, and highest degree earned . The 
dependent variables were the participants' ratings of the 
topics, sessions, and activities conducted during the 
Lifestyle Management course. Participants completed the 
demographic questionnaire Monday morning prior to 
beginning the Lifestyle Management course and complet­
ed the course evaluation Friday afternoon after the com­
pletion of the course . The course was held at a local 
retreat site which included a complete kitchen and large 
gathering area. In addition, the facility was in close prox­
imity to a variety of indoor and outdoor resources includ­
ing a health club, hiking and biking trails, and water 
activities. 



Data Analyses 

A series of three-way Analyses of Variance 
(ANOVAs) were executed to determine significant differ­
ences between the independent factors (gender, student 
status, degree earned) and the dependent factors (evalua­
tion items). A conservative level of probability was set at 
p < 0.01 for all analyses.

Results 

The percentage and mean response for each eval­
uation item by all participants are presented in Table 1 
from the highest rated item to the lowest. The five highest 
rated evaluation items for the Lifestyle Management 
course were: 1 )  nutrition/eating well, 2) exercise/physical 
activities, 3) morning exercise group, 4) walking, and 5) 
aerobics and nurturing spirituality (tied). The five lowest 
rated evaluation items were: 1 )  massage, 2) 
screening/assessments, 3) personal value/goal setting, 4) 
weights/exercise machines, and 5) restaurant class. The 
average scores for all course evaluation items were with­
in the very good to excellent categories (see Table 1 ) . 

A series of three-way ANOVAs revealed no signifi­
cant main effect for gender, school status, degree, or sig­
nificant interaction effects GD > .01 ) on any of the
dependent variables listed in Table 1 except for the signif­
icant main effect for degree on the recipe modification 
seminar, exercise/physical activities and morning exercise 
group. Participants with a high school degree rated the 
recipe modification seminar, exercise/physical activities 
and the morning exercise group significantly higher than 
participants with a graduate degree (see Table 2 for tests of 
between-subject effects, means, and standard deviations). 

Discussion 

As predicted, male and female, and student and 
non-student participants were not significantly different 

regarding the Lifestyle Management evaluation items. 
The hypothesis that predicted equality of evaluation 
items based on the highest degree earned was only par­
tially supported. Participants with a high school degree 
rated the recipe modification seminar, exercise/physical 
activities and the morning exercise group as more valu­
able experiences than participants with a graduate 
degree. The differences by degree are mostly likely 
attributable to the additional education received by 
those with graduate degrees. With additional education 
and training it is likely that many of these individuals 
were well-versed regarding the concepts and methods of 
recipe modification, and previously experienced a vari­
ety of physical activities including exercising in the 
morning. 

The similarity between males and females, stu­
dents and non-students, and degree earned as measured 
by the course evaluation provides support that the 

Lifestyle Management course was equally well received 
by most participants. The finding that the average scores 
for all course evaluation items were within the very good 
to excellent categories provides additional support for 
the high perception of quality and receptivity of the 
course. It is also important to note that four out of the top 
five rated evaluation items were related to physical activ­
ity. This indicates that young adults do value exercise 
and emphasizes the need to expand the opportunities for 
this group to be physically active. 

The high-perceived receptivity of the course is 
most likely due to a combination of factors. Interventions 
based on sound theoretical models, as in this study, offer 
a solid foundation for introducing and evaluating inter­
ventions designed to modify lifestyle behaviors 
( Baranowski, Anderson, & Carmack, 1 998) .  The percep­
tion of being too busy is commonly reported as a barrier 
to beginning and maintaining healthy lifestyle behaviors. 
One of the focal points of this course was to assist par­
ticipants with planning these changes into their daily 
schedule by having the participants design a lifestyle 
plan. Furthermore, the environment and social support 
can be helpful components in increasing an individual's 
efficacy for adoption and maintenance of health behav­
iors (Carron, Hausenblas, & Estabrooks, 2003) .  The
Lifestyle Management course environment was support­
ive, encouraging, and safe which often leads to open 
interactions and dialogue. 

A limiting factor of this study, as with many initial 
studies, was a relatively small sample size. As a result, 
replication with a larger sample size is desirable . 
However, it is important to note that an intensive well­
ness course designed to assist young adults with modify­
ing their lifestyle behaviors will most likely reduce the 
rate of success for lifestyle behavior change when the 
course size becomes too large. Therefore, rep I ications of 
this study with a more diverse (i.e. variety of ethnicities, 

single mothers, chronically ill) but similar sample size 
would increase the external validity of the study. 

Another limiting factor of the study was the self­
selection of subjects into the Lifestyle Management 
course. This may have predisposed the participants to 
have a favorable view of the course. This limitation may 
be overcome in future research by utilizing an experi­
mental design that randomly assigns participants to dif­
ferent groups. 

The results of this initial study provide incentive to 
further explore the impact of an intensive lifestyle man­
agement course in a higher educational setting. Future 
studies evaluating the receptivity and impact of an inten­
sive lifestyle management course will continue to be 
important in assisting with development of a primary 
prevention model for behavior change related to reduc­
ing major risk factors for chronic disease. The intensive 
lifestyle management model presented in this study 
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Table 1 

Lifestyle Management Course evaluations response frequencies and mean response 

Percentage Frequency of Responses (%) (n = 28) 

Evaluation ltems Poor Fair Good Very Good Excellent Mean 

Nutrition/Eating Well 0.0 0.0 0.0 28.6 71 .4 4 .71 

Exercise/Physical Activities 0.0 0.0 3 .6 25.0 71 .4 4 .68 

Morning Exercise Group 0.0 0.0 7.1 1 7 .9 75.0 4.68 

Walking 0.0 0.0 3 .6 28.6 67.9 4 .64 

Aerobics (water/land) 0.0 0.0 7.1 25.0 67.9 4.61 

Nurturing Spirituality 0.0 0.0 7.1 25.0 67.9 4.61 

Personal Lifestyle Plan 0.0 0.0 3 .6 35.7 60.7 4.57 

Stretching 0.0 3 .6 3 .6 28.6 64.3 4.54 

Stages of Change 0.0 0.0 0.0 46.4 53 .6 4.54 

Screening Results Seminar 0.0 0.0 7.1 35.7 57.1 4.50 

Cooking Groups 0.0 0.0 3 .6 42.9 53 .6 4.50 

Psychology of Mind 0.0 0.0 1 0.7 32.1 57.1 4.46 

Cardiovascular Disease 0.0 0.0 1 0.7 32.1 57.1 4.46 

Supermarket Tour 0.0 3 .6 7 .1 28.6 60.7 4.46 

Introduction to Exercise 0.0 0.0 3 .6 50.0 46.4 4.43 

Recipe Modification 0.0 0 0 1 0.7  35.7 53 .6 4.43 

Mindfulness 0.0 0.0 1 0.7 39.3 50.0 4.39 

Yoga 0.0 0.0 21 .4 1 7 .9 60.7 4.39 

Pool 0.0 0.0 1 7 .9 25.0 57.1 4 .39 

Journaling 0.0 0.0 1 0.7  42.9 46.4 4.36 

Restaurant Classes 0.0 0.0 7.1 53 .6 39 3 4.32 

Weights/Exercise Machines 3 .6 0 .0 1 4.3 32.1 50 .0 4.25 

Personal Value/Goal Setting 0.0 7 .1 1 0.7 35.7 46.4 4.21 

Screening/ Assessments 0.0 0.0 1 4.3 53.6 32.1 4.1 8 

Massage 0 0 1 0.7  1 7 .9 25 .0 46.4 4.07 
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potentially represents a valuable paradigm that will assist 
in reversing the degenerative process in America by lim­
iting the number of young non-diseased adults from 
becoming chronically diseased. 
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Legislators and the general public are 
demanding improvement in education. They rec­
ognize that one way to accomplish this goal is to 
improve the quality of teachers and therefore, 
teacher education. As a result of this movement, 
standards that reflect the content knowledge and 
competencies of qua I ified teachers have been writ­
ten. For the most part, pedagogical skills needed 
for good teaching practices are very consistent 
across subject areas. A competent teacher has 
knowledge of numerous areas that impact learning 
such as: recognizing the developmental character­
istics of the learner, planning for student learning, 
assessing learning in a variety of ways, creating a 
supportive learning environment, managing a 
classroom effectively, and reflecting on ways to 
increase instructional effectiveness and student 
learning at the conclusion of instruction. Although 
other differences exist, the greatest differences in 
teacher standards usually center on content knowl­
edge. In other words, the content knowledge of an 
English teacher is very different than the content 
knowledge of a physical educator. 

Several different professional associations 
have attempted to define the content knowledge 

Indiana AHPERD journal-Winter 2003 - 10

of physical education teachers. The National 
Association for Sport and Physical Education 
(NASPE) created a document in 199 6  outlining 
the content knowledge necessary for beginning 
physical education teachers (NASPE, 199 5 ). 
Content knowledge outlined in Standard 1 of that 
document included: critical elements and 
sequencing of basic motor skills; concepts of fit­
ness; historical, philosophical, sociological, and 
psychological knowledge; anatomy, physiology, 
exercise physiology; 
and the relationship between physical activity 
and health. The National Board for Professional 
Teaching Standards (1999) also has identified 
competencies for physical education teachers. 
Under Standard II: Knowledge of Subject Matter, 
several areas were identified. These included, 
motor development and motor learning; exercise 
science (including knowledge about the organic, 
skeletal and neuromuscular structures and vari­
ous components of fitness); physical activity and 
wellness; movement forms and concepts (includ­
ing knowledge of basic movement themes, fun­
damental motor skills, fitness activities, traditional 
and non-traditional games, competitive and non-



competitive games, dance and rhythms, gymnas­
tics, and sports); sociology and psychology of 
movement; history, philosophy, and current issues 
of physical education; legal and safety issues; and 
technology. Al though several studies have l ooked 
at the acquisition of content knowl edge (Rink, 
French, Werner, Lynn, & Mays, 1 992; Rovegno,
1 99 3 ;  Siedentop, Dontids, Tsangaridou, Ward, & 
Rauschenbach, 1 994), l ittle  research has been 
complete which identifies the content knowledge 
used by physical education teachers in the field. 

Methods 

Using the Standards for Teachers of H ealth 
Education and Physical Education (I ndiana 
Professional Standards Board, I 998)  as a 
resource, the researchers devel oped a survey 
designed to assess how frequentl y  inservice 
teachers used various el ements of content knowl ­
edge when they taught. Teachers were asked to 
indicate how often they used various items l isted 
using the fol l owing scale: often, sometimes, 
rarel y, or never. A second part of the survey asked 
inservice teachers to rank the Indiana's Academic 
Standards for Physical Education (2000) in order 
of importance. 

I nvitations to participate in this study were 
mailed to 5 77 I ndiana physical educators, which 
represented approximately 2 5 %  of the physical 
education teachers I isted on the I ndiana 
Department of Education website. This was a 
del iberate sampl e  of elementary, middl e, and 
high school teachers consisting of 292 males and 
285  femal es. Teachers were given a password to 
access the survey online or they could request 
that a hard copy be mailed to them. A reminder 
postcard was sent two weeks after the initial letter 
was sent. One month after the reminder postcard, 
a second mail ing containing the actual survey 
along with a sel f  addressed stamped envel ope 
was sent. The return rate from the two mail ings 
was approximately 3 0%. 

Results 

Tabl e  1 I ists the content knowl edge that 
67% physical education teachers compl eting the 

survey used most often when they taught. 
Motivating students was considered most impor­
tant. Al so, the idea of making a positive behav­
ioral and/or attitudinal change in students, an 
item closely related to motivating students, was 
ranked fourth highest. Several of the other top 
rated responses dealt  with topics which con­
cerned the planning and delivery of instruction: 
organizing resources to maximize student learn­
ing, pl anning devel opmental l y  appropriate 
lessons, presenting information effectively, and 
using a variety of teaching styles. The other two 
areas considered most important by teachers cen­
tered on being sensitive to student differences -
ethnic, cul tural , economic, abil ity, environment, 
gender, and students with disabil ities. These l atter 
items are areas which have gained increasing 
attention over the past few years and teachers are 
obviousl y  sensitive to addressing those concerns 
on a regul ar basis when they teach. 

As shown in Tabl e  2, several of the science 
or theory courses (history of physical education, 
neuromuscular structures, sociology, physiol ogy, 
and biomechanics) were used often by fewer than 
3 3 %  of the teachers in this study. Many of the 
other areas receiving a l ow rating dealt  with con­
necting to other subject areas or the community. 
Use of community resources received the l owest 
rating. Other areas receiving a l ow priority from 
inservice teachers included serving as a commu­
nity or school resource, integrating with other 
subject areas, use of Gardiner's mul tiple intel l i­
gences to enhance l earning, and encouraging 
communication skil l s. 

Table 3 shows those items used often by 
more than 3 3 %  but fewer than 67% of the study's 
respondents. The items in this section concern a 
variety of topics. Five of the nineteen items con­
cern assessment while three invol ve communica­
tion with col l eagues and other professionals. Four 
of the sciences (motor l earning, exercise physiol ­
ogy, anatomy, and psychology) are also found in 
this group. Planning, when dealing with non-sub­
ject related issues, is a lso in this group. Many 
teachers did not consider it critical l y  important to 
plan lessons which used h igher level th inking 
skil l s, despite the recent push in publ ic education 
for this practice. 
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The final section of this su rvey asked teach­
ers to rank the seven Indiana k-1 2 Physi cal 
Education Academic Standards i n  order of impor­
tance. A comparison of the results was done by 
multi plying all fi rst place rankings by seven, all 
second place rankings by s ix, all thi rd place rank­
ings by 5 ,  etc. After completi n g  the calculations, 
scores were totaled. As shown on Table 4,  
Standard 7 was ranked fi rst by the greatest num­
ber of people, while Standards 4 and 5 were sec­
ond and thi rd respecti vely. Standard 1 was ranked 
last by the greatest number of people, while 
Standard 2 was ranked sixth in importance. 

Discussion 

Those i nvolved in teacher edu cati on 
should take note of the relatively low u se of the 
scienti f ic principles by teachers i n  the field. 
Despite the fact that much of the core content of 
a physical education program centers on the sci ­
ences, inservice teachers i ndicated that very few 
of the areas are used often when they teach. A 
possible explanation for this  is that teachers s im­
ply do not recogni ze that they are in  fact us ing 
these content areas i n  thei r teaching. The sci ­
ences provide a basis for much of  what we do 
regardi ng physical activi ty. Knowledge of the 
bones and mu scles (anatomy) lets teachers know 
which body parts will be involved with var ious 
activities. Pr inci ples of  exercise physiology helps 
get maximum benefi t  from fi tness-related exer­
cise. Wi thou t this  scienti f ic i nformation, other 
areas that teachers indi cated us ing more fre­
quently would not be well u nderstood. Since 
early physical educators were usually trained i n  
the f ield of medicine, classes such as anatomy 
and physiology have histor ically been a part of a 
physi cal edu cati on cu rr iculum. A possibi l i ty 
exists that as these core cou rses are taught, 
instructors fai l  to indicate thei r application in the 
real world of teaching and preservice teachers are 
not bridging the gap between theory and practice. 
I f  the latter is the case, those i n  the college ranks 
should move the content of those cou rses to an 
appl ication level instead of merely covering a 
variety of facts and information. Assessments 
could be designed to determine how well stu-
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dents can apply the content knowledge rather 
than the mere assessment of factual information 
that can be learned through rote memorization. 
Considering that the Indiana Content Standards 
for Physi cal Edu cati on and H ealth Teachers 
speci fi cally address these areas, educators have 
determi ned that the material i s  worth knowing. 

Several of the i tems receiving the greatest 
attention from teachers deal with the day-to-day 
i ssues related to teaching. Whi le motivating stu­
dents i s  something that teachers often do, approx­
imately 3 5 %  of them indi cated that they used 
principles of psychology often in  thei r daily 
lessons. Teachers also identif ied that they spend a 
lot of t ime organizing and managi ng resou rces, 
something that, i f  not done, can greatly enhance 
the eff iciency of thei r classes. G iven that many 
teachers have large classes, this  latter i tem is  l i ke­
ly a high prior i ty for them. Studies need to be 
done which look at the impact of large classes on 
teachi ng effecti veness and ask the followi ng 
quest ions: I s  there a cr it ical mass, beyond which 
teaching is not possible and that a recreational 
"play withou t i nstruction" i s  the only viable solu­
t ion? H ow many students can teachers reali sti cal­
ly su perv ise and st i ll teach whi le keepi ng 
everyone safe? U ntil  questions l ike these are 
addressed, management i ssues will continue to 
be a huge concern for teachers. 

Teachers responding did not use the i tems 
i n  this  su rvey related to assessment often. G i ven 
the emphasis  that assessment has had recently 
across the nation in most content areas, one 
assumes that the lack of state-mandated assess­
ment i n  I ndiana is a factor in teacher responses. 
Teachers must learn the role that assessment can 
play in  i ncreasing student motivation and learn­
ing. Addi ti onally, assessment results can be used 
to document student achievement i n  physical 
education which i s  important when trying to 
explain the value of a physical education pro­
gram to parents, administrators, and state off i­
cials. 

The ranking of standards by teachers also 
meri t  examination. Standard 6, which deals with 
d iversity, was ranked fifth in overall importance.  

As previou sly reported in  this  article, 81  % of the 
teachers indicated that they met the laws pertain-



ing to students with disabilities often and 76% 
indicated that they often commu nicated in ways 
that were sensitive to ethnic, cultural, economic, 
ability, en vironmental, and gender differences. 
Given the high level of importance paid to those 
two items on the survey, one would ass u me that 
Standard 6, which deals with diversity, would be 
rated higher than fifth. 

Teachers obviously want children to enjoy 
physical education (Standard 7) which is consis­
tent with the high priority paid to student motiva­
tion and the development of positive student 
attitudes (Refer to Table 1 ). While Standard 7 
received the highest ranking, Standard 1 ,  which 
advocates the development of motor skill, was 
ranked last in importance. The results of this rank­
ing raise the question of what teachers are doing 
to promote enjoyment in physical ed ucation 
classes. Most people who enjoy physical activity 
are fairly skilled . If developing skill competency 
and proficiency is ranked last by those complet­
ing this survey, one wonders if Placek's (1 983)  
concern about physical education teachers plan­
ning "busy, happy, good lessons" holds true 
today. 

Teachers must have discussions about the 
role of physical education in the schools. I f  stu­
dents are to enjoy physical activity, which is obvi­
ously a high priority for the teachers in this study, 
then students must become more skilled (Rink, 
2000). Siedentop, Mand, and Taggart noted in 
1 986 that: 

"if physical education wants to continue to 
be a part of the school curriculu m, students 
must also learn when they go to the gym, the 
pool, the fields, or the courts . . .  Either physical 
education is going to be a school subject in 
which there is an honest attempt to improve 
performan ce and recognize achievement, or 
it will become a supervised recreation expe­
rience for which students need only partici­
pate" (p. 2 6). 

If the latter becomes the content of physi­
cal education there will be little need to hire 
teachers to ru n the program. Paraprofessionals 
currently ru n many 

n on -school programs. If physical ed ucation 
becomes a recreational format, schools may 
eventually move to replacing teachers with recre­
ation directors at a considerable financial savings 
or eliminate the programs entirely. 

State conferences or journals might be a 
wonderful place to open the dialogue on this 
topic. Given the lack of state mandates in physi­
cal education in Indiana, the vision of what good 
physical education can and should be needs to be 
brought into focus .  If the 
vision is blurry to those in the field, then it prob­
ably is u nclear to non-physical education profes­
sionals who make decisions about the amou nt of 
physical education children should receive in 
schools. 

Conclusion 

This survey has examined several issues 
about the content of physical education .  When 
talking to inservice teachers, one has the sense 
that they feel that skill development and the 
teaching of various physical activities is of a high 
priority. H owever, results of this survey indicate 
that other issues are given a higher ran king than 
that of skill development. This discrepan cy 
should be explored. Leaders in the field from this 
state should encourage additional discussion 
about the topics and findings of this survey. Only 
through these discussions, can the definition of a 
physically educated individual be clarified . This 
is the first step in ensuring that physical education 
will play an important role in the curriculu ms of 
Indiana schools. A united message about the 
nature of a quality physical education program 
will be a positive first step and critical to ensuring 
the importance of physical education in the 
schools for today's as well as future generations. 
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Physical education :  Teachin g  and curricul um 
strategies for grades 5 - 1 2 .  Mountain View, CA: 
Mayfiel d  Publishing Company. 

I tems from the Standards for Teachers of H ealth Education and Physical Education document  that 
teachers reported using often when teachin g  

I tem from standards document Percent responding used often 

Motivate students to participate to their ful lest 94 

Organize and manage resources such as time, space, facil ities, equipment, and 
teacher attention to engage al I learners in the activity 91  

Plan developmental ly appropriate lessons 85 

Use strategies and techniques to develop positive attitudinal and/or behavioral changes in students 84 

Meet the laws pertaining to students with disabil ities 81  

Communicate in  ways that are sensitive to ethnic, cul tural, economic, ability, 
environmental, and gender differences 76 

Applies principles from motor development 69 

Use techniques to present information effectively 67 

Use a variety of teaching styl es and uses them to make learning more effective 67 

Note. Al l items reported were used often by at least 67% of teachers responding to the survey. 
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Table 2. 

Items from the Standards for Teachers of Health Education and Physical Education document that teach­
ers reported us ing often when teachi ng 

Item from standards document Percent respondi ng used often 

Applies pri nciples from physiology 

Encourage students to express themselves through a variety of mediums (e.g. wri t ing, 
speaking, performing) 

Applies pr i nciples from biomechan ics 

In tegrates other subject areas 

Applies i nformation about skeletal structures 

Involve learners i n  self-assessment 

Serve as a resource for the school and commun ity on health-enhanci ng behaviors 

Appl ies pri nciples from sociology 

Apply measurement concepts such as validity and reliabil ity 

Applies i nformation about neuromuscular structures 

Applies knowledge about history of phys ical education 

Use Gardner's multiple i ntelligences to enhance learn ing  

Use community resources to en hance learn ing 

Note: All i tems reported were used often by fewer than 33% of the teachers responding to the survey. 

33  

3 1  

29 

26 

25 

24 

23 

23 

22 

1 9

1 2

1 2

1 0
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Table 3. 

Items from the Standards for Teachers of Health Education and Physical Education document that teach­
ers reported us ing often when teaching 

I tem from standards document Percent responding used often 

Applies pri nciples from motor learn ing 64 

Implement ongo ing  assessment strategies to mon i tor and promote student learn ing 62 

Advocate to promote physical education i n  the school's program and/or curr iculum 61 

Use effective verbal, non-verbal , and multi media commun ication techn iques to 
engage students i n  the learn ing  process 61  

Plan and create lessons which meet the needs of physical, cogn itive, sensory, 
and behavioral disabil ities 60 

Commun icate learner's progress to students, parents, and admi n istrators 60 

Conti nually seek new resources and curriculum materials or  ideas to keep the program dynamic 60 

Applies pri nci ples about how the body systems adapt to physical activity 55 

Encourage creativity 5 1  

Seek to improve teaching and content knowledge through professional growth activi ties 49 

Use a variety of formal, i nformal, and alternative assessment techn iques to enhance 
knowledge and evaluate learner progress and performance 48 

Use assessment to modify teach ing and learn i ng strategies 47 

Use a variety of self-assessment techn iques to reflect on and improve i nstruction 43 

I nteract with co l leagues from other c u rricu l ar areas to max im ize student learn i ng 39 

Applies pr inciples from anatomy 38 

Use current research and profess ional li terature to enhance the teachi ng /learn i ng process 37  

Plan lessons which challenge students to use higher level thi nk ing skills ( i .e. analys is, 
evaluation, syn thes is) 36  

Plan lessons which challenge students to use higher level think ing skills ( i .e. analys is, 
evaluation, syn thes is) 36  

Commun icate with and seek input from school colleagues, families, professionals, and the 
commun ity through open houses, faculty meetings, newsletters or conferences 35 

Applies pri nciples from psychology 34 

Note: All i tems reported were often by fewer than 67% of the teachers responding to this Survey but 
greater than 33% of those responding.Table 4 
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Table 4 

Frequency Ranking by l nservice Teachers of I nd iana's Academic Standards for Physical 
Education 

Rank order of importance 

1 2 3 4 

Standard 

1 )  Demonstrates competency i n  1 6  1 9  1 8  1 3  
many movement forms and 
proficiency in  a few 
movement forms. 

2) Appl ies movement concepts 1 7  20 1 4  25 
and princip les to the learning 
and development of motor ski l ls .  

3) Exh ibits a physically 46 38 2 1  1 6  
active l ifestyle 

4) Ach ieves and mai ntai ns a 45 33 22 26 
health-enhancing level 
of physical fitness. 

5) Demonstrates responsible 24 28 40 32 

personal and social 
behavior in physical 
activity settings. 

6) Demonstrates u nderstanding 1 7  23 25 28 

and respect for d ifferences 
among people physical 
activity setti ngs. 

7) Understands that physical 54 27 33 26 

activity provides opportu n ities 
for enjoyment, chal lenge, self 
expressio n ,  and social 
i nteraction . 

5 6 

20 3 1  

1 5  59 

28 1 4  

24 1 0  

25 22 

34 23 

20 5 

7 

60 

27 

1 4  

1 7  

6 

27 

1 3  

Composite Overall 
Score Rank 

550 7 

559 6 

745 4 

836 2 

789 3 

669 5 

892 1 
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E
xcellence is achieved through repetition of our 

strengths. By concentrating on our strengths 

and the quality of our work, our organization's 

message will become more potent over time. We will 

find that the power of our message to create politi­

cal advocacy, to increase professional develop­

ment, partnerships, and funding will grow 

stronger and more effective every day. Let us 

each soar with our strengths to personal, 

professional, and organizat ional excellence. 

JoAnne Owens-Nauslar, AAHPERD President 

Convention News 
Convention registration and housing reservations are 
now available online at www.anhperd.org Watch 

these registration deadlines for the most savings: 

Early-Bird Registration 
Advance Registration 
On-site Registration 
Housing Deadline 

January 17,  2003 
March 10, 2003 
after March 10,  2003 
February 2 1 ,  2003 

AAH PERD 2003 
Register and Reserve Housing online 

www.aahperd.org 
or, if you prefer, download "mail-in" 

registration and housing forms 
from the website. 

Convention Housing 
All convention hotels are located within 
walking distance of the Pennsylvania 
Convention Center. 

Convention hotels* and rates*�· 
• Philadelphia Marriott Hotel

National/District/State Headquarters

$ 1 99 single/$209 double

• Philadelphia Downtown Courtyard

$ 189 single/$ 199 double

• Wyndham Philadelphia/Franklin Plaza

$ 1 69 single/$ 1 79 double

• Hilton Garden Inn/Center City

$ 1 29 single/$ 139 double

Junior Suite $ 149 single/$ 1 59 double

• Hawthorn Suites Hotel

(student hotel) 

Philadelphia 
Philadelphia, the City of 
Brotherly Love, dotes on 
meetings and conven­
tions. It prides itself on 
giving attendees first-

AAHPERD 2003 $ 1 29 single/double 

• Hampton Inn
National Convention & Exposition

April 1-5-Philadelphia 
$ 139 single/double

In partnership with Eastern District
AAHPERD & Pennsylvania AHPERD 

*Hotel reservations online:

www.aahperd.org
class service, plus the 
enjoyment of the city's many attractions-including his­
torical sites such as the Liberty Bell and Independence 
Hall-as well as fine dining and cultural attractions 
such as the world famous Philadelphia Museum of Art. 
The centrally located Pennsylvania Convention Center 
is the city's premier venue. 

Visit www.aahperd.org for a 
preliminary l ist of program 
sessions. This list includes 
session titles only. To view the 
final program schedule (includ­
ing day, time, and location), 
check our website in late 

January 2003. 
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**Add 14% sales/occupancy 
tax. 

Travel to Phi ladelphia 
The fifth largest city in the country, 
Philadelphia is conveniently located at the 
crossroads of the Northeast and Mid­
Atlantic United States. More than 50 per­
cent of the United States is within a 
two-hour flight and 40 percent of the
United States is within a four-hour drive of 
Philadelphia. 

Due to the popularity of internet airline 
reservations, AAHPERD suggests that you 

book your flight directly with an airline or 
check your favorite travel website . 



--l lAAH PE RD AWARDS 1fo------

Betty Jones, Awards Chairperson, 

and Pat Zezula, Honor Award 
2002. 

Karen Hatch, Secretary, and 

Cheryl Carlson, Special 
Contribution Award 2002. 

Genine Scott, and Lora Groom­

bridge, Leadership Award 2002. 

Donetta Cothran, Indiana 

Univseristy, and Betty Haver, 

Leadership Award 2002. 

Becky Hull, President-Elect, and 

Sue Boronian, Pathfinder Award 

2002. 
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--l lAAHPERD AWARDS!�-

Ed Shilling, IUPUI, and Paige 

Craigie, Dana Education of the 

Year 2002. 

Jane Davis-Brezette, USI, and 
Rebecca Woodard, Outstanding 
Young Professional 2002. 

Ed Shilling, IUPUI, and Jone Ann 

Lawler, Elementary Physical 

Education of the Year 2002. 

Kim Duchane, new President­

Elect, and Misty Minnear, MC, 

Outstanding Student of the Year. 
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Barbara Tyrell, President, and Marla Yoder, 

Anderson University, Jean Lee/Jeff Marvin 

Scholarship Winner 2002. 

IAAHPERD AWARDS



--l lAAHPERD AWARDS!.-----

Barbara Tyrel l ,  President, and Dustin 
Vincent, B al l  State University, Jean 

Lee/Jeff Marvin Scholarship Winner 
2002. 

B arbara Tyrel l ,  President, and Jennifer 
Anderson, USI, Jean Lee/Jeff Marvin

Scholarship Winner 2002. 

Barbara Tyrell,  President, and Jill 
Brinkman, Tri State, Jean Lee/Jeff 
Marvin Scholarship Winner 2002. 

B arbara Tyrell, President, and Dolores 

Wilson, Legacy Award Winner 2002. 
B arbara Tyrell, President, with Harry Mosher, 

Legacy Award Winner 2002. 
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--\ IAAHPERD AWARos:f-----

Barbara Tyrell, President, and JoAnn 
Price, Legacy Award Winner 2002. 

Becky Hull, President-Elect, and 
Barbara Tyrell, President, passing 
the gavel. 

Mike Fratze, Past-President, and 
Barbara Tyrell, President. Thanks, 
Mike ! 

JRH check presented to AHA. Pictured are: Cheryl Carlson, AHA repre­

sentative, Karen Hatche and Elise Studer-Smith, South Presenters . 
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AAHPERD N EWS 

PHILADELPHIA WILL HOST THE NATION'S LARGEST FORUM 
FOR HEALTH, PHYSICAL EDUCATION, RECREATION, DANCE 

AND SPORT PROFESSIONALS 
11Th e Cooking Cardiologis(11 Richard E. Collins, M.0.1 Among Featured Speakers

RESTON, VI RGI NIA - October 1 5, 2002 -
Leading health and physical education academia, 
recreation and fitness professionals, government 
officials, and leading health technology develop­
ers will come together April 1 -5 ,  2003 in 
Philad elphia, Pen nsylvania, for the 1 1 8 th 
National Convention and Exposition,  hosted by 
the American Al I ian ce for H ealth, Physical 
Education,  Recreation and Dance (AAH PERD), 
Eastern District Associat ion  (EDA) and the 
Pennsylvania A H PERD. 

The conference includes 400 in-depth pro­
grams and dialogue sessions  providing delegates 
with the most definitive forum for informational 
exchan ge, problem solving and networking. In 
addition,  3 00 exhibitors representing wide spec­
trums of the health and fitness education fields 
will be holding both static and live demonstra­
tions, ensuring that this convention will be the 
largest, inclusive gathering of the health, physical 
education,  recreation and dance industry any­
where i n  the U n ited States i n  200 3 .  

"The investment i n  this conference a n d  the 
promotion of the health and fitness education 
industry is substantial. This convention is about 
educating health and fitness professionals and the 
public on all aspects of leading a full and healthy 
I ifestyle and discussing workable solutions  to 
promote the en tire industry, " stated JoA n n e  
Owens-Nauslar, AAH PERD President. Owens­
Nauslar con tinued , "AAH PERD, the Eastern 
District Association and the Pen nsylvania 
AHPER.D plan ning committee is working hard to 
develop an agenda and activities that will engage 
the convention delegates in an active informa­
tional exchan ge on promoting America's well­
ness." 

Alliance General Session keynote address 
will feature Richard E. Collins, M. D, also known 
as the "Cooking Cardiologist." Collins is the 
Director of the Alegent H eart Disease Reversal 
and Wellness Program in Omaha, Nebraska. In 
addition to his duties as director, Collins has writ­
ten a book entitled "The Cooking Cardiologist," 
which features healthy cooking secrets and 
recipes that exclude fat. His goal for the book is 
to "educate people to not need a cardiologist. " 

Durin g  the weeklon g  event, attendees will 
be able to design a track from the over 400 ses­
s ions,  and workshops, including an excitin g  array 
of hands-on activities dealing with every aspect 
of health and active I ifestyles, fitness and aging, 
and state-of-the-art dance technology provided 
by the Alliance's seven member organizations. 
American Association for Active Lifestyles and 
F itness (AAALF), American Association for H ealth 
Education (AAHE), American Association for 
Leisure a n d  Recreation (AALR), Natio n al 
Assoc i at ion for G i r l s  and Women S port 
(NAGWS), National Association for Sport and 
Physical Education (NASPE), National Dance 
Association (N DA), and the Research 
Consortium. 

Last year's exhibition hall boasted such 
n ames as the America n H eart Association ,  
American Red Cross, National Center for H ealth 
Education and the National  School F itn ess 
Foundation to name a few. This year's caliber of 
exhibitor is sure to exceed last years. 

Media Note: Registration to AAHPERD 
2003 is open to members and nonmembers in the 
H PERD profession. For additional information 
vi sit www.aahperd.org or call 1 .800.2 1 3 . 7 1 9 3 .  
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The Marihuana Perception I nventory: 
Ten Years Later 

Yasenka Peterson, Ph. D., CHES 
Department of H ealth, Safety, and Environmental H ealth Sciences 

Indiana State University Terre H aute, IN 47809 hspeters@i sugw.indstate.edu 
8 1 2-23 7-3 0 75 

ABSTRACT 

This  art ic le reports the resu l ts of a ten-year fo l ­
low-u p  on efforts to determ i ne the  factors that p red i­
cate the onset of marij uana use. The Marij uana 
Perception I nventory (MPI)  has been shown to be a 
stable and re l iab le i nstrument, and one that i s  sensi­
t ive to perceptua l  changes after d rug education pro­
grams .  However, there have been a n u m ber  of 
potentia l l y  s ign ificant changes at the nat ional level 
that cou ld  i mpact you ng peoples' views of marij uana 
use. Because no reports of the MPI  appear to have 
been pub l i shed s i nce 1 990, and because of the poten­
t ia l  val ue  of va l id and re l iable scores, it seemed pru­
dent to determ ine  whether you ng peoples' perceptions 
of why youths and you ng people beg in  us ing marij ua­
na have changed over the past decade. Such i nforma­
tion cou ld be va luable to d rug educators i n  the design 
and del ivery of relevant programs.  Resu l ts of the cu r­
rent study i nd icate that wh i l e  the factors structu re of 
the MP I  has changed substanti a l l y, it rema ins  a re l i­
able i n strument. 

I NTRODUCTION 

I ncreases in some measu  res of mar i juana use 
seen d u r i ng  the m i d-1  990s may have leveled off or 
even decreased . Nonetheless, i n  2000, 1 5 .6% of 8th 
grade students, 32.2% of 1 0th grade students, and 
36.5% of 1 2th grade students reported past-year use, 
and 9 . 1  %, 1 9 . 7%, and 2 1  .6%, respective ly, reported 
prior month use [ 1  ] .  Add  i t iona l l y, analys is of the Youth 
Risk Behavior Su rve i l l ance System (YRBSS) found  1 )  
42.2% of h igh school students had used marij  uana 
d u ri ng the i r  l ifet ime; 2)  more than one fou rth (26. 7%) 
of these students had u sed marij uana at least once 
dur ing  the past 30 days; and, 3 )  there was a s ign  if i­
cantly i ncreas i ng trend in l ifet ime mar i juana use 
between 1 99 1  and 1 999 for th i s  age group  [2] . 
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S i m i la r  preva lence of use exists for co l lege stu­
dents : of 1 8-24 year o lds su rveyed in 1 995, 42.5% 
reported l ifet ime use, and 1 7 .3% reported cu rrent use 
[3 ] .  I n  addit ion, it appears that you ng people are i n  it i­
ati ng marij uana use at an earl ier age [4] . F i na l ly, the 
use of marij uana as a gateway d rug to other, more seri­
ous d rugs, such as crack-cocaine, may be becom i ng 
more prominent [4] . It seems obvious, then, that mar­
ij uana use conti n ues to be a troub l i ng pub l i c  health 
issue, one for which,  to date, no sol ution has been 
identified . 

The MPI  is an effort i ntended to identify factors 
that pred icate the onset of use of marij uana.  It was 
reasoned that such i nformation cou ld be u sefu l to 
those i nvolved i n  d rug education programs.  The 
i n stru ment asks respondents why youths and you ng 
people beg in  us ing marij uana.  Hop ing  to avoid  poten­
tial contamination associated with self- reports [6] , the 
MPI does not ask respondents about the i r  own cu rrent 
or past use of mar i juana.  Such an approach gives 
respondents the opportun i ty to react to statements rep­
resent ing potent ia l  causes for the onset of marij uana 
use without concerns about identify ing  one's se l f  as  a 
user. 

The MPI  was developed d u ri ng the l ate 1 990s, 
and was tested on col lege samples, h igh schoo l  sam­
p les, and on a sample of parents [79] . F ina l l y, i n  1990, 
changes in I nventory scores after mandatory d rug edu­
cation c l asses were ana lyzed [ 1  OJ . No subsequent
pub l i shed reports of research i nvolv ing the MPI  have 
been found .  

Confound ing Variab les 
There have been at least two nat ional  events 

that may have a ltered perceptions of pred icate factors 
identified i n it ia l ly i n  1 990 :  i n tens if ied study of behav­
ioral r isk factors i nc lud ing  the u se of marij uana among 
youths and subsequen t med i a  attention of study find­
i ngs, and legal ization of marij uana for med ica l  use.  I n  
1 990, the Centers for D i sease Control and Prevention 



focused national attention sharp ly on r i sky behaviors 
through the Youth Risk Behavior Surve i l lance Su rvey 
(YRBSS), a national su rvey adm i n i stered to, mai n ly, 
h igh school students. Wh i l e  other government-spon­
sored su rveys had asked both adu lts and you ng peo­
p le about the* d rug use, the YRBSS was the fi rst to
q uantify and publ ic ize the behavioral r isks associated 
with d rug.  

The YRBSS was adm i n istered to h igh school 
students in 1 990, 1 99 1 , 1 993,  1 995, 1 997, and 1 999; 
to a sample of col lege students in 1 995; and, to a sam­
p le  of alternative h igh school students in 1 998. By 
1 999, 72,567 h igh school and col lege students had 
responded to the YRBSS [ 1 1 - 1 6] .  In  addit ion, i n  2000 
a lone, over 45,000 8th, 10th, and 1 2th grade students 
responded to the National I nstitute on Drug Abuse's 
Monitor ing the Future study, which has been adm i n is­
tered annua l ly  s i nce 1 975 [ 1 7] .  Moreover, in 1 999, 
66,706 peop le  were i nterviewed as part of the 
National Household Su rvey on Drug Abuse, another 
federal study [ 1 8] . It appears that the n u m ber of 
Americans who had the i r  attention focused d i rectly or 
i n d i rectly on mar i juana use as a resu lt of a govern­
ment-sponsored su bstance abuse su rvey between 
1 990 and 2000 exceeds 1 m i l l ion .  

The  news med i a  regu larly reports the resu lts of 
the var ious d rug su rveys [e.g., 1 9-22] . However, not 
on ly  does there appear to be a recent i ncrease i n
med i a  coverage of these su rveys, but the i ncons i stent 
focus and pu rpose of the su rveys has lead to confus­
i ng and seemingly-confl i cti ng news stor ies s i nce l ate 
1 999.  Cons ider the fo l lowi ng :  

1 .  I n  November 1 999, resu lts o f  the Partnersh i p  for 
a Drug-Free America found that teens were 
v iewi ng drugs as "uncool "  [23 ] ;  

2 .  I n  J u ne, 2000, resu lts from the YRBSS fou nd that 
mar i juana use among h igh school students 
i ncreased cons i stently d u ri ng  the 1990s [24] ; 

3 .  I n  September 2000, the National Household 
Drug Abuse su rvey fou nd that i l legal d rug use 
cont inued to d rop among you ng teens  [25] ; 

4 .  I n  November 2000, the Partnersh i p  for a Drug­
Free America's annual report stated that teenage 
mar i juana use had d ropped for the th i rd stra ight 
year [26] ; and 

5 .  In  December 2000,  accord i n g  to N I DA's 
Mon itor ing the Futu re su rvey, teen marij uana 
use was u nchanged from 1 999 [27] . 

It is obviously i m possi b le to state with any cer­
ta i nty whether or how these and other med i a  reports 
h ave i m pacted percept ions  of mar i j u a n a  use .  

However, confus ion among pub l ic  perceptions may 
be evidenced by fi nd i ngs from a Gal l u p  Pol l  conduct­
ed i n  l ate- 1 998 and early 1 999 that 56% of adu lts sur­
veyed l isted crack cocaine  as thei r  b iggest d rug 
concern, with marij uana be i ng considered a problem 
by less than 1 0% of the sample  [28] . 

Second, between 1 978 and 1 996, 36  states 
passed cri m i na l  code exemptions for the med ical use 
of cannabis .  However, by the end of 1 996, 23 states 
had repealed such c lauses, suggest ing that dur ing  th is  
period, publ ic  senti ment favor ing legal ization was not 
very strong. However, a 1 995 national po l l  by the 
American C iv i l L iberties U n ion showed 64 percent of 
American voters strongly favored making mar i juana 
lega l l y  ava i lab le [29] . By m id-1 996, national med ia  
coverage of  efforts at the  state level to re- lega l ize mar­
i juana for med ical use h ad begun to i ntens ify [see, for 
example, 30] . By the end of March 2001 , 1 4  states 
had enacted or re-enacted leg i s lation that perm itted 
phys ic ians  to prescribe mar i juana for med i ca l  pu rpos­
es or to a l low a med ica l  necessity defense:  Arizona, 
Alaska, Cal i forn ia, Connecticut, Hawa i i ,  Lou is iana, 
New Hampsh i re, Nevada, Oh io, Oregon,  Vermont, 
Vi rg i n i a, Wash i ngton, and Wiscons in  [3 1 ,  32 ] . G iven 
the geograph ic  d ivers ity among these states, the 
potentia l  i mpact that med i a  coverage has had on 
youths' perceptions of p red icate factors cannot be 
ignored . Summary Because of 1 )  conti n ued i nterest i n  
marij uana use, 2 )  the potentia l  val ue of identify i ng 
pred icate factors, and 3 )  the poss ib i l ity that percep­
tions have changed, we undertook to aga i n  study the 
psychometric properties of the M P I .  

METHOD 
Dur ing the 2000-2001 Academic  Year, the 

Marij uana Perception I nventory was adm i n istered v ia 
the I nternet to 285 students in  e ight sections of an 
i ntroductory hea lth c l ass at  a m idwestern u n iversity. 
Appropr iate p rocedu res concern i ng confidential ity 
and anonymity were fo l lowed . S PSS was u sed to ana­
lyze the data . RESULTS 

Demograph ics 
Because the pu rpose of the study was to re-ana­

lyze the psychometric p roperties of the MP I ,  no demo­
graph ic  data were gathered . A l l  partic i pants were 
enro l l ed at the un ivers ity and were at least 1 8  years 
o ld .  Re l i ab i l ity

Chronbach's alpha was calcu lated to estimate 
the rel iab i l ity of the i n strument. Of the 285 respon­
dents, 266 answered a l l  34  items and were i nc l uded 
in the cal cu lation .  An a lpha of .73 resu l ted, a level 
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Factor Analys i s  that we j udge acceptab le, and one  that i s  comparable 
to previous resu lts. Re l iabi l i ty analys is  for each of the 
f ive scales resu l ted in the fo l lowi ng:  Factor 1 ,  u n l a­
be l led, alpha=.68,  n=l 8 5 ;  Factor 2, Parental Fa i l i ngs, 
a lpha= . 6 3 ,  n= l 8 8 ;  Factor 3 ,  Rebel l i ou s n ess ,  
alpha= . 3 3 ,  n= l 8 7 ;  Factor 4, I nstitutional Weaknesses,
a lpha= . 5 6, n= l 8 7 ;  and,  Factor 5 ,  Matu rationa l  
D i fficu lt ies, alpha= . 6 6, n= l 8 8 .  

Factor ing was accompl i shed by  pri nc ipa l  com­
ponents factor ana lys i s  with i teration;  vari max rotation 
was u sed. Convergence occurred i n  1 1  i terat ions.  As 
in pr ior ana lyses, i nc l us ion l im it was aga i n  set to . 3 3 .  

A five-factor so lution, with 3 0  of the 3 4  items i nc l ud­
ed resu l ted . Tab le  1 shows the solut ion,  sorted i n  fac­
tor order and factor load ing .  

Table 1 .  Factor So l ut ion, Marij uana Perception I nventory (n=2 66) .

Item 
No. I tems 

4. Radio and TV commercials and programs make marijuana appeal ing.
25. Parents are too strict with their chi ldren.
22 .  Parents force their ch i ldren into using marijuana because they are not firm enough . 
1 0 . Youths need to improve their self-image, and it can be done through marijuana. 
3 3 .  There may be some h idden brain damage that causes one to take marijuana. 
3 1 . A person is born with a tendency to use marijuana as one way of facing I ife.
26 .  Parents don't trust their chi ldren to make decisions. 
1 1 .  The schools have fai led to treat the subject adequately. 

5. Parents can't commun icate with their ch i ldren .
30. Parents don't love their  chi ldren.
24. Parents are weak and afraid of their ch i ldren .
1 4. Parents have fa i led to take an interest in their ch i ldren. 

1 .  There is  a lack of disc ip l ine in the home. 
19. Marijuana is available to anyone who wants to buy it.
34. There are celebrities who admit to using marijuana, and they are very successfu l .

3 .  Experimentation i s  part of growing up.  
2 .  Youths and young adu lts are curious about the unknown . 

29. Youths and young people just enjoy taking marij uana.
9. Rebel l ion is part of growing up.

27. Parents use marijuana themselves.

.36 

.44 

.45 

.47 

.67 

.74 

1 3 . Young people start taking marijuana because of the pressure placed upon them by their friends. 
8. Parents don't tel l  their chi ldren not to use or to stop using marijuana.

1 5 . Youths don't have al l the facts about the potential ly harmfu l effects of marijuana. 
1 8 . There aren't enough pol ice to hand le the situation. 

7. Youths and young people get m ixed up with bad company.
1 7 . The legal controls are too lenient. 
21 . Youths are weak and cannot face the real ities of l ife without a crutch.  

6. Today's youths are looking for instant happi ness.
1 2 . Today's youths are spo i led and get everyth ing their own way. 
20. Today's youths do not appreciate what their parents are trying to do for them .
1 6 . Too much pressure is p laced on youths today, such as grades and material success. 
23. Marijuana provide a h id ing place from fac ing daily problems.
28. Youths enjoy using marijuana as one way of hurting their parents.
32 .  Youths who take marijuana are emotional ly i l l .  
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Factors 
2 3 4 5 

.42 

.44 

.46 

.48 

.61 

.73 

-.40 

.43 

.44 

.48 

.52 

. 57  

.63 

.40 

.42 

.45 

.46 

.52 

.54 

.54 

.46 

.5 1  

.64 

.70 



DISCUSSION 

There are two, s ign ificant d ifferences between 
the present factor so l ution and the l ast one calcu l ated 
i n  1 990 :  fi rst, there i s  v i rtua l l y  no s im i lar ity between 
the two factor structures; i n  fact, on ly  th ree items load­
ed on the same factors between the two so l ut ions.  
Second, fou r  of the items did not load at a level of . 33  
or h igher. I n  the previous study, a l l  34  items loaded at 
th i s  level or above. Despite these d ifferences, a case 
can be made that fou r  of the five factor l abel s seem 
appropriate . That i s, we bel ieve that factors two 
through five represent, respective ly, Parental Fai l i ngs, 
Rebe l l i ousness,  I nstitutiona l  Weaknesses, and  
Maturational Difficu lt ies. 

I t  appears that perceptions concern i ng pred i­
cate mar i juana u se have changed over the past 
decade, perhaps d ramatica l l y  so. Whether these 
changes are a function of i ncreased med ia  coverage 
and legal ization efforts, or someth i ng e l se a l together 
cannot be determ ined . However, no matter the cause, 
the str ik ing d i ss i m i l ar ity in the prior and p resent factor 
structu res i s  troub l ing when viewed from the perspec­
tive of educational  programm ing. I t  often takes years 
to develop, test, imp lement, and eval uate a d rug edu ­
cation program .  Throughout the process, designers 
must assume that i ssues such as changes in soc iety's 
pr iorit ies are not goi ng to affect the p rogram's objec­
tives. One goal for the MP I  is to determ i ne areas 
where respondents' perceptions are at odds  with real ­
ity and tai lor an  educational  program to mod ify that 
perception .  

For i nstance, one factor that has emerged con­
s i stently from the M P I  i s  I nstitut ional Issues, which 
inc l ude q uestions about l aw enforcement and legal 
contro l s .  These questions assume that marij uana u se i s  
i l l ega l and that i ts  i l l egal nature i s  accepted by society 
as appropriate. They a l so assu me that the pol ice p l ace 
a h igh pr iority on enforc ing control s  on mar i juana.  I f  
the assumptions u nder ly ing both of these questions 
are true, then m isperceptions can be targeted through 
d rug education.  That is, if  a respondent to the MP I  
bel ieves that the  onset of marij uana use  i s  based i n  
part on too l ittle l aw enforcement and  societal accep­
tance of lega l ized mari ju ana, the d rug educator can 
craft objectives in an attem pt to change these bel iefs . 
However, if legal contro l s  are, i n  actua l i ty, l acki ng, or 
soc iety does, in fact, appear to be moving to lega l ize 
marij uana, then m isperceptions do not exist, and the 
resu l ts of the i n strument w i l l  be of l i mited u se to the 
educator. We are concerned that societa l changes 
concern i ng marij uana over the l ast decade may, 

i ndeed, have lessened the val u e  of the MP I .  
We do  not suggest that the MPI  or s im i lar  efforts 

shou ld  be abandoned . We conti nue to bel ieve, a l beit 
with i nsuffic ient data, that the approach taken with 
such perceptua l  i n struments m itigates aga inst the 
shortcomi ngs of self-report s urveys. However, percep­
tual i nstruments depend heav i l y  on reflect ing rea l ity, 
and resu lts from the cu rrent study demonstrate, c lear­
l y, that regu lar  attention must be paid to determ i n i ng 
whether changes i n  rea l ity have an adverse effect on 
the i n strument's psychometric p roperties. 
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we h e l p kids help kids 
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Kids are capable of incredible feats. Jump Rope For HeartssM and Hoops For 

HeartssM are two school-based programs that help kids learn about being. 

physically fit while helping people affected by heart disease and stroke. 

One day, four-year old T J will need a heart transplant. To help their l ittle 

brother, James and Kyle are doing their part together. The brothers raised almost 

$4,000 by participating in these events. Last year, over 5 million elementary and 

middle school students raised funds to help fight heart disease and stroke. 

To learn more, call 1 -800-AHA-USA 1 or visit www.americanheart.org. 

m Jump Rope For Heart and Hoops For Heart 
benefit the American Heart Association and are � cosponsored by the American Alliance for Health. 

Physical Education, Recreation and Dance. 

©2002 American Heart Association, Also known as the Heart Fund. 5/02 KJ�0031 
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convincing Your Principal About the 

Importance of Physical Education 

by NASPE Public Relations Committee 

Repri nted with perm i ss ion H uman Ki netics, Teach i ng E lementary Physical Education 

T
h i s  school year, the National Association for Sport 
and Physical Education (NASPE) i nvites you to use 
your  creativity, enthus iasm, and love for your pro­

fession to let your  princ ipal know about the i mportance 
of physical activity and a qual ity physical education pro­
gram. Here are several suggestions from NASPE's Publ ic 
Relations Comm ittee . Please share with us your  success 
stories by emai l i ng us at <pkun@aahperd .org> and we 
wi l l  publ ish them in NASPE News. 

1 .  I nvite your  pr incipal to visit physical education c lass 
each month . 

2 .  Develop a calendar of physical activity events and 
seek the pr incipal 's endorsement. 

3 .  Have a "Pri ncipa l  Feature" in your  physical educa­
tion newsletter. 

4 .  I nvolve the princ ipal i n  the staff fitness activities 
each month . 

5 .  At the beginn i ng of the school year, provide a phys­
ical education fo lder fu l l  of recent press artic les, 
copies of curricu lum, ph i losophy, goal s  for the year, 
etc. 

6. Tel l  you r  pri ncipa l  about your  i nterest i n  attend i ng 
the state and/or national AAHPERD convention and 
ask if professional development money is  avai lable 
to help with the costs. 

7. I nvolve the principal i n  technology you use with i n  
the physical education classes, i .e. ,  have the princi­
pal wear a heart rate mon itor al l  day. 

8. Give the princ ipal a copy of assessment tools/port­
fol ios you use. Share assessment results with the 
pri nc ipal . 

9 .  I nvite your pri ncipal to you r  state AHPERD confer­
ence. 

1 0 . Give your  princ ipal a copy of everyth i ng you do: 
projects, homework, etc. Share relevant articles 
about physical activity, fitness, and physical educa­
tion . 

1 1 .  Give a copy or brochure of NASPE's National 

Standards for Physical Education to the principal 
and tel l  h im/her about how your  program meets 
those standards. 

1 2 .  Suggest a "Theme for the Year," which inc l udes the 
enti re schoo l .  

1 3 . I nvite school board members to vis it you r  wonderfu l 
c lassroom; ask your pr incipal to join them . 

1 4. Share excitement and ideas you learned at your 
national, d i strict, and state conferences with your  
pr incipal and at staff meeti ngs. 

1 5. Show your pr incipal a professional appearance and 
att ire.  "Walk The Ta lk ! ! "  

1 6 . Be v is ib le to your  pri ncipal by getting involved with 
your school, i mprovement counci l ,  staff meeti ngs, 
and strategic p lanning committees. 

1 7 . Share with your  pr inc ipa l  a copy of NASPE's 
Suggested job Interview Questions for Prospective 
Physical Education Teachers. 

1 8 . Volunteer to provide a main hal l bu l leti n board for 
National Physical F itness & Sports Month .

1 9 . Place i nformational brochures i n  your  school office. 
2 0 .  Be sure you have attractive bu l let in  boards in your 

teach ing area. 
2 1 . Sponsor a physical education workshop/conference 

at your  school and invite and introduce your  pr inci­
pal . 

2 2 .  Highl ight your  program at a "Fam i ly F itness N ight" 
event and i nvite your  pri nc ipal . 

2 3 .  Show examples about how your  physical education 
program helps rei nforce learn i ng in various aca­
demic subjects. 

24 .  Educate your  pri ncipal about the d ifferences among 
physical education, recess, physical activity, and 
sports. 

2 5 .  Share new parents opin ion surveys such as one 
recently pub l i shed by the American Obes ity 
Assoc iation that states, " Parents are strongly 
opposed to cutti ng back on physical education 
c lasses for academic c lasses ."  
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-----II Article \ I----­

For Use By Principals 
Suggested Job I nterview Questions 

for Prospective Physical Education Teachers 

A Qual ity Physical Education Program 
Wi l l  Keep Your School Fit to Achieve 

Prepared by the National Association for Sport & 
Physical Education 

Make Hiring a Key Aspect of 
Assuring a Good Program 

Accord i ng to NASPE's Physical Activity 
Gu idel ines, school ch i ld ren are encouraged to be physi­
cal ly active at least 60 minutes, and up to several hours 
per day. Assure that your  students are taught the joy and 
reasons for bei ng phys ica l ly active by a professiona l !  

Background 
Hi ring h igh qual ity profess ional staff is one of the 

cha l lenges faced by principals .  Another is having a gen­
eral understand ing of the standards, i ssues and trends rel­
ative to al I the content areas that make up a
comprehensive ed ucation i nc lud ing  physical ed ucation . 

The National Association for Sport & Physical Education
(NASPE) has developed gu idel i nes and interview ques­
tions to help you to h i re the best physical education fac­
ulty and contribute to the total education of your  
students. 

Please share these suggestions with other princi­
pals i n  your school d i strict as wel l  as chairs of your 
departments of physical education . We hope the fol low­
ing wi l l  he lp you better assess your program and 
prospective facu lty members. 

Suggested Questions for Faculty in Physical Education 

1 .  What do you believe are the characteristics of an
effective "physical education teacher?" 

"A physical education teacher is someone who is  
ab le ta integrate knowledge and understand ing of human 
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movement and physical fitness, student growth and 
development, and current learn ing theories in order to 
fac i l itate student learn ing so that students become physi­
cal ly fit, competent movers and understand a range of 
movement forms." 

1 a.  What is an effective program?

1 b. What do you want your students to learn in your
program? 

*Key concepts : has comprehensive knowledge
about scientific and appl ied aspects of human movement 
and phys ical activity; uses developmenta l ly appropriate 
activities; models sportsmansh ip; shows awareness of 
students' needs, appl ies effective teachi ng strateg ies; 
accommodates d iversity; demonstrates professional com­
m itment through involvement in profess ional organiza­
tions; serves as a positive role model of personal fitness 
and ski l l ;  uses appropriate assessment and evaluation; 
appl ies current technology. Students shou ld  learn health­
related fitness, motor sk i l ls , how to be and stay active out 
of c lass, sport opportun ities, various movement forms. 

*(Key Concepts - the applicant may or may not 
answer the question in exactly this way, however, the 
interviewer can focus on the key words related to the 
concepts involved in the answer.) 

2. The accepted definition of a "Physically Educated
Person" from NASPE is the following:

"Has learned ski l l s necessary to perform a variety of 
physical activities ."  

" Is  physica l ly fit." 
"Partici pates regu larly in physical activity." 
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"Knows the impl ications of and the benefits from the 
involvement in physical activities."  

"Values phys ical activity and its contribution to a health­
fu l l ifestyle." 

2a. How would you help your children to become 
physically educated? 

*Key Concepts : Competence i n  man ipu lative
locomotor and nonlocomotor ski l l s, i nvolvement in  l ife 
activities and various movement forms (sport, dance, 
gymnastics, aquatics), assesses, ach ieves and maintai ns 
personal phys ical fitness; understands how to be safe in  
phys ical activity; health-enhancing regu lar phys ical 
activity; variety of phys ical activity options; motor devel­
opment; healthy l ifestyle dec is ions; enjoyment. 

3. What are the "Appropriate Practices" in physical
education?

"Those practi ces which recogn ize ch i l d ren's 
developmental status and changing capacities to execute 
motor ski l l s ."  Teachers plan and implement instruction 
that maxim izes each student's potential to develop in a l l  
domains in  a safe, motivating environment. 

*Key Concepts: selection of movement concepts
and motor sk i l l s ;  cogn itive development; affective devel­
opment; fitness; fitness assessment; maximum partic ipa­
t ion;  variety of movement forms; management of 
competition . 

4. How do you assess students in physical education?
"Learn ing shou ld be system ica l ly assessed based 

on predeterm ined goals ." Assessments shou ld incl ude a 
variety of forms that assess understand ing and appl ica­
tion of concepts and development of ski l l s .  Assessment 
shou ld be ongoing part of learning and reflect authentic 
appl ication of meaningfu l ski l l s  and knowledge. 

*Key Concepts: evaluation of students with in  psy­
chomotor, cogn itive, and effective domains; val id, rel i ­
able, and objective; formative eva luation i n  relation to 
ind ividual ized criteria; guide to instructional p lann ing; 
criteria-based ; focus on ind ividual performance; shou ld 
assist i n  grad ing; i nd icator of qual ity instruction .  

5. How d o  you ensure the "safety and well-being" of all
students?

"The teacher shou ld plan and d i rect a l l  c lass activ­
ities in an environment that promotes the safety of a l l  stu­
dents . "  

*Key Concepts : Physical maturation and ski l l
development leve ls (size and strength);  pertinent student 
med ical i nformation; cont inuous supervision in a l l  activ­
ity areas and i n  the locker room; appropriate cloth ing 

and shoes; safety aspects of physical activities is an inte­
gral part of instruction : emergency fi rst-a id procedures; 
maintenance of a l l  equ ipment and faci l ities. 

Sa. How would you accommodate students with a 
variety of special needs? 

*Key Concepts: A l l  students are not doing the
same th ing at the same time but a variety of levels, sta­
tions, equ ipment and activities. It is important to extend 
and adapt tasks to student needs. 

6. What is your understanding of the National
Standards for Physical Education that were devel­
oped by the National Association for Sport and
Physical Education or of our state's standards for 
physical education?

"The purpose of the National Standards was to 
dearly identify what a student shou ld know and be able 
to perform as a resu lt of a qual ity physical education pro­
gram and to establ ish teacher-friendly guide l i nes for 
assessment." There are seven broad standards with 
benchmarks for grades K, 2, 4, 6, 8, 1 0, and 1 2 . 

*Key Concepts : the standards address : motor ski l l
competency; varied movement forms; understand ing of 
movement & fitness; physica l ly  active l ifestyle; health­
enhanci ng level of physical fitness; responsible personal 
and soc ial behavior in phys ical activity setti ngs; respect 
for d ifferences; opportun ities for enjoyment, chal lenge, 
self-expression, and soc ial i nteraction. 

7. What are your plans for professional involvement
and self-improvement?

7a. Would you be will ing to attend inservice trainings 
on your own time? 

8. Give an example of how you have been cooperative
and flexible in a professional work environment.

*Key concepts: compromise, respect, for the
good of the school .  

8a. Give an example of  how you have been a part of  a 
decision making process. 

9. How do you think physical education contributes to
the total curriculum?

1 0. Do you have any additional information you would 
l ike to share with us? 

*Key Concepts : interests, hobbies, certification,
professional contributions and involvements, etc. 
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25 Benefits of Playing Sports 

Re-printed with permission from the Wom ens 
Sports Foundation 

1 .  Sports are FUN! 

2. Girls and women who play sports have a
more positive body image than girls and
women who don't  participate.

3 .  Girls who participate in sports have higher 
self-esteem and pride in themselves. 

4. Research suggests that physical activity is an
effective tool for reducing the symptoms of
stress and depression among girls.

5 .  Playing sports teaches girls how to take risks 
and be aggressive. 

6. Sports are where girls can learn goal-setting,
strategic thinking and the pursuit of excel­
lence i n  performance and other achieve­
men t-orien ted behaviors - critical skills
necessary for success in the workplace.

7. Playing sports teaches math skills.

8. Sports help girls develop leadership skills.

9 . Sports teach girls teamwork.

1 0. Regular physical activity in adolescence can 
reduce girls' risk of obesity. 

1 1 .  Physical activity appears to decrease the ini­
tiation of cigarette smoking in adolescent  
girls. 

1 2 . Research suggests that girls who participate 
in sports are more likely to experience aca­
demic su ccess an d gradu ate from high 
school than those who do not play sports. 

1 3 . Teenage female athletes are less than half as 
likely to get pregnant as female non-athletes. 
(5% and 1 1  % respectively). 
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1 4. Teenage female athletes are more likely to 
report that they had never had sexual i n ter­
course later in adolescence than female 
non-athletes. 

1 5 . Teenage female athletes are more likely to 
experience their first sexual intercourse later 
than female non-athletes. 

1 6. H igh school sports participation may help 
prevent  osteoporosis. 

1 7 . Women who exercise report being happier 
than those who do not exercise. 

1 8. Women who exercise believe they have 
more energy and felt they were in excellent  
health more often than non-exercisin g 
women.  

1 9 .  Women who are active in sports and recre­
ational activities as gir ls  feel greater confi­
dence-in their physical and social selves than 
those who were sedentary as kids. 

20. Women who exercise miss fewer days of
work.

2 1 . Research su pports that regular physical activ­
ity can reduce hyperlipidemia (high levels of 
fat in blood). 

2 2 . Recreat ional  physical  activity may decrease
a woman's chance of developing breast can­
cer.

2 3 .  Women who exercise weigh less than non­
exercising. 

24 .  Women who exercise have lower levels of 
blood sugar, cholesterol, triglyceride and 
have lower blood pressure than non-exercis­
ing women.  

2 5 .  Regular exercise improves overall quality of 
life. 
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Chi ldren's Goal Orientations and 
Motivation in Physical Education Settings 

By Wi l l iam D .  Russe l l ,  Eastern I l l i no i s  U n iversity, Charleston 

M
otivation has been a focal po i nt of study 
with i n  the academic l iterature (Ames, 1 992) ,  
but has a l so represented the health I iterature

in that l ack  of student motivation contr ibutes to lower 
phys ical activity leve l s  (Treasure & Roberts, 1 995 ) .  I n
add it ion, phys ical  educators conti nua l l y  struggle with 
the issue of de l iver ing qua l ity i n struction to the i r  stu­
dents, wh i l e  ma inta i n i ng h igh student i nterest and 
motivation, espec ia l l y  for those students with an " I 'm  
tak ing PE because I have to" orientation . Ames ( 1 992)  
has suggested that a mastery-oriented c l imate maxi­
m izes enjoyment, perce ived competence, and motiva­
t ion in students .  Specifica l l y, a mastery-or iented 
phys ical education environment is one where the 
motor sk i l l s  that are practiced are cha l lenging and 
d iverse, students are given some choice i n  the sport 
sk i l l  activit ies they do, teachers '  recogn it ion of stu­
dents' ski l l  development is pr ivate rather than pub l ic, 
sport ski  1 1  tasks are cooperative, eva luation i s  based
on i nd iv idua l  improvement, and the teacher i s  flex ib le  
i n  adj usti ng the  t ime needed to learn motor ski l l s  
based o n  d ifferences i n  students' personal capabi l it ies. 
A perfo rma nce-o r iented c l i mate, o n  the other hand , i s
character ized by c l ass setti ngs where a l l  students do 
the same sport sk i l l  d r i l l s  and activit ies (regard less of 
actua l  sk i l l ) ,  students have no partic i pation i n  dec i­
s ions of what activit ies are done with i n  the u n i t, 
recognit ion of student's performance is pub l i c  and 
based on students' outperform ing  each other, and the 
t ime a l lotted for student learn i ng i s  r ig id and identical 
for al l  students. 

Two particu l ar theories with i n  academ ics espe­
c ia l l y  re levant to phys ical education sett ings are 
Competence Motivation Theory (Harter, 1 978), and 
Ach ievement Goa l  Theory (N icho l l s, 1 984) .  
Accord i ng to Harter ( 1 978), i nd iv idua ls  who feel they 
are competent and h igh on i nternal  locus of contro l i n  
an ach ievement area wi l l  b e  more i ntri ns ica l l y  moti­
vated to remain i nvo lved and experience more enjoy­
ment and motivation than i nd iv idua ls  lower on these 

character ist ics .  Specifica l l y  under th i s  theory, a stu­
dent who perceives he or she i s  h igh ly competent i n  
the i r  basketba l l  ski l l s  and fee l s  he o r  she has control 
over how much they i mprove in th i s  sport w i l l  d i sp lay 
greater enjoyment and motivation du ri ng th is  particu­
lar  sport un it. 

Competence i s  a l so a key c lement in N ichol ls '  
( 1 984, 1 989) ach ievement goal theory. Accord ing to 
N i chol l s, i nd iv idua ls  are motivated to demonstrate 
h igh ab i l ity and avoid showing low ab i l ity. Students 
may perce ive their  ab i l ity on the bas i s  of two types of 
goal s .  For some students, success is eva luated through 
norm-referenced means (soc ia l  comparisons such as : 
How wel l  d id  I perform the 1 2  m i nute run compared 
to my c l assmates? Am I a better basketba l l  p layer than 
other boys in the c l ass?), wh i l e  others consider com­
petence to be a consequence of self- referenced goal s  
(personal  improvement; how m u c h  d id I i mprove m y  
1 2  m i n ute run t ime compared to my previous t ime? 
Have my basketbal l  sk i l l s i mproved s i nce the beg in­
n i ng of th i s  6-week basketbal l un it?) . Goal ach i eve­
ment theory ind icates that i n  ach ievement contexts 
l i ke phys ical education, students br ing either a pre­
domi nantly task or ego-orientation to the c lass. When 
an ego goal or ientation i s  emphas ized, students tend 
to view success as a function of ab i l ity and the impor­
tance of effort is m i n i m ized . The student's self-eval ua­
tion of success at a motor ski l l  (serv ing a tenn i s  bal l )  is 
based on abi l ity based on socia l  com parisons (D id I 
serve better than my c lassmates?) . Students with an 
ego-orientation w i l l  on ly  be satisfied with the i r  perfor­
mance when they can d i sp lay h igh abi l i ty, either by 
outperform i ng other students (e.g. ,  shoot ing a h igher 
percentage in basketba l l )  or by equal i ng other stu­
dents' performance with less effort (e .g . ,  making as 
many tenn i s  serves as others with fewer practice tri­
a l s) .  On the other hand, ego-oriented students show 
less motivation when they self-eva l uate the i r  ab i l ity as 
lower compared to others. Because of th i s  "depen­
dency" on competit ive outcomes for sati sfaction, it 
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has been argued (Roberts, 2001 ) that ego-oriented stu­
dents suffer a motivation loss i n  the i r  phys ical educa­
tion c lass if the i r  soc ia l  comparison of abi l ity i s  
unfavorable .  I n  short, an ego-oriented student w i l l  not 
be motivated by having done more s it-ups on a fitness 
test compared to the i r  own prev ious tr ia l ,  but w i l l  on ly  
be sati sfied if he or she has  done more situps than 
every other student in c lass. Students with this orien­
tation w i l l  be less l i ke ly  to view themselves as "suc­
cessfu l "  in phys ica l  educat ion contexts because 
certa i n  comparison markers (e.g. ,  other students' 
abdomina l  strength) are out of the student's contro l .  I n  
add ition, these students are more l i ke ly to experience 
anx iety as a function of whether they bel ieve they can 
demonstrate the i r  abi I ity. 

When students d i sp l ay a task orientation, suc­
cess i s  based on a self-referent comparison, u s i ng i nd i ­
v idua l  sk i l l  improvement and  effort a s  measu res.  Th i s  
student w i l l  be  more concerned with the question : 
"D id  I make improvements on my basic tenn i s  strokes 
on a p re-post un it com parison ?" When the student i s  
task-oriented, the goal i s  to develop mastery, improve­
ment, learn i ng, and success is real ized when mastery 
of a motor ski l l  or i mprovement has been atta i ned.  
This  i s  thought to be more i n strumental to motivation, 
in that the student's eva luation of success i s  related to 
aspects over wh ich he or she has d i rect control ( i .e . ,  
by doing regu lar abdomina l  exerc ises three days a 
week, and try ing harder i n  p ract ic ing serves, i nd iv idu­
a l  improvements can be made i n  abdom ina l  strength 
and serv ing ab i l ity, respective ly) .  As teachers, we need 
to remember that by p rov id ing emphasis on i nd iv idu­
a l  performance goa l s  we get students to be more task­
or iented in the i r  approach to physical education .  

Enhancing Motivation 
Recent research i n  physical  education i nd i cates 

that the motivation of students can be i nfl uenced by 
the perce ived competence and perce ived motivation­
al  c l imate with i n  the c l assroom (Ferrar-Caja  & Weiss,
2000; Papa ioannou, 1 997 ;  Papaioannou & Kou l i ,
1 999 ;  Theeboom, DeKnop,  & Weiss,  1 99 5 ) .
Spec ifica l l y, teachers' lessons  a n d  c l i m ates that 
emphasize a task or ientation (self- referenced, i nd iv id­
ua l  sk i l l  improvement) were pos it ive pred ictors of 
concentration, enjoyment, loss of self-consciousness 
(Papaioannou & Kou l i , 1 999;  Papaioannou, 1 99 7),
i mproved learn ing c l i m ate, perce ived competence 
(Dunn,  2000; Ferrar-Caja & Weiss, 2000) and i ncreas­
es persi stence i n  chal leng ing tasks (So l mon, 1 996) .  
From a motivat ional perspective, these factors maxi­
m ize the l i ke l i hood that students of al l  ab i l it ies and 
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ski l l  level wi l l  defi ne success accord ing to self- refer­
enced criter ia, w i l l  ma inta i n  a pos it ive attitude toward 
phys ical  education and rema in  physica l l y  active l ater 
i n  l ife after completion of the i r  physical  education cur­
r icu la .  The i ssue rema i n s, however, on how to 
enhance our students' motivation i n  our  sport and 
phys ical  education programs.  

Epste i n  ( 1 989) argued that the ach ievement 
env i ronment effects many motivational behaviors. 
Structu ral featu res are often developed by teachers' 
behav iors such as re inforcement, i nstruction and sk i l l  
correction fo l lowed by pra i se, and help i ng students 
develop healthy attr i butions for the i r  success and fa i l ­
u re w ith i n  specif ic sport sk i l l s .  She  coi ned the 
acronym TARG ET to represent the Task, Authority, 
Recogn it ion, G roupi ng, and Tim i ng structu res of the 
ach ievement context. Epste i n  ( 1 989) exp la i ned that 
how the teacher or coach structu res the context deter­
m ines how the student perceives the c l imate as task or 
ego i nvolv ing .  Recent i nvestigations have shown c lear 
support for the TARG ET model  in enhancement of 
i ntri ns ic motivation across both physical education 
sett ings (Dunn ,  2000; Ferrar-Caja & Weiss, 2 000;
Papaioannou & Kou l i , 1 999;  Sal mon, 1 996) and
youth sport setti ngs (Papaioannou, 1 997 ;  Theeboom, 
DeKnop, & Weiss, 1 995 ) .

Solman ( 1 996) compared d ifferences i n  seventh 
and e ight graders' practice behaviors and perceptions 
of motivational  c l imate i n  phys ical education c l asses 
that were man i p u l ated to be either task  or ego 
i nvolved . I n  the task cond it ion, i n structors were 
d i rected to implement TARG ET strategies by empha­
s iz ing i nd iv idua l  cha l lenge, short-term goals ,  i nd ivid­
ua l  sk i l l  i mprovement, and self-referenced success 
cr iter ia .  Students with i n  the task i nvolved condit ion 
comp leted a h igher number of d iffficu lt  ag i l ity tr ials 
per m i n ute than students in the ego-oriented condit ion 
and teachers noted greater i n stances of argu ments and 
cheati ng in the ego-or iented c l imate. 

Fu rther support for the TARG ET model has been 
shown by exam i n i ng the re l ationsh i ps among soc ia l  
factors, i nd iv idua l  d ifferences, i ntri ns ic  motivation, 
and effort and pers i stence i n  the phys ical education 
context. Ferrar-Caja and Weiss (2000) had female and 
male h igh school students comp lete measu res of moti­
vational  c l i mate, teach ing  sty le, perceived compe­
tence, se l f-dete rm i nation ,  goal or ientat ions ,  and 
i ntri ns ic  motivation . H igher perce ived competence 
and task  orientations d i rectly pred icted i ntri ns ic  moti­
vation, and students who perce ived the i r  c lass as h igh­
er  i n  learn i ng c l i m ate reported h igher task orientation, 
perce ived competence and se l f-determ ination, wh ich 



subsequently led to h igher i ntri ns ic  motivation, effort, 
and pers i stence. Papaioannou ( 1 997)  compared stu­
dents' motivation with i n  physical education c lasses 
based on age and sport experiences. Spec ifica l l y, 
j u n ior h igh students, whose lessons focused on sk i l l  
deve lopment, were compared with h igh schoo l stu­
dents, whose lessons were competitive-based . Resu l ts 
i nd i cated that j u n ior h igh students scored h igher i n  
motivat ional measu res of preference for cha l lenge, 
i nterest in the lesson, and perceived usefu l ness of the 
lesson.  I t  was concl uded that the d ifferences in the 
cu rr icu l u m  structu re were the major cause of age d if­
ferences i n  learn i ng or ientation .  

Taken together, these recent fi nd i ngs with i n  the 
physical  education and sport contexts provide consis­
tent support for the benefits of a TARG ET model-med i­
ated learn i ng c l i mate that focuses on task orientation 
and resu lts in enhanced i ntri ns ic  motivation .  By get­
t ing students to focus  on and eva luate success by fac­
tors w ith i n  the i r  control such  as i nd iv i dua l  
improvement, effort, and  motor sk i l l  learn ing, we 
max im ize the chance that students w i l l  have greater 
motivation leve ls  in our c l asses. The TARG ET model i s  
exp la i ned and examples are provided with i n  each 
com ponent that the phys ica l  educator may be able to 
use to foster task or ientation i n  students, thus enhanc­
i ng the qua l ity of ch i l d ren's' motivation i n  a physical  
education context. 

The TARGET Model 

Task 
A centra l focus of lessons i s  the design of tasks 

and learn i ng  activit ies. With i n  these tasks is i nforma­
tion that c h i l d ren use to make j udgments regard i ng 
the i r  ab i l ity, effort, and competence satisfact ion 
(Treasu re, 1 993 ) .  Tasks that i nvolve more variety and 
d i vers ity are more l i ke ly  to fac i l i tate an i nterest in 
learn ing .  Therefore, to enhance task i nvolvement, 
i nd iv idua ls  shou ld  have d ifferent designated assign­
ments and have choice of sk i l l s  practiced . Thus, stu­
dents deve lop a sense of ab i l ity that is not dependent 
on socia l  comparison .  For example, d u ri ng a soccer 
u n it, students cou ld choose the s ize of bal l they use 
and the teacher cou ld set d ifferent dr ibb l i ng and 
shooti ng tasks for students depend ing on the i r  leve l of 
deve lopment or provide students with d ifferent ba l l  
han d l i ng options to move around a defender. With i n  
a ten n is u n it, structu r ing the tasks and  dr i l l s cou ld  be
i nd iv idua l ized by having students of lower sk i l l  prac­
t ice from ha lf-court and students with h igher ski l l  p l ay 

from the base l i ne .  Another example wou ld  be gett ing 
ch i l d ren to set i nd iv idua l  short-term goal s .  Students 
are then able to understand steps to learn ing more 
comp lex physical tasks, u nderstand the sk i l l  as more 
manageable, focus more on the i r  ind iv idua l  progress, 
experience success and become more confident i n  
the i r  ab i l i ty. When task structu res are va luable and 
matched with students' sk i l l  l eve l ,  they develop a 
sense of the i r  own abi l ity that is not dependent on 
socia l  com parison .  

Authority 
Th is is  the degree to wh ich the teacher or coach 

i nvolves students in the dec is ion-making p rocess. 
Evidence suggests that students' fee l i ngs of perceived 
abi l ity are h igher in setti ngs where they fee l  more 
autonomous regard ing dec is ion-making.  I n stead of 
te l l i ng students they w i l l  be doing a given d ri l l  to p rac­
tice the i r  overhead c lear in badm inton, have th ree or 
fou r  d ifferent d ri l l s on c l ears presented to students and 
a l low them to choose how they develop th i s  ski l l .  Th is 
enhances autonomy and dec is ion-making and maxi­
m izes the chance that choices are gu ided by the 
ch i ld 's i nterest. In order to enhance task orientation, 
students shou ld (a) be given the opportu n ity to active­
ly practice in the learn i ng process by choos ing the 
tasks they want to learn, (b) be expected to set u p  
equ ipment and tests, a n d  (c) monitor a n d  eva luate 
the i r  own performance d u ring test ing sess ions. For 
examp le, d u ri ng a basketba l l  dr ibb l i ng ski l l s  test, stu­
dents cou ld  work together to set up the dr ibbl i ng 
cou rse correct ly and then mon itor the performance on 
each other by record i ng ti mes on successive tr ia l s .  
Another example wou ld  be to provide students a 
choice of d r i l l s by wh ich they cou ld  work on i mprov­
i ng d rops and overhead c lears with i n  a bad m inton 
un it. 

Recognition 
The use of rewards and i ncentives is one of the 

more obvious aspects of ch i l d ren's physical  education 
setti ngs. It seems that rewards are often more impor­
tant than the activity itse lf. Although teachers often 
use rewards with good i ntentions, rewards can have a 
negative effect if they are perce ived to be given on 
ab i l ity alone and may u nderm ine any pos it ive pur­
pose if they are perceived as br ibes or as contro l l i ng 
(Deci & Ryan, 1 980) .  Perhaps most s ign ificantly,
because rewards are often pub l i c, they i nvite soc ia l  
comparison .  When recogn ition for accompl i shment 
or progress i s  pr ivate between the teacher and the stu­
dent, fee l i ngs of pr ide and satisfaction are more I i  ke ly 
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to der ive from self-referenced perceptions, and foster 
a task- involv ing motivational c l imate. Thus, by focus­
i ng on rewards on i nd iv idua l  gai ns, i mprovement, and 
progress, a l l  ch i l d ren can develop an appreciation of 
the i r  abi l it ies. Examples with i n  th is  category i nc l ude 
"effort" awards, awards given because the teacher 
"caught" the student doing someth i ng good, or based 
upon students reac h i ng the i r  i nd iv idual  fitness goal of 
20 m inutes with i n  the i r  target heart rate zone. Th i s  
recogn ition system re i nforces the  notion that the  "pro­
cess" of physical activity and motor ski 1 1  deve lopment
is  as important as the outcome. It is critical that phys­
ical  educators recogn ize that types of rewards, thei r  
reason, and method of d i str ibution determ ine whether 
c h i  Id ren develop fee l i ngs of i ntri ns ic sati sfaction and 
cont inued i nterest i n  phys ica l  activity. Th is  i s  most 
crit ical to those who are least l i kely to be recogn ized 
for the i r  ach ievement or accompl i shment. For exam­
p le, a teacher who provides a tangib le reward ( i .e . , 
r ibbon) for any student able to improve upon prev ious 
fitness battery scores w i l l  e l i c it h igher motivation than 
only reward ing the "most f it" student in the c l ass .  

Grouping 
Teachers often p lace students in groups of s im­

i l ar ski l l  leve l s .  However, by doing th is, they i nv ite 
soc ia l  comparison and ego i nvolvement from stu­
dents. I n  contrast, teachers who promote movement 
between teac h i ng groups and use heterogeneous 
groups a l low students to see the i r  abi I ity i s  capable of 
change and reduces opportu n ity for students to com­
pare themse lves to others in the group.  When students 
are part of a group with d iffer ing ski l l  l evels, they are 
more l i ke ly  to focus on the specif ic sk i l l  contr ibution 
they are capable  of, espec ia l ly if there i s  conti nua l  
trans ition among groups.  Grouping a lso refers to the 
degree that activities are cooperative or competitive. 
For example, a cooperative vol l eyba l l  bump dr i l l  
a l lows two students to attempt a s  many h its a s  poss i­
b le  with i n  a specified t ime period . A competitive 
bump dr i l l  req u i res students to outperform the i r  part­
ner and fosters an ego orientation, espec ia l l y  i n  stu­
dents who perce ive the i r  ab i l i ty to be low. 
Papaioan nou and Kou l i  ( 1 999) examined task struc­
tu re and goal orientations on student motivation 
through e ither task-or iented or ego-oriented d r i l l s .  
They found that task-oriented vol leyba l l  d ri l l s  (coop­
erative d ri l l s to ach ieve a certa i n  score) resu l ted i n  stu­
dents report ing h igher self-confidence, lower anxiety, 
and h igher enthus iasm for the l esson .  The grouping 
aspect wou ld  a l so be relevant duri ng sk i l l s test ing as 
students cou ld  work in pai rs, mon itor ing and record-
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i ng the i r  own and the i r  partner's task-spec ific perfor­
mance. 

Evaluation 
How students are eva luated is one of the most 

important featu res of any ach ievement context. The 
issue i s  not s imp ly  whether ch i l d ren are eva luated, but 
what mean i ng the eva luation has for that student. 
Reward structu res can have negative effects on moti­
vation when they are normative ly based, pub l ic, and 
l i n ked only with ab i l ity assessment. These eva luation 
formats that emphas ize soc ia l  comparison and nor­
mative standards of performance evoke ego-or ienta­
tions that resu l t  i n  c h i l d ren comparing the i r  ab i l ity to 
peers and greater potential  for d i shonest behavior to 
ach ieve goa ls .  Th i s  resu l ts in a decrease of student's 
self-worth, i ntri ns ic i nterest, and perce ived abi  I ity. I n
short, i t  i s  not the mere avai l ab i l ity of soc ia l  compari­
son i nformation that i s  problematic, but an overem­
phasis  on th i s  i nformation (Treasu re & Roberts, 1 995) .

In  contrast, when eva luation i s  self-referenced, 
based on personal improvement, progress toward 
i nd iv idua l  goa ls, part icipation, and effort, ch i ld ren are 
more l i ke ly  to be task i nvolved . Th i s  focus u lti mate ly 
enhances the student's improvement and s ki l l  mastery. 
I n  order to fac i l itate task  i nvolvement i n  physical edu­
cation setti ngs, eva luation shou ld  be based on self­
tests that (a) a l low for assessment based on effort and 
i nd iv idua l  i mprovement and (b)  are private. For exam­
ple, when practic i ng a vol leyba l l  sk i l l ,  students wou ld  
be  asked how many ti mes they cou ld  perform con­
secutive forearm passes in a set ti me and record the 
nu mber in a log. Students wou ld  then be afforded the 
opportun ity to i mprove on pass numbers in subse­
quent attempts . Students cou ld  tu rn in logs to the 
teacher, thus the eva luations cou ld  be spec ific to each 
student. S im i lar  motivat ional benefits are the basis for 
heart rate monitor u se, i n  that th i s  type of eva luation 
a l lows for a more objective estimation of a student's 
effort and i nd iv idua l  progress, rather than re ly ing on 
normative comparison. I n  short, th is  type of eva l ua­
tion empowers students to make more authentic and 
objective eva l uations regard i ng the i r  own sk i l l  and fit­
ness i mprovements. 

Timing 
Research from general education (Ames, 1 992 ;  

Epste i n, 1 988) and physical education i n  particu l ar 
(Ferrar-Caja & Weiss, 2000; Theeboom et. a l . , 1 995)
has i nd icated that the t ime a l lotted for complet ing 
tasks s ign ificantly i nfl uences ch i l d ren's motivation . 
G iven the effect physical and psychological develop-



ment on performance i n  physical act1v1ty du r ing 
c h i ld hood and adolescence, the i ssue of t ime i s  more 
crit ical i n  physical education compared to the regu lar 
c l ass sett ing. I n  order to promote task i nvolvement i n  
physical  education, a teacher must consider the i nter­
action between time and task design ( I s  there suffi­
c ient time a l lotted for task accomp l i shment?) authority 
(whether ch i l d ren are a l lowed to sched u l e  the rate, 
order, or t ime for task comp l et ion ?), gro u p i ng 
(whether i n structional qua l ity is equal  across student 
groups?), and eva luation (whether  there i s  time pres­
sure on performance?) . For example, some c h i ld ren 
need more time than others to develop the necessary 
motor sk i l l s to complete and part ic i pate i n  sports. 
Effective t im ing with i n  the model means that the 
teacher is aware of these developmenta l d ifferences 
and can ta i lor the rate, order, and time of comp letion 
of tasks. For example, with i n  a ten n i s  un it, students 
with poorer hand-eye ski l l  coord ination may requ i re 
more u n it t ime spent on groundstrokes and a s lower 
progression through groundstroke d ri l l s  before moving 
on to learn more advanced tenn i s  strokes .  

F rom an appl ied perspective, it becomes ev i­
dent that teachers may be able to structu re a learn i ng 
c l imate i n  the i r  c lassrooms that is conducive to 
enhanci ng overa l l  student motivation patterns .  Recent 
research has suggested that teachers can enhance 
i ntri ns ic  motivation and improve the learn i ng c l imate 
by nu rtur i ng a task or ientation th rough the structure of 
varied tasks, prov id ing  students authority for dec is ion­
making, the use of i nd iv idual performance-based 
rewards, structu r ing the c lass i nto groups of s i m i lar  
ab i l it ies that focus  on cooperative tasks, eva luation 
that i s  frequent and based on student's personal per­
formance h istory, a n d  appropri ate t i m i ng of the pace 

at wh ich  motor ski l l s  are learned . I n  add it ion, i n  
ach ievement act iv it ies where t h e  overwhe l m i ng 
emphas is  i s  on normative standards of performance, 
phys ica l  education teachers need to h ave the 
resou rces avai l ab le  that w i l l  gu ide them in the i r  
attem pts to develop task i nvolvement. The  use  of heart 
rate monitors to i nd iv idua l ize aerobic fitness assess­
ment and eva luation i s  a pr ime example of an effec­
tive resource. The recogn ition of the importance and 
appl i cation of the TARGET model rep resents an 
i mportant step in fac i l itati ng mastery environments 
and ava i l ab l e  ev idence supports such  contexts 
enhance motivation and may counteract present low 
leve l s  of motivation that students have with regard to 
engaging i n  physical  activ ity. 
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IAHPERD Member and 
District Statistics 

IAHPERD Members by District - August 2002 

'IJpe of Member 1 *  2 3 4 5 6 7 8 Misc. Totals 
, .... 

Professional ( 1 )  
Student (2) 
Past President (3) 
Paid Life (4) 
Honorary Life (5)
Retired (7) 
Subscriptions (6) 
Affiliates (9) 
Miscellaneous (8) 

Totals 
Total 
Professional 

*Legend:
1 - Chicago 2 - Eastern 

253 237 1 ,581  564 52 223 1 20 0 1 2  
168 1 09 40 1 62 so 57 38 0 3 

2 7 1 2  6 0 4 0 
3 3 7 s 4 1 l 0 0 
0 0 4 1 1 2 1 0 0 

14 9 5 1  1 5  5 1 2  6 0 I 
0 0 0 0 0 0 4 

I 0 2 0 0 1 0 0 0 
0 0 1 0 2 0 0 1 0  

442 365 1 ,698 754 1 1 2 302 1 68 0 31 

258 247 1 ,605 577 57 232 1 23 0 1 3  

3 - Northeastern 4 - Northern 5 - Southeastern 6 - Southern 7 - Sourhwesrern 8 - Western 

NEED ADDITIONAL FUNDS?
Proposals are welcome for: 
• IAHPERD Mini-Grants for program development or research
• Jump Rope for Heart/Hoops for Heart Incentive Awards
Contact: Lana Groombridge • Manchester College, Box PERC • N. Manchester, IN 46962 
LLGroombridge@manchester.edu 
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3,042 
627 

33 
24 

9 
1 13 

6 
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1 4  

3,872 
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Joining AAHPERD means you may choose to be a 
member of any two of the following associations - or 
you may choose one association twice. 

Membership Benefits Include: 
Outstanding Periodicals. 
AAHPERD members automatically receive the newslet­
ter, Update, throughout the year, and they also have a 
wide choice of professional journals: 

Become a member 
of AAHPER.D 

today! 

The Six Associations of AAHPERD 
American Association for Active Lifestyles and 
Fitness: Coordinates the activities of numerous groups 
involved with adapted physical education, measurement 
and evaluation, aging and adult development, outdoor 
education, aquatics, fitness, and safety. 

0 JOPERD, The Journal of Physical Education, 
Recreation and Dance (9/yr) 

0 Journal of Health Education (6/yr) 
0 Research Quarterly for Exercise and Sport (4/yr plus 

a supplement) American Association for Health Education: 
Promotes health education in the schools, the commu­
nity, and the work place. 

0 Strategies: A Journal for Physical and Spore
Educators (6/yr) 

AA D American Association for Leisure and Recreation: Enjoy HPER. Promotes school, community, and national programs of 
Conventions and Conferences 

benefits. leisure services and recreation education. 

National Association for Girls and Women in Sport: 

Members of AAHPERD enjoy significant discounts on 
the MHPERD national convention, its six district 
conventions, and numerous local conferences held each year. 

Works for equity and increased leadership opportunities 
for girls and women in sport. Many Other Benefits and Services 

Available Complete the 
membership 

application and 
mail it TODAY/ 

National Association f�r Sport and Physical 
Education: Provides leadership and influences policy in 
the var}ous fields involving sport and physical education. 

Services and benefits from AAHPERD membership 
include: discounts on professional literature and educa­
tion kits for sale through our Publications Catalog, 
professional placement service, and low-cost insurance 
and financial programs. 

National Dance Association: Promotes policies 
affecting dance education. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Member5hip Application Form 
Name (Mr.) (Ms.) (Dr.) ------------­
Mailing Address -----------------

City 
State Zip 

Phone H ( W (
Fax ( 

http:// E-mail 

I select membership in the following association(s) of 
AAHPERD. (Circle rwo numbers, indicating your first and second choices. 

You may select one association twice. Students receive one association choice.) 

1 2 American Association for Active Lifestyles and Fitness 
1 2 American Association for Health Education 
1 2 American Association for Leisure and Recreation 
1 2 National Association for Girls and Women in Sport 
1 2 National Association for Sport and Physical Education 
1 2 National Dance Association 
D Research Consortium: For those interested in research. 

(A check here does not affect your association affiliations.) 

Also Available: Joint ICHPER.SDIAAHPERD Membership 

Institution/Organization Membership 
Associate Membership 
Quarterly Payment Offer 

Call 1-800-213-7193 or write to AAHPERD for a membership form. 

I wish to receive the following periodicals: 
Update Newsletter free with membership 
0 journal of Physical Education, Recreation and Dance 
O journal of Health Education 

. 0 Research Quarterly for Exercise and Sport
0 Strategies 

I select the following membership option, based on my 
professional status and my choice of periodicals: 
0 Professional I -year 2-year 3-year 
Update plus: membership membership membership 
Any 1 periodical* D $ 1 00.00 0 $ 1 80.00 0 $240.00
Any 2 periodicals* 0 $ 1 25 .00 0 $230.00 0 $ 3 1 5 .00
Any 3 periodicals* D $ 1 50.00 0 $280.00 0 $390.00 
Any 4 periodicals* 0 $ 1 75 .00 0 $330.00 0 $465.00 

0 Student (Student rates apply only to full-time students) 
Verification of Student Status REQUIRED 
Update plus: Graduate Undergraduate 
Any 1 periodical* D $30.00 D $30.00 
Any 2 periodicals* 0 $55 .00 D $55 .00 
Any 3 periodicals* 0 $80.00 D $80.00 
Any 4 periodicals* D $ 1 05 .00 0 $ 1 05 .00

0 Life Membership - $2000 - payable in 4 payments within one year 
•Add $8. 00/year far each periodical. including Update, maikd outsitk the U.S. or Canada. All 

payments must be in US. dollars. Checks must be drawn on a US. bank. Unesco coupons not accepted. 

I am remitting my dues 
0 check enclosed, payable to AAHPERD 
D VISA ( 13  or 16 numbers) 
D MASTERCARD ( 16 numbers) 
0 AMERICAN EXPRESS ( 1 5  numbers) 

Card # D D D D D D D D D D D D D D D D 
(please write numbers carefally) 
Signature _____________ Exp. Date __ _ 

AMOUNT PAID: MNSFIN

Return form with payment to: 
MHPERD, P.O. Box 79550, Baltimore, MD 21279-0550 

Fo��;���se Only 
Ck: ____ Ck DT: ____ Amt: ____ 1 i 



Refereed Articles: Guidelines for Authors 
The fol lowing information should be used when subm itt ing a 

manuscript to the IAHPERD journal. Many types of original 
manuscripts are suitable-theoretical, practical, techn ical, h i stori­
cal, ph i losophical, creative, controversial . 

Write for the Journal's readersh ip  and be sure to spe l l  out the 
imp I ications of the art ic le for the disc ip l ine. Use a s imple, clear 
and d irect writing style, avoiding the use of first person pronouns 
and repeated references to one's institution. 

Phi losophical and h istorical backgrounds are not usual ly nec­
essary u n less these are the primary purposes of the manuscript. 
References are not compulsory, but writing eth ics d ictate that 
quoted material as wel l  as h i storical sources be c ited in b ib l io­
graphical style. 

When reporting research results, try to maintai n non-techni­
cal language and to avoid complex tables which are not d irectly 
related to the text. Avoid extensive discussion of methodologies 
and stat i stical techn iques u n less they are c learly u n ique .  
Concentrate on theoretical framework, reasons for conducting the 
research, discuss ion, and appl ications to the f ield. 

The IAH PERD accepts submitted materials for the Journal as 
"professional contributions" and no reenumeration can be offered . 
Authors receive one compl imentary copy of the issue contain ing 
their article. 

TECHNICAL SUGGESTIONS 
Style. Material shou ld be presented consistently through . . .  

manuscript. Preferred style  i s  that of the American Psychological 
Association (APA) Pub I ication Manual . 

Length. Maximum preferred length is ten double-spaced 
pages. Smal ler manuscripts w i l l  be considered but w i l l  receive 
lower priority for inclus ion in the Journal . 

Cover Page. Type tit le manuscript about three i nches from top 
of page, fol lowed by author name(s) as it/they appear in the pub­
l ished piece. Drop down a few spaces and type complete name, 

address and phone number of author with whom editor shou ld 
correspond. Also, state number of words in  manuscript (rounded 
to nearest hundred) .  Author name'(s) should appear only on this 
page, s i nce the ed iting process is conducted as "b l ind review." 

The Text. F u l l  t it le should appear again at top of page only. 
Use only white 8 1 /2x1 1 " paper and dark typewriter ribbon. 
Margins on al l sides shou ld be at least one inch. Pages should be 
numbered consecutively in the upper right hand corner and carry 
a runn ing head (partial title) j u st below the page number. Long 
quotations shou ld be s ingle spaced and given extra i ndentation of 
five spaces to make them stand out. All copies shou ld be " letter 
perfect"-free from i naccuracies i n  grammar, spel l i ng and punc­
tuation. 

Photos. Photographs which complement a manuscript are 
encouraged. Preferred photos are b lack and wh ite glossy, 5x7".  
Photos wi l l  not be returned. 

I l lustrations. Must be in black i n k  on wh ite paper, camera 
ready. 

Table, Charts, Graphs. Use where appropriate; don't dupl i ­
cate material i n  the narrative; be accurate. 

Bibliography. Keep to a m in imum.  L i st only if c ited i n  the text 
presentation. 

SU BMISSION REQUI REMENTS 
Copies. Four (4) copies must be submitted-one original and 

three photostatic copies (no carbon copies or d ings are accept­
able) . 

Address. Materials for Journal review should be mailed to : 
Dr. Tom Sawyer, Ed itor 
I ndiana AHPERD Journal 
5840 South Ernest Street 
Terre Haute, I nd iana 47802 
(81 2) 237-8456 • FAX (8 1 2) 237-3495 
pmsawyr@isugw. indstate.edu 

AN AWARD-WINNING, WHOLE SCHOOL 

2001 • Paperback and CD-ROM 
504 pages 

1219 

ISBN: 0-7360-3096-4
$39.00 ($62.50 Canadian) 
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Eat Well & Keep Moving is an interd iscip l inary nutrit ion and physical activity cu rricu lum that
reaches beyond the classroom to he p teachers reinforce healthy behaviors in the cafeteria, 
gymnasium,  home, and commun ity. 

With this comprehensive resource, you have everything you need to teach your own 
students about nutrition and fitness or to launch an effective, school-wide prog ram . The 
ready-to-use material fits easily i nto any existing c u rricu l um,  helping classroom teachers 
overcome any uneasi ness they may feel about teaching unfami l iar health topics. You ' l l  f ind
44 lesson plans, i nc lud ing a CD-ROM that makes it easy to customize and print out lessons,
u n its, and worksheets. 

Eat Well & Keep Moving is a p roven approach to pu l l ing everyone together - teachers, food
service staff, p rinc i pals, and parents - to ensure students develop healthful habits early and 
stick with them througho ut their l ives. 

HUMAN KINETICS 
The Information Leader in Physical Activity 

P.O. Box 5076 · Champaign, IL 6 1 825-5076 USA� 
1 0/00 



FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Dr. Nikki Assmann, School of Physical Education, Ball State University, Muncie, IN  47306

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

 Your JOURNAL cannot be forwarded.
 If a change of address occurs, please notify:

Dr. Nikki Assmann
School of Physical Education
Ball State University
Muncie, IN 47306

OPPORTUNITY FOR INVOLVEMENT
 Involvement is the key word to making a contribution to your 

professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD 
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



N ikki Assmann 

Executive Di rector, IAH PERD 

School of Physical Education 

Ball  State U niversity 

M u ncie, I N  47306 

www.bsu.edu/indianaAHPERD 

Look 
to the 
Future 

Active 
Lifestyles: 

91 ST 
CONVENTION 

and 
Mark Your 
Calendar! 

Changing 
the Shape 
of Indiana 

Sltare your Journal witlt a eol!eapue 
-and add a name to ou r growing membersh ip  l ist ! 

Non-Profit Org.
U.S. Postage
P A I D

Permit No. 6448
Indianapolis, IN




