
Volume 34, Number 1 

I 
A 
H 
p 
E 
Q 
D 

��1 

Winter lss'ue 

Indiana Association 

for Health, Physical 

Education, Recreation, 

and Dance 

Affil iated with American Alliance for HPERD 

2005 



Indiana AHPERD Journal 
Volume 34, Number 1 Winter 2005 

Indiana Association for 

Health, Physical Education. Recreation, and Dance 

2004-2005 LEADERSHIP TEAM 
EXECUTIVE COMMITTEE 

President.. . ........... . ........ Audrey Satterblom (Indianapolis) 
President-Elect ..................................... .David Anspaugh (Angola) 
Past President........ . ......... Kim Duchane (North Manchesler) 
State Director of Regions ................ Monica Malloy (New A!bany) 
Secretary . .. ............ Karen Hatch (N\arion) 
Executive Director .. . ......... Nikki Assmann (Muncie) 

BOARD OF DIRECTORS 
Program Directors 

Adapted Physical Education ............. .Steve Govorko (Mishawaka) 
Aquatics .............................................. Keith Buetow (Martinsville) 
Council for Future Professionals ...... Adrianne Akins (Indianapolis) 
Dance .. . .................. LeAnn Haggard (Indianapolis) 
Fitness .. . .......... Melanie Whiteman (Nappanee) 
Health . .......................................... Lisa Angermeier (Indianapolis) 
Higher Education/Research ........ . ......... Molly Hare (Terre Haute) 
Hoops for Heart .. . ........... Karen Hatch (Marion) 
Jump Rope for Heart ........................... .Dale Berry (Floyds Knobs) 
Physical Education: Elementary ........... Cathy Caldwell (Westfield) 
Physical Education: Middle School .. Tom Stubbeman (Whiteland) 
Physical Education: Secondary ................... Kathy Newman-Smith 
(Indianapolis) 
Recreation . . ................ Anne Graves (Indianapolis) 
Sport . . . ......... Raoul Donati (Granger) 
Sport Management . . ............... Gina Pauline (Muncie) 
Technology ............................................. Lisa Hicks (Indianapolis) 

Coordinators 
Conference . . .......... Kim Duchane (North Manchester) 
Faculty Advisor to the Council for 
Future Professionals.. . .......... ... Susan Flynn (West Lafayette) 
Historian/Necrologist. .... Bobbi Lautzenheiser (North Manchester) 
Journal/ ewsletter ................................ Tom Sawyer (Terre Haute) 

Standing Committees 
Advocacy Committee Chair .................... Lisa Hicks (Indianapolis) 
Awards Committee Chair ........ .... Jane Davis-Brezette (Evansville) 
Mini-Grant Committee Chair ............ Raymond Leung (Evansville) 

Agency Representatives 
American Heart Associa�ion . . .. Cheryl Carlson (Indianapolis) 
Department of Education .................. Suzie Crouch (Indianapolis) 
Department of Health ........................ Tanya Parrish (Indianapolis) 
Governor's Council for Physical 
Fitness and Sport ............................ Eric Neuburger (Indianapolis) 

REGIONAL COORDINATORS 
Region 1 Southwest IN.. .. . ............. Karl Larson (Evansville) 
Region 2 Southeast IN . .. . .. Lynn Hall (Hanover) 
Region 3 Southwest Central IN . . .............. .Suzie Stafford (Avon) 
Region 4 Southeast Central IN ................ Jan Miller (Connersville) 
Region 5 Northwest Central IN .. Carole DeHaven(West Lafavette) 
Region 6 Northwest IN.. . ...... .Trudy Norton Smith (Gary) 
Region 7 Northern IN .. ...... ....... Larry McC!ements (Mishawaka) 
Region 8 Northeast IN ................... Mary Jo McClelland (Wabash) 
Region 9 Central IN.. . ....... Kathy Dean (Indianapolis) 

Message from the Pres ident 
by Audrey Satterblom 

contents 
. . .  1 

NOT I ONS From YOU R  E D I TO R. . . '' ' . .  ' ' . . . . .  3 
by Tom Sawyer 

Emotional  React ions of I ndiana Phys ical  Educators ........ , , .. , . 5 
by Hyun-Kyoung Oh and Francis M Kozub/Francis M Kozub 

What are Students' Percept ions Regard i ng Advantages and 
D i sadvantages of Co-educat ional  Phys i ca l  Education Classes? , , . . . . 9 

by Matt Sisley 

F itness Assessment of Phys ical Education and Exerc i se Science Students: 
The U n ivers i ty of Southern I ndiana Exper ience ... , , . , .. , , , , ... l2 

by Raymond Leung, Jane Davis-Brezette, Glenna Bower, Dave Enz/er, Guoyuan 
Huang, James Kam/a, Karl Larson, and Patricia Marcum 

The Role of the Paraeducator i n  Phys ical  Educat ion . , . . . . . . .  , . . .  16 
by Cindy Piletic, Ronald Davis, and Amy Aschemeier 

Teach i ng Team H andbal l  . , ...... , ..... , , , .. , , , , , . . . 22 
by}. Scott Stan 

Phys ica l  Educat ion for Progress (PEP) Grant - October 2004 .. 24 
by Audrey Satterblom 

I nd iana Action: No Hoosier Ch i ldren Left on The i r  Beh i nds .. , ... , 25 
by Audrey Satterblom 

Chi ldhood Obes i ty: Regional Leadersh ip Speaks Out. 
by Monica Malloy 

Th i n k  Snow! , .. , , 
by Leslie Powell 

27 

. . . .  ""31 

I nterd i sc ip l i nary F ie ld Day , . . . . . . , . . .  , . . .  , , . .  , . .  , , . . . . . . , 33 
by Jan Miller 

Develop i ng Student Leaders ... , . . .  , . .  , . . .  , , . .  , . . .  , . . 36 
by Adrianne Akins 

J u mp Rope/H oops for Heart: Partners for a Health ier  I ndiana. 37 
by Dale Berry 

Views and opinions expressed in the articles herein are those of the authors and not necessarily those of the IAHPERD. Non-profit organizations or 
individuals may quote from or reproduce the material herein for non-commercial purposes provided full credit acknowledgments are given, 

The Journal is published three times a year (Fall, Winter, Spring) by the Indiana Association for Health, Physical Education, Recreation and Dance, 
2301 Christy Lane, Muncie, IN 47304, (765) 289-8549. Third class postage paid at Terre Haute, Indiana. The Indiana Association for Health, Physical 
Education, Recreation, and Dance is a professional organization serving education in these four and related fields at the elementary, secondary, college, 
and community levels. membership in Indiana AHPERD is open to any person interested in the educational fields listed above, Professional members pay 
annual dues of $40,00. Students pay $20.00. Institutional rate is $65.00. Make checks payable to IAHPERD, 2301 Christy Lane, Muncie, IN 47304, 
telephone (765) 289-8549, 

Although advertising is screened, acceptance of an advertisement does not necessarily imply IAHPERD endorsement of the products, services, or of 
the views expressed. IAHPERD assumes no responsibility for and will not be liable for any claims made in advertisements. 

CHANGE OF ADDRESS 
In order to receive the Indiana AHPERD Journal, your change of address must be mailed to Nikki Assmann, 2301 Christy Lane, Muncie, IN 47304. 

A change of address sent to the Post Office is not adequate since Journals are not forwarded, When individuals fail to send changes of address, a duplicate 
copy of the Journal cannot be mailed unless the request included funds in the amount of $5.00 to cover postage. Requests for missed issues will be honored 
for eight weeks following publication date, 

POSTMASTER: Send address change to Nikki Assmann, 2301 Christy Lane, Muncie, IN 47304. 

http ://www.indiana-ahperd.org http://www.indiana-ahperd.org



Message from the President 

Audrey Satterblom 
I nd i anapo l i s  Publ ic  School s  

T. C .  Howe Academy 
4900 J u l i an 

I n d i anapol i s, IN 46201 
(317) 693-5590 

Fax (317) 226-4033 
Ema i l  satterbu@ips.k12.i n . us 

TIRED OF HEARING ABOUT NO CHILD LEFT BEHIND? 

DO YOU THINK NO ONE CARES ABOUT YOUR PE/HEALTH CLASS? 

THINK AGAIN! 

gym. 
teachers. 

That was my idea four  years ago as I had just been 
relocated to a new m iddle school i n  the Ind ianapo l i s  
Pub l i c  Schools-IPS. The bu i ld ing had j ust been opened 
after being closed for five years. None, nada, zippo 
equipment for PE-un less you cons ider four  torn-up 
basketbal l s , a broken waffle bal l , and one bat "equ ipment" 
for our sixth, seventh and eighth grade students. One gym, 
four teachers, 55 in each class-I hope this  does not sound
fami l i ar !  These were the cards that were dealt. 

I received a letter in the mai l  from the Department of 
Education (DOE) and Suzie Crouch. There was going to be 
a meeting to ta l k  about the status of physical education in  
Ind iana. They offered some free th i ngs and a chance to get 
out of school for a day. Sign me up! That was the fi rst day 
of the rest of my professional l ife. Susan F lynn was there 
with some students from Purdue; Suzie offered energy and 
hope. The group gave us ideas, some free items and forced 
us to develop a p lan for our  school program i nd icati ng 
what we wanted to see accompl ished. I was amazed there 
was someone who rea l ly  cared about my profession and 
wanted to help us make a difference in my program. 

Fast forward fou r  years: Here I am typing away on my 
computer to send YOU a message offering hope that YOU 
can make a difference in your  schoo l .  As president of 
IAH PERD, I want  to he lp you move your  program to the 
next leve l .  I t  was that day that I actual ly wrote down some 
goals that I wanted to see accompl i shed that wou ld make 
a difference for our kids. How many t imes have you heard, 
"set goa ls, and write them down so you can see them?" 
When we coach, we tel l our kids to set goa ls, we ask about 
what the i r  futu re plans are, but have you written down 
what you want for your school? I fina l ly d id just that and I
have gotten more then I barga ined for! Now I know you 
probably don't work in a d i strict as large as I PS with a l l  the 

un ique characterist ics of a large u rban school:  80% 
poverty, 2000-4000 homeless k ids a year, and low 
academic ach ievement. However, even with these 
hardships, the fo l lowing are some of what is  happen i ng 
with i n  I PS: 
- Bu i lt a un ique co l laboration with many agencies in 

Ind ianapo l i s  for wel l ness i n it iatives, i .e. hospitals, health 
department, professional groups, DOE 

- Grant app l ications sent out monthly 
- Fitness curricu lum implemented 
- After school c lub for students dea l i ng with obes ity 
- One of 10 schools i n  Ind iana worki ng with American 

Cancer Soc iety of I nd iana and Mich igan and the 
Department of Education from both states to implement 
the Coord inated School Health Program. 

- Coord inated School Health Program i n  eight schools in 
I PS 

- Staff wel l ness programs i n  eight schools i n  I PS 
- Recipients of a PEP grant for $773,000 to change I PS 

PE/Health program 
- Connecting with PE 4 L ife Institute (Naperv i l le, I l l i nois) 

by tak ing a committee i nc lud ing school board members, 
parents, commun ity partners and technology staff to 
view how a PE/Health program can make a difference i n  
a school system. 

I say a l l  of th is  j ust to let you know YOU can do it, too. 
It takes sett ing goa ls  and working on accomp l ish ing them. 
I nch by i nch, it's a c inch ! The sky i s  the l im it !  Don't be 
i nt imidated ! 

Ask everyone to help !  I have even i nv ited Senator 
Lugar to go with us to Naperv i l le and hope he wi l l  take up 
the chal lenge! 

Here is what IAHPERD wi l l  do for you th is  year: 
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1. ADVOCACY-Help you advocate for the H PERD 
program in your  school-check our  website often for 
updated information .  Contact Dr. Lisa Hicks, our 
advocacy committee chair, at lhicks@uindy.edu to do 
your  part to help us advocate for our presentation .  

2. REGIONAL WORKSHOPS-We wil l be  coming to
you r  a rea i n  spr ing 2005 to offer professional  
development in many areas. See the website under 
Region 3 to contact you r  regional coordinator. 

3 .  MARKETING TEAM-We want to have corporate 
sponsors for IAH PERD to be able to offer you more 
benefits as a member. Any ideas contact Kim Duchane 
at kaduchane@manchester.edu. The la rger our  
membership, the more corporations that want to be  a 
part of us .  I nvite someone to join IAHPERD with you .  

4. COORDINATED SCHOOL HEALTH PROGRAM
Offer to more schools  the opportunity to learn about 
how to be a healthier school through the Coordinated 

School Health Program-CSH P. Put the H back in 
H P ERD. Look at the website for more information, 
www.doe.state.in. us/cshp hp 

5. GRANT RESOURCES-Check our website for updated
information on grants. 

6 .  IAHPERD YEARLY PLANS-Continue to recognize our  
members th rough our awards program, offer grants to 
our  members, and produce qua l ity j ou rna ls, 
news letters and website. 

As your representative I was able to visit Washington 
DC this past summer to learn and share. While there, I 
toured the US Capitol Building and was intrigued to see 
quotations containing words of wisdom posted above 
many doorways. Seeing the one pictured below, I am 
determined to make this my personal motto for this year. 
Perhaps you would like to share it with me: 

Sflar0 y (.(lU;Y CC(QfJ� 

ef tflz8 Jf aurnal 
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NOTIONS From 
YOUR EDITOR ... 
T homas H. Sawyer, Ed. D., Professor 
Department of Recreat ion and Sport Management 
I nd iana State U n ivers ity 
Terre Haute, I N  47809 
(812) 894-2113, (812) 237-2645, FAX (812) 237-4338 
pmsawyer@isugw. i ndstate.ed u 

8 DOMAINS OF COACHING COMPETENCIES 
from Coaching Education: Designing Quality Programs 

Injury Prevention, Care, and
Management 

The welfare and safety of p layers is the first priority of 
a l l  coaches. Everyone wants sport participation to be an 
inj ury-free experience and properly trained coaches can 
reduce the occu rrence of inj u ry and m i nimize the 
consequences of those that may occur. Good coaches 
create safe environments for practices and competitive 
activities and are ab le  to provide for appropriate emergency 
care when needed. 

Risk Management 
Risk management is the role coaches p l ay in 

minimizing the potential risks inherent in sport 
participation . Coaches can prepare for their role by 
knowing the scope of their responsibi lities, understanding 
how parents and p l ayers can provide i nformed consent, and 
conveying the need for appropriate insurance. 

Growth, Development, and Learning 
One of the most chal lenging aspects of coaching is 

dealing with the varying individual and developmental 
differences of young p l ayers. P layers of the same 
chronological age can have widely different maturity levels .  
Knowledge about the typical course of physica l, mental ,  
and psychosocial development is critica l ly important to the 
coach's job and, therefore, a key component in coaching 
education. 

Training, Conditioning, and Nutrition 
The heart of successfu l ath letic performance and 

ath lete safety is proper fitness and sport conditioning. 
Therefore, coaches need to understand body systems and 
the science of conditioning for proper training of their 
p layers. One goal of sport participation is to benefit the 

overa l l  hea lth of the individual, in and out of sport. A 
coach's proper understanding of training, conditioning, and 
nutrition can help p layers realize that benefit. 

Social-Psychological Aspects of Coaching 
A unique aspect of sport is how it high lights the strong 

tie between the social, emotional ,  and physical factors of 
human potentia l .  Coaches p lay an important role in 
creating the right environment for nu rtur ing both the human 
spirit and the spirit of competition .  Good coaches 
understand the role of sport activities in developing a 
positive and confident person . They recognize the 
individual differences and needs of p layers and provide 
positive encouragement to maximize development of both 
ath letic skil l s  and sport character. Coaching education 
programs he lp coaches develop a positive coaching 
philosophy by identifying and encouraging leadership 
behaviors that wil l support p layers and the development of 
life ski l l s  for personal and social responsibility. 

Skills, Tactics, and Strategies 
Many studies show that most of us, especial ly young 

people, are motivated to participate in sport because it 
involves doing something that is fun .  A large part of what 

The secret of getting ahead is getting 

started. The secret of getting started is 

breaking your complex overwhelming 

tasks into small manageable tasks, and 

then starting on the first one. 

-Mark Twain 
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makes sport fun is the p layer's abi l ity to part icipate and 
experience fee l i ngs of competence and mastery of the ski l l s  
i nvolved . Thus, coaches m ust know the tactics and  
strategies o f  thei r particu lar sport i n  order to teach p layers 
the bas ic ski l l s and give them a functional understand ing of 
how the sport shou ld be p layed. Winn i ng is not nearly as 
important to players as bei ng able to part icipate with a 
chance of success. 

Teaching and Administration 
Young people wi l l  not cont inue to p lay a sport if they 

cannot ach ieve a m i n imal level of success or show ski l l  
improvement. Coaches who appreciate the success of thei r 
p layers and help them to recognize thei r improvements 

i nsti l l  a joy of part ic ipation and a positive attitude toward 
sport and physical  activity. 

Professional Preparation and 
Development 

Continu i ng education opportun ities for coaches may 
inc lude networking with other coaches, c l i n i cs, workshops, 
professional organ izations, col lege courses, and regular 
review of websites, period icals, and related l iterature. 
Coach ing education shou ld i ncrease awareness of the need 
for continued professional development and recommend 
resources for coachi ng, safety, sport science, and sport
spec ific information .  

Memoriam - Bill Howarth 
William "Bill" Howarth, passed away in August 2004. Bill was born in Scituate, 

Rhode Island. He graduated from Springfield College, MA in College 1974. While at 

Springfield College, Bill played freshman football as well as varsity lacrosse for three 

years. 

During his senior year, Bill coached the goalies. Bill began his teaching career in 

1974 at Eastside High School in Butler, Indiana. In the sport's arena at Eastside, Bill 

accepted positions of reserve football, varsity assistant football, varsity assistant track, 

and track coach. More important was the fact that he met his wife, Delores "Dee" A. 

Amstutz, at Eastside in 1976. Bill continued to teach at Eastside until 1979. 

Bill became a graduate assistant at Ball State University in 1979-1980 while 

completing his master's degree. While at BSU, he also co-coached and played on the 

lacrosse club. In February 1981, Bill accepted a position with Fremont Community 

Schools. The position was at Fremont Elementary in physical education. At that time 

Bill became active in IAHPERD as a regional officer as well as presenter at regional 

workshops, state conferences and Department of Education workshops. 

In 1992, he participated as a presenter for the national AAHPERD convention. Bill 
made article contributions to the Indiana AHPERD Journal. While at Fremont, Bill 

started the Jump Rope Club which raised several thousand dollars for the American 

Heart Association. In 1993 Bill became the first coach of the Fremont Invaders, a semi

pro football team. Bill was an adjunct professor at Tri-State University in Angola for 

4 years, teaching elementary physical education methods. 

Outside of school Bill is known for his involvement in the North Central 

Accreditation Teams, Performance Base Accreditation, Steuben County Community 

Theater, Steuben County Preservation Council, gardening, square dance calling for 

small groups, and a Civil War buff Bill's family, Dee, Tyler, and Jaclyn, request that 

he be remembered for his quick wit, passion for teaching, laughing and having fun in 

life. 

Dee Howarth, Bill's wife, teaches 5th and 6th grade social studies at Eastside and 

resides at 26 Lake Drive, Clear Lake, Fremont, IN, 46737-9573 or 

howarth 7@ea.rthlink.net. 
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I Reviewed Article '1-----
Emotional Reactions of Indiana Physical 
Educators: Does Career Cycle Matter? 

Hyun-Kyoung Oh and Francis M. Kozub 
Indiana University 

Corresponding Author: 
Francis  M. Kozub 

i s  an ass istant professor in the 
Department of Ki nes io logy at I ndiana U n ivers ity; 

H PER 179, B loom i ngton, I nd iana 47405 
fkozub@ind iana.edu; (812) 855-7719 

Mike is a 1 4-year �old.- ?oy with autism spectrum disorder. He is practicing dribbling a basketbal l  in physical education
cl�ss. !he te

.
ach�r 1s giving feedback while Mike dribbles with his right hand. Hey, Mike you did a really good job on

dr'.bbl '.ng with n
1
ght.hand. �e teacher now wants him to dribble with his left hand. Hey, buddy let's try left-handed

dnbbli�g. I d?n t t�mk so, Mike responds to the teacher. Teacher asks again, What do you mean, I don't think so? Let's 
try again. Mike tnes to get out of this conversation and situation by ignoring the request. Suddenly, Mike throws the 
basketball violently to the teacher and shouts out foul language. 

Introduction 
Behavior problems are the n umber one concern i n  

today's c lassrooms i n  both regular and spec ia l  education 
setti ngs (Hester, 2002) .  When a ch i ld  behaves in a 
cha l lengi ng manner, as i n  the v ignette above, teachers 
have a hard t ime putt ing human emotions aside and 
dea l i ng effectively with d iverse learners. The behavior 
described above does not fit i nto any pattern that most 
understand s i nce the majority of learners are open to 
reasonable teacher requests. The purpose of th is  art ic le is to 
exp lore how cha l leng ing  behaviors effect emot iona l  
reactions i n  I nd iana physical educators. Further, we have 
col lected i nformation on physical educators that c lassifies 
part icipants i n  one of eight stages bel i eved to ex ist i n  a 
typical educator's career cycle. ( Fessler & Christensen, 
1992; Woods & Lynn,  2001 ). Classification of partic ipants 
and other methods for data col lection are described with a 
fi na l  section that provides recommendations on effective 
management strategies based upon current educational  
and hea lthcare l i terature. 

Challenging Behavior 
Chal lengi ng behavior is a "catch a l l "  term that 

describes aggressive, abnormal ,  and, i n  many cases, 
dysfunctional  acts by ch i l d ren that i mpact on the i r  
learn i ng. Further, th is  term is  more commonly used to 
descr ibe behaviors of ch i ldren with d isabi l it ies (Emerson, 
2001 ). Two factors make exploration of cha l leng ing 
behavior mean i ngfu l to general physical educators. F i rst, 

the h igh prevalence of ch i ldren with disab i l it ies i nc l uded 
in general c lasses. Second, the fact that a l l  ch i ldren at one 
point or another behave in chal lenging ways. It is the 
behavior that is  considered harmfu l to other ch i ldren 
teachers, or learners themselves that i s  of real in terest t� 
educational researchers. (Ka i ser & Rasminsky, 2003 ) 

Teachers are important mediators who potentia l ly 
d i scou rage or encourage chal lenging behavior. I n  many 
cases, chal lenging behaviors are addressed by s imply 
ignori ng i nappropriate behavior because some phys ical 
educators attribute student actions to disability related 

factors (Cowart, 2000) . The consensus of many researchers 
is  that these perceptions about the nature of chal lengi ng 
behavior, reactions, and eventual behaviors by program 
leaders are i nter-related and in need of further study. Uones 
& Hasti ngs, 2003; Hasti ngs & Brown, 2002; Kozub, 2002) .  

Emotional Reactions 
Emotional reactions refer to happiness, fear, anger, and 

a host of other strong fee l i ngs by educators. These strong 
fee l i ngs are bel i eved pred ictors of teacher behavior 
towards ch i ldren with d isab i l it ies (Cacioppo & Gardner, 
1 999) .  Although th i s  has not been specifical ly studied i n  
physical educators, researchers have found that caregivers 
and group home staff do behave in both negative and 
positive ways depend ing on the cognitive reactions to 
c l ient chal lenging behavior (Hasti ngs, Tombs, Monzan i ,  & 
Boulton, 2003; Mitchel l & Hastings, 1998) . These f indi ngs 
and common sense reason i ng about human behavior make 
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it h ighly l i kely that dynamic cause and effect relationsh ips 
exist i n  educationa l  setti ngs where teachers who experience 
emotional reactions are then later forced to i nteract with 
chi ldren who behave i n  chal lenging ways. (Mitche l l  & 
Hasti ngs, 1 998) 

Career Cycle 
Career cycle  i s  an in terest ing occurrence fi rst described 

in the early 1 970's where it is bel ieved that teachers fol low 
a cons istent cyc le of career stages (Fessler & Christensen, 
1 992).  Th is i n it ial research was fol lowed up by Woods and 
Lynn  (200 1 ) to inc lude eight stages found to exist i n  
phys ical education, inc lud ing: a) pre-serv ice stage-defined 
as a teacher preparation period at col lege or un ivers ity, b) 
i nduction-a stage dur ing the fi rst few years where teachers 
become fam i l ia r  wi th the profess ion ,  school, and 
commun ity, c )  competency bu i ld i ng-teachers are wi l l i ng 
to attend workshops and conferences to improve the i r  ski l l s  
by  u s i ng new mater ia ls, methods, and strategies, d) 
enthus iastic/ growi ng-teachers show a h igh level of self
confidence, enthus iasm and job sati sfaction, e) career 
frustration-teachers face frustration, d i s i l l us ionment, and 
burn-out with teach ing dur ing th is  stage, f) career stab i l ity
teachers are at a stable pos ition i n  the i r  career, but stagnant 
because of lack of motivation, g) career wi nd-down
teachers are prepar ing the i r  reti rement i n  th is  stage, h)  
career ex it-teachers are ret i r ing and leaving from the i r  
teach ing pos itions (Fessler & Christensen, 1 992) .  The cycle 
described in th is  model is  un related to age or length of t ime 
in teach i ng. Stage in the cycle can al so be affected by 
persona l  env i ronment  (fam i ly, i nd iv idua l  d i spos it ion, 
cumu lative l i fe exper iences, etc.) and organ izationa l  
env i ronment (profess iona l  organ ization, un ion, soc ia l  
expectations, etc). (Fess ler & Christensen, 1 992) 

An important l i n k  between emotional reaction and 
career cyc le is  that dur ing the growing stage it wou ld be 
h ighly l i kely that negative emotions and i neffective deal ing 
with cha l l eng ing behavior may contr i bute to l ater 
frustration and exit stages. Th is would help exp la in  many 
factors bel ieved to contribute to teacher i neffectiveness and 
even factors related to teacher burn out.  However, to study 
these relationsh ips it is important to fi rst exp lore and 
describe how emotional reaction may vary in a cross 
sectional group of physical educators. For th is  reason, the 
purpose of th is  study was to explore a wide cross section of 
I nd iana phys ical educators and the i r  emotional reaction 
toward learners with chal lenging behavior. The fol lowing 
research questions were stud ied. What is the current status 
of emotional reactions by I nd iana phys ical educators? Does 
a phys ical educator's emotional reaction change depend ing 
on h is or her  career cycle? I n  addition, what role  does 
gender p lay i n  pred ict emotional reactions? 

Method 

Participants
One hundred and th i rty n i ne physical educators (35 
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males and 1 04 females; mean age = 43 .20 years, SD = 
8 .88; range = 47  years) i n  the state of I nd iana partic ipated 
i n  th i s  study. Demographic i nformation inc luded: 42% 
percent of part ic ipants were identif ied as a phys ica l  
educat ion teacher/coach, 2 7% were phys ica l  
educator/health educator. 50% of participants work at 
e lementary schools, and 3 7  % of part ic ipants work at j u n ior 
h igh/h igh school .  Sampl ing  methods i nc l uded recruit i ng 67 
teachers from an annua l  Phys ical Educator Summer I n stitute 
and 72 teachers from mai l i ng out questionna i res to 
addit ional past conference part ic ipants. Th is inc l uded 
general physical educators, adapted phys ical educators, 
and dual  hea lth/phys ical education teachers. 

Emotional Reaction to Challenging Behavior 
Scale 

Part ic ipants were a l l  asked to watch a one m inute v ideo 
c l i p  showing chal lenging behavior by an adolescent with a 
d isab i l i ty. Having respondents watch the same video c l i p  
provides a reference point for chal lenging behavior. I n  th is  
study, we used an adolescent male refus ing to comply with 
teacher d i rections and accompanying aggressive behavior 
dur ing a basketbal l lesson. The use of a s im i l ar stimu lus 
response i s  cons istent with the procedu res used by the 
authors of the Emotional Reaction to Chal lenging Behavior 
Scale. Uones & Hastings, 2003) Th i s  23  item sca le was 
divided i nto 2 d ifferent emotional reactions that inc l ude 
negative emotional reaction (fee l i ngs of depress ion/anger  
and fear/anxiety) and positive emotional reaction (fee l i ngs 
of confident/relaxed and cheerfu l/excited) .  Partic ipants 
were asked to rate, us ing a 4 point scale of frequency (rati ng 
scale, never = 0, i nfrequently = 1 ,  frequently = 2 ,  and very 
frequently = 3 ) .  Previous research showed good i nternal 
cons i stency and rel iab i l ity estimates for th is  sca le Uones & 
Hasti ngs, 2003; Mitche l l  & Hasti ngs, 1 998). The i nternal 
consi stency from the current Ind iana physical educators 
i ncl uded a lpha coefficients that a l so supported rel iabi l ity 
for th i s  measure (pos it ive = .89, fear/anx iety = .65,  
depression/anger= .82). 

Teacher Career Cycle Inventory 
The self-assessment of career stages questionnaire was 

used to determine teacher career cyc le for part ic ipants 
( Fess ler & Christensen, 1 992, p. 2 62) .  Th is i nventory 
inc luded summary statements of the 8 different career 
stages so that most teachers can eas i ly identify their  present 
career stage. Part ic ipants were asked to read a l l  career cycle  
descr iptions and check one stage that best represents where 
they presently are i n  the i r  careers. An example of career 
cycle  descr iption is :  

Th i s  per iod i s  character ized by frustration and 
d i s i l l us ionment with teach i ng. Job satisfaction i s  wan i ng, 
and teachers beg in  to question why they are doing th is 
work. Much of what is  described as teacher burnout in the 
l iterature occurs in th is  stage. (Fess ler & Chri stensen, 1 992, 
p. 263)



Results and Discussion 
Pa i red-samples stat ist ics were used to determ i ne 

differences i n  emotional reactions by I nd iana physical 
educators. Among the th ree emotional reactions, the mean 
score of positive emotional reactions (M = 1 .35 ,  SD = .68) 
was h igher than other types of emotional react ions 
(fear/anxiety: M = .69, SD = . 38, depression/anger: M = 

.99, SD = .5 1 ). Pai red-samples t-test supported that positive 
emotional reaction was sign ificantly h igher than both 
fear/anx iety and depress ion/anger. Pos it ive emotional  
reaction and fear/anxiety emotional reaction were t (138) = 

8. 78, p < .001 and positive emotional reaction and
depression/anger t ( 1 38) = 4 . 1 8, p < .001.

I nd iana  phys ica l  educators had more posi t ive 
emotional reactions toward learners' chal lenging behavior 
than negative emotional reactions. Although no sign ificant 
relat ionsh i ps between career cyc le and three emotional 
react ions were reported, emotiona l  reaction scores 
represented how d i fferent emotiona l  reactions varied 
throughout the teacher career stages (F igure 1 ) .  Fu rther, 
gender spec ific ana lysis of the relationsh ip  between 
emotional reactions and career cycle in ma les resu l ted i n  
no  sign ificant relationsh ips between teachers' career cyc le 
and emotional reactions. However for females, career 
cyc le resu lted a positive relationsh i p  to depression and 
anger reactions (rs = .2 1 ,  p < .05 ) .  Female teachers were
more sensitive in negative emotional reaction as career 
cyc le progressed to the later stages. Kr ing and Gordon 
( 1 998) support th is  by find ing that women are more 
expressive of a l l  emotions, espec ia l ly sadness, d isgust, and 
fear than men. In  I nd iana physical educators, this i s  of 
considerable  importance given the higher representation of 
female teachers in the current sample. More study is  
needed to determ ine  how th i s  relationsh ip  and the 
negative emotions that preva i led l ater i n  the career stages 
for women may impact on teacher behavior. 

The most important fi nd ing from the present study was 
that I nd iana phys ica l  educators expressed pos it ive 
emotional reactions toward chal lenging behavior. Th i s  
resu l t  was different from previous research that cha l l enging 
behavior was genera l ly  assoc iated with negative emotions. 
(Hasti ngs & B rown, 2002) Moreover, M itchel l  and 
Hasti ngs (1998) found that male staff members scored 
s ign i ficant ly h igher than fema le  i n  depress ion/anger 
emotional reaction; however, in our study, female teachers 
were having more negative emotional reactions than male. 
No statistical d ifference was found between teacher career 
cyc le and emotional reaction; however, teachers who were 
in competency bu i ld ing and enthus iastic growing career 
cycle  showed the lowest negative emotional reaction 
among the other career stages. More importantly, the 
h ighest negative emotional reaction was reported by 
teachers who were in career frustration and induction 
stages. (F igure 1) 

Recommendations 
To i mprove and/or ma i ntain teacher's pos it ive 

emotion, cont inu ing i n-service training program is  one 
recommendation. Further, some related l i terature was 
exami ned to he lp  educators deal effectively with 
cha l l eng ing behav ior in learners .  These i nc l ude the 
fol lowing:  
1 .  Teachers shou ld avoid power struggle i n  the i r  c lass 

room. Teachers sometimes th i nk  that they need to 
control a l l  student behavior. However, behavior in 
many cases is  an ind icator of needs not being met in 
learners and therefore prob lem solv ing sol utions and 
pr iorit izi ng issues may help create more posi tive 
relation. In add it ion, it is recommended that teachers 
avoid s ituations where chal lenging behavior escalates. 
Us ing aggressive means and exercis ing power over 
learners may have an immediate effect, but resu lt  i n  
long term negative outcomes on  t he  learn i ng 
env i ronment. (Kozub & Kozub, 2004) 

2 .  Teachers faced with severe chal lenging behavior are 
recommended to learn about functiona l  behavior 
assessment pr inc ip les. Functiona l  behavior assessment 
is a great resource that helps teachers understand the 
root cause of behavior prob lems. (Kaiser & Rasminsky, 
2003) 

3 .  Mainta i n i ng cons istency i s  a n  important ski l l  to teach 
students with chal lenging behaviors. Learners who 
behave in chal lengi ng ways in many s i tuations respond 
to changes in routi nes. Mai nta in  cons i stency in da i ly  
i n struction and a l so responses to cha l leng ing 
behaviors. For example, set your physical education 
c lass bas ic format such as warm-up, i nstruction, play, 
and cool-down. (Kozub & Kozub, 2004) 

4. F ina l ly, a team approach may be benefic ia l .  Physical
educators are rarely the on ly person deal ing with a 
particu lar  learner who is behaving i n  a chal lenging 
way. Col laborative efforts, such as IEP team meeti ngs 
are important to understand i ndiv idual  student needs 
and env i ronmental chal lenges related to d ifferent 
aspects of a ch i ld's school day. Commun icate with 
other teachers, set common goa ls, exchange resources, 
and gain  support from parents to develop i ng a l l eviate 
negative emotional reactions. (Kaiser & Rasm insky, 
2003; Kozub & Kozub, 2004) 

Summary 
Phys ical educators l i ke other teachers need support i n  

the form of resources and  tra i n i ng a imed a t  addressing th is  
i ssue of cha l l enging learner behavior. A lack of support 
coupled with the rise in chal lenging behavior make it l i kely 
that teachers at a l l  levels of career cyc le w i l l  experience 
negative emotional reactions. Th is in  turn may contribute 
to early entry in to the stage of career frustration . The end 
resu lt  i s  teachers responding poorly to learner needs. 
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what are Students' Perceptions Regarding 
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Physical Education Classes? 
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(812) 544-3427 

Seven years of teach ing  phys ica l  educat ion has 
provided me with two very d i fferent perspectives: (a) an 
u rban setti ng with non-coeducat ional  program del ivery 
and  (b) a rura l  com m u n i ty with coeducat iona l  
exper iences .  After observ i ng students i n  both 
atmospheres, both pos it ive and negative attr ibutes were 
not iced. However, student v iews of both programs were 
not noted . Which better serves the needs of h igh school 
students? 

To answer th is  question research was conducted at a 
ru ral school i n  Southern I nd i ana .  The school res i des i n  a 
sma l l  town that cons ists of ma i n ly farms and factories 
wh ich prov ide the l ive l i hood of the area. The town is 
extremely supportive of its one h igh school and its 
n umerous commun ity events revolve around  the school .  
The schoo l popu lat ion cons i sts of 3 5 0  students i n  grades 
n i ne th rough twelve. The bu i l d i ng  is u n ique i n  that it 
houses the seventh and e ighth grade students as wel I as 
the h igh school students .  

The h igh school phys ica l  education department 
cu rrently cons ists of one male and one female i n structor 
who team-teach coed c lasses. In order to conduct 
research to an swer the above quest ion ,  the two 
i n structors worked together to reorgan ize the program 
for fou r  weeks. Pr ior  to the study, 20 students took a pre
questionna i re with quest ions re l ati ng to the i r  favorite 
act iv i t ies, part i c i pat ion i n  a coed a n d  non-coed 
envi ronment, ane the l i kes and d i s l i kes about phys ica l  
educat ion . The c lass  was then d ivided i nto two sections  
to part ic i pate i n  a fou r-week vo l l eyba l l  u n it . Dur ing 
week one, the male teacher taught and d i rected 
vo l l eyba l l  sk i l l s and game p l ay to the male students. The 
female i n structor d i d  the same with the female students. 
Du ri ng the second week the male teacher i n structed the 
females and the female teacher i nstructed the ma les. 
Weeks th ree and fou r  found students d iv ided i nto two 
coed groups that were taught by one of the i n structors. 
Both i nstructors kept deta i l ed f ie ld notes of how the u n it 
progressed . Upon the conc l us ion of the u n it, the same 
20 students were given a post-questionna i re cons ist ing  
of  d ifferent  but re lated questi ons concern i ng the i r  
thoughts on th i s  reorgan i zat ion of  the c lass .  

When start ing  the vo l leyba l l  u n it, 20  students were 
pre-selected by the i n structors as a cross longitud i na l  
representat ion of  the c lass .  The i n structors chose five 
female non-ath letes, five female ath letes, five ma le  non
ath letes and five male ath l etes. These students were 
asked to an swer n i ne quest ions  concern i n g  the i r 
op in ions  and attitudes about phys ica l  education  i n  both 
coed and non-coed setti ngs. 

Resu l ts of the pre-quest ionna i re are i nterest ing .  A l l  
of the females stated they l i ked the coed setti ng because 
i t  was more compet itive and they were able to soc i a l i ze 
with ma les .  N i nety percent of the males stated they a l so 
l i ked the coed sett ing  because they cou ld  soc i a l i ze with 
members of the opposite sex. Th i s  co i nc i des with 
research done by Osborne, Bauer & Sut l i ff, 2 002 that 
found some of the l i kes of coed phys ica l  educat ion was 
the abi I ity to interact with members of the oppos ite sex. 
Another theme that stood out was that 80% of those 
su rveyed stated the i r  favorite coed u n it was vo l l eyba l l .  
The students thought vo l leyba l l  was a sport that equaled 
the p l ay ing  f ie ld as far as ski l l s and strengths were 
concerned and that i t  was a sport both cou ld p lay and 
have fun do ing .  The major ity of females chose vol leyba l l  
a s  the i r  favorite u n it i n  phys ica l  education .  The fema le  
ath letes a l so chose hockey and tab le  tenn i s  as wel l .  The 
non-ath letic fema les chose softba l l  and tab le  tenn i s .  The 
male ath letes favorite sports were basketba l l , vol l eyba l l ,  
and a variety of  other act ivit ies .  The ma le  non-ath letes 
chose vo l l eyba l l  and basketba l l .  

The l ast not iceab le  theme when exam i n i ng the 
responses from the pre-quest ion n a i re was that the 
females rep l ied that they wou ld  not be as self-consc ious 
around females and it wou ld  be safer when parti c ipati ng 
i n  contact sports if the c l asses were non-coed . The males 
on the other hand commented that they cou ld p l ay more 
phys ica l  and not worry about hu rt ing  the females when 
p lay i ng sports such as footba l l ,  basketbal l ,  and floor 
hockey. Th i s  idea was a l so seen in research done by 
Osborne, Bauer, & Sutl i ff. (2002) They noted that some 
coed un its the males fe lt the need to hold back when 
p lay ing  with g i r l s .  The ath letic ma les a l so commented 
that the compet it ion level wou ld be h igher to promote 
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more phys ical  fitness i n  a non-coed envi ronment. The 
non-ath l et ic males a l so agreed with th i s  but not to such 
a h igh degree when i t  came to physical f itness. 

Once the p re-quest ionna i re was completed week 
one activ it ies began with the ma le  teacher i n structi ng the 
males and the fema le  teacher i n structi ng the females .  
Both c lasses fol lowed the same lesson p lan dur i ng  the 
vol l eyba l l  u n it to promote cons i stency. The i n structors 
kept performance based standards each day. The 
i n structors eva l uated the students u s i ng a five-point 
rubr ic i n  two d ifferent areas. The students were eva luated 
on fi rst the i r  level of i nvolvement and second on be ing 
on task. A rat ing  of  five was the h ighest a student cou ld  
achi eve wh i l e  one  was the  lowest. Dur ing  week one, 
both groups worked on pass i ng the vol leyba l l  through 
var ious dr i l l s for th ree days with two days of game p lay. 

The a l l  female c lass i nvolvement level was mostly 
h igh for week one with the average of 4 .6 .  The average 
for be ing on task was 5 .0.  The g i r l s  were attentive dur i ng 
i n struct ion and  encou raged each other  wh i l e  
part ic ipati ng i n  dr i l l s  and activit ies .  The g i r l s  were a l so 
noted for cheer ing  each other on du ri ng competit ions. 
Th i s  fo l lowed the notion that iema les p lace more 
importance on relationsh ips and bei ng with fr i ends wh i le 
the i r  male counterparts put a greater i mportance on 
wi n n i ng (Dubo i s, 1 990) .  As the week went on,  the g i r l s  
were eager to  get started and began to warm-up us i ng 
dr i l l s taught ear l ier  i n  the week. One of the g i r l s  asked 
the teacher, "When are the boys com ing  back to c lass?" 

Duri ng  week one, the fema le i nstructor spl i t  the 
c l asses i nto ab i l ity levels for a change of pace and to 
he lp lower sk i l led g i r l s  succeed i n  the dr i l l  work. When 
the game started, m ixed teams of fema les were formed 
and one of the fema le  ath l etes became d iscou raged 
du ri ng game p lay with the non-ath letes abi l ity to pass the 
ba l l  accu rate ly. Th i s  theme developed and non-ath letic 
females showed hes itation to p lay with the i r  teams.  

Week one with the boys fol lowed the same lesson 
p lans .  The l evel of i nvolvement was lower du ri ng dr i l l s  
because of the males' l ack of experti se when pass i ng.  I t  
d id  r i se  dur i ng  game p lay a t  the  end  of the week. The 
level of i nvolvement was averaged at 4 .  As far as on task, 
the ma les were a l so l ower wi th an average of 4. D u ri ng 
the fi rst two days, the boys were try i ng  to learn but were 
aggravated that the i r  ski 1 1  l eve l was not as h igh as they 
expected i t  to be when complet i ng pass i ng d r i l l s .  

The th i rd day of week one  with the  ma les had 
average part i c i pat ion with a l ot of sta n d i n g  and  
i nactiv ity. Th i s  cou ld have been due  to th ree days of d r i l l s  
and sk i l l s  with ou t  competit ion or game p lay. The end  of 
the week games were p layed with m ixed ski l l  leve l 
teams. The ski l l  leve l s  improved for both ath letic and 
non-ath let ic males .  The non-ath letes, at ti mes, were 
u ncomfortab le  with the ru les and techn i ques .  They 
com p l a i ned about cal l s  such  as carr ies  and  n et 
v io lat ions.  

Dur ing  week two, the male teacher i n structed the 
gir ls and the female teacher i nstructed the boys. Both 
c l asses worked on sett ing  for th ree days and game p lay 
for days fou r  and five. The level of i nvolvement of the
females for week two was an average of 4.8 and the on
task level was 4 .6 .  The females were better l i steners and 
part ic i pated wel l  in the d r i l l s .  The females a l so enjoyed 
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each other wh i le doing the dr i l l s by soc ia l iz i ng, laugh ing  
and havi ng fun .  One female  student d id  ask, "When are 
the boy's com ing  back to c l ass?" Th i s  was the second 
t ime the fema les i nqu i red about the males retu rn i ng to 
c lass with them.  Dur ing  game p lay, the females were 
d iv ided i nto teams accord i ng  to ab i l ity leve l .  The better 
sk i l led females d i sp layed good teamwork and p l ayed 
hard. The lower sk i l led females p l ayed hard but were not 
as ser ious.  They a l so seemed to have l ess pressure and 
p layed at the i r  own pace. The l ast day of c l ass was 
shortened due to an assembly. The students were not 
d ressed out but casual p lay was encou raged . Most of the 
ath letic fema les p l ayed wh i l e  most non-ath letic fema les 
chose to read a book or study. 

Week 2 
Males had an i nvolvement level of 4 . 6  and an on 

task level of 4 .6 as wel l .  The mood was qu iet and 
focused on setti ng d ri l l s and techn iques. The males 
worked wel l  i n  the i r  groups wh i le partic i pati ng i n  d r i l l s .  
The males seemed to try harder when encouraged by the 
female i n structor, a lthough the lower ski l l ed ma les were 
not enjoy i ng c l ass as much as the h igher sk i l led males. 
Dur ing  game p l ay, the teams were d iv ided i nto freshman 
versus sophomores to promote a sp i r i ted competitive 
c lass. Most of the males were try i ng and cheer ing each 
other on. It was noted that a few of the lower sk i l led boys 
d id  not take part i n  the cheer ing .  The males were try i ng 
to use proper techn iques although it was d i ffi cu lt. The 
l ast day of game p lay the male teams were m ixed with 
d ifferent ab i l ity leve ls .  Not a l l  of the ma les stayed on 
task. Th i s  cou ld have been due to lack of i nterest with i n  
teammates. 

Week3 
Dur ing  week three, the ma le  teacher i n structed a 

group of coed students chosen previous ly before the u n it 
began .  The female teacher a l so i n structed a group of 
p rev ious ly  chosen coed students .  The l evel of 
i nvolvement for both groups was 4.0 and a 4 .2  for be ing 
on task. The lesson cons i sted of sp ik i ng for the fi rst th ree 
days. The c lasses were he ld in the same gymnas i um due 
to sched u l i ng confl icts wi th another fac i l i ty. In  the coed 
groups, the m a l es and ath let ic fema les were exc i ted 
about sp ik ing  the ba l l .  The non-ath let ic  females and 
males were unab le  to rea l l y  sp ike the ba l l  du r i ng  dr i l l s  
but the major ity tr ied to use the techn iques taught b y  the 
i n structors . Notes from the i n structors state that there 
was a lot of soc ia l  i n teraction tak ing p lace between 
females and ma les .  

The students were d iv ided i n to equa l  coed teams for 
the two days of game p l ay. The attitudes and energy 
leve ls were lower dur i ng  these two days. The i n structors 
fe l t  that th is  was because they made the coed teams at 
random.  (Therefore, ath l etes and  fri ends were not 
together.) Th i s  seemed to dampen the c lass atmosphere. 
The students weren 't as motivated and i t  showed i n  thei r 
part ic i pation and effort. Overa l l ,  the c lass seemed to be 
glad that the females and males were back together, but 
the part ic i pat ion and effort level was laggi ng compared 
to the prev ious weeks. 

Week 4 and 5 
The fourth and fi na l  week was conducted as coed 

c l asses. Ab i l ity leve l s  d iv ided the c l asses because the 



i n structors a l lowed the students to p ick teams. Once the 
teams were chosen, the i n structors noted they appeared 
to be chosen by ski  1 1  l evel . The leve l of i nvolvement was 
5 and level of on task behavior was 4 .8 .  The fi rst th ree 
days of i n struction focused on the sk i l l  of serv i ng.  Both 
groups of coed students were atten tive d u ri ng 
i n struction . The c l asses p layed a sk i l l  game i nvolv ing 
try i ng  to h it a target as one of  the i r  serv ing  d r i l l s .  Both 
c lasses stayed actively i nvolved. However on the fi na l  
two days of game p lay, a b ig  change occu rred. Both coed 
groups became more i nvolved. They were cheer ing and 
more on task than  they had been earl ie r  i n  the  week 
when comp leti ng d r i l l s .  The h igher sk i l led students had a 
more i ntense feel dur i ng  game p l ay. They attempted to 
pass, set and sp ike more often than the lesser ski l led 
students. Most of the ath letes were on the more ser ious 
teams.  The i nvolvement was h igh on the h igh ly  sk i l led 
court but not as h igh on the lower ski l led cou rt. Some of 
the students who were moved to the lower cou rt were 
not p leased but d id  fit i n  better and were ab le  to succeed 
i n  th i s  envi ronment. The ser ious more sk i l led team was 
obl iv ious to what was happen i ng  on the other court. 

Once the fou r-week u n it was complete, a post 
questionna i re was g iven to the 20 students to see if  the i r  
v iews and  attitudes had  changed through the cou rse of 
the same study. 

Post-Test 
One theme that seemed to ar i se from the post 

questionna i re was the benefits of p lay i ng coed. The 
females stated that it seemed to be more competitive i n  
a coed atmosphere. O n e  female non-ath lete stated i t  
made for better games a n d  that the females actua l ly tr ied 
harder when the males were around .  The males stated 
that some pos it ives were that the fema les were better at 
vol leyba l l  and equaled the p lay i ng  f ie ld .  Th ree males 
a l so stated that they learned from the fema les wh i le 
part ic ipati ng  i n  dr i l l s  and games. 

Another item from the post quest ionn a i re that 
su rpr i sed the i n structors was that both females and males 
l i ked p lay ing on equa l ly sk i l led coed teams better than 
non-coed teams .  Most females and males agreed that i t  
made the games more competitive or more rel axed . They 
a l so fe lt that i t  put less pressure on the lower sk i l l ed 
students. Therefore, lower sk i  I led students were able to 
re l ax and part ic i pate to a greater degree than i n  games 
that cons i sted of bas ica l ly h igher- leve l part ic i pants. 

Wh i l e  the students had many posi tive comments of 
the u n it there were a few negative comments wh i le 
p lay ing  coed. The ath letic females compla i ned of the 
boys' lack of knowledge and ru les of the game. The 
overr i d i ng theme for the females was that the males put 
too much pressu re on the females to perform at a certa i n  
leve l .  Th i s  theme of ma les putti ng too much pressu re o n  
fema les du r i ng phys ica l  education was documented i n  
research done by Osborne, Bauer, & Sutl i ff, 2 002 . The 
fema les were a l so d i sp leased because they fe lt  the ma les 
d idn 't abide by a l l  the ru les .  Th i s  a l so was fol l owed up by 
the i m m ature actions  and the obnoxious behav ior  
d i sp layed at ti mes by the ma les .  

The male group had fewer compla i nts than the 
fema les about coed p l ay. However, they were d i sp leased 

because they fe lt  that not a l l  the females p l ayed hard . 
When the fou r-week study was conc l uded, the 
i n structors met to d i scuss the i r  observat ions and fi nd i ngs.  
When d i scuss ing  the teach i ng of ski l ls ,  the i n structors 
d idn 't feel there was any s ign i ficance to whether  the 
groups were coed or non-coed. The on ly exception to 
th i s  was that the fema les tended to cheer each other on 
more than the males d id  when attempt ing to learn a ski l l .  
However, both females and males seemed i ntent on 
learn i ng the spec if ic sk i l l s that were be i ng  taught. 

One i n terest ing  fi nd i ng that the i nstructors noted was 
that the students, both ma le  and females, wou ld d iv ide 
i nto groups that were the i r  own ski 1 1  l evel so they 
remai ned comfortab le  even if they were unab le  to do the 
ski l l s .  Research by Salmon, Lee, Be lcher, Harr ison, & 
Wel ls, 2003 found that fema les fe lt  they cou ld learn the 
ski l l s  of the h igh i ntens i ty sports in i so lat ion because the 
ski l l s  were s imp le  but due to the aggressive nature of the 
games they fe lt the sport was not for them. The f ie ld 
notes a l so revea led that non-ath let ic  females were more 
hesitant if put with ma les than were ath letic females .  The 
i nstructors felt  that the reasons for th i s  were clear. 

The i n structors d i scu ssed the i s sue  of how 
comfortab le  students felt  when part ic ipati ng i n  phys ica l  
education at  length. They noted that  there appeared to be 
a la rger level of anx iety when the students were p lay i ng 
games rather then s i mp ly  l earn i ng  ski l l s .  

Contrary to what most profess iona ls  say i n  the 
phys ica l  education f ie ld, i t  seemed that in th i s  study 
group ing  the students by ski 1 1 and ab i  I i ty level seemed to 
work the best for the lower sk i l led students because they 
fe lt more comfortab le  and strived to succeed. Also, the 
more ath leti c  students enjoyed being together and d idn 't 
seem to m i n d  p layi ng coed or non-coed as long as they 
were with those peers who were of a s im i la r  ski l l  leve l .  

Wh i l e  t he  i n structors were attempt i ng  to determ ine  
whether coed o r  non-coed phys ica l  education worked 
best for thei r  students, the i r  research a l so led them to 
f ind that students regardless of coed or non-coed c lasses 
enjoy p lay i ng with other i nd iv idua l s  of a s im i la r  ski l l  
l evel . When p layi ng with students of s im i l a r  ski l l  leve l s, 
part ic ipants feel more comfortab le  and confident wh ich 
then l eads  to more active i nvo lvement and  partic i pation 
in the task at hand .  I ncreased i nvolvement thus leads to 
greater i ncrease i n  phys ica l  fitness and enjoyment
Standard 7 of the I nd iana  Department of Education
Phys ica l  Education Academ ic  Standards . 
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Abstract 
The purpose of the present study was to measure the fitness levels of undergraduate phys ical education 
and _exercise science major students of the Un ivers ity of Southern I nd iana. The fitness components 
inc l uded card iorespi ratory endurance, flexib i l i ty, body compos ition, muscular strength, and muscu lar 
endurance. A total of 1 20 students (50 females and 70 ma les) were eva luated by the fol lowing tests: 1 .5-
m i le run, s it-and-reach, body mass i ndex, gr ip strength, push-ups, and partial curl-ups. Results i ndicated 
that the overa l l  rate of pass ing a l l  test items was moderate (52 .5%) wh i le the pass i ng rates for specific 
tests were fai r ly h igh (73 .3-99.2%). Compar ing the ma les and females on specific tests, the mean sit-and
reach score was sign ificantly (e < .05) lower i n  the males than that of the females wh i le the mean gr ip
strength score was sign ificantly (e < .05) h igher i n  the ma les than that of the females. I n  percentage terms,
the males showed a comparatively lower pass ing rate (62 .9%) in the s i t-and-reach test than the females 
(88.0%) wh i le s im i l ar passing rates were observed in the grip strength test between males ( 1 00.0%) and 
females (98.0%) . In conclusion, the overal l  fitness level for th i s  group of students is  average. The 
flexib i l i ty of the male students appears to be inferior to the female counterpart thereby suggesti ng that 
the ma les should i ncrease stretch i ng exercise. In addition to phys io logical eva l uations, the physical 
education faculty contends that the fitness test i s  a usefu l tool to provide educational data for students' 
fitness improvement and to drive the development of the department's activity c lasses and academic 
programs. 

S i nce the 1 990's, the s ign ificance of physica l  activity 
and fitness have not only been recogn ized by physical 
educators but a l so supported by med ical authorit ies. The 
Center for D isease Control and Prevention (CDC), the 
National I nstitute of Health ( N I H),  and the Surgeon 
General  cons i stently pub l i shed offi c i a l  statements 
emphas iz ing the importance of physical activity. (CDC), 
1 993, 1 999; National Center for Health Stati stics (NCHS), 
1 999; N I H, 1 996; Surgeon Genera l 's Report, 1 996) In 
1 992, the American Heart Assoc i at ion c la i med that 
exercise is  the magic p i l l  for preventing card iovascular 
d i seases. I n  1 996, the American Cancer Soc iety added 
phys ical i nactivity as a r isk factor for some forms of 
cancers. In addition, the American Col lege of Sports 
Medic ine (ACSM) conti nua l ly provides specific guide l i nes 
for exercise testi ng and prescription .  

Although the importance of physical act iv ity and 
fitness has been scientifica l ly and positively ju st ified, 
controversies were found over whether phys ical education 
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teachers shou ld be physica l l y  fit, whether fitness shou l d  be 
a criter ion for graduation, and even whether fitness shou ld 
be a factor i n  h i r i ng physical education teachers (H i nson, 
1 998; Issues, 1 992, 2001 ; Melv i l le & Card inal ,  1 997) .  In 
academ ic year 2004, the physical education department of 
the U n iversity of Southern I nd iana (USI )  advocated one of 
the departmental goals on val u i ng healthy l iv ing and being 
phys ica l l y  active; hence, major  students shou ld  
demonstrate an ab i l ity to "practice what they preach". 
Therefore, health-re lated fitness assessment was i ntroduced 
as a requ i rement to a l l  phys ical education and exercise 
science major students at the USI . The purpose of the study 
was to measu re the physio logical characteristics of the 
students as a result of the fitness assessment and the fitness 
performances between the males and females were 
compared.  Th i s  study was the fi rst major  project 
undertaken by the phys ical education department of the 
USI to assess the health-related fitness status of its major 
students. 



The faculty members were compri sed of a b iomechan i st, 
exercise phys iologists, and health and phys ical education 
spec ia l i sts . The fol lowing five components of health
related fitness were assessed: card ioresp i ratory 
endura nce, f lex i b i l i ty, body compos it ion ,  muscu la r  
strength, and muscu lar- endurance. Corresponding to the 
above fitness components, the fitness test battery 
consi sted of the 1 .5 -mi le  run, s i t-and-reach test, body 
mass i ndex (BMI), gr ip strength test, push-ups, and partia l  
cur l-ups (protocols adapted from ACSM, 2000; Heyward, 
2002; & Nieman, 2003) .  A l l  tests were conducted in the 
Recreation and Fitness Center, US I  by tra i ned test 
adm i n i sters. Students were i n structed to schedu l e  
indiv idual  appoi ntments with the Recreation and  Fitness 
Center for testi ng and the phys ical education facu l ty 
supervi sed the test ing .  The assessment procedures 
adhered to the ACSM guide l i nes (ACSM, 2000, 200 1  ). 

Partici�ants 
Ta ble 1 :  Physical Characteristics of 

Participants (N = 1 2 0) 
Al l *  Males Females 

(n=70) (n=50) 

Age (year) 
M 2 1 . 7 22 .0 2 1 .2 
SD 3 . 1  3 .0 3 .1  

Weight 
M 68.5 78 .6  55 .5  
SD 9.8 9.8 7.8 

Height (cm) 
M 1 74.4 1 80.0 1 67.2 
SD 9 .7  6 .0  8 .8  

*Al l = The enti re group of students

Method 

Participants 
A total of 1 33 undergraduate students (81 males and 

52 females) majori ng in phys ical education or exercise 
science at the USI ,  Evansv i l le, IN part ic ipated in the fitness 
test. The U n iversity had a popu lation of approx imately 
1 0,000 students. Among the 133 part icipants, 95 (71 .4%) 
students were physical education majors and 38 (28 .6%) 
students were exerc i se sc ience majors .  Students' 
part icipation and successful pass ing of the fitness test are 
requ i rements. Prior to testing, each student was asked to 
complete the Phys ical Activity Read iness Questionna i re 
(PAR-Q) (Canad ian Society for Exercise Phys iology, 1994) 
and an i nformed consent. Students report ing  any 
contra ind ication to exercise were excl uded from the fitness 
test. 

Assessment Procedure 
The fitness test battery was designed by the facu lty

members of the physical education department at the US I .  

Statistical Analysis 
Data of the fitness tests were expressed in terms of 

numbers and percentages of students meet ing the 
req u i rements. Pass ing req u i rements were set at the 
criterion-referenced average level of 50th percent i le  or 
above for the 1 .5 -mi le  run, s i t-and-reach test, gr ip strength 
test, push-ups, and part ia l  cu r l-ups, and BMI less than 30 .  
Criter ia were based on  the standards suggested by ACSM 
(2000), Heyward (2002) and N ieman (2003 ) .  I ndependent 
t-tests were used to compare the d ifferences i n  the group 
mean of each test between the male and female students. 
A probab i l ity level of .05 was used to ind icate s ignificance. 
All stat ist ica l procedures were conducted us ing the SPSS 
9.0 for Windows. (SPSS, 1998) 

Results 
Among the 1 33 part icipants, 13 students d id  not 

complete the enti re test battery and were exc luded from 
the study. The physical character ist ics of the e l ig ib le 
students are presented i n  Table 1 .  The resu lts of each test 
item were expressed i n  mean standard deviation and the 
data for ma les and females were compared. The descriptive 

Table 2 :  Descriptive Statistics of the Fitness Assessment Results 

Al l  Males Females 
(.bl.=1 20) (n=70) (n=50) 

1 .5-m i le Run, s 692 .2± 1 84 .9  674.9±161 .8  7 1 9 . 6±2 1 5 .2 
Sit-and-reach, cm 34 . 1  ± 6.2 30.7 ± 5 . 6  38 .7  ± 5 . 3  
BMl*1 kg/m2 24.8 ±4 .3 25 . 9  ±4 . 6  2 3 . 1  ±3 .0 
Gr ip Strength, kg 40.6 ± 1 0.9 50.6 ± 8 .4 2 8 . 1  ±5 .8  
Push-ups 36 .8  ±29.1 39 .2 ±36.1 32.9 ± 1 0.5 
Part ia l  Curl-ups 56 .9 ± 1 7 .8  54 .6 ±1 7.4 60.3 ± 1 8.0 

* Al l  = The enti re group of students; BMI = Body mass i ndex = body mass I body height2
• ns =, no sign ificant difference between ma les and fema les
b < .05 = s ign ificantly d ifferent between ma les and females

Sign ificance 

ns• 
<.05b 

ns 
< .05 

ns 
ns 
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statistics of the fitness test resu lts are presented i n  Table 2 .  
Compari ng ma les and females, the ma les had a 
s ign i fi cantly (D < .05) lower mean s i t-and-reach score than
that of the females wh i le the males had a sign ificantly (J2 < 
.05) h igher mean grip strength score than that of the 
females. The fitness resu lts were further organ ized i nto the 
numbers and percentages of students meet ing the 
requ i rements (Table 3 ) .  Overa l l , the students passed a l l  
tests a t  a rate of 52 . 5% (D. = 63), i n  wh ich 38 .6% (D. = 2 7) 
of males and 72 .0% (D. = 36) of females passed a l l  tests. For 
spec ific tests, the female students passed each test at a 
fai r ly h igh rate (?. 86.0%) wh i l e  the male students passed 
the grip strength test, push-ups, and cur l-ups at h igh rates 
(?. 88.6%) but passed the 1 .5 -m i le run, s it-and-reach test, 
and BMI at relatively lower rates (� 75 . 7%). 

Discussion 
The objective of the present study was to measure the 

phys io logical character ist ics of undergraduate physical 
education and exerc ise science major students at the US I .  
The phys iological parameters inc l uded cardiorespi ratory 
endurance ( 1 .5-m i le run), flex ib i l ity (sit-and-reach test), 
body composition (BMI), muscular strength (gr ip strength 
test), and muscular endurance (push-ups and part ia l  cur l
ups). Resu l ts i nd icated that the overa l l  pass ing rate on a l l  
tests was moderate (53%), i n  wh ich 39% of males and  72% 
of females passed al l  tests. Passi ng requ i rements were 
defi ned as 50th percenti le  or above accord i ng to national 
standards (ACSM, 2000; Heyward, 2002; N ieman, 2003 ) .  

The overa l l  passi ng rate i n  the male students was low 
(39%); however, the resu lt should be i nterpreted carefu l ly 
because the BMI data might d i stort the resu l t  s ign ificantly. 
The BMI is computed as body mass I body height2. The 
major l im itation of BMI is its inab i l ity to d i sti ngu ish muscle 

mass from fat mass. Based on only body height and weight 
measu res, the BMI  wou ld  overesti mate body fat i n  
ind iv iduals  who are muscu l ar whi le  underestimati ng body 
fat in people who are atroph ic  (N ieman, 2003) .  From the 
observation of the i nvestigator, some male students fai l i ng 
the BMI tended to be muscular; hence, the BMI m ight 
overestimate the i r  actua l  body fat a lthough th is  conclus ion 
m ight be l im ited by the fact that the number of ind iv iduals  
who were muscu la r  have not been recorded. I t  i s  
recommended that fol low-up measu res such as  ski nfo ld 
measurements or bioelectrical impedance analysis be 
taken to accurately est imate ind iv idua l 's percent body fat. 

In th is  group of students, the female students were 
more phys ica l ly  fit than the male counterpart. For the 
females, h igher rates of passi ng (86-98%) were found i n  
ind iv idual  tests. However, for the males, lower pass i ng 
rates (63-76%) i n  1 .5-m i le  run, s i t-and-reach test, and BMI 
were evident. Part icular ly the sit-and-reach test, a low 
pass ing rate of 63% was observed i n  the males suggesting 
weak flexib i l ity i n  the male students. It i s  therefore 
recommended that the ma le  students i nc rease 
part 1c 1pation in  stretch ing exerci se. F lex ib i l ity-or iented 
activ i ty c lasses, such as yoga, m ight be added i n  
curricu lum to foster students' awareness of flex ib i l ity. The 
lower pass i ng rate (76%) in 1 .5 -mi le  run observed in the 
ma les suggests card iorespi ratory endurance be another 
component of emphas is .  

To conclude, the overa l l  fitness level of th is  group of 
physical education and exerc ise science major students i s  
average. The fema le  students appear to  have more 
balanced emphases on the five components of health
related fitness with fai r ly h igh pass i ng rates on a l l  tests. 
However, the male students seem to focus more on 

Table 3 :  Numbers and Percentages of Students Reaching Standardsa 

A l l *  Males Females 
(N=1 20) (n=70) (n=50) 

number percentage number percentage number percentage 

1 .5-m i le Run 96 80.0% 53 75 .7% 43 86.0% 

Sit-and-Reach 88 73.3% 44 62 . 9% 44 88 .0% 

BMI* 1 00 83.3% 52 74.3% 48 96 .0% 

Gr ip Strength 1 1 9 99.2% 70 1 00 .0% 49 98 .0% 

Push-ups 1 1 1 92 .5% 62 88.6% 49 98 .0% 

Partia l  Curl-ups 1 1 0 9 1 .7% 62 88 .6% 48 96 .0% 

* Al l  = The entire group of students; BMI = Body m ass i ndex
a Standards were defi ned as 50th percenti le  or above for 1 .5-mi le  run, s it-and-reach, push-ups, part ia l  curl-ups

(ACSM, 2000), gr ip strength (Heyward, 2002), and BMI < 30 (ACSM. 2000).
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muscular development than flexib i l ity and aerobic fitness 
as reflected by the i r  h igh muscu lar strength and muscu lar  
endurance pass ing rates but low s it-and-reach and 1 .5-m i l e  
r un  pass i ng rates . Therefore, i t  i s  suggested that the male 
students i ncrease the i r  awareness of f lex ib i l ity and card io 
resp i ratory endurance fitness. 

Practical Applications and Implications 
Apart from physio logical eval uations, the background 

of the fitness assessment is  based upon the departmental 
m ission of val u i ng healthy l iv ing and active l i festyle. As a 
resu lt  of our commitment to fitness, major students are 
requ i red to take and pass the fitness test battery. From the 
experience of organ i z i ng th i s  activity, the phys ica l  
education facu l ty bel ieves that the process and outcome of 
the fitness assessment are mutual -benefic ia l  to students, 
facu lty, and the academ ic program. Fi rst, the fitness data 
provide meani ngfu l educational information which can 
positively i nf luence students' behaviora l  mod ifications, 
thus promoting health- l iv ing and wel l ness. Second, the 
data a l low students to identify i ndiv idual  strengths and 
weaknesses among the five fitness components thereby 
motivating students to improve their l ifestyle. Last but not 
least, the fitness resu Its provide usefu I i nformation and 
i ns ights to drive the evol ution and development of the 
department's activity courses and academic programs.  
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Introduction 
The role  of paraeducators is changing i n  our education 

system as more and more students with d isabi l it ies are 
being provided service in the general education sett ing. 
Trad it iona l ly, paraeducators have been h i red to ass i st the 
c lassroom teacher with few or no respons ib i l it ies assigned 
to general phys ical education.  Paraeducators have been 
h i red to assist the c lassroom teacher by imp lementing 
student behavior management p lans, assisting with student 
assessments, help ing to implement tasks assoc iated with 
the i nd iv idua l ized educational p lan ( I EP), or provid ing 
assistance with smal I and large group activities. (Doyle, 
1 997) Paraeducators have a lso provided assi stance i n  the 
c lassroom sett ing in the area of personal care for students, 
( i .e . ,  restroom needs or ass istance dur ing wheelcha i r  
transfers). (Giangreco, B roer, & Edelman, 2002; G iangreco 
& Doyle, 2002) These same responsibi l it ies and others can 
and must be transferred to the phys ical education sett ing as 
school reform and/or i nc l us ion appear to be here to stay. 

Paraeducator Roles in Physical 

Education 
If paraeducators are to be fu l ly uti l i zed in the phys ical 

education setti ng, then it wou l d  appear necessary for them 
to c lear ly  u nderstand what teach ing  and learn i ng 
experiences are p lanned, imp lemented, and used to 
eva l uate a l l  students. I n  order for paraeducators to 
understand the i r  role i n  physical  education they must 
acqu i re a basic worki ng knowledge of the fol lowing: (a) the 
defi n ition of physical education, (b) the gymnas ium as a 
learn ing  envi ronment, (c) teaching sty les used i n  phys ical 
education, and (d) assessment techniques that work i n  the 
physical education sett ing. I t  is important that physical 
educators ass i st paraeducators i n  developing th is  work ing 
knowledge. 

Definition of Physical Education 
I n  order for paraeducators to fu lfi l l  a ro le i n  physical 

education, they shou ld  have a working defi n it ion of what 
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physical education i s .  Physical  education i s  defi ned with i n  
the I nd iv idua ls  with D isab i l it ies Education Act ( IDEA), 
formerly Education of Hand icapped Ch i ld ren Act, as: 

The development of: 
• Physical  and motor fitness
• Fundamenta l motor ski l l s  and patterns
• Ski l ls in aquatics, dance, and ind iv idua l  and group

games and sports ( inc lud ing i ntramura l  and l ifetime
sports).

I D EA further states that the term phys ica l  education 
inc l udes: spec ia l  phys ical education, adapted phys ical 
education, movement education, and motor development. 
(Education of Hand icapped Ch i ldren, Federal Register, 
August 23 ,  1 977) 

Phys ica l  educators must des ign the i r  goa l s  and 
objectives spec ific for the i r  students' needs .  Such an  
approach creates a more i ndiv idual ized envi ronment and 
therefore enhances the  perception of  physica l education 
for students with d i sab i l i t ies to be more mean i ngfu l with i n  
each d i fferent school sett ing. As  paraeducators develop an  
understand ing  o f  what phys ica l  education is  (e .g . ,  
u ndersta n d i n g  the defi n it ion) ,  the i mp l ementat ion of 
activities under the gu idance of the phys ical education 
teacher wi 1 1  be more successfu I .  It is important to 
recognize that there are many d ifferent components with i n  
phys ica l  education;  therefore, act iv it ies wi l l  vary 
depend ing upon the component being focused on .  Table 1 
provides a c loser look at the defi n it ion of phys ica l  
education and reveal s  the various components of physical  
education.  

Phys ical  educators bu i l d  the i r  lessons, u n its, and 
curr icu l um keep i ng the defi n it ion of physical education i n  
m i nd .  Goals and objectives of each lesson's activities 
shou l d  be based on some form of assessment i nformation, 
usua l ly  stemming from assessments in  the areas of the 
defi n it ion ( i .e . ,  phys ical and motor fitness, fundamental 
motor ski l l s, etc . )  Th is is  even more important with 
students with d i sab i l i t ies. The goals  and objectives shou l d  
be  comi ng from the I EP  that has been developed . It shou l d  
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Table 1 .  Components Within Definition of Physical Education 

Definition Components Within 

Phys ical fitness Refers to the development of health-related fitness i .e., card iovascular endu rance, 
body composition, flex ib i l i ty, muscular strength and muscular endurance 

Motor fitness Refers to ski l l-related fitness i .e. ,  agi l i ty, balance, coord i nation, power, speed, and 
reaction t ime 

Fundamental patterns Divided i nto locomotor patterns i .e., wal k, run, leap, j ump, hop, ga l lop, s l ide, skip 
and manipu lative patterns i .e. ,  th row, catch, strike, kick, bounce 

Ski l ls in Aquatics I nvolves swimming us ing various strokes, water exercise, or hydrotherapy goa ls i .e. ,  
i ncreasing range of motion 

Ski l ls in Dance and Rhythms I nvolves repeati ng an action or movement with regu larity and in time to a part icu lar 
pattern 

I nd ividual Games Sports with no more than one or two players i .e, archery, badminton, golf, tenn i s  

Team sports Sports with more than three players per s ide i .e., basketba l l ,  baseba l l ,  footbal l, rugby 

be every physical educator's des i re to address specific 
goa ls and objectives through the i r  un i t  activities. Table 2 
provides an example of l i nk ing the two of components of 
the defi n it ion of phys ical education with activity un i ts, then 
identifyi ng activity goa ls/objectives with i n  the un its. 

Physical Education Learning Environment 
B lock (2 000) suggests that paraeducator 

respons ib i l it ies in the general  education c lassroom are 
easi ly transferable to the phys ical  education c lass. For 
example, a paraeducator may assist with i nd ividual ized 
instruction in a general c lassroom.  In a physical education 
c lass, the paraeducator cou ld take that to mean that thei r  
responsib i l ity i s  to assist by us ing prompting cues specific 
for a partic u l ar student or he lp ing with equ ipment 
mod ification to help meet the student's needs. 

Paraeducators must rea l ize that the i r  ro le in  a phys ical 
education c lass w i l l  requ i re them to adj ust to differences in 
env i ronment from the c lassroom to the gym inc lud ing: 
larger teach i ng/learn i ng envi ronments, larger p ieces of 
equ ipment, more transit ions to and from the c lassroom 
sett ing as wel l  as with in  the gymnas ium setti ng, and lots 
more movement and noise. In order to better prepare the 
paraeducator's encounter with th is  un ique envi ronment, 
they shou ld understand certa in  phases with i n  a phys ical 
education class format. 

env i ronment. An ecological inventory is  considered an 
assessment of the student's i nteraction with the i r  learn i ng 
env i ronment. The focus of th is  assessment practice i s  to 
gauge how the student with a d isab i l ity i nteracts with 
various phases or encounters dur ing a lesson.  Whi l e  
assessment i s  not part of th i s  section, the lesson phases 
ut i l ized in th is  process are excel lent examples of typ ical 
activities occurr ing with i n  a phys ical education c lass. 
These phases provide opportun it ies for paraeducators to 
ass ist the general physical educator in furthering the 
student's educational experience. In  add ition, such an 
approach w i l l  identify areas where the paraeducator can 
provide the teacher more time to spend with the students 
without d i sab i l it ies. Table 3 describes app l i cations of an 
ecological i nventory with i n  a typ ical phys ical education 
c lass and then offers suggestions of how the paraeducator 
can support that envi ronment. 

Not a l l  paraeducator's responsib i l i ties wi l l  be di rectl y  
tied to a physical activity. Other respons ib i l it ies o f  a 
paraeducator may inc l ude charti ng students' ski l l s  and 
behaviors, assist ing the physical educator with instruction 
of the entire c lass, or sharing ideas with the physical 
educator to enhance learn ing  opportun ities. Such shar ing 
sess ions should be the resu l t  of schedu led p lanned 
meeti ngs with the phys ical educator. 

B lock (2002 ) advocates teachers, with the assi stance Teaching Styles in Physical Education 
from paraeducators, conduct an eco logical i nventory to If  a paraeducator i s  going to be successfu l assist ing the 
help determ ine specific student needs with i n  the learn i ng student in a physical education sett ing, then that i ndividual 

Table 2. Linking Definition, Curriculum Units, Goals/Objectives in Physical Education 

Definition Component Unit Goal Objective Skill 

Motor Fitness Basketba l l  Coord i nat ion Eye-hand coord i nation Shoot ing Free Throws 

Physical Fitness Soccer CV endurance 20 m inutes conti nuous run Dribb l i ng length of field 
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Table 3. Suggested Roles Within a Physical Education Class Using an Ecological Approach 

Lesson Phases 

Entering  gym 

Warm-up 

Student Response 

Waits with c lassmates, moves to 
designated location i .e. ,  squads or 
attendance l i nes. 

Students perform various warm-up 
activities i .e., locomotor movement, 
flex ib i l ity, strength . 

Paraeducator's Roles 

Assi sts as needed, provides verbal cues or physical  
assist i f  student is  a wheelchai r  user. Keep ing the 
student focused, on task, and qu iet. 

Ass ist movement around the gym as needed, 
provides ass istance with range of motion. 

Instruction Teacher provides teach i ng objectives for 
the day, activity format i .e. ,  stations and 
station rotation. 

Help student ma intai n  good position i n  c lass to 
c learly see and hear i nstructions; help student 
maintai n  attention. Repeat instructions as needed. 

Transit ion to activ ity Move to stat ions, consider logistics as 
needed i .e. ,  i ndoors vs outdoors . Example 
instruction indoors for soccer sk i l l s, then 
moving outdoors to conduct the activities 
and station rotations. Students must 
perform ski l l s  on grass fie ld .  

Prompt ing or  inform ing a transit ion is  going  to 
occur. If transit ion i nvolves movement outdoors, 
carefu l ly p lanned routes need to be pre-p lanned 
with PE teacher, i .e. ,  consider surfaces to cross, 
d i stance, and t ime needed. 

Performing ski l l s  Students perform ski l l s  a s  i nstructed then 
rotate to next station.  

Assist student with proper form for ski l l s  i .e. Kick, 
pass in soccer, then help with relocation to next 
stat ion. 

Cool down and 
wrap up 

Transit ion back to 
c lassroom 

Teacher provides feedback and might 
conduct brief relaxation or range of 
motion activity. 

Consider same movements and tasks 
necessary to transition to the activity. 

needs to c l ear ly u nderstand the phys ica l  educator's 
teach ing style.  Teachers must consider several var iables 
when dec id ing on a part icu lar teach i ng style, especia l ly 
those teach ing with i n  an envi ronment serv ing students 
with and without d i sabi l it ies. Physical educators need to 
consider the i nd iv idua l  needs of the student invo lved when 
p lann ing the learn ing s ituation and the learn ing task. 
(Harri son, B lakemore & Buck, 2001 ) Paraeducators can 
ass ist with th i s  process of choos i ng the teach i ng style by 
prov id ing ins ights about the students with d i sabi l it ies 
abi l ities. Paraeducators know the student's background, 
d isab i l ity profi les, med ication needs, behaviora l i ssues, 
prompt ing cues, and overa l l  abi l i ty. Th is i nformation 
shou ld  be shared with the physical educator as both 
profess iona l s  p l an  to imp lement un its wi th i n  the 
curr icu lum wh i le meeting the needs of the student with a 
d i sab i l ity. 

Paraeducators need to a l so consider the fact that some 
students w i l l  perform d i fferently with i n  the phys ica l  
education env i ronment compared to the c lassroom 
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Make sure student mai nta ins good posit ion in c lass 
to see and hear c learly. 

Same assistance and considerations. 

envi ronment. Such changes i n  performance wi l l  have an 
affect on the paraeducator's expectations of the student. I t  
i s  possib le  to see student performances enhanced merely 
by a change in env i ronment. Paraeducators must be ready 
to accept positive change in the student's performance 
such as i ncreas i ng attention span, eye tracking, head 
pos ition, or posture contro l .  The key for the paraeducator 
wi l l  be to remain  open-minded and wi l l i ng to accept the 
in herent benefits and i nf luences that come from the 
student's i nteraction with the phys ica l  education 
env i ronment. Th is student-environment i nteraction p lays a 
key role  i n  selection of teach i ng sty les. 

Other factors that i nfluence the dec is ion of wh ich 
teach i ng sty le  to use i nc l udes :  cu rr icu l u m, teacher 
experiences, and t ime ava i l ab le for the un it. Selection of 
curr icu l u m  and activ i t ies w i l l  depend on the 
developmental level of the students. Trad itiona l ly, students 
at lower levels of cogn itive or psychomotor development 
need a more-structured approach.  Chal lenges arise for the 
physica l  educator when a student with a d i sab i l ity is  



chrono logica l ly  older than h i s/her developmental level and 
i s  p l aced in a general phys ica l  c l ass with typ ica l ly  
deve lop ing students. Al so, students with mob i l ity 
l i m itations can present the need for activity modifications 
wh ich wi l l  impact the teach i ng style and activity dec is ions. 
Parareducators' i nput on student abi l it ies is  cr it ical when 
consider ing teach ing styles, but considerat ion of the 
teacher experiences is  even more important. 

Each teacher genera l ly  selects the sty le that works best 
for them or fal l s  with i n  a comfort zone based on the i r  
ta l ents, tra i n i ng, and experiences. Some teachers 
experiment with various styles whi le others re ly on one or 
two favorites. Teachers with m in ima l  experience worki ng 
with students with d i sab i l i t ies in general phys ica l  
education wi l l  need to  make i nformed decis ions about 
what teaching style to use. Commun ication between the 
paraeducator and the teacher needs to occur frequently 
when considering how to present certa i n  un its for students 
with spec ia l  needs. Examples of items to d iscuss between 
the paraeducator and the physical educator cou ld  inc l ude 
the fo l l owing: student expectati ons, suggested activi ty 
modifications, lesson p lan logistics ( i ns ide vs. outside 
activ i t ies), use of peer ass i stants, and expected 
respons ib i l it ies for the paraeducator duri ng the activity. 
I nc l uded a l so with i n  th i s  commun ication shou ld be 
consideration of the l earn ing envi ronment. 

The learn i ng envi ronment must be establ ished in such 

a way as to provide the most l earn i ng poss ib le. The term 
uti l ized in spec i a l  education is " l east restr ict ive 
environment" or LRE.  The learn i ng env i ronment can be 
enhanced by the selection of the appropriate teach i ng 
style. Students, with and without d isab i l it ies, must learn 
with in  envi ronments that offer competitive, cooperative, 
democratic, and other soc ia l  experiences. Paraeducators 
can ass ist the phys ical educator in creat ing an appropriate 
learn i ng envi ronment by help ing to modify equipment, 
spaci ng, peer group ass ignments, or activity logistics for 
students with d i sabi  I i t ies .  Creat ing  safe, successfu I ,  
satisfy ing, and  least restrictive envi ronments wi l l  lead to 
more effic ient implementation of activities and address the 
concern of t ime. 

The issue of t ime also impacts selection of teach ing 
styles th roughout the school year, espec ia l ly early i n  the 
year. As the phys ica l  educator, with i nput from the 
paraeducator, l earns more about the students' abi l it ies and 
learn i ng styles, more ind i rect teach i ng styles may surface. 
It wou ld  not be uncommon to have a phys ical educator 
move from a teacher centered approach to a student 
centered approach as the school year progressed. The same 
cou ld occur  as students without d isab i l it ies became more 
i nvolved with the students with d i sab i l it ies and thei r  
learn i ng experiences i n  the gym.  Table 4 is  a brief review 
of several teach ing  styles identified by Mosston and 
Ashworth ( 1 994) and Harr ison, B lakemore, and Buck 

Table 4. Teaching Styles Used in Physical Education 

Teaching Style Description 

Command The command sty le of teach ing  in physica l  education teaches the learner to complete the task 
accurately in  a short period of t ime, by fol lowing the d i rections of the teacher. The teacher 
makes a l l  of the decis ions on what, where, when, and how to teach . 

Practice!fask The practice style of teach i ng offers students time to work ind iv idual ly on a specific task. Teachers 
have the opportun ity to g ive i nd ividual feedback wh i l e  students a re pract ic ing the ski l l .  Students 
decide which task to beg in  with, where to go do it, when to beg in  and end, and how fast to 
work. In physical  education, students are encou raged to ask questions to c larify the tasks. 

Rec iprocal Students work with and offer feedback to a partner us ing ski l l  criteria specified by the teacher i n  
th i s  style. One student performs wh i l e  the other provides feedback, then they exchange roles. 
Students are able to practice commun ication ski l l s  and often learn by help ing another student 
with the ski 1 1 .  

Self-Check Th i s  sty le of teach ing a l lows ind iv idual  students to complete a task and check the i r  own work. 
Students work ind iv idua l ly and check the i r  work us ing cr iter ia establ ished by the i r  teacher. Th is 
can he lp to i mprove self-esteem for those not comfortable  working i n  large groups. 

Inc l  us ion/I nvitation Students are given vary ing levels of d ifficu lty for a part icu lar  task and they select the ski l l  level at 
which they want to practice the taskt. After complet ing the task students do a self-check based on 
the teachers criter ia, and are given the opportun ity to complete the same task at  a h igher or lower 
level of d ifficu lty. 

Guided Discovery Teachers u ltimately  want the student to be able to d i scover the, concept by asking the students 
questions that wi l l  ass ist with the d i scovery. Teachers ask a sequence of questions without 
reveal i ng the concept l ead i ng the students to the i r  own d iscovery of the answer. 
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Applying Paraeducators Roles with Selected 
Teaching Styles 

Th i s  next section provides the reader with examples of 
how the paraeducator can ass ist the physical educator 
us ing selected teach i ng styles. The purpose of th i s  section 
is  to provide examples to demonstrate how to uti l ize the 
paraeducator to meet spec ific needs of the teacher. 
Remember, selection of teach ing  style and uti l ization of the 
paraeducator depends greatly on i ssues of severity of 
d i sab i l i ty, the student's grade level and functional abi l ity, 
c l ass s ize or  enro l lment, and the teacher's experience 
working with various sty les. For example, a student who 
wou ld  be cons idered h igher function i ng (cogn itively or 
phys ical ly) may be more successfu l with i n  a lesson us ing a 
rec iprocal teach ing style.  On the other hand, a student 
considered lower function i ng wou ld  make greater ga ins if 
taught us ing the command sty le approach. 

Table 5 provides examples of three teach i ng styles, 
command, practice/task, and rec iprocal for a basketbal l  
u n it and the ro le of the paraeducator for each style.  
Cons ider the fo l lowi ng s i tuat ion for th i s  example :  
e lementary 5 grade c lass, 3 5  students without a d isab i l ity 
(SWOD), and three students with a disab i l ity (SWD), (m i ld 
mental retardation (MM), Asperger syndrome (AS), spast ic 
quadriplegic athtetoid cerebral palsy (CP) us ing a power 
wheelcha i r) .  

Speaking i n  very genera l terms, the student considered 
to m i ld  menta l ly retarded (MM) might only need m in imal 
prompting or cueing to stay on tasks to complete the 
activity. The paraeducator m ight be able to ju st shadow the 
student from station to station offering br ief prompts to 
address t ime on task or ski l l  development. The student with 
Asperger syndrome wi l l  l i kely need more attention .  Here 
the paraeducator m ight have to use specific behavior 
management cues to keep the student on tasks. These cues 

Table 5 Paraeducator's Role by Teaching Style 

shou ld  be shared with the teacher du r i ng p lann i ng 
sess ions. I n  us ing the practice/task teach ing style with th i s  
student, i t  wou ld  be  very important to  select an appropriate 
start ing point i n  the lesson .  Success wi l l  be key for th i s  
student's partic ipation i n  c lass; therefore, the paraeducator 
can ass i st by he lp ing to p lace the student at the correct 
start ing poi nt. Th is teach ing style wi l l  a l low the phys ical 
educator t ime to move around the c lass and work with a l l  
students. I t  i s  l i kely the student with cerebral palsy (CP) w i l l  
have l im ited mob i l i ty. By  us ing rec i procal teach ing, th i s  
student w i l l  be  ab le  to  contribute to  the i r  non-disabled 
peer by watch i ng and commun icating correct or i ncorrect 
performances dur ing a given task. The paraeducator cou ld 
assi st with th is  commun ication and a l low the student with 
CP to engage more of the lesson .  

I n  order to provide appropriate activit ies for students 
with and without d i sab i l i t ies i n  phys ica l  education, 
teachers must assess student performances. Resu lts of these 
assessment practices shou ld be used to establ i sh goal s  and 
objectives addressed with i n  specif ic un i ts, and I EP's as 
appropriate. It wou ld be safe to say that phys ical educators 
perform assessments in most of the areas depicted with i n  
the defin it ion of phys ical education ( i . e., phys ical and 
motor fitness, fundamental motor ski l l s, and ski l l s  for 
i ndiv idual  sports, group games, rhythms). 

In order to conduct these assessment practices, 
physical educators must address several var iab les that 
i nfluence the imp lementation of a particu lar  test. Variables 
to consider dur ing test ing adm in istration m ight be location, 
amount of equ ipment needed, and number of students to 
be tested dur ing a part icu lar  sess ion, cues or prompts 
needed to convey instructions for the test, and the amount 
of t i  me needed to conduct the tests. Al I of these 
considerations are compounded when attempting to test 
students with and without d i sab i l it ies i n  the same 
educational sett ing. Table 6 offers suggestions of how 
paraeducators can assist with the assessment process. 

Unit Teaching Style Student Skill Para Role 

Basketbal l  Command MM Dribb le  Prompt SWD dur ing station work with appropriate cues for 
ski l l  and behavior. Trave l with student from station to stat ion. 
Repeat cues duri ng activity, seek comprehension from 
student. 

Practice Task MM Shooting Help student select the appropriate level of task to begin 
with .  Stay with student dur ing station work. Al low student to 
remain  at station as long as possib le .  Al low teacher to move 
around gym to provide feedback to SWOD. 

Reciprocal MM Chest Pass Assist SWD with feedback cues for SWOD wh i le worki ng 
with sma l l  group. Provide activity modification to attempt 
passi ng, i .e. ro l l i ng bal l off of lap wh i le in WC. Ass ist SWD 
with writi ng or use of word board. 
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Table 6. Paraeducators Assistance during Assessment 

Assessment Area Component Paraeducators Role in Assessment 

CV Endurance Record number of laps completed on a t imed d i stance run .  

He lp student add or  remove Heart Rate mon itors i f  used. 

Assume various posit ions on the track to serve as a motivator or shout 
encouragement dur ing test. 

Phys ical Fitness Muscu lar  Secure feet of  student dur ing cur l  up or s it-up testi ng. 
Endurance 

Muscular Strength Pos ition next to student for pu l l  up or suspended arm hang to he lp with 
(upper body) safety issues. 

Fundamental Th row, Catch, Kick If d i stances need to be modified for tests of throw, catch, or 
Motor Ski l l s Run, Jump kick, stand i n  position to enforce the location of the modified d istance. 

I f  d i stances for runn ing need to be modified, stand in posit ion to mark the 
begi nn i ng or end of the run.  

Ass ist i n  a id ing the student into the correct position for the jumping task. 

Dance & Rhythms Prompt the students with d ifferent cues so they wi l l  learn the steps and/or 
the sequence. 

Perform the assessment off to side to reduce a l l  the extraneous sti m u l i  

Cogn itive Written tests Read test questions to the student 
Knowledge 

Write down the students responses to the questions 

Summary 
The ro le of the paraeducator is changing with i n  our 

school systems.  Paraeducators are be ing asked to 
contribute more assistance beyond c ler ical tasks ( i .e. , 
off ice ass i stance, fi l i ng, Xerox i ng) and beyond the 
c lassroom sett ing. Paraeducators can a p lay a very dec is ive 
rol l in the area of phys ica l  education .  In order to effectively 
fu lfi l l  th is ro le, they need to have a fi rm foundation on (a) 
what physical education is  (defi n i tion), (b) where is i t  

taught ( learn i ng envi ronment), (c) how i s  i t  taught (teaching 
styles), and (d) how it i s  eva l uated (assessment). Effective 
use of paraeducators by physical educators wi l l  requ i re 
these professiona l s  to (a) improve commun ication with the 
paraeducators, (b) c lear ly defi ne the paraeducator's ro le 
with i n  the learn i ng envi ronment, (c)  encourage systematic 
and pu rposefu l tra i n i ng p rograms with i n  phys ica l  
education, and (d) create an atmosphere of  mutual respect 
for the paraeducators contr ibution to phys ical education. 
Encouraging paraeducator's to be a part of any phys ical 
education c lass shou ld have far reach ing benefits for a l l  
students, espec ia l ly those with d isab i l it ies. 

Th i s  artic le shou ld  be considered a front runner for a 
book to be pub l i shed i n  cooperation with the American 
A l l i ance of Health, Physica l  Education, Recreation, and 
Dance (AAHPERD) set Summer 2005 . The book has not 
been offic ia l ly t it led as of th is  writing but w i l l  be authored 
by writers from the Adapted Phys ica l  Activity Counc i l  

(APAC). The purpose of  the book wi l l  be  to estab l ish a 
tra in i ng manual for paraeducators and phys ical educators 
working together in physical  education. Watch for it. 
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Teaching Team H andball 
J .  Scott Stan 

Department of Health and Physi ca l  Education 
Manchester Co l lege 

Are you i nterested in having you r  students learn an 
excit ing team sport. . .one that is  next in  appeal to soccer in 
many countries around the wor ld?  Try team handba l l !  Th is  
Olympic sport is  wel l su ited for inc lusion i n  phys ical 
education and i ntramura l  programs at any level from 
middle school through col lege. It can a lso be adapted for 
the upper e lementary grades by changing the equ ipment 
and s ize of the p laying area. Team handba l l  can be p layed 
by boys and gir ls  and i nc l udes fundamenta l sk i l l s  such as 
throwing, catch i ng, and runn ing. The ru les are relative ly 
s imple wh i le the inexpensive equ ipment and play ing areas 
are read i ly avai lable at most schools .  It is a game that is  
competitive and fast enough to p lease most a l l  of those 
who become i nvo lved. (Darst & Pangrazi, 2002) 

History 
Team handbal l was deve loped i n  Denmark and 

Germany ear ly i n  the 20th century and appeared i n  the 
1 93 6  Olympic games i n  Berl i n .  Fol lowing World War 1 1 ,
several important ru le changes resulted i n  the game 
gai n i ng tremendous popu larity throughout Eu rope and 
today team handbal l has developed to be second only to 
soccer i n  popu larity. After an absence of 3 6  years, the 
game was reinstated as an Olympic sport in the 1 972 
Olympic games in Mun ich. 

The development of team handbal l  i n  the U n ited States 
was s low and it was not widely accepted when fi rst 
i ntroduced i n  the 1 930's. It was reintroduced i n  1 959 
through the work of Peter Buehn ing, founder of the U.S .  
Team Handba l l  Federation, and the popu larity of the game 
has increased stead i ly s i nce that date. The Un i ted States 
has entered a men's team i n  the Olympics s ince 1 972 and 
women have competed s i nce 1 974. 

Playing Area and Equipment 
The game is  p layed indoors or on an outdoor fie ld .  

I ndoor dimensions for the court can be shortened or 
lengthened depend i ng upon the size of the avai lable 
faci l ity. Outdoors, the s ide l i ne length shou ld  not be less 
than 1 2 6 feet or more than 1 47 feet. Goal l i ne widths vary 
from a max imum of 73 feet down to no less than 60 feet. 
The goa ls are very s im i lar to those used i n  soccer, but are 
smal ler. The offic ia l  d imensions are 1 0  feet wide and 6 feet 
8 i nches h igh. The bal l  is smal ler than a vo l l eyba l l  and i s  
usua l ly made of leather. To make the game more enjoyable 
for beginners, use a foam vol leyba l l  or Rh inosk in® ba l l .  

The Game 
A team is made up of seven players. The six field 

p layers move freely about but the seventh, wh ich is 
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designated as the goa l keeper, must rema in  i n  the 
designated goal area that the field p layers may not enter. 
Each team tries to h it or throw the bal l  i nto the i r  opponent's 
goa l from outside the shooti ng l i ne wh ich is approximately 
20 feet away. The goa l keeper defends agai nst a score in  
any manner  ava i l ab l e. When saves are made, the 
goa l keeper may move with the bal l  in hand but must not 
leave the restricted area. 

The game is p layed in two halves of 30 m inutes each, 
with a 1 0  m inute rest i nterven ing. P lay ing time can be 
adapted based on physical education and/or i ntramural  
t ime constra ints. L i ke footbal l ,  the resu lt  of a coi n  toss 
determ i nes i n it ia l  possession of the ba l l  and the goal each 
team wi l l  defend. The team with the fi rst possession to 
begin the game makes a throw i n  from out of bounds at the 
center l i ne. Fo l lowing the throw, the offense attempts to 
move up the field and score. The team on defense usua l ly 
employs some t ime of person-to-person coverage for 
guard ing the i r  opponents. When the bal l is lega l ly 
propel led i nto the goal of the oppos i ng team from a spot 
outs ide of the shooti ng area, one point is scored. After 
each score, p lay is resumed by a th row in at center court 
by the team that was scored upon . 

P layers may dr ibble the ba l l  with the i r  hands, but 
dr ibb l i ng is  not an important part of the offense, as it i s  i n  
basketba l l .  I f  a dr ibble is  used, the ru les a l low up to three 
steps before it begins and three steps after the dr ibble is  
stopped. 

Bal l hand l i ng that resu lts in moving the ba l l  qu ickly 
and ski l lfu l ly by the offense i s  one of the most important 
aspects of the game. Qu ick, accu rate passes make for a 
fast game. Passes shou ld be short and thrown from near 
the ear. A p layer shou ld never wind up or telegraph the 
pass. The best target area when pass i ng to a teammate is 
from the chest up to the eyes. Long th rows shou ld be 
avoided and the bal l must seldom, if ever, be lobbed. To 
be successfu l , a team must work as a un it s im i l ar to a wel l 
dr i l led basketba l l  offense. The offense shou ld  move the 
bal l  with short, qu ick passes to teammates who are 
constantly fak ing and cutt ing away from their defenders. 
The offense maneuvers unti l a h igh percentage shot can be 
taken. 

A good team handbal l  team must deve lop an offensive 
attack that makes it poss ib le for the best shooters to attempt 
thei r  shots from a des i rable angle and through an adequate 
open i ng near the perimeter of the shooti ng l i ne .  The real 
action in the game is constantly taking p lace around the 
p layers hand l i ng the ba l l  when they are close to the 
shooti ng l i ne. To become sk i l l ed at scori ng, a p layer must 



work on developing the abi l ity to shoot when the proper 
opportun ity ari ses; strength, agi l i ty, and body contro l are 
important. 

Suggestions for Beginning Players 
* Develop ind iv idua l  bal l hand l ing sk i l l s .
* Move the bal l  by pass i ng and keep dr ibb l i ng to a

m in imum.
* Avoid two-hand passes.
* Learn a s imp le offensive pattern.
* Practice shooti ng from c lose to 20-foot l ine.
* Body check on defense but avo id  un necessary

roughness.

Drill and Leadup Activities 
To get the students p lay ing in game- l i ke s ituations, the

fol lowing activities have been student favorites. 
* Two Player Jump Shooti ng. Use a basketbal l  court, the

three-po int arc for the goal area l i ne, and an indoor
soccer goa l .  Form two l i nes 1 5  feet apart for offense
with one bal l per group. Run and pass the bal l back and
forth without taki ng more than three steps at a t ime. The
fi rst p layer to the goal area l i ne lobs the bal l in the a i r
j ust i nside of  the  l i ne. The other p layer conti nues the
forward run, j umps before the l i ne, and shoots the ba l l
wh i l e  in  the a i r. Emphasis is p laced on t iming and
jumping before the goa l  area l i ne .

* 3 v 2 Breakaway. Use a basketbal l court, the three po i nt
arc for the goal area l i ne, and an i ndoor soccer goal
(otherwise cones work fi ne) .  Form three l i nes for offense

off of the end of the basketbal l cou rt fac ing the goa l .  Put 
two defenders in scr immage vests at ha l f-court. 
Des ignate one p layer to be a goa l ie. The object of the 
activity is to have a l  I three p layers on offense touch the 
ba l l  wh i l e  advancing the bal l  up the court as qu ickly as 
poss ib le .  The defenders start at half-court each time a 
new group on offense begins which gives the offense the 
opportun ity to get beh ind the defense. The p layers on 
offense must shoot on goal before gett ing to the goal 
area l i ne .  Emphasis i s  p laced on speed, no look passes, 
and jump shooting. When the two defenders prevent 
three groups from scori ng, they give thei r  scrimmage 
vests to any two people  on offense who must switch and 
p lay defense. 

* 6 v 6 with No Goal keepers. Ten bal ls are given to the
teacher who stands just off of the court at half-court. A
bal l is tossed to one of the teams who tries to pass the
bal l  to generate a shot wh i l e  the other team p lays
defense. If a shot is taken and scored, the team receives
1 poi nt. If a shot is taken and missed, the shooter must
chase the ba l l  down and give it back to the teacher. The
other team is given a bal l and tries to counter attack 6 v
5 before the p layer who missed the shot can get back.
The object is  to score 5 goals .

Reference 
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Physical Education for Progress (PEP) Grant
October 2004 

Audrey Satterb lom 
T.C. Howe Academy 

I nd ianapo l i s, I N  

In the U. S. Department of Education Physical 
Education for Progress (PEP) Grant application, 
six indicators on fitness and health were listed 

and each applicant was to choose relevant 
indica tors. The Indianapolis Public Schools 

chose the following indicators: 
# 1  Focus o n  fitness education. 
#3 Cogn itive concepts about motor ski l l s  and fitness for a 

hea lthy l ifestyle. 
#5 Develop ing healthy eat ing hab its and nutrition.  
#6 Professional development for physical education and 

health teachers. 

The program /PS has developed will target 
cognitive concepts and motor skill instruction to 
assist students in meeting State Academic 
Standards. Staff development will be offered to 

give teachers the skills required to deliver such a 
professional program and an evaluation will be 
instituted to help students acquire the skills 
needed to develop a personal fitness plan. 

The PEP grant will focus on the following goals: 
1 .  Increas i ng academic ach ievement by l ooki ng at the 

health of the tota l ch i ld. 
2. Lowering the Body Mass I ndex in  I PS students to

prevent chronic d i seases brought on by obesity. 
3 .  Increas ing the physical fitness of o u r  students. 
4. I ncreas ing knowledge about nutr it ion and eat i ng

hab its.
5. Al lowing physical education and health teachers to

partic ipate in professional development to update the i r
knowledge of  concepts i n  l ifet ime sports, fitness, and
nutrit ion.

6. Developing a sequential phys ical education and health
education program for grade K-1 2 .

The goals will be accomplished through the 

following: 
1 .  Fitness faci l it ies at two locations with i n  I PS school s  to 
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be used for fitness c lasses, staff wel I ness, and 
commun ity use .  (Th is i s  not a grant to be used to 
develop ath letic team condition ing.) 

2 .  I nstal lation of a fitness tra i l  at a middle schoo l .  
3 .  Computers o n  Wheel s  (COW) for a m iddle schoo l .  
4 . A fru it  and vegetable p i lot study.
5 .  Professional development for a l l  m iddle schoo l and 

h igh school physical education and health teachers., 
use of the research based SPARK curricu lum.  

6 . L ifetime fitness equ ipment to be used in  the physical
education c lasses.

7 . Nutrition software.

Evaluation will be conducted as follows: 
1 .  Pre and post tests on fitness leve l s  of students. 
2 .  A healthy school report card eva luat ion wi l l  be 

conducted on each middle school and h igh schoo l .  
Th i s  tool eva luated the eight components of a 
school that help create a healthy school c l imate. 

3 .  Eval uation of professional development activities for 
teachers. 

4 . Attendance of I PS teachers at profess iona l
development conferences and workshops.

5. Student attendance, G PA, attitudes toward school ,
expu ls ions, drug and a lcohol use, and i nvo lvement i n
vio lence with i n  a l l  I PS schools .

The PEP program will be conducted in harmony 
with the award from the Indiana Department of 
Education that  is currently in the first year of 
Train the Trainer for the Coordinated School 
Health Program (CSHP). This is a five-year award 
for the development of the coordinated school 
health program in all of the /PS schools. 
Currently eight schools are participating in the 
CSHP. 

If more schools are interested in participating, 
please contact the PEP Grant Manager: Audrey 

Satterblom at satterba@ips.k12.in. us. 



I ndiana Action: N o  H oosier Children 
Left on Their Behinds 

Audrey Satterblom 
T. C. Howe Academy 

I nd ianapo l i s, I N  

Most students enjoy the phys ical activity of leapi ng 
over hu rd les on the track. Currently, teachers i n  our 
profession are experienci ng a major hurdle i n  the form of 
the No C h i l d  Left Beh i nd (NCLB) E lementary and 
Secondary Education Act. Health and phys ical  educators 
have successfu l l y  overcome many chal lenges in the past, 

and th is  one wi l l  be no 
different. What IAHPERD 
members must decide now 
is the best strategy to 
position health and physical 
education with i n  the 
context of educat ional  
reform and work together to 
put th i s  strategy i nto action .  

As you know, NCLB  
focuses on accountab i l ity 
for student ach ievement, 
and th us, a subsequent 
e l i m i nat ion of the 
ach ievement gap. It 

identifies "core" subjects that do not i nc lude health or 
phys ica l  educat ion .  There a re various u n i ntended 
consequences of NCLB.  To address the mandates of the 
legis lation, with its emphasis on testi ng, many schools are 
reduc ing the time ava i lab le  for i n struction in other 
subjects, physical education among them . Addit iona l ly, 
the law does not requ i re our teachers to be "h ighly 
qual ified" thus open i ng the door to physical education 
instruction being provided by unqual ified ind ividua ls, a 
reduction of resources for professional development for 
phys ical  educators, and a perception that phys ica l  
education i s  not as  important as  other subject areas. 

However, there is a l so good news for physical 
educat ion . At the same t ime that NCLB i s  be ing 
imp lemented, many school s  and commun it ies are 
mob i l iz ing to address the epidemic of ch i ldhood obes ity. 
Health and phys ical education are recogn ized as a sol ution 
to the obesity crisis. We, and our a l l ied partners, can work 
to neutra l i ze the negative effects of NCLB by posit ioning 
nutr it ion and physical act iv ity as key strategi es in 
combati ng the obesity epidem ic.  Student ach ievement and 
the obes ity epi dem i c  are both cr i t ica l  concerns to 
Hoosiers. We must take advantage of our important role  in  
one to counteract and reverse our om ission i n  the other. 

. . .  a strong mind needs 
a strong and healthy body .. . 

healthy students learn better .. . 

Many cal ls  and emai l s  have come i nto the state 
IAH PERD office aski ng, "What is IAH PERD doing to fix th is  
[the om ission of physical education from NCLB] ?" As an 
association, IAH PERD is  taking action, and so must each 
and every member who comprise our state association .  So 
the question becomes, "What are WE go i ng to do to fix 
th is?" 

At a recent Executive Comm ittee meet ing, the 
leadersh ip d i scussed several i ssues related to NCLB:  What 
shou ld IAH PERD's position be on the i nc lus ion/excl usion 
of phys ical education i n  NCLB? and, What strategies 
should be employed in regard to NCLB? With respect to 
the inc l usion/exc l usion of physical education i n  NCLB, 
most committee members felt that physical education 
needed to be inc l uded. I n  terms of strategies that shou ld 
be employed, several were suggested: IAHPERD should 
advocate for phys ical  education to be added to the l i st of 
"core" subjects i n  NCLB.  Our  association shou ld create an 
accountab i l ity system for health and physical education 
teachers. 

Most of us agree that No Ch i l d  Left Beh ind  means that 
no student should be left beh i nd in any d i sci p l i ne, 
i nc lud ing phys ical education. The omiss ion of phys ical 
education from NCLB serves to remind us that we must be 
vigi lanein  our efforts to commun icate to pol icy makers and 
the pub l ic  that our d i sc ip l ine is  the only curricu lar area that 
addresses phys ical development, performance, and fitness. 
Our message must be that a strong m ind needs a strong 
and healthy body, healthy students learn better, and a l l  
students deserve a complete education. 

The IAH PERD Board of D i rectors understands the 
impl ications of NCLB on phys ical education and wants to 
implement wel l  thought out strategies at the state and local 
levels .  If you wou ld l i ke to share your  thoughts about what 
your  state H PERD assoc iation should do on th is  issue and 
join the movement to un ite in service, please send me a 
note at satterba@ mai l . ips .kl 2 . in . us .  

Below are a few suggestions to  get an I nd iana Action 
P lan mov ing i n  you r  school comm u n ity. Make a 
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commitment to yourself to implement at least one of these 
strategies to change the shape of you r  region of I nd iana. 
1 .  Add a Fitness Facts Corner i n  your school newsletters 

that go home with you r  students. Put in facts about 
nutrition, physical activity, and obes ity. Share with 
parents what your  c lasses are doing to contr ibute to a 
health ier ch i ld. 

2 .  Organ ize a fam i ly fun and fitness n ight. Have hea lth 
screen i ngs avai lable from local agencies, h i re an 
aerobic instructor for the n ight, teach palates, have 
basketbal l  for the young and old, and/or have c lowns 
giving away hea lthy snacks. 

3 .  Start a staff wel l ness program. The American Cancer 
Soc iety has an estab l i shed program for you to model 
after. Be an advocate for you r  profession. Lead by 
example. 

4. Welcome accountab i l ity. I nvite your  pr incipal and
school board members to you r  c lass. We do what is  
r ight, so now we can prove it !  

5 .  Plan to attend a n  IAH PERD Regional Workshop this 
spr i ng or  the State Conference in November. 

Encou rage a nonmember to jo in and come with you to 
th i s  professional development opportun ity. 

6. Apply for a grant that w i l l  support you and you r
program. 

7. Have an after school program to help fight obesity. 
(See i nformation on FAST C lub at the end of th is 
art ic le.)  

8. Col laborate with a l l ied professionals and commun ity
agencies to del iver a new program for Fam i ly Fitness
the whole fam i ly works at fitness together. Go to 
www.baxterymca.org under programs and fam i ly 
fitness options. 

9. Have you r  school eva l uate the i r  own fitness by
completi ng the School Health I ndex by the Center for 
D isease Control .  It is a very val uable tool to help make 
a health ier school .  I t  costs noth ing but your  t ime. 
Middle and h igh school health c lasses can also do th i s  
as a project. They l ove i t .  Go to 
http://apps. nccd.cdc.gov/sh i/. 

1 0. Add m i l k, yogurt, and other hea lthy alternatives to the 
vend i ng mach i nes in you r  school .  

Fitness, Academics, Success, and Togetherness (FAST) Club 

Students s itti ng around after school with noth i ng to do. Have you heard or seen th is  before? Today's young 
people are looking for th i ngs to do! Why not start an after school program for those kids who need to have 
someth i ng to do to prevent them from being a part of an unfit generat ion. Th is is an example of a c lub that started 
last year at T. C. Howe Academy in the I ndianapo l i s  Publ ic  Schools .  After looki ng at the stati stics on obesity and 
fee l i ng the need to do someth i ng for our students, an after school FAST Club was developed to get our students up 
and movi ng. Our teachers were carefu l not to focus only on obesity, so we concentrated on a hea lthy weight and 
active I ifestyle. 

A ca l l  out for any student who wanted to be apart of a fitness, academ ics, and nutrition club was made. We 
meet on Thursday afternoons each week th roughout the year. The agenda for each meeting inc l uded the fol lowing: 
1. D iscussion on a nutrition topic.  What k ind of food shou ld we eat, how much should we eat, analys is  of our

eating, etc . ?  
2 . Healthy snacks were provided to hungry students to promote what k ind of  foods were healthy ( i .e., apples,

carrots, pretzel s, grano la  bars, etc.) 
3 .  A fitness activity-walk i ng, tae bo, dance, step aerobics, palates, basketbal l-was programmed for. 
4. Help with homework or practice on read ing or math was provided.
5 .  Private weigh i ns were schedu led for those students who wanted to improve o r  mai nta in the i r  weight. 
6 .  Specia l  activities throughout the year i nc l uded: 

a. Trip  to the Ruth L i l ly Center to tal k about fitness and nutrition.
b. Trip  to a fitness faci I ity. 
c. County Hea lth Department eva luated the students' dai ly d iet and made

recommendations.
d . Volunteered for specia l  projects around the school .
e .  Started a Be  Agai nst Drugs (BAD) group 
f . Arranged for a d ietitian to v is i t  the homes of our students who requested

a specia l  program for the whole fami ly. 
These are j ust some ideas that were used to start th is  program. The students learned what it takes to be healthy. 

They were enthus iastic each day we had FAST Club.  They wou ld  have been there every day if we cou ld  have 
arranged it. We made a difference i n  the l ives of our students to help them lead a health ier l ifesty le. 
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Childhood Obesity: 
Regional Leadership Speaks Out 

Mon ica Mal l oy 
State D i rector of Regions 
Scribner Middle School 

New Albany, I N  

Lack of phys ica l  act1v1ty underl ies the ch i ldhood 
obes ity epidem ic  in I nd iana.  What role can H PERD and 
a l l ied profess ionals p l ay in fi nd ing a solut ion? 

Van Steveren and Dale (2004) p lace the respons ib i l ity 
of the school and home environment for the r i s ing 
inc idence of overweight and obese young people i n  our 
commun it ies .  For 9 to 1 0  months of the year, ch i ldren 
attend school 5 days a week, for 6 to 8 hours per day. The 
school adm in i stration determines the t ime a l l ocated to 
phys ica l  activity and the school cu rr icu l um contro l s  
opportun it ies to  learn about the rel ationsh ip  between 
personal behaviors and health. Away from school, the 
fam i ly env i ronment strongly i nfl uences ch i l d  health .  
Parents a l l ow the i r  ch i ld ren to engage i n  long periods of 
sedentary activity fac i l itate the imbalance between energy 
i ntake and expenditure that causes ch i ldren to gai n  
weight. 

Accord ing  to the Centers for D isease Control and 
Prevention (2000), the body weight of 1 5  percent of 
ch i ldren i n  the Un i ted States is at or above the 95 
percenti le .  An add it ional 1 5  percent are above the 85 
percenti le .  Obese ch i ldren are at h igh r isk of health 
prob lems and the overfat condit ion impai rs their qual ity of 
l ife. 

Pub l i c  schools should p lay a greater role in teach ing 
the importance of  regu lar  phys ical act iv ity. IAH PERD
members from the different regions of the state were 
surveyed to identify the different ways in which the school 
environment can contribute to changing the shape of 
Ind iana .  The purpose of th i s  paper is  to h igh l ight how 
health and phys ica l  education teachers can be a part of 
the so l ut ion to fighting ch i ldhood obesity. 

T he Problem 
There are l i m ited opportun ities for ch i ldren and youth 

to be phys ica l ly active dur ing school t ime. Phys ica l  
education offers the most structu red outlet for chi l dren, 
but it has been one of the fi rst academ ic subjects to suffer 
when budgetary pressures take p lace in our  schools .  
G runbaum and his col leagues report that in the 1 990's, 
the number of h igh school students attend ing da i ly  
phys ical education c lasses i n  the U n ited States decreased 
from 42 to 2 9  percent. Ch i ld ren shou ld receive at least 60 
m inutes, and up to several hours, of age-appropriate 

exerc ise on a l l  or most days of the week. Th is inc l udes 
vigorous phys ica l  activity for several 1 0- to 1 5-m inute 
sessions each day-someth ing phys ica l  educators cou ld 
eas i ly provide. Few schoo ls  offer structured phys ical 
activity outs ide of physica l  education c lasses. Sports are 
ava i l ab l e, but  not a l l  students can part ic i pate. 
Add it ional ly, some sports do not invo lve a h igh calor ic 
cost. Before- and after-school fitness/activity programs are 
appea l i ng but uncommon, as are school programs that 
wou ld  promote wa lk ing or b ik ing to schoo l .  

Solutions 
Schools  can take several important steps to increase 

phys ica l  activity opportun ities for students .  The fo l lowing 
are some so l ut ions offered by IAHPERD regional leaders: 
• We emphas ize the deve lopment of teach i ng

professiona l s  who serve their commun ities through the 
"promotion of hea l thy behaviors and l ifesty les." Our 
department has partnered with the Evansv i  I l e  
Vanderburgh School Corporation ( EVSC) to  educate 
m idd l e  schoo l students about heal thy and  safe 
behaviors and l ifestyles through the Youth F itness and 
Health Awareness c lass. We host a series of hea lth and 
fitness-rel ated interactive workshops for the EVSC 
students. Topics  i n c l ude Safety and Preventab le  
Acci dents, N utr i t ion,  Dangers o f  Smoki ng, F i tness 
Testi ng, Cha l lenge Cou rse, C i rcu i t  Cou rse, and 
Recyc l i ng. The workshops seem to have a tremendous 
i mpact on the i mpress ionab le  adol escents with 
feedback being pos it ive and supportive. In addit ion, 
our departmental student c l ub  is  working  with local 
e lementary schoo ls  by he lp ing with the "Step Up C lub", 
a runn i ng/walk ing program for ch i l d ren ages 5 through 
1 3  years of age to improve fitness leve ls  and encourage 
pos itive I ifesty le behaviors. (Don Rodd, Region 1,
Evansvi I le) 

• I try to get my students moving !  Once a week I have the
students put the pedometers on and we wal k/run for the 
entire c lass period. They try to get at l east 4000 steps, 
wh ich wi l l  be approximate ly 2 m i les. After they get to 
1 0  m i les, they earn a toe token for the i r  shoe. We a l so 
provide a vo l untary wal king  program every day with 
our  upper grade students before they go i nto l unch. (Tim 
Tyler, Region 2, Aurora) 
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• My students part ic ipate i n  the Governor's F itness
Program every year. A l l  students in grades 1 -8 are
requ i red to complete the booklet. Th i s  i s  a wonderfu l
program wh ich is free and encourages activi ty. The
students can set the i r  own goa l s  and work to ach ieve
them at their  own pace and ab i l ity. As a teacher, I l ove
th i s  program because it a l l ows for a l l  ch i l d ren to
ach ieve success. Students are taught that any movement
is better than no movement. Students are a l so
encouraged to cont inue keep ing a d iary of the i r  activi ty
and some fam i l ies have to ld me they had no idea what
l ittle activi ty they completed da i ly. They were shocked
unti l they saw the data col l ected. If the fam i ly can
make changes in their activity level ,  most l i ke ly the
ch i l d  can change the i r  activity l evel . I a l so provide a
homework assignment for each month with a variety of
activit ies for students to complete at home. Some
inc l ude the parents and some activit ies are just for the
student. Th i s  is  an assignment that students enjoy
because of the wide variety of un ique cha l lenges for the
ch i l d ren to "just move". With commun ication and
awareness for our students and fam i l i es, we can change
the shape of I nd iana. We, as a profession, need to focus
on making th is  a part of our da i ly  conversations with
our  students. We must be accountable to our  students
in order to provide them with the best movement
education poss ib le .  (Carol White, Region 2, New
Albany) 

• My school provides several activit ies that get "chi ldren
off thei r  behi nds". Our snow ski i ng c l ub is  one even ing
a week duri ng the wi nter. The students receive lessons
on th i s  l ifelong phys ica l  activity based on the i r  ab i l ity
leve l .  Fam i l i es are encouraged to partic ipate together.
Another successfu l exper ience is our jump rope c l ub.
The club meets one morn ing  a week with its goal to
promote physi ca l  fitness wh i l e  having fun .  Al l students
are encouraged to part ic ipate; no one is cut from the
team!  The students get to perform at basketba l l  games,
at the county fa i r, and Relay for L ife to name a few. Our
schoo l a l so part ic ipates i n  Al l Ch i ldren Exerc i s i ng
S imu ltaneously (ACES) Day each year. My ph i losophy
i s  to provide activit ies for a l l  ch i ldren even the ones
who don't make the ath let ic teams. (Dale Berry, Region
2, Floyds Knobs)

• I am conti nua l ly  try ing to motivate my students to enjoy
phys ica l  activity. I try to get my students "off of their
beh i nd" by focus ing on the i r  i nterests-mus ic and
dance are the perfect f it .  For example, I just completed
a un it i n  l i ne danci ng. The students learned a variety of
l i ne dances and th is  opened their  eyes to a new
perspective of dance.  Not on ly  d id they practice the
dances, but they a lso had to create their  own by us ing
dance steps they learned i n  previous dance lessons.
They were sp l it i nto groups of 3 -4 and given a
worksheet to complete to ass i st them i n  the "p lann ing
process" . From the moment I gave them the paper,
every student was up and movi ng! They had to choose
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mus ic  for the i r  dances, develop names for their dances, 
perform the i r  dances, and create a poster to assi st others 
i n  l earn ing  the i r  dances. Dur ing th i s  time, I have 
observed my students teach i ng others i n  the school how 
to do the dances they learned. We wrapped our  un i t  up 
with  "dance stat ions". Each of  the groups had to post 
their dance posters on the wa l l ; they wou ld  rotate from 
stat ion to stat ion with d ifferent songs p layi ng, and 
attempt to learn the other students dances. (Lisa Picek, 
Region 3, L izton)

• We prepare futu re teachers to actively  involve ch i ld ren
in the learn ing  process.  One of our goa l s  is  to a lways
encourage phys ica l  activity! I n  addit ion to the regu lar
teacher education curr icu l u m, we offer several projects
on campus that encourage active part ic i pat ion by
school -aged ch i l d ren .  Each spr i ng, the Phys ica l
Education majors host a fie ld day for students at  nearby
elementary schools .  Approximately 300 fifth graders
come to campus and part ic i pate in phys ica l  activit ies.
Dur ing the fa l l  semester, our majors are i nvo lved with
the loca l YMCA i n  del iver ing an activity-based program
entit led "Active Fam i l y, Hea lthy Ch i ld" .  F i rst year
students enro l l ed in the general Fitness for L ife course
have the opportun i ty to partic ipate in activities outs ide
of c lass such as "Fun Runs" that ra ise funds for agencies
such as the American Cancer Society and the March of
D imes. (Molly Hare, Region 3, Terre Haute) 

• Currently, the mandated function of hea lth and phys ica l
education teachers i s  NOT v iewed as a v i ta l
educational process. If we can make the connection
between the mai ntenance of persona l  hea l th and the
phys ical  education profess ional ,  our status wi I I  be
greatly improved in our schools .  However, the use of
negative stereotyp ica l  references to our profession (gym
teacher, etc . )  must be f i l tered and viewed as soc ia l l y
unacceptable .  I a l so bel ieve that too many parents
support the idea that their chi Id 's physi ca l  activ ity needs
are met outs ide of the school system by private sports
programs. Uohannah Ooecke, Region 3, Bloomington)

• We have started a before and after school F i tness and
Condit ion ing program to address the obesity and
inactiv ity i ssues that go a long with "No Ch i l d  Left On
The i r  Beh i nd" .  The program runs on Monday, 
Wednesday, and Friday. Each day consi sts of an active
flex ib i l ity warmup sess ion .  We then go i nto our  weight
room/wel l ness lab where the students have a weights
and card io  program des igned to meet the goa ls  that
they have set up for themselves. On Mondays and
Wednesdays we then go to the gym and do other
activit ies that deal with agi l ity, flex ib i l i ty, balance,
coord i nation and card iovascu lar  cond it ion i ng. On
Fridays i t  i s  our  active games day where we p lay team
handba l l , scooter rel ays, card io-vo l leybal l , to name a
few. (Tom Stubbeman, Region 4, Whiteland)

• Dai ly physical education can make a difference i n  the
fight aga i nst ch i ldhood obes ity. The resu l ts of a study
conducted at Ba l l State U n iversity (BSU) provide strong



support for da i ly  i nstruction i n  physical education .  
Ch i ld ren enro l led i n  da i ly  phys ical education ( 1 75 
m i nutes/week) at Waynedale E lementary received 
enough moderate to v igorous  phys ica l  activ i ty to 
ach ieve des i rable fitness leve ls. In contrast, ch i ld ren 
part i c i pati ng in twice weekly phys ica l  educati on 
programs (60 m inutes/week) d id  not. The AAH PERD 
Physical Best Test (exc lud ing pul l -ups) was admin i stered 
to 2 1 8  ch i ldren in grades 1 through 5 .  The analysis 
revea led that dai ly phys ical education part ici pants were 
superior on a l l  fou r  of the test items (m i l e  walk/run, 
body composit ion, s i t  and reach, s i t-ups) across the five 
grades. In addition, a comparison of the resu l ts to 
AAH PERD national norms showed the da i ly physical 
education part ic ipants to be above the SOth or  75th 
percenti le  wh i l e  the weekly part ic i pants were genera l ly  
below the SOth or 2 5th percent i le .  Taken together, the 
fi ndi ngs suggest that da i ly  physical education can be 
successfu l in fighting the obesity cha l l enge in I nd iana. 
(Arlene lgnico, Region 4, Muncie)

• With physical education c lasses on the elementary level
usua l ly being ju st one day each week, I try to stress
fam i ly fitness and wel l ness. If the fam i l ies do not get
i nvolved, fitness wi l l  never become a real  part of a 
ch i ld 's routine for the rest of h is/her l ife. Therefore, I 
have a " Fam i ly Track Day" and a "Fami ly Tenn i s  Day" 
on two Saturdays each fal l  and spr ing. I am at the track 
from 1 O:OOa.m.  to 2 :00p.m.  and i nvite students and 
the i r  fam i l ies to join me. I do the same th ing on another 
Satu rday but th is  t ime I take al l the tenn is equ ipment to 
the cou rts so they can come and uti l i ze them and 
perhaps decide to purchase equ ipment to conti nue on 
the i r  own .  I always stress i n  news letters that the track 
and tenn i s  courts are avai lable and open to the pub l ic  
whenever they are not bei ng used by the h igh school 
teams. From what my students te l l  me, I have had much 
success i n  gett ing fam i l ies to come use these fac i l it ies. 
I a l so have a "Star Walker" program for staff and 
students during  l unch recess. Staff vo l unteer the i r  prep 
time one day each week to "man the track" dur ing a 
recess sh ift for any students who want to wal k/jog/run 
the track instead of going to the p layground.  The 
teachers wal k  with them. Th is makes for a healthy staff 
and a healthy opin ion form ing i n  " l ittle heads" about 
the importance for everyone to get exercise on a da i ly 
bas is .  For their  efforts, they are rewarded each t ime 
they wal k  with an i nexpens ive (for me) yet va l uable (for 
them) symbol of the i r  commitment. I give out meta l l i c  
or mu lt icolored p lastic beads shaped l i ke stars and  cal l 
the shoe charms. They s l ide these on their  shoes stri ngs 
to col lect them. Some have qu ite a col lection.  You can 
get these at most craft stores. Dur ing the 3 rd n i ne week 
grad ing period Uanuary-March), I have the students 
keep a fitness log. Other fami ly  members can do th is, 
too. I n  fact, I rea l ly encourage it. Duri ng th is  period, I 
have announcements read on the i ntercom each 
morn ing to help them get ideas of th i ngs they can do to 

vary the i r  routi nes and get fitness time too. These are 
basical ly ways to sneak fitness i nto a l ready busy days. 
Some of these tips are: Park your veh ic le as far from the 
store as you can . You ' l l  be surpr ised how many more 
steps you can get i n  each t ime you shop; When 
watch i ng TV, use every commercia l  t ime to do a 
physical activity (no, go ing to the refr igerator does NOT 
count) such as s itups, pushups, toe touches, jump ing 
jacks, windm i l l s, joggi ng i n  p lace, etc .; After school ,  
wa l k  around your  house 5 times before goi ng ins ide. 
Peop le don't rea l i ze how to uti l ize th is  "excess" t ime to 
their  advantage unti l they hear it. I am amazed at how 
many students have to ld me that at fi rst their parents 
watched them doing the i r  "commerc ia l s ize" but soon 
jo ined i n .  Fitness for l ife is not grades K- 1 2  on ly. I f  we 
want to change l ives, we've got to change l ifestyles !  
(Jackie Breitenbach, Region 4, Fountain City) 

• We have several programs that are sponsored by the
BSU Phys ical Education Department: Fit Kids on Friday
morn i ngs, Gym and Swim on Saturday morni ngs, and
AWAVE for persons with d i sabi l i t ies i n  the commun ity. 
These programs are tied i nto our  phys ical education
tra i n i ng for a l l  majors. (Seemann Baugh Region 4, 
Muncie) 

• At Purdue, we are us ing Heart Rate Mon itors i n  our
fitness c lasses to motivate and move our students. We 
are aski ng students to take a m i nute at the end of every
lesson that they teach and process the benefits of
phys ical activity ( importance, other issues, etc . ) .  Our
students a l so go to various e lementary schools and
teach fitness activit ies. They are expected to use v i sual
a ids that relate to br ing ing wel l ness a l ive as they teach.
(Carole OeHaven, Region 5, West Lafayette) 

• Our phys ical education curr icu lum inc l udes a Healthy
Lifestyles c lass that is requ i red of a l l  Grace Col l ege
students . I n  the c lass, we do fitness testi ng, a fitness
contract, and then track the i nd iv idual i zed exercise
part ic ipation through a poi nts system. Our Fitness
Center is a great asset in th is  endeavor. Our  students
a lso have a h igh level of part ic ipation in our  i ntramural
program. (Darrell Johnson, Region 7, Winona Lake) 

• One th ing that we do i s  have "Card io Days" every
Tuesday and Thu rsday. Currently we are doing B i l ly
B lanks "Taebo" as wel l  as "8 Minute Abs" v ideos for the
c lass period. Th i s  has worked fa i r ly wel I and 99% of the
students partic ipate. The other th ree days we do
phys ical activities that keep the students moving. I
stress that these v ideos and games are des igned to he lp
them get in shape as wel l  as give them options that they
can use themselves when they are at home. There i s
some res istance because I make them work hard but,
for the most part, they have accepted i t  and partic i pate.
I be l ieve that the solut ion is fi nd ing activities that are
"fun" and make them work hard without them knowing
it .  If they are enjoy ing the activity, then they forget that
they are sweating and working out their  bod ies. (Adam 
Swinford, Region 81 Fort Wayne)
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• A summer program cal led the National Youth Sports
Program (NYSP) i s  run at the U n ivers i ty of I nd ianapol is .
The NYSP is  completely free (with breakfast and l u nch
provided) and has created pos it ive opportun ities for
youth in at-r isk env i ronments. The program has served
youth between the ages of 1 0-1 6 through organ ized
programs of sport and l ife ski l ls i nstruction .  Last year,
NYSP was conducted on the campuses of 200 col leges
and un ivers it ies and served over 78,000 young people.
NYSP has made an unprecedented effort to combine
the promotion of  ath letic know-how and l ife ski l l s that
can assist part ic ipants in making successfu l trans it ion to
adu lthood through pos it ive youth deve lopment.
Part ic ipants are requ i red to take part i n  swimming and
receive i nstruction i n  at least two add it ional sports each
day. Many of the age-appropriate activit ies (basketba l l ,
soccer, golf, vo l l eyba l l , tenn is, go lf, footba l l ,  fie ld
events) are des igned to develop l ifelong ski l l s .  Each
partic ipant receives a m i n imum of 3 hours of physical
activity per day. I n  addit ion to sport ski l l  i nstruction,
educational programming is  requ i red for each NYSP
part ic ipant in career opportun it ies, h igher education,
job respons ib i l ities, drug and a lcoho l  prevention, and
creative wr i t i ng. (Megan Schmidt, Region 9, 
Indianapolis) 

• I adm in i ster our  YMCA youth sports program. G rowing
up a ch i l d  i n  I nd iana, I was very active and partic ipated
in physical activity a l l  year long. There was never a day
that I turned away an opportun i ty to p lay outs ide in the
neighborhood cou rts or f ields with my friends. We
didn 't have the " luxury" that ch i ld ren have today with
electron ic  games and computers . Our  sou rce of
recreation was through our  own imag inat ion and
part ic i pation i n  sports. As the Sports D i rector of our
YMCA, I have the privi lege to see ch i ldren everyday
wa l k  th rough our  doors and be active i n  many
programs. The one component of the YMCA that
espec ia l ly appea ls to me is  the fact that ALL ch i l dren
who part ic i pate in our  p rograms can expect to p lay an
equal amount of t ime regard less of their ski l l  leve l .
Because of  that, we get many ch i ldren who wou ldn 't get
that chance i n  a more competitive env i ronment. These
are often the ch i ld ren who need activity the most. They
may not be the qu ickest, most agi le, or most fit among
the i r  peers but because of our expectations the parents
know if the i r  ch i ldren p lays here they wi 11 get that
opportun ity to be active and enjoy the benefits that
sports can provide now and in the futu re. At the YMCA,
a l l  ch i l d ren p lay and everyone is a winner! (Tammy
Ward, Region 9, Indianapolis) 

• Perhaps the b iggest change we have tr ied th is year is to
get our ch i ldren active dur ing what l ittle recess t ime
they have. Our  school has no recess t ime bu i lt i n  to the
school day. Ch i ld ren are given approx imately 1 2 - 1 5
m i n utes of p layti me at noon and other short periods
dur ing the week. We wanted our students to have some
equ ipment that was attractive to them and caused them
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to WANT to p lay. Therefore, we app l i ed for and 
received an IAHPERD m in i -grant. My teach i ng partner 
and I bu i lt a large ro l l i ng cart with many shelves and 
p laces to store equ ipment. We came up with a 4-day 
rotation plan whereby each day a d ifferent set of 
equ ipment is on the cart. No two consecutive days are 
a l i ke. We now see ch i ld ren p laying soccer, 4 square, 
us ing j ump ropes, and p lay ing on sti lts and sk ip-its. No 
one s its-everyone is  active. Thus, we have taken steps 
towards fighti ng obes ity i n  our schoo l .  (Roberta Sipe, 
Region 9, Indianapolis) 

• I n  our  school d i strict, e lementary physi ca l  education
teachers have decided that i n  order to get our  students
exerc i s ing regu lar ly, we need to i nvolve the parents and
to provide a s imple structured fitness program that can
be done at home. Thus our program, entit led 'Get Off 
your Rump and Jump' was born ! We are target ing th i rd
graders and 'k ick ing off' our  program with a specia l
fitness n ight at  each schoo l .  Our  goal  i s  promote
parents and students work ing together to bu i ld  an active
l ifestyle by perform ing various ski l ls us ing a jump rope.
As an i ncentive to attend, a l l  partic ipants wi l l  be given
a jump rope to keep and use at home as wel l  as a 'Get
off your  Rump and Jump' button to rem ind them to do
the i r  workouts ! We wi l l  have a variety of stations at the
event i nc l ud ing a l l  sorts of activit ies such as stretches
with a rope as wel l  as many d ifferent ways to j ump.
Parents can actively partic ipate in doing the ski l l s  or can
help by counti ng, t im i ng, turn i ng ropes, and serv ing as
stretch ing partners. Al l stations wi l l  have a beg inner,
i n termed iate, and advanced ski l l  so everybody is able to
partic ipate, no matter what thei r  ski l l  leve l .  We want to
teach parents the importance of regular fitness activ i ties
and a l so give them some fun ideas to do with their
ch i ldren .  Spend ing qua l ity fam i ly t ime together w i l l
hopefu l ly be  an add it ional outcome of ou r  event! At
the conc l usion of our event, a l l  th i rd graders wi l l  be
given a fitness 'booklet' to chart their home workouts.
We are ask ing that they do the i r  choice of several sk i l l s
at least three times a week and return the i r  booklets
(s igned by them and their  parents) to us i n  the spri ng.
We hope to see a defi n ite improvement in overa l l  fitness
as wel l  as rope j u mping ski l l s  as a resu l t  of our program!
(Niki Clover; Region 9, Indianapolis) 
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Think Snow!
Les l i e  Powel l  

Sai nt Chr istopher School 
I nd ianapo l i s, I N  

One of the best t imes of the year i s  w i nter! As a 
p hys i ca l  educat ion  teacher, I l ove sha r i ng  new 
experiences with my students. One great wi nter sport i s  
sk i i ng. 

Even though our state of I nd iana i s  relat ive ly  flat, 
there a re many p l aces to take you r  young peop le for an 
exper ience that wi l l  rema in  with them for l i fe . The very 
fi rst year that I took students for th i s  great a l l -around 
experience, I learned many qu ick  lessons that a l low me 
to  tru ly  enjoy such an i n structional t r ip  today. The key 
is p l ann i ng  as a lways. 

In the month pr ior  to going on the tr ip, many top ics 
need to be covered . 

P repar ing young people for the adventure i s  the key. 
Prov id ing  d i fferentiated i n struction on sk i l l s  necessary 
for a successfu l t r ip  i s  v ital to a l l  you r  students. Before 
"h i tt i ng" the s lopes, a l l  students wi l l  have touched rea l 
sk i s, boots, and poles .  Th i s  he lps  the process of putt ing 
on boots and attach i ng boots i nto sk i s .  

Students wi l l  a l so do f lex i b i l ity tasks that i nvo lve a l l  
major  musc le  groups that w i l l  b e  i nvolved i n  t h e  day of 
sk i i ng. Most students wi I I  respond the day after as they 
not iced some soreness due to a fu I I  day of ski i ng. 

Also the students w i l l  be shown a v ideo of the past 
year's group sk i i ng. Th i s  he lps  some students to see 
what it actua l l y  looks l i ke .  In add it ion,  once the trip i s  
comp leted, I w i l l  show the students a v i deo of  
themselves sk i i ng .  Th i s  i s  great h igh l ight to  end  the 
sk i i ng  un it. 

Some students a re part i cu l a r l y  puzz led at 
snowmaking .  I t  may be warm at  home, but once we 
p u l l  up i n  a bus and see an enormous wh ite str ip  of 
snow-they a re a l l  amazed . 

Des ign ing  a fash ion show as to what to wear i n  such 
an adventure i s  important to a l l  students. Showing 
students low cost ways of  keep i ng warm on the s lopes i s  
another ro le  that needs to  be  p resented for success. 
Essen t i a l  i tems a re g loves, hats, s u ng l asses, and  
sunscreen .  Days that are br ight due to  sunsh i ne rea l l y  
affect thei r eyes. Some students w i l l  actua l ly get 
headaches. Some students may even get w indburn on 

the i r  ears. 
Havi ng students wa l k i ng/s l i d i ng  on carpet squares 

on the gym floor i s  a movement sensat ion that s i m u l ates 
cross-country sk i i ng .  Al I these d ifferentiat ions have 
made a pos it ive l earn i ng exper ience for my students. 

Aski ng for parents who have had experience sk i i ng  
to  ass ist me i s  another secret that I have learned that 
promotes a posit ive day for everyone. Having parents 
he lp with the group i n struction and concentrate on 
ass i st i ng  students on the s lopes the rest of the day 
i ncorporates a posit ive and safe env i ronment. The 
students may someti mes even witness adu lts fa l l i ng 
down.  

I have never had a major  i nj u ry wi th  any of  my 
students. The sk i  patro l is great at a l l  the p l aces that we 
have v i s i ted i n  the past. I a l so promote safety before the 
trip as we d i scuss the sk i  l ifts and sk i i ng  methods. 

A l l  of my students are strongly encou raged to take 
the i n it ia l  sk i  i n struct ion lesson and I on ly  a l l ow for 
sk i i ng the day we go.  I don 't open i t  up  for 
snowboard i ng.  We focus  on one th i ng-ski i ng. 

P ick ing the date is important. January tends to be 
the best gamb le; however, hav ing  a back up date sets 
the tone for chang ing weather. I n  order to do th i s, I 
have the students design the i r  own phone trees to a lert 
each other to changes that cou ld  occu r  the morn i ng of 
the tr ip .  Th i s  is a l ifesaver and parents tru ly  appreciate 
the open l i nes of commun icat ion ear ly !  I have had to 
change the date a few t i mes due to weather, so don't 
l ose heart !  

The cost of such a tri p i s  relat ive ly  i nexpens ive 
duri ng the school day. Weekends tend to be more 
expens ive. G o i ng dur i ng the school day i s  great 
because not as many peop le are on the s lopes wh ich 
p rov ides space for the students to sk i .  I on ly take my 
s i xth graders on th i s  tr ip and sense that i t  rea l l y  i s  a great 
age for such a new endeavor. At the beg i nn i ng  of the 
day, some strugg le, but by day's end, I hear so many 
pos i t ive com ments.  Th i s  i s  a def in ite confidence 
booste r !  J ust th i n k  snow wi l l  f ly soon ! !  
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YO U T H  F I T N E S S  C O A L I T I O N All Children Exercising Simultaneously 

Shape Up Indiana Youth Fitness Day 

Project ACES (All Chi ldren Exercising Simu ltaneously), held in  conjunction with the 
Shape Up I ndiana Youth Fitness Day, is sponsored by the 

I ndiana Association for Health , Physical Ed ucation ,  Recreation ,  and Dance.  
It  takes place at  schools a l l  over the state on 

Wednesday, May 4,  2005 at  1 O :OOam. 

Project ACES has been labeled as "the world's largest exercise class . "  
M i l l ions of students from a l l  over the globe wil l  exercise together 

in a symbolic gestu re of health and fitness un ity.  
Please join us as we focus on the importance of physical activity for al l  Hoosiers. 

JOIN THE CELEBRA TION OF PHYSICAL ACTIVl-rY 
Check out the IAH PERD website at www. indiana-ahperd.org for additional i nformation

REGISTER NOW FOR ACES 2005 
Emai l  kaduchane@manchester.edu with Teacher's Name, Schoo l ,  Address/City/Zip,

Emai l ,  and Estimated Number of Students, Teachers, Staff, and Parents 

Melanie Whiteman,  
Fitness 

Program Director 

to be el igible for a special ACES Certificate 

When it comes to f itness , don't just let 
chi ldren sit on the bench,  get them in 

the game! Regular physical activity can 

have a significant impact on their 

qual ity of l ife. ACES can show them

how much fun phys ical activity can be

it's a s lam dunk! 
Indiana Association for 

Health, Physical Education, 
Recreation, and Dance 

The mission of the Ind iana Association for Health, Physical Education, Recreation, and Dance is to 
promote and support active, creative, and healthy l ifestyles through h igh quality health , physical education,  

recreation, dance, and sport programs and to provide members with professional development opportunities 
that increase knowledge, skills, and d ispositions, as well as encourage sound professional practices. 
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Interdisciplinary Field Day 
Jan M i l ler 

Region 3 Coord i nator 
Fayette Central E lementary 

Con nersvi l le, I N  

D o  you need a n ew idea  for yo u r  s p r i n g  f i e l d  
day t hat w i l l  rea l l y mot i vate you r  s tu d e n ts a n d  
re i nforce th e i r  l e a r n i n g ?  Last  yea r, w e  co l l abo rated 
w i t h  o u r  c l a s s room teachers  a n d  rea d i n g  spec i a l i st 
to c reate a n  exce l l en t  edu cat i o n a l  expe r i ence  i n  
kee p i n g  w i t h o u r  schoo l 's e m p h a s i s  o n  read i ng .  
Th e f ie l d  day w a s  centered o n  a t h e m e  o f  D r. Seu s s .
Ou r  K-5 s tuden ts pa rt i c i pated i n  m u l t i -age g roups  
to g i ve t h e m  a fee l  fo r  cooperat ive a n d  p rob l e m  
s o l v i n g  s i t ua t i o n s .  Fo l l ow i n g  i s  a desc r i pt i o n  o f  t h e  
i nd i v i d u a l  stat i o n s  f o r  t he  two h o u r  even t :  

Cat in the Hat 
Div ide  s tudents i n to two e q u a l  team s  w i t h  t h e  

f i rst  pe r son  f r o m  e a c h  t e a m  sta n d i ng i n s i de a 
sta rt i n g  hoop .  O n  t h e  s i gn a l  "go" ,  t he  s tuden ts 
p i c k  u p  the  "f i s h bow l "  ( p l as t ic  bowl  rep resen t i n g  
t h e  f i s h bowl  i n  t h e  sto ry) a n d  r u n  t o  t h e  tra shcan  
f i l l ed  w i t h  wate r a n d  p l ast i c fi s h .  S tudents f i l l  u p  
t h e  f i s h  bow l  w i t h  wate r a n d  o n l y  o n e  fi s h .  P l a c i n g  
t h e  f i s h bowl  o n  t o p  o f  h i s/her  head ,  t h e  stu d e n t  
w i l l  wa l k  b a c k  to t h e  l i n e .  I f  t he  s t u d e n t  m a kes i t  
b a c k  t o  t h e  l i ne  w i th o u t  d ro p p i n g  t h e  fi s h bow l ,  t h e  
water a n d  f i s h  a re d u m ped i n to the  t e a m  b ucket 
a n d  the bowl i s  h a n ded to the  n ext  p l ayer  i n  l i n e .  
I f  t he  f i s h bowl fa l l s off, t h e  s tudent  w i l l  p i c k  u p  t h e  
b o w l  a n d  f i s h  a n d  retu rn  to the  l i n e  to h a n d  off t he  
bow l to t h e  n ext  p l ayer  i n  l i n e .  Tea m s  w i l l  
c o n t i n u e  to go  u n t_i l  t i m e  h a s  b e e n  c a l l e d .  
M a t e r i a l s :  S t a t i o n  s i g n ,  two h u l a  h oo p s ,  two 
b u c kets, 40 p l as t i c  bow l s , 80  sma l l  p l ast i c  f i s h ,  a n d  
a t ra shcan  f i l l ed  w i th water. 

G reat Day for Up 
D iv i d e  stu d e n ts i n to two eq u a l  tea m s  with  t h e  

f i rst  p e r s o n  from e a c h  team sta n d i n g o n  st i l ts a n d  
i n s i de a s tart i n g  h o o p .  O n  t h e  s i g n a l  "go" ,  t h e  
stu d e n ts w i l l  wa l k  o n  t h e  s t i l ts t h rough  a n  o b sta c l e  
c o u rse  m a d e  o f  c o n e s  a n d  back t o  the  start  t o  tag 
the  h a n d  of the n ext s tudent i n  l i n e .  The next 
person i n  t he  s tart i n g  h oop  s h o u l d  have a nothe r  
pa i r  of s t i  I t s  o n  a n d  ready to  move th rough  the  
c o u rse .  Tea m s  w i l l  con t i n u e  to  go  u n t i l  t i m e  ha s  
been c a l l e d .  Mate r i a l s :  Stat i o n  s i gn ,  two h u l a  
h oops ,  fou r  sets of s t i l t s  made from wood o r  cans ,  
a n d  1 0  cones .  

G reen Eggs and H am 
Stude nts w i l l  n eed to be a r ranged i n  p a rt ne r s .  

Fo u r  sets of pa rtne r s  w i l l  do th i s  event at  o n e  t i m e .  
On  the  s i g n a l  "go" ,  t h e  pa rtner s  m u st r u n  t o  t h e  
h u l a  hoop  t o  p i c k  u p  the  "green eggs a n d  h a m " .  
E a c h  s tudent  m u st p l ace  a n  egg between h i s/he r  
kn ees a n d  t h e n  p l ace the  p o l y dot ( h a m )  between 
t h e  p a rt n e r ' s  s h o u l d e r s  s o  t h at t h ey a re n ot 
touch i n g  i t  w i t h  th e i r  h a n d s .  They w i l l  m ove back 
to the  start i n g  l i ne , g i v i n g  the  ham and eggs  to the  
next  s tudents i n  l i n e .  The n ext  g ro u p  m u st rep l ace  
the  eggs  a n d  h a m  i n  t h e  hoop  w i t h  each  p l a c i n g  the  
egg  between t h e i r  knees  a n d  the  h a m  between t h e i r 
s h o u l de r s .  They r u n  back to the  sta rt i n g  h oop  a n d  
t a g  t h e  next set o f  p a rtne r s  i n  l i n e .  Th i s  w i l l  
con t i n u e  u n t i l  a l l  h ave had  a tu r n .  Mate r i a l s :  
Stat i o n  s i g n ,  e i gh t  h u l a  hoops ,  e i gh t  p l as t i c  eggs,  
and fou r  p o l ydots .  

Hor ton Hears A Who 
Students w i l l  be  d i v ided  i n to two tea m s  wi th  

the  fi rst  per son  f rom each team stand i ng i n s i de a 
start i n g  hoop  w i t h  a pa i r  of chops t i cks  i n  h i s/he r  
h a n d .  On  t h e  s i gn a l  "go" ,  these  p l ayers  m u st  move 
t h r o u g h  t h e  " H o rto n "  s p r i n k l e r  to t h e  p i l e  of 
"Whos"  i n  the h u l a  h o o p .  S tude nts can use o n e  or 
both h a n d s  w i t h  t h e  chops t i cks  to p i c k  up a Who  
a n d  r u n  back t h rough  t h e  s p r i n k l e r  to the  beg i n n i n g  
h o o p .  S tudents t h e n  p l ace  the  Who  i n  t h e  b u cket 
and pass the chops t i ck  to the next per son  i n  l i n e .  
Tea m s  w i l l  con t i n u e  t o  g o  u n t i l t i m e  ha s  been 
c a l l e d .  Mate r i a l s :  Stat i o n  s i gn ,  fo u r  h u l a  h oops ,  
two h o se s ,  o n e  "Y"  s p l i tt e r, two e l e p h a n t  
s p r i n k l e rs ,  1 00 cotton b a l l s, fou r  sets o f  chopst i cks ,  
and two s ma l l  b uckets . 

How the G r inch Stole Chr istmas 
Stude nts l i ne  u p  in  fou r  groups  wi th  the  f i rst  
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person  from each  team stan d i ng i n  a s tart i n g  h o o p .  
On  the  s i g n a l  " g o " ,  t he  f i rst  s t u d e n t  ( G r i n c h )  r u n s  
to the  Whos  V i l l age to the  p i l e  o f  the  Whos '  
" p resents"  (wooden  b l ocks  wrapped  i n  C h r i stmas  
paper )  a n d  " ste a l s" o n e  p resent .  H e/S h e  t h e n  r u n s  
b a c k  t o  t h e  o r i g i n a l  h o o p  a n d  p l aces  t h e  sto l e n  
p resent  i n  t h e  "Santa C l a u s  B ag" . T h e  next  p l ayer 
i n  l i n e goes a s  soon as  the f i r s t  r u n n e r  p l aces  the 
p resent  i n  the bag and tags h i s/he r  h a n d .  I f  t i m e  
rem a i ns ,  h ave a l l  t h e  G r i n c h e s  t u r n  i n to " G ood 
G r i nches "  and ret u r n  the  presents  to the  Whos by 
ta k i n g  one p resent  out  of the  bag and retu r n i ng i t  to 
the Whos V i l l age .  They s h o u l d  p l ace the  p resen t  i n  
t h e  hoop  a n d  r u n  back  t o  tag the  h a n d  o f  the  n ext  
p l ayer. Th i s  w i l l  cont i n ue u n t i l  a l l  h ave had  a tu rn 
o r  t i m e  r u n s  ou t .  Mate r i a l s :  Stat i o n  s i gn ,  e i gh t  h u l a
hoops ,  80  s m a l  I wrapped p rese nts, a n d  fou r  l a rge 
C h r i stmas  bags . 

I A m  Not G oing To G et Up Today 
Stude nts w i l l  be d i v i ded i n to two teams w i t h  

t h e  fi rst  pe r son  f rom each  team sta n d i n g  i n s i d e  a 
start i n g  h o o p .  O n  the  s i gn a l  "go" ,  t he  stu den ts 
p i c k  u p  a sponge  from the  tras h c a n  fi I l ed  w i t h  
wate r. They  m ust  pass  t h e  sponge over t he i r head  
to t h e  next  pe r son  i n  l i n e .  The  p l ayers con t i n u e  
pass i n g t h e  sponge over t h e i r  heads  u n t i l  i t  gets to 
the  l ast  p l ayer  i n  l i n e .  Th i s  person w i l l  take t h e  
s p o n g e  back  t o  t h e  fro nt  o f  t he  I i n e, d u n k  the  
sponge  i n  t h e  tra shcan  a n d  begi n pas s i n g  i t  over 
t h e i r  h eads  aga i n .  Tea m s  w i l l  con t i n u e  to go u n t i l  
t i m e  h a s  been c a l  l e d .  Mate r i a l s : Stat i o n  s i gn ,  two 
h u l a  h oops ,  two l a rge spon ges,  a n d  a t ras h c a n  
f i l l ed  w i th wate r. 

L orax Ver s u s  Once-lers 
Scatter cones  ( r ep resen t i n g  the  Truffu l a  Trees)  

i n s i de the p l ay i ng a rea ( m a r ked by c o l o red do mes )  
w i t h  ha l f  of t he  cones  l y i n g  down a n d  ha l f  of  t he  
c o n es stan d i n g up .  I n  th i s  even t  t h e re a re two 
g ro u p s :  t h e  L o r a x  ( r e p r e se n t i n g  T ru ffu l a  Trees  
gett i n g  p l a nted o r  p i cked u p ) a n d  the  O n ce- l e r s  
( represe n t i n g  Truffu l a  Trees gett i n g  chopped  o r  
kn ocked dow n ) .  O n e  g ro u p  w i l l  wear  p i n n i es to 
d i s t i ngu i s h  between t h e  two gro u ps .  On t h e  s i g n a l  
" g o " ,  t he  O n ce - l e rs j o b  w i l l  be  t o  knock  down w i th 
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th e i r  h a n d  each  c o n e  t hat i s  s tand i ng u p  a n d  t h e  
Lorax 's j ob w i l l  be t o  p i c k  e a c h  c o n e  u p  t hat i s  
l ay i n g  dow n .  T h e y  w i l l  r u n  from cone  t o  cone  t o  do  
t h e i r j ob s .  A vo l u n teer  w i l l  stop p l ay afte r o n e  
m i n ute to c h a nge  h ow t h e y  a re mov i n g .  F o r  
exa m p le ,  afte r t he  f i rst  m i n ute t h e y  w i l l  wa l k  
backwards ,  afte r t he  seco n d  m i n ute they w i l l  s k i p , 
e t c .  T h e  vo l u n tee r  s h o u l d  t h e n  c h a n ge t h e  
stu den t's j ob w i t h  t h e  Lo rax  ( u p )  now becom i ng a 
O n c e- l e r  (dow n ) .  Let t hem r u n  aga i n , t hen  hop ,  
a n d  s l i de .  Th i s  even t  w i l l  con t i n u e  u n t i l  t ime  ha s  
been c a l l e d .  N ote :  S tudents  a re  not  a l l owed to  u se  
t h e i r feet to  k i ck  ove r cone s .  Mate r i a l s :  Stat i o n  
s i gn ,  1 2  c o l o red domes,  40 c o n es ,  a n d  2 0  o f  t h e  
same  c o l o r  p i n n i e s .  

One Fish, Two Fish,  Red Fish,  B l u e  
Fish-Ring the G ack 

Th i s  eve nt  i s  an atte m p t  by the stu d e n t  stan d i ng 
e i t he r  beh i n d t h e  rope l i n e  o r  on  a po lydot to " R i ng 
the  Gack" ,  t ha t  i s , to th row h u l a  hoops  a rou n d  
l a rge cones  o r  t o  toss  r u b b e r  deck r i ngs  t o  " r i ng"  a n  
a n t l e r  made  from P V C  p i pe a n d  mou nted o n  a 
boa rd .  F i r s t  a n d  second  grade stu den ts may toss 
h u l a  h oops  at l a rge cones f rom anyw h e re they 
choose beh i n d  the  s l an ty rope l i n e .  Th i rd t h rough  
f i fth  g rade  s tu d e nts  m u s t  toss  f rom wh atever  
p o l y dot they choose be h i n d the  rope l i n e at  t he  
mou nted an t l e r. Mater i a l s :  Stat i o n  s i gn ,  20  h u l a  
h oops , e i g h t  l a rge c o n es ,  two l o n g  ropes ,  e i gh t  
p o l ydots ,  fou r  PVC p i pes  "an t l e r s "  m o u nted on  
boa rd s ,  a n d  2 4  r ubbe r  deck  r i ng s .  

Sneetches Frankfu r ter Roasts 
T h i s  i s  the refres h m ent  and fi rst  a i d  stat i o n .  

S tudents a re p rov ided  w i t h  a d r i n k  a n d  a h e a l thy 
s n ac k .  The  s choo l  n u rse  m ay want to be ava i l a b l e  
t o  treat any  i n j u r i e s  t hat m ay occ u r. Mate r i a l s :  
Stat i o n  s i gn ,  c u ps ,  s andw ich  bags ,  i c e  i n  coo l e r s ,  
d r i n ks ,  s n acks ,  t rash  cans ,  ext ra  t rash  bags ,  a n d  
fi rst  a i d  k i t .  

Too Many Daves 
I n  th i s  even t, t h e re a re  two " mothers"  and two 



"fath er s"  wea r i n g  ye l l ow p i n n i es a n d  h o l d i ng s q u i rt 
bott l e s  f i l l ed w i t h  water. The rest  of t h e  s tuden ts 
a re  " D aves" . O n  t h e  s i g n a l  "go " ,  t he  mothers a n d  
father s  who  w i l l  attem p t  to sq u i rt t hem w i l l  chase  
the  Daves .  I f  a Dave gets " h i t " ,  he/s he  ha s  to  do  
f i ve  squa t  j u mps  to  be  ab l e  to ret u r n  to  the  game .  
A vo l u nteer  w i l l  stop p l ay afte r one  m i n u te to 
c h a n ge t h e  mothe rs a n d  fathe r s .  P l ay cont i n u es on  
t h e  s i g n a l  to beg i n  fo r o n e  m i n ute .  Th i s  even t  w i l l  
con t i n u e  u n t i l  t i m e  has  been  c a l l ed .  Mate r i a l s :  
Stat i o n  s i g n ,  1 2  cones  t o  m a r k  p l ay i n g  a rea,  3 6  
s q u i rt bott l es ,  o n e  h ose, a n d  fou r  ye l l ow p i n n i es .  

What Was I Scared Of? 
S tuden ts w i l l  n eed to be  a r ranged i n  p a rtner s . 

S i x  sets of pa rtne r s  w i l l  do  th i s  event at o n e  t i m e .  
O n e  o f  t h e  pa rtne r s  needs  t o  be  b l i ndfo l ded  a n d  
sta n d i n g  o n  a po lydot; t he  other  pa rtne r  n eeds  to 
sta n d  beh i n d  t h e m .  On t h e  s i gn a l  to beg i n ,  t h e  
n o n -b l i n dfo lded  p a rt n e r  w i l l  g u i d e  h i s/he r  p a rtne r  
by tapp i ng o n  h i s/her  s h o u l de r  to i n d i cate what 
d i rect i o n  to move.  The  obj ect of th i s  event  i s  to 
g u i d e  the  pa rtne r  to a p a i r  of "gh ost" pant s  t hat a re  
the  same c o l o r  a s  t h e  p o l ydot t h ey were stan d i n g 
o n  a n d  get the  p a rtne r  to p u t  t hem on  t h e m s e l ves
w i t h o u t  any  verba l  c o m m a n d s/ta l k i n g .  O n ce t h e  

BOOK DATES NOW 888. 767.5283 

pan ts a re o n ,  the race i s  ove r. S tudents  w i l l  take 
off t h e i r b l i ndfo l d  and retu rn the  "gh ost" pan ts to 
the  o r i g i n a l  l ocat i o n .  Fo r exam p l e , A u d rey a n d  
Dav i d  a re pa r tne r s .  Aud rey i s  b l i n dfo lded  a n d  
Dav id  i s  s tan d i n g  beh i nd h e r. O n  go, Dav i d  taps  
Aud rey on  her  r i gh t  s h o u l de r  to get  her  to m ove to 
the  r i ght ,  taps  o n  her  l eft s h o u l de r  to get  her  to  
m ove l eft, o r  taps  o n  both s h o u l de r s  at  the same  
t ime  to ge t  h e r  to  move  i n  a stra i g h t  d i rect i o n .  
P l a c i n g  h i s  h a n d  o n  top o f  Aud rey's head w i l l  m a ke 
he r  s to p .  To u c h i ng h e r  fo rehead w i l l  get Aud rey to 
bend  over. Aud rey fee l s  a rou n d  u n t i l  s h e  l ocates 
the p a n ts ,  p i cks  t h e m  up, a n d  pu t s  t h e m  o n .  
M a te r i a l s :  S tat i o n  s i gn ,  6 d i ffe ren t  c o l o re d  
po lydots ,  a n d  6 p a i rs o f  pan ts i n  co r respon d i n g  
co l o rs .  

Refe rences 
Fag a l a , L .  ( 2 0 0 1  ) .  D r . Seuss  field day. Ret r i e ved 

f rom w w w .  pec e n t raI . o r g/L e s s o n  I d e a s / V i e w  
L e s s o n . a sp ? I D=2 3 4 1  

G a l l a h u e, D .  L . ,  & D o n n e l ly, F. C .  ( 2003 ) .  
Developmenta l  p hysical educa tion for a ll children 
(4th e d . ) .  C h a m pa i gn ,  I L :  H u m a n  K i n et i c s .  

It's golf made fun !  
It's golf that you con  teach! 
Compact, easy to use equipment 

I., 

Complete lesson p lons . . .  ond 1 00% participation!  

Contact your Skatetime® Representative TODAY! 
Visit us online at www.skatetlme.com or Call 

WWW .. skateti me . co m 888.767.5283 TO GET STARTED!
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Developing Student Leaders 
Adrian ne Akins 

Cou nc i l  for Futu re Professionals  President 
B ut ler U n ivers ity 
I nd ianapo l i s, I N  

IAH PERD wants you ! You r  Ind iana state health, 
physical education, recreation, and dance assoc iation is  a l l  
about developing leaders. Leadersh ip can come from 
teachers, coaches, fitness spec ia l i sts, and other a l l ied 
members a l ready i n  the fie ld or from student members 
pursu ing an H PERD degree. 

One opportunity that IAHPERD offers undergraduate 
students is the chance to become actively i nvo lved th rough 
the Counci l for Futu re Profess ionals (CFP). The CFP i s  
currently composed of  1 1  students from s ix different
col l eges and un iversit ies i n  Ind iana :  
Bethel College Dave Van lue 
Butler University Adrianne Aki n 
Indiana University-Bloomington Hol ly Pierce 
Manchester College Quan n i  Frank l in ,  Misty 

Purdue University 
Minn iear, N i kki Sieraki 
Jason He lb l i ng, I saac 
Hook, Terri Horsky, Kit 
M i l ler 

University of Southern Indiana Ryan Barbau ld, Jonathan 
Day, Neal Pace 

The Counc i l  i s  des igned to prov ide 
opportun it ies for students to be i nvo lved i n  the i r  
state H PERD assoc iation .  It a l so serves as a too l 
for students to gain  va l uable leadersh ip sk i l l s, be 
an advocate for other students, network with 
others in the profession, and much more. CFP 
bri ngs about new friendsh ips and mentor ing that 
wi l l  l ast a l ifetime. Students who get i nvolved 
remember the i r  experience forever !  

As a member of IAHPERD and CFP, students 
ga i n  a l l  of the advantages offered to profess ional 
members and more. 
• E l ig ib i l i ty for awards and scholarships
• Reduced fees at Regional Workshops and State

Conferences
• Leadersh ip tra in ing and opportun ities
• Networki ng with other students and

profess ionals
• I deas and opportu n i ty for profess iona l

development

apply to represent the Hoosier state at the Midwest District 
AAH PERD Leadersh ip  Conference (Ango l a, I N )  i n  
September and the AAH PERD National  Student Leadersh ip 
Conference (Alabama) i n  October. 

A l l  students are a l so encouraged to attend the 2005 
IAHPERD State Conference at the Rad isson Hotel City 
Centre on Wednesday-Friday, November 9-1 1 .  As most 
students are aware, th is  annua l  conference is  where 
teachers, coaches, professors, and students in the H PERD 
f ie lds come together to give presentations, share ideas, and 
network. Th is conference i s  a wonderfu l opportun ity for 
faculty and students a l i ke to learn and grow professiona l ly  
i n  the i r  perspective fields. Specific sess ions are des igned 
for the future professional  i n  mind .  Students a l so have a 
good t ime meeti ng peop le from other parts of the state, as 
wel l  as partic ipati ng in the annua l  Superstars competition . 

If these opportun ities sound exc it ing and you wou ld  
l i ke more i nformation or wou ld  l i ke to  apply to be  a part of 
our student organ ization, p lease contact either Adrianne 
Aki ns  (aak in s@but ler.edu)  or  Susan F l ynn  
(flynnsm@purdue.edu). 

Th rough being an  active member of the 
Counc i l ,  students get the opportun ity to 
part ic ipate i n  the I nd iana Leadersh ip Conference 
(Spencer, I N) in January where IAHPERD tra in i ng 
and CFP p lan n i ng takes p lace. Students may also 

2004 !AHPERD SuperStars Competition Champions from 
Manchester College: Jessica Cozzello, Quanni Franklin, David 

L ichtenbarger Ill, and Mike Zehner.
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Jump Rope/H oops for H eart: 
Partners for a H ealthier Indiana 

Dale Berry 
J u mp Rope for Heart Program D i rector 

F loyds Knobs E lementary School 
F loyds Knobs, I N  

Resu lts are i n !  Last year Jump Rope for Heart and Hoops for Heart URHFH)  programs ra ised about $7 1  m i l l ion gross 
dol lars-an a l l  t ime record ! As the fight aga inst heart d isease and ch i ldhood obes ity conti nues in Ind iana, JRHFH has also 
experienced another good year with the continued assistance and support of committed IAHPERD members. Here are the 
facts for 2004: 

Schools Gross Net I AH PE RD 
Participating I ncome I ncome Share 

Jump Rope for Heart 602 $ 1 ,580,94 1 $ 1 , 1 25 ,630 $56,282 
Hoops for Heart 1 4 1 $ 1 93 ,446 $ 1 3 7, 734 $6,887 
Totals 743 $ 1 , 774, 3 87 $ 1 ,2 63 ,364 $63, 1 69 

The over $60,000 coming back to IAHPERD shows an i ncrease over the 2002-2003 figure and puts us back on a 
positive growth trend. To those members who were involved as event coord inators th is  past year, we extend our s incere 
gratitude for the work that you have done in you r  schools and commun ities with th i s  important event. Reports are now 
coming i nto our state office that describe many of the successes that have been ach ieved in the n i ne regions of our state. 

I n  recent years, our Board of Di rectors has earmarked a portion of the IAHPERD share from th is  event to be given back 
to our members to support the important work that they are doing at the local leve l .  One such program i nvolves a 
comp l imentary membersh i p  to event coord i nators. To earn the free membersh ip, a coord i nator's event needs to ra ise
$ 1 000 or  more. For rai s ing between $500 and $999, we want to provide the coord i nator with a reduced membersh i p  fee 
of $20. (NOTE: Coord inators need to write that they are a Jump Rope and/or Hoops for Heart Coord inator and the amount 
rai sed on the i r  renewal membersh ip  appl ication before send ing it i n . )  In add ition, IAHPERD offers the JRHFH I ncentive 
Award Program tota l ing $4000 to assi st coord inators with i nstructional projects and advocacy efforts i n  the i r  school and 
commun ity. Additional membersh ip and Incentive Award i nformation can be secured from our  Association website at 
www. i n d iana-ahperd .org. 

Most importantly, the largest share of the project's i ncome goes to underwrite important heart and c i rcu latory research. 
G reat strides have been made i n  the treatment of heart d isease in  the 25  years that IAHPERD has been invblved as a partner 
with the American Heart Assoc iation (AHA). Add it ional ly, funds have a l so been d i rected toward the development of heart 
health education mater ia ls that health and physical education teachers have been able to use i n  �ur school s  and 
commun ities to provide sound i nformation to those need i ng it . 

Wh i le IAHPERD's share of this income is  smal ler in comparison to the AHA, it continues to support the profess ional 
work that our assoc iation is  about-to promote hea lthy l ifestyles and provide our members with professional development 
opportun ities. It i s  approximately half of our annua l  budget and it helps keep the cost of membersh ip  low, support 
programming at regional workshops and state conferences, and fund important advocacy i n it iatives around the state. 
Without th is important fi nancia l  support, it wou ld be a lmost imposs ib le to conti nue our work at the levels to which we 
have become accustomed. 

We appreciate a l l  of our JRHFH Coordinators ! IAHPERD also thanks the many col leagues who jo in us as c lassroom 
teachers, adm in istrators, parents, and, of course, the tens of thousands of Hoosier students who conti nue to part icipate 
each year. We know that you r  motivation is often a grandparent, a friend, or a col league who has been d iagnosed with 
heart d i sease. But, we a lso know that you part ic ipate because your  own heart is in the right p lace ! 
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.Jump Rope/Hoops for 
Heart Results 

The Top Ten List 

Jump Rope for Heart 2003-2004 

School 
1 Harr i son Parkway E lementary School 
2 Wi l son Pr imary Center  
3 Fa l l  Creek E l ementa ry School 
4 Watson E l ementary School 
5 I nd i an Creek E l ementary School 
6 Lantern Road E lementary School 
7 B right E lementary School 
8 H azel Del l E l ementary School 
9 Forest G len n l nt' I E l ementary School 
1 0  Ridd le E lementary School 

Coordinator 
J i  I I  Berry 
Suz ie  H arness 
Jamie  H oyt 
Jerry M ichner 
Pam Day 
Tara Bertram & Miche l l e  Lowe 
L i sa Ty l er 
Ray Alvey 
Jenn ifer Sum mers 
Char lee Schwen k 

Hoops for Heart 2003-2004 

School 
$$ Raised 
1 I nd i an Creek I ntermed i ate School Sarah Zachery 
2 West Noble Midd le  School Kris Kaer icher 
3 Westchester I ntermedi ate School N i ck Tr i bby 
4 Hayden E lementary Schoo l J ason Gambrel  
5 H ickory E lementary School N i co l e  Wi l son 
6 St Peter's L utheran School Jan H acker 
7 Noblesv i l le I ntermed i ate School Ange l a  H ay 
8 Crawford J r. H igh School John Hammond 
9 B ittersweet E lementary School Ti m C l ark 
1 0  New Augusta Pub l i c  Academy North Roy Dobbs 
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$$ Raised 
$23 ,360.46 
$ 1 6,533 .32 
$ 1 5 ,897 .60 
$ 1 5 ,670 .00 
$ 1 5,050. 1 6
$ 1 4,974 .46 
$ 1 3 , 797 .65 
$ 1 2 ,620 .0 1  
$ 1 2 ,262 . 75 
$ 1 1 ,695 .52 

Coordinator 

$ 7, 808 . 74 
$7,234 .97 
$6,253 . 82 
$5 ,528 .00 
$5 ,083 .80 
$5 ,000.43 
$4, 754 .70 
$4,4 1 9 . 68 
$4, 1 29 . 1 5 
$3 ,945 .69 

... 



D National Convention Dates 

Mark your Calendar Now! 
The 2005 AAH PERD National Convention and Exposition in partnership with Midwest 
District AAH PERD and I l l inois AH PERD wil l  be held April 1 2- 1 6  in Chicago, I l l inois. 

93rd 
Conference 

2005 
April 12- 16  
Chicago, Illinois 

Hold on to your hats and tie back 
your hair! You may be blown away by 
the vibrant landscape of this Windy 
City that built the first sky-scraper. 
Strol l  or take a carriage ride through 
its 3,766 miles of streets to one of 1 20 
theater and musical venues, then relax 
in one of over 50 art museums. 

2006 
April 25-29 
Salt Lake City, Utah 

Salt Lake is one of America's 
hottest cities. But not the way you're 
thinking. Recently named "America's 
Most Livable City" and host of the 
2002 Winter Olympic games. In the 
meantime, there's plenty of great stuff: 
gorgeous scenery, interesting 
attractions, superb restaurants, great 
nightspots, and friendly people. 

2007 2008 
����������� 

March 12-17 April 8-12  
Baltimore, Maryland Fort Worth, Texas 

Baltimore, the 1 2th largest city in Known as the city "Where the 
the United States, known as the West Begins," Fort Worth embraces its 
"Charm City," offers a central location cowboy heritage while moving 
on the Atlantic seaboard. You wil l  find forward with a revitalized downtown 
dozens of attractions, from fine dining and major cultural attractions. In the 
to a "roll-up-your-sleeves" crab feast. late 1 800's, Fort Worth was a major 
Home of Orioles baseball, Ravens stop for cowboys on the legendary 
football, and horseracing at Pimlico. cattle trails. And today, Fort Worth is a 
History buffs and art lovers wil l  find major stop on tour itineraries. Why? 
historic sites, world-class museums, Because Fort Worth delivers a unique 
theaters, and performing arts mix of Old West history, top 
organizations. You'l l  find lots to do in attractions, and fun activities. 
Baltimore. 
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Share Your Ideas in the Next Indiana AHPERD Journal 
Guidelines for Authors 

Throughout the year, original art ic les are received and 
considered for publ ication in the Ind iana AHPERD Journal .  
Th is journal i s  publ ished i n  May, September, and February by 
the I nd iana AHPERD Assoc iation for Health, Phys ical  
Education, Recreation & Dance. Articles that share opin ions 
and ideas as wel l  as those based on serious scholarly 
research are welcomed and encouraged. Each artic le is  
reviewed by two to four  readers who are selected on the 
bas is  of areas of i nterest, expertise, and qual ification i n  
relation to the content of the article. 

Authors need not be professional writers. Editors are 
encouraged to provide assistance in developing the art icle 
when the�e are great ideas that need to be shared. I n  peer 
reviewed and more scholarly works, a b l i nd review process 
is used whereby the name of the author and persons 
reviewing the art icle are known only to the editor. 

A l l  submi ssions must i nc lude four  hard copies and an 
electronic vers ion or prepared on a CD. These shou ld be 
mai led to: Tom Sawyer, Editor, 5840 South Ernest Street, 
Terre Haute, I N  47802, pmsawyr@aol .com. Below is a 
checkl ist of items to be considered when submitti ng material 
for publ ication. Al l  publ ications must use APA style (5th 
Ed .) .  

The Manuscript 
0 Must be processed on 8 1 /2 by 1 1  inch paper (double 

spaced, left and right margins of 1 1 /2 i nches, pages 
numbered). 

0 Di rect quotations of more than 3 l i nes should be s i ngle 
spaced, i ndented 1 /2 i nch, and kept to a m in imum. 

0 Length shou ld not exceed 2 ,500 words (8 pages). 
0 Should be written in th i rd person. 
0 Brief biograph ical information for each author shou ld be 

provided on a separate page. 

Documentation 
0 References shou ld be l isted i n  accepted b ib l iograph ical

sty le  d i rectly at the end of the art ic le, arranged 
alphabetic;�l ly by author's last name, and numbered 
consecutively. 

0 Each reference c ited i n  the text must be l isted and only 
those cited shou Id be I isted as references. 

0 Documentation with i n  the text should be made by placing 
the number of the cited reference with in  parentheses at 
the appropriate poi nt, i .e., at the end of a d i rect quote or 
after the author's name for ind i rect quotes. 

Tables 
D Use tables for reporting extens ive statistical information. 
D Data in  tab les should not be dupl icated or extensively

d iscussed in the text. Titles of tables shou ld be succinct yet 
adequately describe the contents. 

0 Each tab le should be numbered, typed on a separate page, 
and reference made with in  the text as to where it shou ld 
be p laced. 
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Illustrations 
0 Pictures, graphs, or drawings break the monotonous look

of the artic le and add to its readabi l i ty. Use them where 
appropriate. 

D Original photos and artwork should be provided for final 
production of the article. 

0 Each i l l ustration shou ld be numbered and captions
provided. 

0 B lack and wh ite photos are preferable, but good qual ity
color photos are usual ly acceptab le for reproduction.  

Author's Statement 
0 The author must provide a s igned statement certifying that

the artic le has not previously been publ ished or submitted 
for publ ication elsewhere, either in identical or modified 
form. 

Deadlines 
0 Spring Issue - March 1 
D Fal l  Issue - Ju ly 1 
D Winter Issue - December 1 

Send it In 
. . . to the Editor 

A new idea that you have penned, 
Share it with a Indiana AHPERD friend. 

On the Journal pages let it end. 
We sure do want it. . . send it i n !  

It may be  an artic le  you d i d  write 
In sheer frustration one weary n ight. 

But someone else it may excite 
. . .  Send it in .  

I s  it a cartoon that you have drawn?
Did you compose a un ique song? 

Cou ld  our whole profession sing along? 
. . .  Wel l ,  send i t  i n .  

Some fol ks are i nspired by poetry, 
And works of art let others see 

The inner thoughts of you and me. 
P lease, send it i n .  

Then there are works that scholars do, 
Great research . . .  we need that, too. 

But, you know we must depend on YOU 
To send it in .  

Won't you share with us your thought 
That we a l l  j ust may be taught? 

My, what changes cou ld  be wrought 
I f  you'd just send it in .  

Tom Sawyer 
Ind iana AHPERD Journal Editor 



FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Dr. Nikki Assmann, 2301 Christy Lane, Muncie, IN  47304

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

    Your JOURNAL cannot be forwarded.
    If a change of address occurs, please notify:

Dr. Nikki Assmann
2301 Christy Lane
Muncie, IN 47306

OPPORTUNITY FOR INVOLVEMENT
     Involvement is the key word to making a contribution to your 
professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD  
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



N i kki  Assmann 
Executive D i rector, IAHPERD 
2 3 0 1  C h ri sty Lane 
M u n c ie, I N  47304 

www.indiana-ahperd.org 

Look 
to the 
Future 

93nd 
CONFERENCE 

and 
Mark Your
Calendar! 

Share your Journal with a Colleague 

-and add a name to our growing membership  l ist! 
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