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Audrey Satterblom 
I n d i anapol i s  Pub l ic Schoo ls  
T. C. Howe Academy 
4900 J u l ian 
Indianapolis, IN 46201 
(31 7) 693-5590 
Fax (317) 226-4033 
Emai l satterba@ips.k12. i n. us 

Here we go, another year. For those of us i n  
educational sett ings, fa l l  marks the begin n i ng of a new 
school year, a new chal lenge, new students who are 
counting on us to del iver, and new opportun i ties to 
promote our profession.  Summer came and went; we 
had opportun ities to get away from the routine of the 
school year. Those not in the educational sett ing gear 
up for the busy fa l l  because a l l  the ch i ldren are back at 
school and ready for your  after school recreation 
program, health awareness program, etc. to begin 
aga in .  I hope we al l  had an opportu n ity to pause and 
ref lect on what I can do differently this year to make a 
difference i n  the health and wel l  being of my students, 
my staff, and myself. It a l l  
can begin by  maki ng sure 
NO ONE IS LEFT ON 
THEI R  B EHIN D. I wou ld 
l i ke us to reflect on two 
important items promoted 
by Indiana AH PERD. 

The f i rst i tem is 
advocacy. I know, I know, 
ick-no one cares about us; 
the legislators never l isten.  
It  is a l l  pol itics. WHOA­
hold on. Let's take one 
step at a time. Fou r  years 
ago, I h ad the same 
idea . . .  no one l istens. I 
thought, we l l , I would 
give it  a try. I wou ld get 
on the Advocacy
Comm ittee who was 
go i ng to start an 

make a difference in our state. If you have read Indiana 
AH PERD Journal over the past year, Lisa H icks, our 
Advocacy Chair, has been keeping you i nformed of 
advocacy ideas and updates. Advocacy does not mean 
j ust going to the legislator. Many times we overlook the 
fact of our i ndividual programs need an advocate also. 
Last year in my school d istr ict, the Indianapol is Publ ic 
Schools (IPS), we conducted a survey of our health and 
physical education teachers. Almost 100 of our 129 
teachers compl eted the quest ion n a i re. S ixty-one 
percent of our teachers reported they bel ieve that their 
pr incipal  d id not support the phys ical  education 
program . WOW-do we th i n k  a l i tt le advocacy in IPS 
wou ld be a good idea? I have asked our teachers in  the 
district to f i nd 10 parents in their school commun ity to 
be advocates for their health and physical education 
program. We need to get our parents i nvo lved! Who 
do the admi n istrators l isten to? If a change is going to 
be made in you r  program and you do not l i ke the idea, 
then these parents are the people you cal l to get them 
i nvolved. 

What about a newsletter? Do you have a newsletter 
that you send out a few times a year to let the 
community know what is going on? Do you have an 

aggressive program to Representative Viscloskey; Merrillville, and President Satterblom. 
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event each year that h igh l ights a l l  the educat iona l  
programs i n  your  school ?  I am happy to report that Perry 
Township in I ndianapol i s  had a wonderfu l program last 
spri ng br inging together a l l  of the elementary schools .  
What an awesome advocacy tool for physical education. I 
wrote a qu ick letter to the superi ntendent from IAH PERD 
tel l i ng h im how proud I was to see what a qual ity physical 
education program they have i n  Perry Townsh ip .  Start 
th in king now of what you can do to make a difference i n  
you r  schools to change the shape of I ndiana. 

The second item is  the Coordi nated School Health 
Program (CS H P) .  Have you ever heard of it? If not, this is 
the best way to become the GO TO G UY in  your  schoo l .  
Yes, i t  does i nvolve some time, but  it w i l l  be  wel l  worth i t  
for you, your  students, and you r  staff. Th is  i s  a program 
through the I nd iana Department of Education.  Th i s  
program is  one that is  bei ng implemented throughout the 
U n ited States. Have you heard of No C h i ld Left Beh i nd? 
CSH P  can play a ro le in  ra i s ing test scores and putting 
H PERD programs right in the mix of school improvement. 
The program is the coordination of eight areas that a l ready 
exist in you r  school .  The components of Coordinated 
School Health are: 

• Staff Wel l ness
• Health Education
• Parent/Commun ity Involvement
• Physical Education
• Health Services
• Envi ronmental Services
• Psychological, Counse l i ng, and Soc ial  Service
• N utrition Service

These eight components are the keys to th i n ki ng 
outside of the box for academic ach ievement. These 
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components make us take a look at the reason the students 
are not learn ing .  Seven of the 79 schools  in I PS 
implemented CSH P last year. Twenty-one addit ional 
schools  have asked to be i nvo lved next year. We started 
with the component of Staff Wel lness. Our school s  
provided free health screen i ngs inc lud ing blood sugar, 
cholestero l, blood pressure, height and weight, and BMI .  A 
wal king program began after school for the teachers. 
Nutrition and diet plans were offered. A wel l ness l ibrary 
was a l so establ i shed in one of our schools. Fru it was 
offered instead of donuts on specia l  days for the staff. 
These kinds of ideas made the staff start th i nking about 
bei ng hea lthier and an example for the students. Next we 
looked at Parent/Commun ity I nvolvement. Our fi rst ever 
Fami ly Fun and Fitness N ight was held. The American 
Heart Association, an envi ronmental agency, the food 
pantry, Action for Healthy Kids, Dairy Assoc iation, and 
many more were inv ited. The Marion County Health 
Department co-sponsored th i s  and gave away four b icycles 
and grocery coupons. Food demonstrations and box 
d i nners were provided to the fi rst 100 part ic ipants. It was 
a great time! 

The CSH P  is a wonderfu l program to start th in king 
outside the box. Al l of these programs occur  i n  your  
schools .  Money is  ava i l able for  each of  them to use. If we 
coord inate efforts, we can make a difference in !STE P  
scores-oh yes; m y  favorite program last year was givi ng a l l  
the students in  my school a banana or  app le dur ing break 
time for ISTEP. The students absol utely loved it. It took the i r  
m i nd off of the  test for a moment and got something i n  thei r 
stomach . Th is  program i s  a l l  about what IAH PERD has 
been advocat ing s i nce the begi nn ing of time. For more 
i nformation on coord inated school health, take a look at 
the Department of Education webs i te at 
http://ideanet.doe.state. i n  .us/cshp/ 



Thomas H. Sawyer, Ed. D., Professor 
Department of Recreation and Sport Management 
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LEGAL RISKS AND OPPORTUNITIES 
Dodge Ball, War Ball, Bombardment, or a 

Lawsuit in Waiting? 
Bon nie Moh nsen, Ph. D. 

Editor's Note: A new fantasy movie about dodgeball 

has recently visited the theatre screens of our 

hometowns reviving a measure of interest in the game 

and reopening a controversy that many physical 

educators thought had been settled. However; this 

timely article may help us again bring perspective to 
that old schoolyard game. 

"Why do you play war bal l ?" 
The kids love it! 

"ALL the kids?" 
Well, not all, but there are kids that really love it. 

"What about the other kids?" 
Well, every kid won't enjoy everything and the kids 

who whine about being hit - I tell them to tough it up. 

"What ski l l s  or knowledge are you teach i ng?" 
Uh-dodging-trying not to get hit by the ball. 

"Th is ski l l  of dodging or moving away from a bal l  being 
thrown at you, in what sport does a person use this 
ski l l ? "  
Well, there isn't any; i t  is just for this game. 

"Have you ever had a student i nj u red?" 
Oh sure, but it is usually just a few bruises. Last week, 
however; I did have a student knocked into the wall by 
the force of the ball and he knocked out a tooth. But so 

far; I haven't heard anything from the parents. They 
know kids get hurt when they are playing. 

And so goes the ph i l osoph ical conversat ion 
regarding War Bal l .  Why Because p h i losophy/ by its 

very def in ition/ means one's opin ion - and, it is very 
difficu lt to try and change someone else's opin ion - it 
has to come from with in .  But what is much more 
concrete is the law! 

In the scenario above, do the parents/ch i ld have the 
right to sue the teacher over the ch i ld's inj u ry? In order 
for the parents/ch i ld (plai ntiff) to prove negl igence, they 
m ust provide evidence of the fo l lowi ng: 
1. The teacher must have a responsib i l ity to ensure the

safety of the part icipant; this is impl ied in the 
teacher-student relationsh ip. 

2. The teacher must have violated this responsibi l ity
by either fai l i ng to perform a requ i red duty (act of
om ission) or doing someth ing that he or she should
not have done (act of comm iss ion); req u i r ing
students to participate in  a game where the risk of
i njury is "high ly  probable" is considered an act of
comm ission.

3. An inj u ry must have occurred whi le  the student was
under the care of the teacher; the student's tooth

The secret of getting ahead is 

getting started. The secret of 

getting started is breaking your 

complex overwhelming tasks into 

small manageable tasks, and then 

starting on the first one. 

-Mark Twain 
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was knocked out dur ing physical education . 
4. The i njury m ust be the resu l t  of the teacher's violat ing

the responsib i l ity for the safety of the student; the
teacher requ i red the student's participation .
An inc ident s i m i lar to the one described i n  the

scenario formed the bas is of a lawsuit  in 1 975 in Iowa. In 
Fosselman vs Waterloo Commun ity School District (22 9  N .  
W. 2 d  2 80), the plai ntiff received multiple facial fractu res 
as a resu l t  of h i s  partic ipation i n  the game of bombardment 
(War Bal l )  duri ng physical education . The plai ntiff received 
h i s  i nj uries when he charged the center l i ne to grab a bal l  
a n d  was struck i n  the face by an opponent's knee. The 
teacher d id  not see the accident happen. 

The p la inti ff charged that the defendants were 
negl igent in perm itt ing the game to be played, in requ i ri ng 
the plai ntiff to participate, and i n  the i r  supervis ion of the 
class. The charg ing negl igence agai nst the teacher for 
perm itti ng the game to be played when he knew, or should 
have known that i t  was dangerous and l ike ly to cause 
i njury was a l lowed to go to trial . In th i s  case, the j u ry found 

BOOK DATES NOW 888.767.5283 

in favor of the teacher noti ng that no evidence was 
introduced suggest ing that increased supervis ion cou ld  
have prevented the acc ident. However, i t  i s  plausible that 
the jury cou ld have eas i ly  found in favor of the plaintiff. 
They cou ld have justified the i r  decis ion by noti ng that the 
risk of col l i s ion and i njury was foreseeable. 

So, although our ph i losophies may d iffer, I th i n k  there 
is agreement that "We shou ld  do no harm." Thus, 
considering the possibi l ity of i nj u ry from dodge bal l , war 
bal l ,  and/or bombardment, a long with the r isk of a lawsu it, 
my opi n ion i s  that we shou ldn't use kids as targets. 

Works Consulted 

Hart, J . E. and RJ . Ritson. 2 002 . Lia bility and sa fety in physical 

education and sport. Reston, VA: National Association for Sport 

and Physical Education. 

Moh nsen, B .S .  2 003. Teaching middle school physical education , 

2 n d  edition. Champaign; IL: Hu man Ki netics. 
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PEP GRANT FUNDING 

PEP grant funding is halfway there-You need to contact your legislator. 

Could your PE program use $200,000??????????? 
Do you want to write for a PEP grant??????  Specia l  IAHPER member workshop to help with gett ing prepared. More 

i nformation to be given out at the IAH PERD conference. Meet people from the schools  that have received the PEP grant 
in years past. I ndiana needs more schools to apply 

IAHPERD Presidents advocates in Washington DC for the State 

On May 4,2005, Audrey Satterblom, the IAHPERD president went to Wash ington DC for National PE day. As a 
representative of IAHPERD, Audrey was i n  Wash i ngton to advocate for qual ity PE i n  a l l  schools .  The main event was 
sponsored by PE 4 l ife and SOMA I nternational to help promote the need for add itional fu nd i ng for the PEP grant. Audrey 
and co-worker, K im Holmer has the opportunity to go to the offices of many of the National Legis lators. The fo l lowi ng 
legis lators received a packet asking for support for the PEP grant fundi ng. If you are a constituent-l ive i n-these congressman 
d i strict you are asked to send an ema i l  or fax to them asking for support for funding for the PEP grant. Remind them they 
were given i nformation on th is .  It was given to the Education Legis lative assi stant. G ive them a cal l to see if they prefer 
emai l  or fax of i nformation. 

Senator Richard Lugar-is very much i n  support-thank him for th is  1 - 2 02- 224-481 4  

Representative Steve Buyer-4th District of Indiana-Pla i nfie ld area- left packet beh i nd, needs 
encouragement to support PEP on f ina l  vote. 1 -2 02 -225-503 7 

Representative Julia Carson-7th District of Indiana-I nd i anapo l i s- in  favor of th i s, but had not acted on 
th is yet, needs encou ragement to support PEP on fi nal  vote. 1 -202-22 5-401 1 

Representative Mike Sodrel-9th District of Indiana-Jeffersonvi l le  area gave packet to h i s  r ight hand man.  
I met h im only to say please look at  the i nfo. He is a rookie i n  the congress and needs to be i nfl uenced by our H PERD 
members. He needs encouragement to support PEP on f ina l  vote. 1 -202-225-53 1 5  

On June 22, Audrey was in Washington D. C for NASPE Teacher of the Year retreat. As a representative 
of IAH PERD a packet was left with the fol lowi ng off ice. In some cases a meeting was held.  Please contact your  
Congressmen to rem ind them of  my v i s i t  and to support the PEP grant funding. 

Senator Evan Bayh-is very much i n  support-thank him for th is .  

Representative Peter Visclosky-1 st District of Indiana-Merr i l lvi l le area 

There was a face to face meeting. He was very much supportive of the PEP ideas. He is  on the appropriations 
comm ittee who pushed the funding th rough to the next level .  He cautioned, however, that there are many needs i n  the 
2006 federal budget. He needs to hear from you to let him know PEP and other PE programs are important. He i s  a great 
man to have a conversation with . He is very much a region rat l i ke me. 1 -202 -22 5-2461 

Representative Mark Souder-3rd District of Indiana-Ft. Wayne area sat with h i s  Legis lative Ass i stant, 
Er ika. She was not aware of the PEP grant. Th i s  needs to have some fol low up. She needs to hear more from the Ft. Wayne 
area. The Congressmen's idea i s  the states shou ld  fund these programs. Th is i s  not good, because we all know education 
programs in I nd ian are being cut. He needs encouragement to support PEP on fi nal  vote. 1 -2 02 -22 54436 

Representative Dan Burton-5th District of Indiana-South of I ndianapolis  area-met briefly with the 
Education Legislative Assistant. Not really aware of the PEP grant issues. The congressman needs conti nual i nformation to 
encourage support on a l l  H PERD issues .  He needs encouragement to support PEP on fi nal  vote. 1 -2 02 -22 5-2 2 7 6  
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Developing Sportsmanship in Elementary 

Physical Education Through Social Learning 
Ashle Meers 

Fayettevi lle lntermed iater School 
Fayetteville, GA 

Bonnie Tjeerdsma B lankenship 
Purdue Unviersity 
West Lafayette, IN 

Sportsmanship can be a common prob lem in physical 
education .  Student behaviors like h u rtfu l comments, 
actions of anger, and rude gestures can lead to frustration 
for the teacher and the students. Students are sometimes 
afraid to attempt new ski l l s  or demonstrate because they 
are worried that someone might make fun of them. The 
teacher must often play the role of mediator instead of 
correcting and commenting on students' performance. 
Social  learning theory (Bandura, 1 97 7) provides a 
framework for strategies teachers can implement to 
develop sportsmanship in students. The purpose of this 
study was to examine the effectiveness of a program 
based on social learning theory to enhance chi ldren's 
sportsmanship behaviors in physical education . 

Social learning theory (Bandura, 1 977) emphasizes 
that behaviors are learned th rough modeling, 
reinforcement, and social comparison .  Students can learn 
behaviors by watching their teacher and peers 
demonstrate the appropriate behavior. Student learning is 
reinforced when they receive rewards for positive 
behaviors and/or are punished for negative behaviors. 
Also, students compare their behaviors to others and 
genera l ly  try to disp lay behaviors that wi l l  a l low them to
fit into the group. According to social learning theory,
student lear n i n g  occurs when the appropriate behaviors
are displayed, reinforced, and rewarded. In addition,
being punished for negative behaviors or observing
someone being punished for such actions can diminish
those types of behaviors.

'Researchers agree that physical education teachers 
must implement moral development into their program.s 
because it does not occur  automatica l ly  (Gibbons & 
Ebbed�, 1 99 7) and the social learning theory suggests 
strategies on how to do this. Several studies have been 
based on principles from the social learning theory to 
improve positive sportsman like behaviors and decrease 
negative behaviors. In one study (B redemeier, Weiss, 
Shields, & Shewchuk, 1 986), 84 five to seven year o ld 
chi ldren in a summer sports camp were randomly 
assigned to one of three treatment groups, one of which 
was a social learning treatment. The six-week program 
focused on deve loping moral character by emphasizing 
moral themes such as fairness, sharing, and appropriate 
verbal and physical expression .  The students in the social 

1ndiana 
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learning group, for whom appropriate behavior was 
modeled and rewarded, significantly improved their 
moral behavior. 

Giebink and McKenzie (1 985) studied the behaviors 
of fou r  midd le school boys participating in a physical 
education softbal l  unit and in recreational  basketbal l 
games. Consistent with social learning principles, the 
intervention consisted of praise, modeling, and rewarding 
points. All four  target students increased their positive 
behaviors in the physical education classes. 

In another study, social learning strategies were used 
to try to infl uence the moral  development in 2 04 fourth, 
fifth, and sixth grade children in physical education 
(Gibbons & Ebbeck, 1 99 7) .  Moral judgment, reason, and 
intention were measured through self- reporting, while 
teachers rated pro-social behavior. The social learning 
group was taught using such strategies as modeling, 
verbal instruction, and direct reinforcement. Chi ldren in 
the social learning group scored higher than those in the 
control group in the areas of moral judgment, intention, 
and behavior. 

Another study that fol lowed social learning theory 
principles was conducted by Patrick, Ward, and Crouch 
(1 998). In that study, fourth, fifth, and s ixth grade physical 
education students earned poi nts and had poi nts removed 
based on their behavior during a vol leybal l u nit. Rewards 
were given for meeting established criteria. As a resu lt of 
these strategies, the students' appropriate social behaviors 
increased and their inappropriate socia l  behaviors 
decreased. 

Thus interventions based on social learning theory 
have been effective in enhancing sportsmanship 
behaviors in chi ldren in physical education settings. We 
do not know, however, if social learning strategies wi l l  
effectively enhance the sportsmanship behaviors of third 
grade students, in addition, the content being taught to 
the chi ldren in each of the previous studies was sport 
(e.g. ,  vo l l eyba l l ,  softba l l , basketbal l). Wou l d  socia l  
learning strategies be effective in deve loping 
sportsmanship in chi ldren during instruction of basic 
ski l l s, like throwing and catching? The fo l lowing research 
question guided this investigation: How does a treatment 
based on social learning theory affect sportsmanship 
(positive and negative behaviors) of third and fourth grade 
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ch i ldren dur ing a th rowing and catching u n it? 

Method 
Participants and Setting 

The participants were members of one th i rd grade 
c lass and one fourth grade c lass at an i ntermediate school 
in the Southern U n ited States. The school i s  in  a suburban 
area where the majority of students come from m iddle 
c lass fam i l ies. The school cons ists of approximately 50% 
wh ite, 3 5 %  African American, 1 0% H ispan ic, and 5 %  
other students. Each c lass had 2 1  students with 1 0  ma les 
and 1 1  females in  each c lass. The f i rst author was both the 
teacher and researcher dur ing th i s  study. She was a 25-
year-old Caucasian female i n  her  th i rd year of teach ing at 
the time of the study. 

Both c lasses attended phys ical education twice a week 
for 50 m i nutes each ti me. Duri ng the four-week study, 
students participated i n  a throwing and catch ing un it. I n  
each c lass, every ch i ld  was placed o n  either Team A or 
Team B and remained on that team for the duration of the 
study. The two teams in each c lass wou ld often play one 
another in a throwing and catch i ng game during a lesson. 

Procedures 
The two c lasses were randomly ass igned to the 

treatment groups. The th i rd grade c lass was the i ntervention 
group (the Social Learn ing group) and one fourth grade 
c lass was the control group. The Socia l  Learn i ng group 

a sh i n i ng stars poster were displayed at a l l  ti mes. Both 
teams (A and B) in each c lass were trying to demonstrate 
more positive than negative behaviors. Pos itive behaviors 
d i scussed as examples with the students i nc l uded 
compl i ments, h igh  f ives, pats on the back, and 
encouraging the team. Negative behaviors that were 
d i scouraged were compla in i ng, teasi ng, and showing 
aggress ion .  The teacher cons i stent ly modeled 
sportsmansh ip  by complementi ng and c lapping for 
students. Duri ng breaks i n  the game, the positive and 
negative behaviors that occu rred were discussed . F ina l ly, 
the teacher wou ld  lead a d i scussion on suggestions and 
poi nters on how to i mprove the behaviors for the next 
lesson .  The intervention began in the th i rd lesson duri ng 
the second week of videotaping after base l ine data were 
co l lected. 

When the teacher observed students in the socia l  
learn i ng group d isplaying a positive behavior, she wou ld  
i mmediately reward them by letti ng them s ign the 'sh in ing 
stars' poster and place a star on thei r team's poster. 
Students were not rewarded twice for the same behavior i n  
a s ingle lesson. Students received a tal ly mark for their 
team whenever a negative behavior was disp layed. At the 
end of every lesson, if a team had twice as many positives 
than negatives, they received five m i nutes of bonus time at 
the concl usion of the u n it. Bonus time was extra physical 
education time outside the regular 1 00 m i n utes per week. 

a lways attended phys ical  
education alone wh i le  the 
control group was 
combi ned with another 
fourth grade c lass once a 
week. The fourth grade 
c lass that was not part of 
the study was treated the 
same as the control group 
but was not i nc l uded i n  the 

Table 1 :  Code for students' behavior based on patrick, Ward, and 

data. 
The treatment for the 

socia l  learn i n g  group 
cons i sted of mode l i ng, 
rei nforc ing, and reward ing 
positive behaviors. During 
the th ree-week 
i ntervention, every lesson 
began with a d i scussion on 
sportsmansh ip .  A 
sportsmansh ip  poster, 
which def ined 
sportsmansh ip, was 
constantly d i sp layed. 
Sportsmanship was defined 
as fol lowing a l  I ru les, 
keeping a positive attitude, 
respecti ng others, 
respecting equ ipment, and 
giving maximum effort. I n  
addition, team posters and 

Crouch's (1 998) ideas. 

Category Definition Examples 
Phys ical Positive Actions between students H igh fives, taps on the back 

that show support back, and provid ing 
physical ly. assistance to a h u rt p layer. 

Verbal Positive Words between students Good th row, n ice job, shake 
that support, encourage, or it off, or go team.  
show concern. 

Positive Gestures Expressions that display Clapping I pumping arms i n  
support for others. excitement for others and 

sharing equ ipment. 

Physical Negative Acts of agress ion between Pushi ng, s lapping 
students that i s  equ ipment out  of  hands, 
i nnapropriate or fueled by throwi ng objects, and 
anger. refus ing to give maximum 

effort. 

Verbal Negative Remarks that are hurtfu l  Shut-up, someone i s  
and br ing  people down. cheating, compla in i ng, and 

teasing. 

Negative Gestures Expressions that are made Making faces, laugh i ng 
to aggravate or make fun of when someone gets i n  
others. trouble and having more 

than one piece of 
equ ipment. 
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Figure l: Occurrence of Positive Behaviors 
Bonus  t ime acc u m u l ated 
d u r i n g  the th ree-week 
i n tervention with 

28 
accumulation of up to 3 0  
m i nutes. At the concl usion 
of the un it, bonus time was 
cashed in for a game of 
c razy k ickba l l  d u ri n g  an 
open period. 
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The control group was 
taught i n  the trad it ional  
man ner. Each lesson began 
with i n struct ions on the 
dai ly activ i ty, poi nters, 
rem i n ders, and 
expectations .  Periodical ly, 
d iscussions would  occur  on 
var ious game strategies. 
Students were constantly 
rem i nded of ru les and 
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proper behavior when s i tuations occu rred. Students 
received t i me-outs for m isbehav i ng and caus ing 
d i sturbances. Occas ional ly, d i scuss ions evolved from 
events relati ng to honesty and fai rness. The i mportance of 
transition was strictly enforced and group time-outs were 
given for poor transition .  Students were complemented 
when they displayed appropriate behaviors and were given 
suggest ions for i mprov ing  in the next lesson .  The 
importance of sportsmansh ip and examples of pos itive 
behaviors were not discussed with the control group. Also, 
these students were not rewarded with stars for 
the i r  positive behaviors and d id not have team posters. In  
addition, the  control group d id not have the opportun ity to 
earn bonus physical education based on their behavior. 

A l l  eight lessons i n  the fou r-week study were 
videotaped for both groups. A fel low physical education 
teacher at the school conducted all the videotapi ng. The 
teacher of the c lasses wore a remote m icrophone dur ing 
each lesson in order to record a l l  the interactions between 
the teacher and the students. The first week of videotaping 
was used to  determine a basel ine level of behaviors for 
both groups. Both c lasses were videotaped for two lessons 
of a throwing game ca l l ed knockdown.  Dur ing  the 
basel i ne, no effort was made to i ncorporate the socia l  
learn i ng theory of model ing, rei nforcing, and rewardi ng. 
Fol lowing the basel i ne period, the remai n i ng six lessons i n  
the i ntervention period were videotaped a s  wel l .  

Treatment Verification 
I n  order to ensure that the social learn i ng group 

received different treatment than the control group during 
the i ntervention stage, the fi rst author (the teacher) watched 
a l l  the videotapes for both groups and made brief notes on 
how she acted with the ch i ldren.  To ensure the first author's 
observations were accurate, the second author observed 
two randomly chosen lessons for each group, and had very 
s imi lar observations to the first author. 

The first author's observations showed that before the 
intervention began, she treated the two groups s im i lar ly. 
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She constantly congratu lated and encouraged both groups 
and provided them with feedback on the ru les and 
cons iderat ion .  After the i ntervention, observat ions 
confirmed that the soc ial  learn ing group d id receive dai ly 
d iscussions on sportsmansh ip, examples of positive and 
negative behaviors, recogn ition, rewards, reinforcements, 
and suggestions for improvements. In add ition, every 
lesson consisted of receiving and publ ic ly posti ng stars for 
positive behaviors, tal ly marks for negative behavior, and 
earn ing  bon us phys ical  edu cation t ime when the 
estab l ished criteria was meet. However, the control group 
did not receive dai ly  d iscussions on sportsmansh ip or 
receive stars and bonus time as rewards for display ing 
positive behaviors but they d id  receive ti meouts for 
i nappropriate behaviors. 
Data Analysis 

To determ ine if the intervention made a difference in 
the students' sportsmansh ip behaviors, a cod ing system 
was developed based on Patrick et a l .'s ( 1 998) ideas (see 
Table 1 ) . After watch i n g  each videotaped lesson to verify 
the treatment, the fi rst author then watched each lesson 
agai n  and tal l ied a l l  positive and negative behaviors, us ing 
the cod ing system. After a l l  cod i ng was completed, the 
number of behaviors in  each category was obtai ned for 
each group for every lesson.  The three positive and the 
three negative categories were then co l lapsed to form a 
total of positive and negative behaviors for each group, for 
the two basel i ne lessons combined and the s ix combi ned 
intervention lessons. 

Reliability 
In order to determ i ne rel iabi l ity of the behavior cod ing, 

another person was trai ned on how to detect positive and 
negative behaviors. Th i s  person was not affi l i ated with the 
groups or i nvolved in any way. Th is ind ividual  was trai ned 
on wh ich behaviors were considered physical pos itive, 
verbal posit ive, positive gestu res, negative phys ical, 
negative verbal, and negative gestures. Th is  person was 
randomly assigned four  lessons to watch and tal ly 



Figure 2: Occurrence of Negative Behaviors that the i r  negative behaviors 
decreased d u r i ng the 
intervention phase suggests 
that the punishments were 
effective in helping them 
learn to decrease negative 
behaviors. 
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behaviors . Behavior coding reliabi lity, between the 
assistant and the fi rst author, consistently reached 80% or 
h igher on a l l  categories.  

Results 
The results for the positive behaviors (see Figure 1 )  

show that the control group demonstrated l ittle change i n  
positive behaviors from baseline to the i ntervention period 
while the socia l  learning group showed a b ig increase over 
that same time period. When exam i ning negative 
behaviors, both the control group and socia l  learning 
group decreased from baseline to i ntervention, as shown in 
Figure 2. 

Discussion 
The results of this study show that i mplementing 

strategies based on social learn i ng theory into the physical  
education program can i ncrease sportsmanship behaviors 
in t h i rd grade ch ildren during a basic ski l l  un it. The control 
group's pos it ive behaviors d i d  n ot increase in the 
i ntervention period. However, the social learn i ng group's 
positive behaviors did i ncrease after the intervention.  

The decrease i n  negative behaviors for both groups 
was expected for the social learning group but u nexpected 
for the control group. During traditional  teaching with the 
control group, students were punished (e.g., received time­
out) for inappropriate behaviors which is a strategy 
consistent with pr incip les of socia l  learn ing theory. The fact 

•Baseline for Control Group

• Intervention for Control Group

0 Baseline for Treatment Group 

a Intervention for Treatment Group 

The results of the study 
suggest that punishment can 
be effective in reducing 
negative behav iors i n  
intermediate ch i l d ren i n  
physical  education c lass but 
such punish ments won't 
affect positive behaviors. 
However, as seen in the 
soc ia l  l earn i ng group, 
provid i ng examples of, 
rei nforcing, and modeling 
positive behaviors appears 
to both increase positive 

behaviors and decrease negative behaviors in children.  
Future research shou l d  estab l ish  if the positive 

behaviors were rea l ly  learned by the social learning group 
or j ust temporari ly  infl uenced by the environment 
established in the intervention. For example, we need to 
know if positive behaviors wou ld sti l l  occur  if the teacher 
stopped constantly intervening and reminding the students 
of what was expected and providing rewards. 
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Kicking Back: 
Soccer Warm Up Activities 

J. Scott Stan 
Department of Health and Physical Education 

Manchester College 

Summer is over, the school year has started, and 
the fal l  sport season has begun.  You are about to 
i ntroduce your new soccer unit  to your secondary 
students. Us ing the fol lowi ng 30 activities, you can 
i mprove the ski l l  of the ind iv idual students, keep 
everyone active, and be soccer specific with your 
warm up activities. P ick your favorites from the l i st, 

try new ski l l s  each day, post a chart of results so 
students can see thei r progress, or modify the ideas to 
fit the ski l l  level of your students. You w i l l  need one 
bal l  for every two students. 

Up I n d iv idual Warm  Up  Activit ies .  For these 

activities, one player can perform the activity wh i le  
the  partner performs a stretch ing activity. Switch 
these activities every 20 seconds. 
1 .  Bal l Jugg l i ng - any body part, keep the ball i n  the 

a i r, start with the bal l i n  your hands. 
2 .  Head Only Jugg l i ng - try to improve your score 

each time. 
3. Head Control - th row the bal l  up at least 1 0  feet

and softly head the bal l  trying to settle and
balance the bal l  on your head.

4. Foot Jugg l ing - try to keep control on ly using your
feet. Keep the bal l lower than you r  chest and try 

to put backspin on the bal l .  Try start ing with the 
bal l  on the ground. 

5 .  Four Touches and Catch. Toss the ba l l  i nto the 
a ir, head it to yourself, play it off of your chest, off 
of your th igh, off of your foot, and back to your 
hands and catch it. 

6 . Doubles - Toss the ba l l  into the a i r, head it twice,
play it  off of your r ight and left thigh, right and 
left foot, and catch the ba l l  to end the sequence. 

7. Crad l i ng - Toss the bal l i nto the a i r  about 1 0  feet 
h igh, extend your foot with your laces faci ng 
upwards and knee bent, just as the bal l  comes to 
you relax and s l ightly pul l  your foot away from 
the ba l l, trying to catch and stop the ba l l  on the 
top of your foot. 

8. Pendulum - Place the bal l  between your feet and
tap it back and forth. Count how many touches

you can complete in 20 seconds. 
9 .  Triangles - Place your right foot o n  the top of the 

bal l .  Pul l  it  backwards toward the outside of your 
body, cut it  across your body with your right foot, 
push it forward with your left foot. The ba l l  traces 
a triangle in the grass. Switch di rections. 

1 0. Rol l  Overs - Start with the i nside of your right 
foot beh i nd the bal l .  Rol l  your foot over the bal l  
moving i t  gently. Rol l  over the bal l  1 0  times with 
the right foot. Come back to your partner by 
ro l l i ng over the bal l 1 0  times with your left foot. 

1 1 .  Pul l  Back - Dribble i n  a straight l i ne away from 
your partner. Us ing the sole of your good foot 
reach out and pul l  the bal l  backwards and 
beh ind you. Turn 1 80 degrees and dribble back 
to your partner. 

1 2 .  Step Overs - Dribble s lowly away from your 
partner. Step over the bal l  with the i nside of your 
right foot and put the same foot down on the 
ground i n  front of your left foot. Pivot 1 80 
degrees on your right foot toward the right s ide of 
your body. Touch the bal l  with the inside of your 
left foot and dribble back to your partner. 

1 3 . Alternate Touches - Push the bal l  forward using 
the sole of your foot. Alternate r ight and left feet 
trying to keep the ball i n  motion. Stop the ba l l  
and dribble backwards, alternating feet, using the 
sole of your foot. Keep the ball in motion unti l  
you are back to your partner. 

1 4. Square Around The Bal l - Stand beh i nd and to the 
side of the ball with your feet together. Hop 
forward i n  front of the bal l ,  hop sideways, hop 
backwards, and hop s ideways unti l you are back 
to the starti ng posit ion. See how many squares 
you can complete in 20 seconds. 

1 5 . Light Touches - Put the sole of your left foot on 
the bal l  with your right foot on the ground beh i nd 
the bal l .  Rapidly switch the position of your feet 
as quickly as you can i n  2 0  seconds. Just touch 
the bal l with the sole of your foot and leave the 
bal l in its location . 

U p  Partner Warm Up Activities. After the individual 
warm up activit ies, both students w i l l  h ave 
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completed some touches on the bal l  and some stretching. 
They are ready to begin working together on more 
advanced ski l l s  without the 20 seconds between activities 
for stretching. After their partner warm up activities, the 

students wil l  be ready for dri l ls, modified games, or lead up 
activities. 
1 .  Heading - Toss the bal l  to your  partner to start. See how 

many times you can head the bal l back and forth 
without having it hit the ground.  

2 . Partner Juggling - Toss the bal l to your  partner and see
how many touches the two of you can make before the
bal l hits the ground. Try limiting yourself to three
touches before your  partner must contribute.

3. Chest and Vol ley - Stand 1 0  feet from you r  partner. Toss
the bal l slightly higher than you r  partner's head so that 
it is descending when your  partner receives it. Lightly 
p lay the bal l  off of the top of your  sternum and, before 
it hits the ground, vol ley it back to your  partner who 
wil l  catch the bal l .  

4 . Thigh and Vol ley - Stand 1 0  feet from you r  partner. Toss
the bal l slightly higher than your  partner 's head so that 
it is descending when the partner receives it. Bend 
you r  knee s lightly and play the ball  off of the middle of 
you r  thigh . Vol ley it back to you r  partner who wil l  
catch the bal l .  

5 . Vol leying - Kneel 6 feet from your  partner. Toss the ba l l
about knee high . Vo l ley the bal l  back first with the 
inside of your  foot locking you r  ankle. After 5 vol leys, 
use the instep of you r  foot like you are shooting. Try 
using both feet. 

6. One Touch Passing - Stand 1 0  feet away from your
partner. Make as  many consecutive one touch passes
as possible in 2 0  seconds.

7 . Pass, Touch, Pass - Stand 1 5  feet away from you r  partner.
Pass the bal l on the ground to your partner 's left foot. 
U s i n g  the R I G H T  foot, push the bal l with the outside 

of the right foot toward the right side of the body. Pass 
back with the inside of the right foot. 

8 . Pass Whi le Running - Stand about 1 0  feet from you r
partner and pass the bal l ahead o f  your  partner. Run
onto the bal l  and pass ahead of you r  partner going a l l
of the way across the fie ld .  Keep the bal l  moving and
always lead your  partner for the pass.

9 . Pass, Turn, Pass - Keep the bal l  and have your  partner
move 1 5  feet ahead of you and face you .  Pass the bal l
to you r  partner's feet, r u n  1 5  feet ahead of you r
partner, and face him o r  her. Your partner wi l l  receive
the bal l , turn around, pass to you, and run ahead of
you .  Go across the field and back.

1 0. Partner Crad le - Pick the bal l  up while standing 1 0  feet 
from your  partner. Toss the bal l to your partner and the 
bal l m ust go up 1 0  feet high . See if you r  partner can 
trap the ball using the instep of the foot. Extra ski l l  -
try to catch the bal I on the top of you r  foot. Pass the 

bal I back to your  partner and switch roles after 1 0  tries. 
1 1 .  Pass, Pass, Chip - Stand 1 0  feet f rom you r  partner and 

pass the bal l  on the ground, receive the bal l  back on 
the ground, try to chip the bal l to your  partner so that 
the bal l can be caught. D rive you r  foot under the bal l , 
don't  use you r  toe, and there is no fol low through . If 
you are successfu l ,  your  partner wil l  p lace the bal l on 
the ground, pass to you, you wil l  pass it back on the 
ground, and receive the chip from you r  partner. See 
how many times you can do this without breaking the 
sequence. 

1 2 .  One Touch Pass and Step Back - Stand 1 0  feet from 
you r  partner, make a pass on the ground, and step 
back one step. Your partner wi l l  be standing sti l l .  Al l 
passes are one touch. See if you can complete 5 step 
backs without mistakes. Switch ro les with you 
standing sti l l  while your  partner steps back on each 
pass. 

1 3 . One Touch Pass with a Short Sprint - Stand 1 0  feet from 
you r  partner. Make one touch passes back and forth. 
Every once in a while stop the bal l  with the sole of 
your foot. Your partner must sprint to you, touch the 
bal l  with the sole of the foot, and sprint back to the 
starting location .  Your partner can also do this to you .  

1 4. One Touch Pass and Through The Legs - Stand 1 0  feet 
from your  partner. Make one touch passes back and 
forth . Every once in a while let the bal l rol l  th rough 
you r  legs. Your partner must run behind you to retrieve 
the bal l .  Turn and face your  partner and keep the 
sequence going. You r  partner can also do this to you .  

1 5 . Juggling Tricks - Pass t h e  bal l  to your  partner on the 
ground.  Your partner wil l  try to chip the ball up to 
himself/herself. J uggle the bal l  a couple of times with 
the feet and pass the ba l l  back on the ground.  You wil l  
try to j uggle the ba l l  a couple of times after chipping it 
to yourself. Keep the sequence going. 
Final  Thoughts: Creating a chart of the ski l ls is easy 

and motivating for you r  students. Your students can easi ly 
put a checkmark in a box for every ski l l  that they 
successf u l ly complete. The ski l l s  requiring a certain 
n umber of touches can be updated every day a l lowing 
you r  students to monitor their improvement. Your  
advanced players can be chal lenged to improve or they 
can work with groups of lower ski l l  teaching them ski l ls 
needed to improve. The best way for you r  p layers to 
improve their touch, skil ls, and technique is to have time 
with the bal l .  These ideas wil l  be usefu l in giving each 
student time at the beginning of the c lass to work on their 
ski l ls .  Since everyone else in the c lass is doing the same 

ski l l s  at the same time, embarrassment is reduced and 

participation is increased. So go ahead, put some kick into 
you r  program ! 
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T H E  IMPACT OF T H E  DI FFERENT 
PH I LOSOPH I ES T H ROUG HOUT H ISTORY 

U PON PHYSICAL EDUCAT ION 
Dr. Patricia Day Schafer 

Chai rperson Health and Physical Education Department 
Joh nson Center 

Oakland City U n iversity 
Oakland City, I nd iana 47660 

Phone: 8 12-749-1292 (office) • Phone: 812-749-3149 (home) 

INTRODUCTION: 
Th roughout history, schools h ave f u n ctioned 

effective ly only if they h ave adj usted to changing 
civilization and if  they have met the needs of society. 
Today, every physical education teacher h as the 
responsibility of reflecting critical ly upon the changing 
patterns of life's activities. 

Society, business organizations, governmental 
agencies, school administrations, facu lty, and others in 
present day situations often consider physical education a 
non-academic subject. Throughout history, physical 
education has involved numerous cu l tural ,  emotional,  
spiritual ,  and physical elements . !  History has indicated 
that that physical education has gone from basic survival, 
to no separation between mind, body, and spirit, to 
separation of mind and body, and back again, to where 
physical education has infl uenced the whole human 
being. Present day programs have offered powerfu l  and 
specific activities that have worked directly toward 
creating changes in the psychomotor, cognitive, and 
affective domains. Yet, these programs have not a lways 
been accepted because of philosophies, val ues, and 
principles of societies that have inf l uenced the behavior of 
the p u b l i c  t h roughout h u n d reds of years. 

The author h as attempted to reiterate physical 
education in education throughout the ages and has 
endeavored to show how these infl uencia l factors have 
guided society in the acceptance or non-acceptance of 
worthwhile physical education programs. Hopef u l l y, 
when society has begun to recognize physical education's 
uniqueness, it wi l l  then realize manifested advantages, 
positive behaviors, and acceptance of outstanding 
programs. Organizational  decisions have to be made in 
rel ation to issues of qua lity, not merely on the 
philosophies of past generations. 
ANCIENT SOCIETIES 

Physical Education in ancient soc 1et1es held no 
ed ucational  phi losophy; secu rity was the etern a l l y  
emphasized goal of prehistoric man. Physical efficiency 
was the ab i l i ty of man to meet the cha l lenge ofl survival ;  
therefore, education was physical education,  and it  was 
practical .  
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After the su rvival period, Egypt was genera l l y  
considered to b e  the birthplace of civi lized cu ltu re. 
Science, household conveniences, farming, and irrigation 
were contributions of the Egyptians. I n  addition, they 
made remarkable advances in astronomy and they 
devised the calendar of twelve months. They advanced 
formal education with the development of writing. The 
Egyptians were active people who were interested in 
many forms of exercise: swimming, wrestling, dancing, 
and gymnastics. 

With the Babylonians and Assyrians, physical 
education had less status than the primitive people did; 
very little organization of education was found. Main ly, 
schools and education were conducted by the priests in 
the various temples. Mi litary ski l ls dominated the physical 
education outlook of the people. Also, h unting was prized 
and swimming was considered an art. 

In older societies, physical education was often for 
religious, military, or civic ideals. Western cu l tures were 
deeply indebted to the Hebrews for their conception of 
God; therefore, education became a process of training 
the chi ld in Hebrew religious ideals and national  heritage. 
An educated chi ld had to act in harmony with the Divine 
Wi l l  of God. Teaching was d i rected toward i deals of 
universal peace, social j ustice, and brotherhood of man. 
Very little was advocated for physical education except for 
the mi litary character. It consisted chiefly in the use of the 
bow and a rrow, sword, shield, spear, and s l ing .  
Otherwise, a l l  activities were directed toward 
worshipping God. The Father was regarded as the 
educational  institution and was considered the supreme 
ru ler. Along with the conception of God, the Hebrews 
form u lated the princip les of modern sanitation and 
instituted the methods in prevention of disease. Washing 
the hands before meals was regarded as a religious duty 
of respect as wel l  as a healthy habit. 

Physical education in education for G reek 
individualism had come about with the birthplace of 
Western cu l ture. G reece was the first of the European 
lands to become civ i l ized. It has to be remembered, 

however, that G reece was not a united nation but an 
assortment of smal l  governmental  u nits. Athens, G reece 
was a government that advanced the farthest towards 
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democracy and individual freedom while Spartan was 
representative of a totalitarian government. G reek society 
was based on c lass stratification . Only free citizens, about 
thirteen percent, were free to participate in government, 
own land, or become educated. The G reeks bequeathed a 
rich cu ltura l  inheritance that incl uded sculptures, poetry, 
architecture, music, oratory, history, science, mathematics, 
drama, philosophy, physical activities, and gymnastics. 
Prominent individuals  such as Democritus, Socrates, P lato, 
Aristotle, and Archimedes were only a few on the honor 
ro l l  of great thin kers, artists, and fitness experts. 
GREEK PHILOSOPHY AND CULT URE 

The G reeks were the first people to think constructively 
about educational  prob lems and ph i losophy. As a society, 
they recognized an educational  philosophy as the principle 
of progress and growth. They emphasized the art of 
gracefu l  living while they worshipped the beauty of man 
and nature. In  addition, the G reeks sought an a l l-around 
physical development. Athenian youth were educated by 
methods of imitation, emulation, and participation .  This 
was done often by the fami ly, s laves, or special teachers. 
Aristotle, a G reek Phi losopher, considered physical  
education important, but ran ked it after literature and 
music studies. He stressed gym nastics, but only recognized 
the true ends of physical education for beauty, strength, 
and agility. Ath letic sports and games were not favored for 
their own sake. 

Another G reek, P l ato, a pupi l  of Socrates, 
recommended that a balance be found between physical 
and menta l education .  He sought both knowledge of the 
truth about the universe and the cure of the i l l s  of society. 
His Theory of Forms was central to his concept of the 
u niverse. The Forms were summarized in four  aspects­
logical ,  metaphysical ,  epistemologica l, and mora l .  Forms 
were held to be more real than material things. Plato 
contended the process of education made it possible for 
human minds to attain knowledge of the Forms. Even 
though Plato mentioned God, it has not been ascertained 
how seriously he took the idea of God. However, he 
believed the human sou l was indestructible, that it existed 
eterna l ly before birth, and that it existed eterna l ly  after 
death . 

Plato believed to produce perfect individuals, an 
elaborate system of education was necessary; however, 
only the e lite were worthy of becoming philosophers and 
heads of government. Even so, he proposed it was the right 
of every child, regard less of that person's social origin, to 
have the benefits of a fu ndamental education. The whole 
child (mind, body, sou l) had to be the concern of the 
school .  He further proclaimed and recommended that a l l  
students receive adequate training in physical cu ltu re since 
a pupil cou ld not develop a sound mind in a weak or sickly 
body. 

The Spartan G reeks, in later years, molded themselves 
into a military caste exclusively. Education was aimed at 
creating obedient and courageous soldiers. At the same 
time, women and gir ls  were physica l ly  conditioned in 

order to bear healthy, sturdy chi ldren.  Education, in 
Spartan, was the supreme responsibi lity of the state. 
Healthy and strong chi ldren were preserved; the weak and 
sickly were left on Mount Taygetus to die. Every male adult 
citizen hel ped teach in Spartan .  H orsemanship, 
gymnastics, wrestling, swimming, h u rling spears, and 
boxing were types of activities p layed by this G reek nation. 

While the early G reeks believed in educating the total 
person,  the Romans emphasized recreation, 
p rofessiona lism, and am usement over education . 
Professionalism had begun to rise and "coaching" became 
the method of physical  education .  In addition, the 
educational  aims of the early Romans placed more stress 
on military training than on inte l lectual  achievement. They 
embraced no physical education un less it served a specific 
purpose that was to function in the practical role of training 
for mi litary service. Games, therefore, were intended to 
make men strong, courageous, and ski l lfu l warriors. Since 
war was the chief occupation of a Roman citizen, the wel l ­
bred Roman boy practiced military exercises and games 
u nder his soldier-father's guidance. Ba l l  games, horse and 
chariot races, and other army activities provided a 
substantial portion of the education of youth as did 
running, j um ping, swimming, j avelin th rowing, and 
fencing. The elders recognized the importance of  physical 
education for the professional military man. 

G ladiatoria l  contests were very pop u l a r. S l aves, 
criminals, or captives participated in these contests; most 
were owned by wealthy men or dealers and they received 
their professional  education in private institutions .  This 
professional  ath lete had intensive periods of instruction 
and dri l ls; the prescribed program was correct diet, correct 
exercises, and training in the use of different types of 
weapons. The one area of enjoyment for the Romans that 
utilized their time was the thermae or baths. 

The Spartans and the Romans utilized military games 
and exercises as a means of physical education .  After the 
fal l  of these nations, and the fol lowing medieval times, 
education was based on the birth of Christ, on military 
power, and on political authority. Hence, the idea of total 
body education was not considered. Physical education 
awareness received feedback from the external wor ld 
based on the Christian belief system and the Christian roles 
of society. This feedback contended that the enjoyment of 
games and activities were sinfu l;  therefore, the freedom of 
choice to participate in recreational  games was very 
limited. The aim of a Ch ristian education was to train the 
chi ld to live in conformity with the wi l l  of the Divine 
Being; therefore, the church devoted its energy to a 
spiritual reawakening. During this time, the churchmen 
regarded the body as an instrument of sin .  
MEDIEVAL OR DARK AGES 

Public and private schools, d u ring the Medieval 
period, were practica l ly nonexistent. The monasteries and 
convents were the institutions of educational activity. The 
monks and nuns observed the strictest ru les and endured 
the severest deprivation in order to prepare themselves for 
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eternal salvation. They censured a l l  physical and ath letic 
activities that were pursued for world ly  p leasu re; physical 
activities were never i ncorporated in  their educat ion.  

I n  add it ion, dur ing the Medieval or  Dark Ages, 
Feudal ism was the social ,  econom ical ,  and pol itical l i fe of 
a Nobleman.  The Nobles pledged their loyalty to the king. 
I n  order to perform m i l itary service for h im, a popu l ation of 
serfs, s laves, and freeman endured hardships, struggles, 
and misery for the Noblemen . Th is  population of workers 
was den ied the participation in educational activities 
i nc lud ing physical education.  However, the Noblemen and 
sons of the Noblemen who aspi red to become knights were 
vigorous ly trai ned to meet the phys ical,  social ,  and moral 
customs of war, rel igion, and ga l lantry. U pon completion 
of his apprenticesh ip  toward knighthood, th i s  person 
pledged to defend the church, to protect the poor, to 
protect women and orphans, to avoid s in, and to perform 
rel ig ious ceremon ies. Th is has become known as chivalr ic 
education. 

Phys ica l  ed ucat ion was a part of the ch iva l r i c  
curricu lum.  Activities a n d  games taught the prospective 
knights to acqu i re m i l itary prowess, socia l  graces, and 
sport sk i l ls .  Phys ical education was concerned main ly  with 
self-preservation, not the education of the tota l concept of 
man.  Education in ch iva l ry was stud ied in the home, the 
k ing's palace, and in the church. Cons iderable time was 
devoted to the deve lopment of sk i l l s essenti a l  for 
performance in battle such as horsemansh ip, sword 
fighti ng, and lance throwing. 

By the end of the Dark Ages, Roya l law had replaced 
the Feudal law. From ma in ly agricultura l ,  there was growth 
towards i ndustria l ized nations. In addition, there was a 
resu mption of trade and commerce, there was growth of 
the towns, and there was a r ise of a new socia l  class. 
Education had become the main focus of preparing youth 
in practical activities of industr ial  and commercia l  l i fe. The 
med i eval era was la rge ly devoted to theology and 
dia lectics that gave way i n  the Rena issance to new 
human istic learn ing. 
RENAISSANCE INFLUENCE 

Dur ing  the Rena issance, edu cation and phys ical  
education bloomed during the fourteenth through the 
seventeenth centur ies.  Th i s  era encouraged the free 
development of the i ndividual's aptitudes. Conditions, 
however, were not conduc ive to education . Chron ic wars, 
tyrann ical  ru le, peasant revolts, and devastating p lagues, 
such as the B l ack Death, hampered educational efforts. The 
aim of education was to develop the whole person, m i nd, 
body, and sou l ;  however, it  fai led to i ncite social action . 
Practical ly every great human ist ic ph i losopher emphasized 
a need to develop basic physical proficiency. Privately 
establ i shed institutions for sons of wealthy merchants, 
ban kers, and aristocrats offered such activities as sword 
fighting, swi m m i ng, runni ng, j umpi ng, wrestl i ng, boxing, 
jave l i n-throwing, archery, and horsemansh ip.  

Al so, d u ring th i s  t ime period, education was 
accelerated by the invention of the printing press. Th is  
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made possib le a rapid and extensive read i ng of the c lassics 
as wel l as more education and research .  Once again,  
educators recogn ized the relation between body, m i nd, 
and spirit as an organic un it. In addition, they added a 
fourth d ivision, soc ial  i nteraction . Yet, they never grasped 
the r icher concept of phys ical  education; therefore, 
phys ical education, as a part of formal education, d id  not 
actua l ly  appear in the curricu lums  unti l the eighteenth 
century. Some of the activities offered were dumbbe l l  
exercises, tenn is, wrestl i ng, gymnastics, and  swimmi ng. 

Dur ing the s ixteenth century, the Protestant sects were 
i ntensifying their endeavors to establ ish their own rel igious 
va l ues. With the advent of the Protestant movement, the 
Roman Cathol ic  Church was no longer the agency of 
education i n  many parts of Europe. The reformers had to 
estab l ish their own school systems .  The study of rel igion 
was the core of al l  curr icu l ums i n  the schools of the 
Reformation . However, Martin Luther, an advocate of the 
Protestant movement, rea l ized the val ue of p lay for 
ch i ldren and endorsed the i ncl usion of sports in the school 
curricu lum.  The Puritan ical sects, both in Europe and 
America, never permitted the formu lation of the broad 
a ims of physical education. Even the colonists, in the 
U n ited States, because of their need for su rvival and heavy 
worki ng load, considered the i r  da i ly  toi l  as enough 
phys ical exertion . They were not i n  favor of add itional 
exerci ses for health's sake. 
PHILOSOPHIES OF PROMINENT INDIVIDUALS 

Several promi nent ind ividuals  have a lso infl uenced 
physical education programs and curr icu la .  One such 
person was John Calv in .  He ru led people with a strict 
moral conduct code. I nd iv idua l s  and groups were 
pun ished for p laying cards or d ice. Even dancing at a 
wedding or feast was a crime. Today, i n  many schools  and 
with many rel ig ious sects, dancing has continued to be 
frowned upon by school s  and organ izations. Francis  
Bacon, an Engl ish ph i losopher, bel ieved whatever was 
good for the body was good for the mind  and sou l .  R ichard 
Mi lcaster, another ph i losopher, bel ieved man needed to be 
trai ned in accordance with the laws of nature and the 
acceptance of physical education . 

John Locke, a prom i nent ind ividual who had stud ied 
medic i ne, bel ieved in the i nterp lay of the m ind, body, and 
sou l .  He contended when man wearied either by physical 
or i nte l lectual  labor, that i ndividual  had to turn to other 
phys ical activit ies to refresh h i mself. In addition, he 
bel i eved i n  a sound m i nd i n  a sound body. The m i nd and 
body have to work together and that practice of physical 
activities i mproved the m i nd as wel l as the body. He further 
stated education should be a process of moral and 
physical d i sc ip l i ne rather than i nte l lectual  i nstruction.  
Many modern programs of phys ical  education have 
embraced Locke's ideals. 

Herbert Spencer, another l i bera l ,  a lso bel ieved true 
education was based upon the needs, in terests, and 
natural desi res of the ch i ld .  Spencer viewed a ch i ld as an 
evolving organism who was conti nuously changing and 



physical ly developing. Thus, bodi ly activities were vital, 
necessary, and an i n tegral part of the educational 
curricu lum.  Phys ical education was i ntroduced into the 
studies of ch i ldren as a superior status of education.  Fitness 
activity games, social  functions, and c lub activities were 
cons idered worthy components to be offered to students. 
Spencer's ideas became the bas is for the Seven Card inal  
Pri nciples of Secondary Education that were publ ished by 
the National Education Association i n  1 9 1 8. I ncl uded i n  
the seven original pr incip les was N u mber S i x :  "Worthy use 
of Leisure Time." 

Another l i beral gentlemen, John Dewey, dur ing the 
f i rst ha lf of the twentieth century, he ld  a d u a l i st ic 
phi losophy wh ich impl ied the purpose of the school was to 
educate the whole person; hence, a school curr icu l u m  had 
to develop the physical and socia l  attributes as wel l as the 
mental aspects of students. He a lso ind icated a pupi l 's 
social l ife had to correspond to the processes of dai ly 
l ivi ng. He proposed a democratic way of l ife, community 
partic ipation, soc ial  I ife, and physical active I ifestyle. To 
ach ieve these ideals, a person had to experience a process 
of l iv ing that was based upon experience. He embraced 
the ph i losophy of the total c h i l d  and the i dea of 
Pragmatism: physical education through experience. 
CONCL USION 

I n  conc lus ion, as noted throughout h i story, physical 
education has been regarded someti mes as a pri mary 
fu nction of the schoo l systems w h i l e  other t i mes 
organ izations have not accepted or embraced physical 
education programs. Reflecting back through the centu ries, 
several ph i losophies, val ues, and attitudes have prevai led. 
In ancient societies, physical activities were practical for 
surviva l .  Egypt, who helped develop civi l ized cu l ture, had 
active people who were i nterested i n  many forms of 
exerc ise. The Baby lon ians  and Assyr ians considered 
phys ical education as merely m i l itary ski l ls as did the 
Hebrews who advocated phys ical education only for God 
and for m i l itary character. 

Dur ing  the G reek ti mes, Socrates, P lato, and 
Archimedes were great ph i losophers. Even though they 
were conservatives and most conservatives bel ieved i n  
separation o f  m i n d  a n d  body, these ph i losophers, 
particu lar ly P lato and Socrates, recommended students 
receive adequate tra in ing  in physical cu lture s ince a pupi l  
cou ld  not develop an i ntel lectual m i nd i n  a s ickly body. On 
the other hand, the Spartans molded the i r  phys ical  
education i nto that of  a m i l itary caste society exc lus ively. 
The Romans emphas ized recreation, profess iona l i sm, and 
amusement over educat ion .  L i ke the Spartans, they 
embraced no phys ical education un less it  has a purpose or 
goal for m i l itary tra in i ng. 

Dur ing med ieval times, Chri st, m i l itary forces, and 
pol it ical  power were i m portant. Phys ical  education, 
games, and activities were regarded as instruments of s i n .  
However, noblemen were taught phys ical education as 
part of the ch ivalr ic curricu lum, but only to acq u i re 
m i l itary prowess and social graces. 

Fol lowing the Medieval (Dark Ages), the Renaissance 
i ndicated the aim of education was to deve lop the whole 
person, m i nd, body, and sou l .  Two ph i losophers, Francis 
Bacon and Richard M i lcaster, promoted physical education 
as good for a person.  In addition, John Locke bel ieved i n  
the i nterplay o f  the mind, body, a n d  sou l .  He a l so bel ieved 
that physical activities improved the mind as wel l as the 
body. Many modern programs have embraced Locke's 
ideals .  

Herbert Spencer p romoted phys ical  activit ies as 
necessary, vita l ,  and integral parts of the educational 
curr icu lum.  He considered phys ical education a worthy 
component of the curr icu lum.  John Dewy, duri ng the f i rst 
part of the twentieth century, embraced a creed that 
emphasized a democratic way of l i fe, com m u n ity 
partic ipation, socia l  l ife, and phys ical activities. Students 
were educated in these areas by experiences cal led 
Pragmatism. By reiterating physical education th rough the 
ages, one notes the i mpact of the different phi losoph ies 
throughout h i story that has had an i mpact on phys ical 
education 
REFERENCES 

Corbin, D .H., Wi l l iams, E. (1 987). Recreation: Programming and 
Leadership. 4th ed. Prentice-Hal l ,  Inc. Englewood Cl iffs, New 
Jersey. 

Cordes, K.A., l brag im, H.M.  (1 999) Applications in Recreation 
and Leisure for Today and the Future. 2 nd ed. McGraw-H i l l .  
Dubuque, IA. 

Kraus, R., ( 1 997) Recreation and Leisure in Modern Society. 5th 
ed. Addison Wesley Longman, J I  I Inc., Reading, Massachusetts. 

Lum pkin,  A . ,  ( 1 994) Physical Education and Sport: A 
Contemporary Introduction. 3 rd ed . Mosby. St. Louis, Missou r i .

Siedentop, D. ,  ( 1 998). Introduction to Physical Education, Fitness, 
and Sport. 3 rd ed. Mayfield Pub l i sh ing. Mountain View, 
Cal ifornia. 

Spears, B. ,  Swanson, R. ( 1 988) History of Sport and Physical 
Education in the United States. 3 rd ed. Wi l l iam C. Brown. 
Dubuque, Iowa. 

Weiskapf, D.C., ( 1 975).  A Guide to Recreation and Leisure. Al lyn 
and Bacon, Inc. Boston, MS. 

Wuest, D.A., Bucher, C.a., ( 1 995). Foundations of Physical 
Education and Sport. 1 2th ed. Mosby. St. Lou is, Missou ri . 

Yukic, T.S., (1 973). Fundamentals of Recreation. 2 nd ed. Harper 
and Row, New York, New York. 

�han� Thig Edition with a ColJgagug 
Indiana AHPERD }ourna/-Fall!Convention 2005 - 15 



------11 ANNO UNCEMENT 1�--
LAFAYETTE RES I DENT T HOMAS J .  TEMPL I N 

ELECTED PRES I DE NT OF NATIONAL 
EDUCATORS ORGAN IZATION 

RESTON, VA, May 1 1 ,  2005 N Lafayette resident 
Thomas J. Templ in ,  Ph. D., department chair  and professor 
of the Department of Health and Ki nesiology at Purdue 
U n iversity for nearly 1 0  years, assumed the presidency of 
the National Association for Sport and Physical  Education 
(NASPE), at its national convention i n  Chicago, IL l ast 
month. A nonprofit profess ional education association, 
NASPE is the only national association dedicated to 
strengthen ing  basic  knowledge about sport, physical  
activity and physical education among professionals and 
the general publ ic, and putti ng that knowledge i nto action 
in schools and commun ities across the nation . NASPE, 
wh ich has been setti ng the standard for the profession for 
over 3 1  years, bel ieves that dai ly physical  activity is critical 
to improved school and work performance, and the health 
of i ndividuals.  

As a national spokesperson for NASPE, D r. Templ in  
w i l l  be  addressing the organ ization's role i n  advanc ing the 
professions NASPE serves as wel l as advocati ng for qual ity 
sport, phys ical activity and physical education programs to 
tackle obesity in ch i ldren and health related problems, and 
the i mportance of physical activity for everyone. 

Throughout h is academic and student services ten u re 
at Purdue U n iversity, Professor Temp l i n  has been engaged 

i n  both undergraduate and graduate education as a teacher 
and advisor. Templ i n  was awarded the outstanding teacher 
educator award by the I nd iana Assoc iation of Col leges for 
Teacher Education i n  1 986.  H e  has pub l ished and 
presented n umerous conceptual and empir ical papers i n  
the area of teacher socia l ization a n d  has been an external 
reviewer of departments, i nd ividual  promotion and ten u re 
cases across the country. 

Tem p l i n  has served as co-ed itor of two books, 
Teach i n g  Physical  Education with Jan ice Olson and 
Learn i ng to Teach: Social ization i nto Physical Education 
with Paul Schempp. He has a lso co-authored a book on 
reflective teach i n g  in phys i ca l  ed ucat ion with Don 
Hel l ison, and co-authored a book chapter i n  I ntroduction 
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to  K inesiology with K im G raber that i ntroduces students to 
the area of sport pedagogy. I n  addition Templ i n  authored a 
document that has led to the development of physical 
education standards for the state of I ndiana and served on 
the task force for the second edition of the National 
Standards/or Begi n n i ng Physical Education Teachers. H is  
profess ional membersh ips and affi l i ations i nc l ude the 
American A l l i ance for Health, Phys i ca l  Education,  
Recreation and Dance, Research Consorti um, American 
Educational Research Assoc iation, I ndiana Al l iance of 
Health, Physical Education, Recreation and Dance, and 
the National  Association of Physica l  Education in  H igher 
Education. Among h is honors he received the Midwest 
AH PERD District Scholar Award and is a recent rec ipient 
of a Spencer Fou ndation grant to study emotion in teach i ng 
with Howard Weiss and Russ Carson of Purdue U n iversity. 
He is a lso a consu ltant with the Professional Golfers' 
Assoc i at ion of America.  Tem p l i n  attended Ind iana  
U n iversity where he  earned h is B .S .  and  M.S .  degrees 
fol lowed by h is Ph . D. from the U n iversity of Mich igan . 
o I nformation about the National Association for Sport and
Physical Education (NASPE) can be found on the I nternet 
at www.naspeinfo.org. NASPE, which has been setting the 
standard for the profession for over 31 years, is the largest 
of the s ix national associations of the American A l l  i ance 
for A Health, Physical  Education, Recreation & Dance 
(AAH  PERD). A nonprofit membersh ip organ ization of over 
1 7,000 physical  education and sport profess ionals, NASPE 
is the only national association dedicated to strengthen ing 
basic knowledge about sport and physical  education 
among professionals and 5 the general publ ic .  Putt ing that 
knowledge into action in schools and comm u n  ities across 
the nation is critical to improved academic performance, 
socia l  reform and the health of i ndividuals. To assess 
whether you r  ch  i l d  is rece iv ing a q u a l  ity p hysi cal  
education program, visit http://www.aahperd.org/naspe/ 
template.cfm?template=observePE/mai n . h tml for obser-

vation too ls .  
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Audrey Satterblom 

By attending the 93rd 
annual State Conference, 
your professionalism wi l l  be 
acknowledged with a variety of 
gifts. You may be wondering 
what I mean by "gifts". Aside 
from the traditional gift you 
receive at registration 
(Personal Desk Organizer 
with Calculator) , there are 
other gifts for attendees: 

7'J Time to network with fellow professionals from
the nine different regions of the state, 

-- A forum to expand your teaching skills by
learning from "Teachers of the Year", 

ftJ Acquire cutting edge technology from exhibitors
and presenters, 

-- Opportun ities to examine the latest in products
and services from our valued exhibitors, 

fl Laughter as you participate with friends in the
activity sessions, 

-· The challenge of participating in the student
Superstars competition, 

¥ Self-esteem as you challenge yourself to grow 
professionally, 

¥ Pride in  acknowledging our student future 
professionals who are receiving scholarships, 

-- Honoring a ward recipients while enjoying
refreshments during conference social ,  and 

-- The satisfaction of participating in one of the 
best state H PERD conferences in  the Midwest. 

I am enthusiastic about these conference gifts that 
wil l be avai lable to you .  You wil l  also be treated to 
hear featured speakers Dr. Jeff Haebig, creator of 
Brain Body Boogie, and Jean Blaydes Madigan,  
former Teacher of  the Year and author of Action 
Based Learning. 

CoVvfereVvc,e SetV�Vvg.s 
I n  these d ifficult economic times, IAHPERD 

u nderstands the l ikel ihood that less support may be 
extended to conference attendees by their schools 
and companies. So, in an effort to assist you as 
much as possible, IAHPERD has maintained the low 
two-day conference fee of $60. 

Additionally, special events are available for 
menu style selections. For example, luncheon 
tickets, t-shirts, etc. wil l be sold separately and not 
included in  the regular conference price. Attendees 
will be able to select only the items/events they 
desire.  

Other cost saving tips: 
1 .  Pre-register for the conference. Earlybird 

registration saves you $30 and time in l ine.  
2. Join or renew your membership at the t ime of

registration and pay the reduced conference fee.
3. Find a friend . . .  perhaps even two or three, and 

travel to the conference together. Share the 
-

costs of those expenses among all the travelers. 
4. I nvite a col league to share your  hotel room (and

the cost) to reduce the amount each of you pays.

s-pec,Let L sveVvt.s
Among the many activities offered at this year's 

conference wil l  be an Early Bird Walk on the streets 
of downtown Indianapolis. The Thursday and Friday 
morning walks, hosted by Terry Small and Kathy 
Dean , wil l include a scenic four-block area from the 
hotel .  They will begin the walk from the hotel lobby 
at 7:00 a.m .  Other events wil l  include a Bicycle 
Ride with Connie Szabo Schumaker. Riders wil l  
need to bring their own bike and helmet and meet in  
front of  the hotel at  noon on Friday. IAHPERD 
leaders and Jump Rope/Hoops for Heart 
Coordinators wil l be treated to a free breakfast 
Friday morning.  Please sign up for one, or all ,  of 
these events on your pre-registration form. 



Jeff t-tCl e b �g
F5A TlA.R5D S'P5Ak5R 

One of the most interesting characters in  the 
wellness field is Jeff Haebig, PhD from Rochester, 
Minnesota. On the simplest level ,  Jeff is one of the 
leading l ights of the humorist wing of the wel lness 
movement, but on a deeper level he is much more. 

"Nothing happens u nti l something moves.",  
" It is not the IQ but the I WILL that is most important 
in education.", and "A teacher's constant task is to 
take a roomfu l of live wires and see to it that they're 
grounded. "  are a few of Jeff's favorite thoughts. Dr. 
Haebig is founder and president of Wellness Quest, 
a company specializing in health promotion.  He has 
co-authored and publ ished 9 wellness books in the 
Health Care-toons and Toon Ups! series, as well 
as booklets, audiotapes, and videos in  the areas of 
self-esteem and tobacco prevention .  

After 31  years as a health and physical 
education teacher, Dr. Haebig travels extensively 
stimulating interest in whole body/brain-compatible 
teaching and learn ing spurred by cognitive and 
neuroresearch. A champion in public speaking , his 
specialty is audience involvement, blending humor, 
excitement, and skil l-bu i lding, while maintaining 
audience comfort. 

Producer of the Whole Body/Brain Boogie 
videotape, he is recognized internationally for his 
intrigu ing ways of adding 'h ip'  to ' l ip '  service, rock n '  
role-modeling practical ways of inspiring learning 
through sensory-motor stimulation. H is body/brain­
enhanced teaching and learning books include: 
Body/Brain Branches: Teaching Enhancement 
Program, Branches Program Guide, ALIVE! Teacher 
Guide, Body/Brain Booster Activities, and BreakOUT 
of the BOX Program Guide. 

Dr. Haebig l ives with his wife Joanne in 
southern Minnesota. They have two children and 
three grandchildren.  Jeff offers many vibrant l iving 
and learning tips on his engaging web site 
WellnessQuest.com. 

TSNTATIVS C,O NFSR£ NC,S "PROyRAM 
TVi 1A.rsot� tl' N oveVVt,ber 10

Adapted Physical Education 
Ron Davis and Cindy Pi letic, "Kin Ball for All" 
Tom Mulry, "SHARBADE: An Innovative Scooter Sport" 
Council for Future Professionals 
Ed Schill ing, "Student Teacher Relationships" 
Heather Erwin and Chris Rhea, "Opportunity Knocks!" 
Ed Schill ing, "Class Management Model" 
Dance 
LeAnn Haggard, "Cardio Salsa" 
Lisa Hicks, "Dance Dance Revolution" 
Lana Groombridge, "Lummi Sticks for Learning" 
LeAnn Haggard, "Cardio H ip-Hop" 
Fitness 
Audrey Satterblom, "On the Ball for Fitness" 
Lana Groombridge, "Fitness: Generations Together" 
Raymond Leung, "The Magic Medicine for Diabetes" 
Susan Flynn, "Do It Daily: Motivate to Move" 
G lenna Bower "FitnessGram : Technology and Application" 
Health 
Melissa Culver-Pekny, "Integrating Health Education" 
Courtney Sjoerdsma, "SPARK with a Nutrition Twist" 
Suzie Crouch, "Accountabil ity in Health Education" 
Wilma Willard, "Teaching Sexual Refusal Skills" 
Higher Education/Research 
Chris Rhea, "Teach Biomechanics in Physical Education" 
Jim Kamla, "So What's Up with Your Major's Club?" 
Suzie Crouch, "Professional Standards Board Update" 
Becky Hul l ,  "Assessment and Student Outcomes" 
Jump Rope/Hoops for Heart 
Mike Carter, "Beginning a Jump Rope Club" 
Ji l l  Berry, "Best of the Best Jump Rope for Heart" 
Karen Hatch, "Jump/Hoops Incentive Award Presentation" 
Mike Carter, "Heart Awareness Week" 
Physical Education : Elementary 
Roberta Sipe, "These Shoes Were Made for Walking" 
Joni Lawler and Mary Weitzel, "Two for the Price of One" 
Martha Haynes and Robin Walker, "Move to the Beat" 
Cindy Huffman, Sportsmanship, Standards, and Spring" 
Lisa Hicks "Advocacy: How to Save Your Program" 
Physical Education: Middle School 
Candy Handy-Ogle, "F. l .T.T. in the Middle" 
Lynne Smith and Beth Denham, "Walk Your Talk" 
Vicki Boles, "Combating Obesity in Adolescence" 
John Gardner, "One-Wheel Jammin' :  Unicycle Club" 
Physical Education :  Secondary 
Andrea Wilson, "Pilates in the Classroom" 
Marianne Woods, "Vary Your Physical Activities" 
Connie Walters, "How to Create Your Own Line Dances" 
Marlowe Mullen, 'Team Concept Activities" 
Melanie Whiteman, "Creating a Philosophy Statement" 
Recreation 
Anne Graves, "Before and After School Wellness" 
Seemann Baugh, "My Gym As a Recreation Center" 
SporVSport Management 
Dennis Docheff, "The New Coaching Standards" 
Darrell Johnson, "Chariots of Fire" 
Jim Conn, "Pedagogical Practices: Uncommon Litigation" 
Jennifer Vansickle, "Emotionally Intelligent Leadership" 
Dennis Docheff, " Impacting Professional Performance" 
Technology 
Trisha Sterland, "Heart Rate Monitors and PE Manager" 
Benny Fernandez, "Managing Student Data" 
Marilyn Buck, "PE Manager Software" 
Trisha Sterland, "Polar Tri-Fit: Hands On Session" 



T6NTATIVS CO NFSRSNCS PRO<;R4M 
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Adapted Physical Education 
Deborah Rysewski, "Yoga ABCs" 
Denise Magwire, "Abilities Awareness Activities" 
Ron Davis and Cindy Pi letic, "Noodl in'  Around" 
Aquatics 
Linda Horn, "Freshman Physical Education Swjmming" 
Keith Buetow, "Fitness Through Aquatics" 
Johannah Casey-Doecke, "Swimming in our Schools" 
Council for Future Professionals 
Kit Mil ler and Jackie LaFree, "Jeopardy" 
Quanni Franklin and Gina Johnson, "Family Feud" 
Susan Flynn and Adrianne Akins, "Superstars" 
Jackie LaFree and Kit Mil ler, "Dances Around the World" 
Glenna Bowers, "Networking Towards Tomorrow" 
Dance 
Ya'akov Eden, "Swing Dancing for All Ages" 
LeAnn Haggard, "Physical Activity Showcase" 
Ya'akov Eden, "Line Dances that Teachers Can Use" 
Fitness 
Michelle Mil ler, "Merging Physical Education and Fitness" 
Guoyuan Huang, "Body Composition Measurement" 
Michelle Mi l ler, "Exercise as a Behavior" 
Margaret Catt, "Judo for Chi ldren" 
Eric Neuburger, "Governor's Fitness Award Program" 
Health 
Tanya Parrish, "Community Partners" 
T. Small and M. Haynes, "Coordinated School Health" 
Maribeth Ransel, "Sexuality Education Today" 
Wilma Willard, "The Positive Power of the Peer" 
Tanya Parrish, "Youth Risk Behavior Su rvey" 
Higher Education/Research 
Lana Groombridge, "Grant Writing for Beginners" 
Arlene lgnico, "Exemplary Teachers: Seeing is Believing" 
Myung-Ah Lee and Carla Vidoni, "What Do We Teach?" 
Jump Rope/Hoops for Heart 
D Berry, C Schwenk, and E Studer-Smith, "Organize an Event" 
lbn Rasheed and Terry Smal l ,  "Jump/Hoops Program" 
Physical Education : Elementary 
Miranda Jones Phelps and Lisa Picek, "Survivor Island" 
Becky Hul l ,  "Planting the Seeds for a Lifetime of Activity" 
Jim Kamla, "Cooperative Fitness Activities" 
D Bonsett, C Caldwel l ,  and C White, 'Tips from the Trenches" 
Physical Education :  Middle School/Secondary 
Connie Schmucker, "BikeSmart Education Resources" 
Noelle Szydlyk, " Indiana Sports Corporation" 
Carole DeHaven, ''Teaching Fitness Concepts" 
Claudia Anderson and Chris Quinn, "Math and Writing" 
Lisa Picek and Miranda Jones Phelps, "The Apprentice" 
Recreation 
Anne Graves, "Family Fitness" 
Bill Blanchard, "Fitness Professionals in your Community" 
Mary Jo McClelland, "More Tales from the Trail" 
Sport Management 
Jeffrey Petersen, " Innovative Pedagogical Approaches" 
Vickie Somervil le, "A Character Development Program" 
Gina Pauline, "Student Internship Experience Panel" 
Mary Hums, "Women in Leadership Positions" 
Floyd Keith and Anne Little, "Advocating for Diversity" 
Thomas Sawyer, "Golf and the Law" 
Gina Pauline, "An In-Depth Look at Conseco Fieldhouse" 
Technology 
Kathy Dean, "Pedometer Activities for Everyone!" 
M ike Barton, "Securing Grants for Technology" 
Myung-Ah Lee, "Live Text: Using Electronic Portfolios" 
Molly Hare, "Best Software : Using PDAs for Teaching" 

jeet V'v  lSLCt tj o{e.s Meto{Lg et V'v
K5YNOTF L!A.NCH-50N SP5AK5R 

Fr�olci tl' N oVeVlAber 1-1-, 1-1-:30Cl V1A

"Exercise my boost brain function ."  "Children 
who exercise learn better i n  school ."  "Fitness grows 
new brain cells." You have read bits and pieces of 
research that supports the importance of movement 
in the learning process. Now you get to hear Jean 
Blaydes Madigan, an internationally known 
educational consultant, speaker, and author, at our 
Keynote Luncheon . Reservations are required. 
Order l uncheon tickets when pre-registering. 

Her presentation wil l address how brain 
research supports the need for movement in learning 
and how movement enhances learning. Jean will 
bring it all together for you and provide cutting edge 
information that justifies daily physical education. 

Mrs. Madigan has made hundreds of 
energetic, highly interactive presentations in 9 
foreign countries and 48 of the 50 states. The fun 
and exciting game, fitness, and rhythmic activities 
presented demonstrate how to boost a ch i ld's brain 
power, how to prepare the brain for optimum 
learning,  and how to improve memory and retention 
whi le reinforcing the classroom teacher's math, 
language arts, science, and social studies objectives. 

Jean has been teaching students physical 
education for over 27 years. Her excel lence in  
teaching is recognized by several awards such as 
Richardson ISO Teacher of the Year, Texas 
AHPERD Teacher of the Year, and National 
Elementary Physical Education Teacher of the Year. 
Jean's book, Thinking on Your Feet, provides 
strategies for teaching academic standards 
kinesthetically to improve student performance. She 
is featured in two videos, How to Make Learning a 
Moving Experience and Teaching the Teen Brain, 
and has written numerous articles on the importance 
of chi ldren's health and learning. Her dynamic, 
interactive presentations wil l have you on your  feet 
experiencing learn ing through movement and 
making valuable applications that enhance cognition 
and g ive students an advantage to learn. Jean 's 
website is ActionBasedlearning.com.  
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Melissa Culver-Pekny (Tippecanoe County Health Department, Lafayette, IN)  
2004 I ndiana AH PERD Health Educator of  the Year 
"As students grow and become adults who will be out on their own soon, I believe it is my job to give them the skil ls, 
knowledge, and desires to become healthy adults. I must teach them not just HOW to do various activities, but WHY 
it is so important to do them ." 

Cindy Huffman (Wanamaker Elementary School ,  I ndianapolis,  IN)  
2004 Indiana AH PERD Elementary Physical Educator of  the Year 
"I  bel ieve in the value of physical education, its contribution to the lives of chi ldren, and its integral part of the total
educational process. A qual ity physical education program is only as strong as the teacher behind it, so I strive to
provide a program that is student-centered and developmentally appropriate." 

Audrey Satterblom (T. C .  Howe Academy, Indianapolis,  IN) 
2005 Midwest District AAH PERD Middle School Physical Educator of the Year 
"The middle school physical education program creates opportunities for students to explore movement, develop an 
understanding of health and fitness, and create a desire and love for daily physical activity. More importantly, physical 
education is the foundation for students to bui ld a lifetime of health and wellness."  

0H1er I V'\-dLii! V\..li! Teii! e-Viers of tVie yeli! r PreseV\..HV\,g 
Dale Berry 1 998 (Floyds Knobs) Cathy Caldwell 2003 (Westfield) Ya'akov Eden 2003 (Muncie) 

LeAnn Haggard 2004 ( Indianapolis) Karen Hatch 2001 (Marion) Joni Lawler 2002 (Plainfield} 
Mary Jo McClelland 2001 (Wabash) Marlowe Mullen 2004 (G reenwood) Mary Weitzel 1 990 ( Indianapolis) 

Wilma Willard 2000 (Chesterton) Dolores Wilson 1 986 (Bluffton) 

1 V\..v'Lted s-peii! R,ers 

Glenna Bowers, PhD (Evansvi l le, IN)  
Dr .  Bowers is the Assistant Director of 
Recreation, Fitness and Wellness at the 
University of Southern Indiana. G lenna's 
presentation "Networking T awards 
Tomorrow: My Olympic Experience" is 

sponsored by the Council of Future Professionals. 

Dennis Docheff, EdD (Warrensburg, MO) 
Dr. Dochoff teaches at Central Missouri 
State University in the Department of Health 
and Human Performance. He consults with 
the National Football League and will 
present "The New Coaching Standards: 

Putting Them to G . R . E .A.T. Use" to the Sport Counci l .  

Raymond Leung, PhD ( Evansvil le, IN)  
Dr .  Leung was the recipient of the 
AAH PERD 2005 Mabel Lee Award honoring 
a promising young professional. He teaches 
in the Department of Physical Education at 
the University of Southern Indiana. 

Raymond's presentation "Exercise: The Magic Medicine 
for Diabetes" is sponsored by the Fitness Counci l .  

Thomas Templin, PhD (West Lafayette,  I N }  
D r .  Templin is the President o f  the National 
Association of Sport and Physical Education 
(NAS PE).  He chairs the Department of 
Health, Kinesiology, and Leisure Studies at 
Purdue University. Tom will provide the 

keynote address for the Council for Future 
Professionals. 

James Conn,  PhD (Warrensburg, MO) 
Dr. Conn is a professor in the Department 
of Health and Human Performance at 
Central Missouri State University. He is a 
native Hoosier and specializes in risk 
management and legal issues in sport. 

J im's presentation "Pedagogical Practices: Uncommon 
Litigation" is sponsored by the Sports Counci l .  

Mary Hums, P h D  (Louisvi l le ,  KY) 
Dr. Hum teaches at the University of 
Louisville in the area of sport 
administration. Her interests focus on 
pol icy development in sport organizations, 
specifically regarding i nclusion of people 

with disabilities, women , and racial/ethnic minorities into 
the management of sport. She is an inductee in the 
I ndiana Softball Hall of Fame. 

Thomas Sawyer, EdD (Terre Haute, IN)  
Dr .  Sawyer was the national Honor Award 
recipient for the American Alliance in 2004. 
He teaches at I nd iana State University i n  
the Department of Recreation and Sport 
Management. Tom's presentation "Golf and 

the Law" is sponsored by Sports Management Counci l .  

Carla Vidoni, PhD (Col umbus, OH) 
Dr .  Vidoni is from Ohio State University. 
Her presentation "What Do We Teach 
While We Are Teaching Games?" is 
sponsored by the Higher Education/ 
Research Council .  



Let' .s <;o To 1 Vld t:) !
Indianapolis is the host city for the 2005 State 

Conference. It is in the heart of Indiana and was 
given the title "Crossroads of America" because it is 
easily accessible from a wide variety of locations. It 
has more interstate highways bisecting the city than 
any other in the country, which makes traveling to 
Indy by car an attractive option for many. The 1 21h

largest city in the U.S .  offers the best of "Hoosier 
hospitality." It has a variety of offbeat and exciting 
things to do and places to go. It doesn't matter if 
you're interested in sports, art, history, or high­
octane excitement, Indy can provide friendl iness 
and fun that is recognized far and wide. 

Restaurants 

Attractions 

Once in Indy, you wi l l  never have to 
worry about find ing a place to eat! 
Indy features more four-star 
restaurants than any other city in the 
country. Whether you prefer a hot 
dog or burger, fresh fish or smoked 
clams, pizza or steak, you are sure to 
find a restaurant to your  l iking in Indy! 

Our conference center is just three 
blocks from the over 1 00 shops, 
restaurants, and entertainment venues 
in the Circle Centre Mall .  Among the 
many attractions convenient to 
conference attendees are the RCA 
Dome, Conseco Fieldhouse, Soldiers' 

Monument, Art Center, and the Statehouse. 

Indy is renowned for its diverse collection of 
museums: Indianapolis Museum of Art, a tru ly 
amazing col lection ;  Children's Museum, feel l ike a 
kid agai n ;  I ndiana State Museu m ,  where Hoosier 

history comes to life; NCAA Hall of 
Champions, be part of year-rou nd 
March Madness; Eiteljorg Museum, 
collections of native American culture ;  
Colonel E l i  Lil ly Civil War Museum ,  
commemorating Ind iana's contribution ;  
Crispus Attucks Museum, Oscar 
Robertson wou ld be proud; 

Indianapolis Motor Speedway Hall  of Fame, 
racing capital of the world ; Indiana World War 
Memorial ,  celebrate those Hoosiers who found for 
the USA. 

o VlLLVle Reg Ls trc:ttLo V'v
Pre-Registration Discou nt 
IAH P E R D  offers an early registration discou nt.  
Pre-registration may be submitted onl ine at 
www. indiana-ahperd .org or registration form 
with payment (check, money order) must be 
postmarked by Friday, October 1 0. Because 
the pre-conference workload of our  small office 
staff, registration wi l l  not be processed if it 
arrives without accompanying payment or if it 
is postmarked after October 1 0. If you are 
u nable to meet the advertised dead l ine 

' 
registration must be processed on-site upon 
arrival at the Radisson Hotel City Centre and 
regu lar fees wil l  apply. 

Professional Member Rate 
Professional membership is for certified 
teachers and other H PERD professionals. 
IAH PERD membership must be valid at the 
time of registration to qual ify for discou nted 
fees. If you are not a cu rrent member and you 
wish to join or renew, check it on you r  
reg istration form and pay the reduced fees. 

Student Member Rate 
Student registration rates are available to 
u ndergraduate students currently enrol led on a 
ful l  t ime basis ( 1 2+ u nits) at a col lege or 
u niversity and who are not employed ful l  t ime 
in the fields of H PERD.  If you are not a cu rrent 
member of IAH P E R D ,  simply check it on you r  
registration form and pay the reduced fees. 

Registration Hou rs 
The Registration Area wi l l  be located on the 
lower level of the Radisson Hotel .  The times 
IAH P E R D  staff wil l  serve our members include: 
Wednesday, November 9 

5 :OOpm-7 :OOpm 
Thursday, November 1 0

7 :30am-4 :OOpm 
Friday, November 1 1  

7 :30am-4 :OOpm 

Special One-Day Registration Fee 
Individuals unable to attend the entire two-day 
conference wil l  be able to register for the 
events schedu led for Friday. This special 
Friday only fee wil l  be $35. 



co 111v f ere 111veie H-ote L/Rese vv lilt Lo 111vs 
The Conference Hotel is located in the heart of 

downtown Indianapolis. Conference 
attendees can stay overnight in a four  
star hotel at a d iscounted price . 

Radisson Hotel 
City Centre 

31 W Ohio Street 
Indianapolis,  I N  46204 
1 -800-333-3333 
Single:  $1 1 9.00 
Dou ble:  $ 1 1 9.00 
Check I n :  3 :00pm 
Check Out: 1 2 :00pm 

Parking at the Radisson Hotel is 
convenient, abundant, and discounted for r:n 
our conference attendees (only $5) . 

All reservations must be made by the cut off date of 
October 1 0  in order to receive this conference rate . 

Reservations made after October 1 0  
will  be accepted on a space and rate available basis. 

Hotel rates above do not include state/local taxes. 

We ask you to please, when possible, to stay at the 
IAH PERD sponsored hotel .  Our use of meeting 
space and conference facilities and services is 
dependent upon guaranteed sleeping room 
reservations by our members. When attendees do 
not use our hotel ,  the association incurs financial 
penalties. Future conference registration fees 
depend upon current occupancy patterns. Please 
help us keep our conference costs low. 

s-pee-Lci L ses.s.LotA.E, fov stuoleV\,ts. 
Did you know that there is a Council for Future 

Professionals in IAHPERD designed especially for 
future educators l ike yourself? Our goal is to help 
you ,  as students, prepare for the working world that 
l ies ahead and give you the necessary information 
you need to begin your professional career. 

The Council wil l  be hosting special sessions for 
students. Session topics will range from Classroom 
Management to Networking. There wil l  also be 
activities that you and your friends can participate 
in ,  such as Superstars, Family Feud for Health , 
Jeopardy, and much more. 

Student awards and scholarships will be 
presented during the Student Luncheon on 
Thursday, November 1 0 , at 2 :00pm. Featured 
speaker is Dr. Thomas Templin, NASPE President. 
Order tickets for the l uncheon when pre­
registering. 

s-potLLg Vit of sxV!LbLts 
Exhibits this year are being placed in a large, 

three-room Exhibit Hal l  on the lower level of the 
Radisson Hotel .  Over 25 companies have been 
identified to share their products and services with 
our members. "It now appears certain  that all 
space will be sold for this Conference," stated Carol 
White, IAHPERD Marketing Coordinator, "and we 
are delighted with the response we've seen from 
our loyal exhibitors." 

A partial l ist of exhibitors who have completed 
registration for the IAHPERD State Conference 
include: Ages Golf 

American Heart Association 
Bowling Proprietors' Association 
Chi ldren's Health Market 
C'motion 
GO Fish IN 
Human Kinetics 
I l l inois Juggl ing Institute 
Indiana Bicycle Coalition 
Kendall/Hunt Publishing 
Micro Fit 
Palos Sports 
P. E. Tees 
Skatetime 
Sportime 
Toledo Physical Education Supply 
Walk4Life 

Awlil rds ceLebrliltL0111v 
TVi uvs.olci tJ/ NoVeV1Aber 1D/ 3:00pV1A
Your attendance and support for col leagues and 

friends receiving Teacher of the Year and 
Association Awards is a way to say "thanks" for 
their  s ign ificant contributions to o u r  p rofessions.  

Don 't miss this opportunity ! Join us for an 
afternoon of awards, refreshments, and 
entertainment. Fol lowing the Awards Celebration 
will be a Conference Social and free Exhibitor 
Game Night. Please check your plan to attend 
the awards and social on the registration form. 

TV!ose beLV\,g Viol!\,ovec{ LV\,c,Luc{e: 
Honor Award 

Marilyn Buck (Muncie) 

Leadership Award 
Paul Gray (Anderson) 

Legacy Award 
Ni kki Assmann (Muncie) 

Pathfinder Award 
Lynn Hall (Hanover) 

Special Contribution Award
Rep. Charlie Brown (Gary) 

. . .  -plus Trn e-Viev of tVie yec-i v vec,og V\,LHoV\,s .  
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November 9- 1 1 , 2005 * Radisson Hotel City Centre * Indianapolis, IN 

Pre-Registration Deadline: Online Registration 

www .indiana-ahperd.org Registration Postmarked By October 10 

Membership Application o New o Renewal 
Membership Type o Professional o Student 

I am a Jump Rope for Heart Coordinator o Yes o No 
I am a member of AAHPERD o Yes o No 

I am a Hoops for Heart Coordinatoro Yes o No 

Print First Name MI Last Name Home Phone Work Phone 

Preferred Mailing Address City State Zip County of Residence 

Email Address School/Company Name School Corporation 

EMPLOYMENT LEVEL PRIMARY INTEREST (select up to 3) LEADERSHIP INTEREST 
o Elementary School o Health o Advocacy 
o Junior High/Middle School o Physical Education o Committee Member 
o High School o Recreation o Conference Presenter 
o College/University o Dance o Grants 
o Community Fitness o Adapted Physical Education o Jump Rope for Heart Coordinator 
o Public Health 
o Recreation/Parks 
o Business 
o Student 
o Other _______ _ 

Please place a check mark ('\/) 
in the first column for each item 
you select. 

Early registration discount 
offered for registrations 
postmarked by October 14. 
Full registration fees in effect 
after October 14 and on-site. 

Sorry, we are not able to 
accept purchase orders from 
schools. 

All registrations must include a 
check. Make checks payable 
to IAHPERD. 

Mail completed registration 
form and check to: 
Indiana AHPERD 
Nikki Assmann, Exec Director 
2301 Christy Lane 
Muncie, IN 47304 
Cancellations must be made in 
writing and postmarked no later 
than November 1 .  All 
cancellations are subject to a 
$10 processing fee. Refunds 
will be issued within 6-8 weeks 
after conference. No refunds 
will be issued on requests made 
after November 1 .  

'1 

o Athletic Training o Hoops for Heart Coordinator 
o Coaching o Program Council Member 
o Administration o Regional Council Member 
o Professional Development o Student Leadership 
o Other __________ _ o Retirees 

Professional Student 
Event/Package Early After Early After Amount 

Registration October 14 Registration October 14 

Membersh� $40 $40 $20 $20 
Member Conference Fees 

2 D� Conference $60 $90 $ 15  $30 
Fantastic Friday Only $35 $50 $10 $20 
Retired Professional No Charg_e No Charg_e NIA NIA 

Non-Member Conference Fees 
2 DiJY. Conference $ 1 20 $ 150 $45 $60 

Fantastic Friday Only $80 $95 $35 $45 
�ouselS!g_nificant Other $35 $50 Name: 

Special Event Fees 
K�note Luncheon $15  $ 15  $ 15  $ 15  
Student Luncheon NIA NIA $5 $ 10 

IAHPERD T-Shirt Size $ 6.00 (Add $ 1  for each X above XL) 

IAHPERD Golf Shirt Size_ Color_ M*W, $24.00 (Add $2 for each X above XL) 

IAHPERD Windshirt Size $28.00 (Add $2 for each X above XL) 

Leadership Breakfast No Charge No Charge NIA NIA 

Jum__Q/Hoop Breakfast No Charge No Char_Re NIA NIA 

A wards Celebration No Charge No Charge No Char_g_e No Charge 

Conference Social No Char-ge No Char_g_e No Char_g_e No Charge 

Earjy Bird Walk No Charge No Char_Re No Char_g_e No Charge 

Total Amount Due 

Membership
Registration Registration

Day
Friday Only

Charge Charge

Day
Friday Only

Spouse/Significant

Special
Keynote

Leadership
Jump/Hoop

Early

Charge
Charge
Charge
Charge
Charge

Charge
Charge
Charge
Charge
Charge

Charge
Charge
Charge

Charge
Charge
Charge



D National Convention Dates 

Mark your Calendar Now! 

93rd 
Conference 

2006 
April 25-29 
Salt Lake City, Utah 

Salt Lake is one of America's hottest cities. But, not the way you're 
thinking. Recently, it was named "America's Most Livable City" and host of the 
2002 Winter Olympic games. In the meantime, there's plenty of great stuff: 
gorgeous scenery, interesting attractions, superb restaurants, great nightspots, 
and friendly people. 

2007 
March 12-17 
Baltimore, Maryland 

Baltimore, the 1 2th largest city in the United States, known as the "Charm 
City", offers a central location on the Atlantic seaboard. You will find dozens of 
attractions from fine dining to a "roll-up-your-sleeves" crab feast. Home of 
Orioles baseball, Ravens football, and horseracing at Pimlico. History buffs and 
art lovers will find historic sites, world-class museums, theaters, and 
performing arts organizations. You'll find lots to do in Baltimore. 

2008 
April 8-1 2  
Fort Worth, Texas 

Known as the city "Where the West Begins", Fort Worth embraces its 
cowboy heritage while moving forward with a revitalized downtown and major 
cultural attractions. In the late 1 800's, Fort Worth was a major stop for 
cowboys on the legendary cattle trails. And today, Fort Worth is a major stop 
on tour itineraries. Why? Because Fort Worth del ivers a unique mix of Old West 
history, top attractions, and fun activities. 

IAH PERD 2005 State Conference and Exposition 
Radisson Hotel City Centre, I nd ianapo l i s  * 

Wednesday-Friday, November 9- 11, 2005 
Conference Information at www.indiana-ahperd.org 
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Integrative Curricul um: Physical 
Education Helps to Teach Whole Child 

Jo E l len Earhart 
F l i nt Spri ngs E lementary School ,  H u nti ngton, I N  

"When students participate i n  integrative experiences, 
they often rea l i ze the educational and personal value of 
what they are l earn ing  and become more active ly  
engaged ."  (Christie, 2 000) Literature about integrative 
curricu l u m  shows that when students are presented with 
academ i c  mater ia l  in a variety of ways, they wi l l  
understand the concepts better and how they relate to 
the i r  world.  Based upon these fi nd ings, the H u nti ngton 
County Community School Corporation i mplemented fu l l  
t ime physical education at specific elementary schools  
with the idea of correlat ing core curr icu lum and the 
related arts to see if it  wi I I help rai se standardized test 
scores of our students. The purpose of th is  study was to 
determ i ne how to integrate core curr icu l u m  i nto my 
students ' physical education experience. 
How Children Learn 

Students learn i n  a var iety of 

d iverse topics and rei nforces understanding and mean ing 
for future app l ication.  

Making assoc iations expands the brain ' s  abi l ity to 
retai n  i nformation. New con nections are formed between 
neurons and new i ns ights are encoded. Much l i ke a tree 
grow i ng new branches, everyth i n g  we remember 
becomes another set of branches to which memories can 
be attached . The more we learn and retai n, the more we 
can learn and reta in .  Much of what young ch i ldren do as 
p lay--singi ng, dancing, drawi ng--are natural forms of art. 
These activities engage a l l  the senses and help wire the 
bra i n  for successfu l learn i ng. Success in the arts is often 
a bridge to successfu l learn i ng i n  other areas, thereby 
rai s i n g  a student ' s  self-concept. Scienti sts and 
mathematicians know that the arts are vita l  to their 
success and use ski l ls borrowed from the arts as scientific 

tools .  These i nc l ude the abi l ity to 
ways.  Some gain knowledge by 
see ing the material ,  others benefit by 
hearing the material presented, and 
others by doi ng-being active ly  
engaged with the mater ia l .  Most 

Movement is the 
Door to Learning 

observe accurately, to th ink  spatia l l y  
(how does an object appear when I 
rotate it i n  my head?), and perceive 
ki nesthetica l ly  (how does it  move?).  

ch i ldren wou ld  benefit from an instructional approach 
us ing a b lend ing of a l l  these approaches. Sousa (2001 ) 
supports the i mportance of us ing movement experiences 
to help ch i ldren make more connections with what they 
are learn ing in the c lassroom. Th i s  is accomp l ished by 
motor ski l ls using the fronta l  lobe and the motor cortex of 
the bra i n  to learn new academ i c  concepts. The 
cerebel l u m  then stores the newly developed ab i l ities. The 
more con nections that students make between past 
learn ing and new learning, the more l i kely they are to 
determine sense and meaning and thus reta in  the new 
learn ing. 

Sousa (200 1 ) h igh l i ghts that s igna l s  from the 
cerebel l u m  go to mu ltiple areas i n  the cerebrum, arousing 
attention, memory, spatia l  perception, and the frontal 
l obe ' s  cog n itive functions--the same areas that are 
stimu lated dur ing learn i ng. I t  seems that the more we 
study the cerebrum, the more we real i ze that movement i s  
inescapab ly l i n ked to  learn i ng!  Moreover, when these 
connections can be extended across curr icu l u m  areas, 
they estab l i sh  a framework of associative networks that 
w i l l  be recal led for future prob lem solvi ng. Successfu l 
transfer can be enhanced by educators who advocate 
thematic u n its and an i ntegrated curr icu l u m .  Th is  
approach helps students to see commonal ities among 

I m p l ementi n g  th i s  new bra i n  
research i n  the c lassroom, Kova l i k  and Olsen (2002 ) 
reinforces: 
• Movement is fundamental to the very exi stence of a

bra in .  I n  fact, on ly an organism that moves from place
to place req u i res a bra in .

• The enti re front ha lf  of  the  bra in  is  devoted to
organ iz ing action, both physical and menta l .  H igher­
bra in  functions have evolved from movement and sti l l
depend o n  it.

• Movement is crucial  to every bra in  function, i nc lud ing
p lan n i ng and executing p lans, memory, emotion,
language, and learn ing.

• Movement enhances learn ing. Mob i l ity of the body
grows the bra in  and the motion centers in the bra in  are
responsible for sequenc i ng thought.

• The abi l ity to m im ic, one of the most powerfu l avenues
for young ch i ldren ' s  learni ng, i s  movement based.

• I nvolving the rest of the body in any learn ing event
i ncreases the neural activity of the bra in ,  activates the
motor areas of the bra in  wh ich assi st in sequencing
thought, i ncreases the positive flow of epinephrine
wh ich aids transfer from short-term memory to long­
term memory, and releases positive molecu les of
emotion.
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Jensen (200 1 ) elaborates that "Ki nesthetic arts provide 
a sign ificant veh icle to enhance learn ing by contributing to 
the deve lopment and enhancement of cr i t ica l  
neurobiological systems, i nc l ud i ng cogn ition, emotions, 
immune, c i rcu latory, and perceptual  motor." (p. 71 ) .  He 
a l so rei nforces that the developing bra in  needs successfu l 
movement and cogn itive growth to activate the motor­
cerebe l lar-vestibu lar system. Without it, learn ing prob lems 
such as attention deficit, read ing problems, emotional 
problems, weak memory ski l l s, s low reflex sk i l l s, lack of 
c lassroom d iscip l ine, and i mpaired or delayed writing 
ski l l s are found.  Dance routi nes and other movement 
chal lenges that i nc l ude spi n n ing, leap ing, craw l i ng, 
ro l l i ng, rocking, poi nti ng, and matc h i ng has s hown 
sign ificant gains  in attention and read ing sk i l l s .  Rhythmic 
activities develops balance and, u lti mately, read i ng ski l l s .  
Sousa (2001 ) supports this concept by stat ing, "Many 
ch i ldren with autism have smal ler cerebe l lums wh ich may 
expla in  impaired cognitive and 
motor fu ncti on .  Us ing  
movement and other i ntense 
sensory experiences has shown 
remarkab le i mprovement i n  
these students' abi l ity to focus 
on tasks and l i sten qu ietly." (p. 
230) 

Thousands of years ago, the 
G reeks u nderstood the 
importance of i mprov ing spir it, 
m i nd, and body through 
physical activity. Th i s  idea is 
a lso backed by research by the 
Cal iforn ia  Department of 
Education wh ich released a 
study that shows a d i st inct 
relationship between academic ach ievement and physical 
fitness of students. Accord i ng to Kun (2000), Cal ifornia 
teachers tested fifth, seventh, and n i nth grade boys and 
gir ls  and found that read i ng and mathematics scores 
matched with fitness scores had the fol lowi ng resu lts: 
• H igher ach ievement was assoc iated with h igher levels  of 

health-related physical fitness. 
• The re lationship between academ ic ach ievement and

fitness was greater i n  mathematics than in  readi ng, 
particu lar ly at h igher fitness levels .  

• Students who met min imum fitness levels  i n  three or
more physical fitness areas showed the greatest gains in  
academic ach ievement at  a l l  three grade levels.  

• Females demonstrated h igher ach ievement than males,
particu larly at h igher fitness levels .  

Koester (2001 ) also studied the effect of phys ical  
activity on the reading abi l ity of th ird, fou rth, and fifth 
grade chi ldren.  H i s  study showed the students ' abi l ities 
and standardized test scores rose remarkab ly when 
movement activities were taught to teachers and thei r 
students. Each c lass participated in a m in imum of 1 5  
m in utes of Brain Gym per day. Fifty-five percent of th ird 
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grade students and th i rty percent of fifth grade students i n  
the movement group i mproved thei r scores twenty 
percenti le points or more; the control group (those who d id 
not  receive B ra i n  Gym s upport) d id  not show 
i mprovement. 

Radford ( 1 999)  writes of a program tit led 
" Kaleidoscope: Increasi ng Student Ach ievement Through 
the Arts" in Michigan City ( IN)  that broke ground dur ing the 
1 996-97 school year. Close to 50% of boys and gir ls  at a l l  
grade levels  i n  the northern I ndiana school corporation 
were scoring below standard in both language arts and 
mathematics. The schools establ ished goal s  to integrate 
movement and art concepts i nto language arts and math 
instruction us ing the co l laborative efforts of c lassroom 
teachers, phys ical  education and art teachers, and 
commun ity artists. They used the perspective of mu lt iple 
i ntel l i gences in the c lassroom and made cu ltural  
con nections for the students. Th is program i ncl uded 

i nservi ces, assessment 
workshops, consu ltant support, 
and a one-week summer 
i n st itute .  The p rogram was 
fu nded by the I n d iana 
Department of Ed ucati on 
through Educate I nd iana. It was 
designed to change the del ivery 
of i n struction to deve lop 
appropriate and effective 
curr icu l u m  based on cu rrent 
research .  Th is  program was 
based upon research that showed 
that students who studied the arts 
more than four  years were 5 9  
poi nts h igher o n  the verbal and 
44 poi nts h igher on the math 

portion than students with no course work or experience i n  
the arts. Thus, a growing body o f  research supports arts 
i nfused education as a means to i mprove the opportun ities 
for success for a l l  learners, but particu larly our struggl i ng 
learners. The program is i mplementi ng an assessment 
program to be able to va l idate if improved test scores w i l l  
conti nue us ing th is active learn i ng instructional approach.  
Physical Education Helps 

Al l  of this research supports the i ntegration of physical  
education i nto the "core" classes. N igles and Usn ick 
(2000) rei nforces the development of the spatial  sense is 
d i rectly related to mathematics. They feel that the spatial 
abi l ities ( i .e.,  visual -motor coord ination, etc .)  that are 
practi ced i n  the gym are a l l  re levant to learn i n g  
mathematical concepts. They make the fol lowing point: 
"Visual -motor coord i nation can be enhanced by any 
movement activity that requ i res students to use their eyes 
in combination with other body parts in order to i nterpret 
their env i ronment and accompl ish a task." (p. 30) .  

Movement act iv ities inc l ude hand- or foot-eye 
coord i nation tasks such as dribb l i ng a bal l th rough a series 
of cones, th rowing and catch i ng us ing a lau nch board or 



rebound net, wal ki ng a balance beam, or s imple partner 
dances. F igure-ground perception can be enhanced by 
chal lenging ch i ldren to th row or kick an object at a target 
with m u ltiple marked areas. Th i s  requ i res students to 
locate an area to h it, focus on the area, and then move the 
object toward the area. Examples cou ld  incl ude drawing a 
chalk pathway and then trac i ng it us ing different locomotor 
actions, trave l ing i ns ide large and smal l boundaries wh i le 
avoid ing others, punting a bal l  both from a stationary 
position and with an approach, and throwing and catch ing 
with a partner over nets at  various heights . Perceptual  
constancy can be developed by ru n n i ng and leaping over 
a series of h u rdles, shooting baskets from various places 
around the goal, catch i ng large, med i u m, and sma l l  bal ls  
wh i l e  movi ng, tossing  beanbags i nto hoops or boxes at 
varied d i stances, catch ing a fr isbee at various levels, or 
rol l i ng a bal l  toward targets . Position- in-space perception 
i s  the abi l ity to relate objects i n  space to oneself. Th i s  
abi l ity can be developed by ask ing students to  travel over, 
under, around, or through objects, balancing a beanbag on 
body parts wh i le rais ing and loweri ng the part, dr ibb l ing a 
ba l l  i n  front, beside, or beh ind the body, catching objects 
at different p laces around the body, or str iki ng a bal l  with 
a l ternat ing  h its . Perception of spat ia l  re l at ion s h i ps 
recognizes how the positions of two or more objects relate 
to each other. Ways to enhance this ab i l ity would  be 
dribbl i ng a bal l  through an obstacle course, transferri ng 
weight wh i le balanced, lead-passing a bal l ,  and modified 
games such as th ree-on-th ree vo l leyba l l .  V isua l  
d i scri m i nation i s  the a b i l ity to see s i m i l ar it ies and 
differences between objects, i ndependent of  the i r  position . 
The fo l lowi ng tasks requ i re such abi  I ity: travel i ng 
clockwise and then counterc lockwise, dr ibb l i ng fast and 
then s low, gymnastic sequences that use h igh and low 
action levels, and m i rror movements with a partner. Visual 
memory is the abi l ity to reca l l  objects that are no longer in 
view and relate them to other objects that may or may not 
be in view. Physical  activities i nc l ude descr ib ing the 
proper way to do a particu l ar ski l l  or  view the ski l l  and 
comment if it  is  correct or not and why, perform s imple 
dances, copy partner movements, peer eva luators, and 
refereeing smal l-sided games apply i ng s imple ru les. 

Cone and Cone (2002) poi nted out that language arts 
can a lso be enhanced through physical education.  By 
asking students to write about the lesson, us ing question i ng 
strategies that requ i res explanation rather than one word 
answers, us ing word wal l s, label ing equ ipment, us ing a 
lesson board, us ing activities such as Alphabet Freeze Tag, 
Body Spe l l ,  Word Toss, Rhym i ng words and others a l l  
enhance the  language development of the students and 
help them to create more aven ues to understand their 
world.  

Using movement to rei nforce science, socia l  studies, 
art mus ic and health i s  a l so possi ble. I t  makes learn ing 
co�e to l ife and fun for the students. The col laboration of
teachers is of essence to create avenues for students to 
develop personal meani ngs to the material being taught. 

Integration of subject areas is an active and personal 
process. However, Davis ( 1 997) poi nts out that an 
i ntegrative curricu l u m  is a pursu it, an effort, not an end in 
itself. 
Conclusion 

The purpose of th i s  paper was to determine how to 
integrate core curricu l u m  into the physical education 
experience. Based upon the study, I bel ieve that phys ical 
educators must work with c lassroom teachers and visa­
versa, to make the educational experience for the student 
the best that it  can be. Classroom teachers must fi nd ways 
to develop hands-on learn ing i n  their rooms, just as the 
phys ical educator must fi nd ways to i ntegrate math, 
language arts, science, soc ial  studies, art, music, and 
health into thei r curr icu l u m .  The research that I have found 
has helped me to bel ieve that I am not j ust a phys ical 
educat ion teacher, but a very i ntri cate part of the 
instructional team educating the whole ch i ld .  However, I 
must take advantage of the movement opportun ities my 
profession a l lows and create branches for i nformation to 
develop pathways between subject matter. 
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NASPE Broadcast Center 
New Physical Activity Recommendations 

PEP Grants and More 

N ew Recommendations America needs to 
make changes to ensure all school-age ch i ld ren 
have 60 minutes or more of moderate to vigorous 
physi cal activity every day, concluded a 1 3 -
member panel of health leaders in the J une issue 
of The Journal of Ped iatrics. N ati onal Association 
for Sport and Physical Education ( N ASPE) 
members who served as expert panel members 
and co-authored the article were panel co-cha i r  
Bob Malina, Bernard Gutin, J i m  Pivami k, and 
Stewart Trost. 

Accord ing to the recently released arti cle, 
"Evidence Based Physical Activity for School-Age 
Youth", the panel revi ewed more than 850 
articles and 1 ,2 00 abstracts to develop the 
recommendation that "School-age youth should 
partici pate daily i n  60 minutes or more of 
moderate to vigorous physi cal activity that is  
developmentally appropri ate, enjoyable, and 
involves a variety of activit ies." The panelists said 
much of the needed activity could be ach ieved at 
school with appropri ate physical education, 
recess, intramural sport, and before- and after­
school programs. "Both physical education and 
recess afford opportunities to ach ieve the daily 
physical activity goal without any evidence of 
compromising academic performance." 

The D iv is ions of N utr it ion and Physi cal 
Activity and Adolescent and School Health of the 
U .S .  Centers for Disease Control and Prevention I 

wh ich recommends d a i ly qual i ty physi cal 
education from kindergarten th rough grade 1 2 , 
convened the panel. NASPE was one of only four 
national p rofessi onal associations inv i ted to 
parti cipate in the January 2 004 expert panel 
meeting. In 1 998, and again in 2 004, NASPE 
published nati onal guideli nes calling for 60 
minutes, and up to several hours, of physical 
activ i ty per day for ch i ld ren. Lead authors of 
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NASPE 's Physi cal Activ i ty for C h i ld ren: A 
Statement of Guidelines for Ch ild ren Ages 5 - 1 2 ,  
were Ors. Charles B .  Corb in and Robert P. 
Pangrazi of Arizona State Universi ty. 

2005 PEP Grant Winners Announced
Visit NASPE's website at www.naspeinfo.org 

for the l ist of the 2 005 Carol M .  Wh ite Physical 
Education for Progress G rant reci p ients. 

New Postings 
Also under "NASPE Hot N ews", you will find 

several new postings for you to use in  your 
advocacy efforts. There are three new Ti p Sheets 
that give ideas for getting kids active from CDC 
and NASPE- and the PD F file of a new brochure 
called "A Guide to Ch i ldren's Diet and N utr ition 
for Pa rents" wh i ch was developed by the 
Ameri can Academy of Family Physicians and the 
N ational Confectioners Associ ation, and 
reviewed by NASPE. The brochure has a focus on 
how parents can speak to thei r ch i ld ren about a 
healthy lifestyle that include balance in nutr it ion 
and physical activity. 

The N ational Association of State Boards of 
Educati on recently publ i shed an arti c le i n  its 
journal written by NASPE Executive D i rector 
Charlene B urgeson regard i ng the need for 
increased quality physi cal education in our 
nation's schools. The article h ighlights many of 
the reasons physical education is important to 
today's society and can be used for talking points 
and as a leave-beh ind when meeting with state or 
local lawmakers to advocate for physi cal 
education. 

http://www.aahperd .org/naspe/template.cfm? 
template=advocacyTi ps.html (scroll down to the 
bottom of the page) 

NASPE encourages you to share th is breaking 
news with your col leagues. Thank you. 



N EW MAJOR I N  AQUATICS 
Fisheries? Oceanography? Natural Rescources? 

NO! . . . . . . .  lt  is AQUATICS 
Leland Yager 

Coordination of Aquatics 
Bal I State U n iversity 

I n  May of 2002, Bal l State University announced an 
exc it ing p rogram devel opment. The fi rst and most 
comprehens ive Aquatic Major  p rogram in Exerc ise 
Science i n  the U n ited States. 

Secondary levels  of education.  
From the mid 80's through today, waterparks and local 

munic ipal m i n i-waterparks have been poppi ng up a l l  over 
the country. With a l it igious soc iety being served by these 
parks, many fac i l ities now u nderstand the importance of 
h av ing  staff with formal  aquat ic  education and 
certifications. These fac i l ities have read about the mu lti­
m i l l ion dol lar  lawsuits and settlements, or experienced 
one. These fac i l it ies demand qual ified professionals, 
management has begun to real ize that putt ing the local 
footbal coach or teenager in charge of the pool in the 
summer can be a serious m istake. 

Some History: 
Aquatics as a d i scip l ine has a variety of faces. From 

swimming i nstruction, water safety education, l ifesaving 
i n  pools  to uncontro l l able environments, coaching in  a 
variety of water sports, faci l ity operations, recreation and 
le isure programmi ng, to faci l ity and r isk management. 

Wh i l e  the Aquatic Industry as a whole has grown 
dramatical ly in the 80's and 90's, Aquatic Post Secondary 
education in the U n ited States has been reduced. J ust look 
at the local swi m m i ng pool s  in general ,  more theme I 
waterpark type designs, more interactive equ ipment and 
more water u nder h igher demand. Except at the Post 

Duri ng the mid 80's, Co l leges and U n iversities have 
lost many of their aquatic programs. " For Years, every 
institution of h igher learn i ng had a phys ical education 
department. . .  un iversities offered general ski l l s  c lasses that 

Table 1. Prevalence of Collegiate Aquatics Programs in 1 985 and 2000 
Institution 
Alfred U n iversity 

Bal l State U n iversity 

James Madison U n iversity 

Southern I l l i nois U n iversity 

Salem State U niversity (Mass.) 

Georgia Southern U n iversity 

S l ippery Rock U n iversity 

Man kato State U n iversity 

U n iversity of Alabama-Tuscaloosa 
I n d i a n a  U n iversity 

Lock H aven U n iversity 

S U NY Courtland 

Cleveland State U n iversity 

U n iversity of Florida 

U n iversity of Texas-Austin 

I U PU I  

Bowl ing G reen State U niversity 

B I B  Un iversity of Oregon 

U n iversity of Southern Mississippi 

U n iversity of Pittsburgh 

Ohio U n iversity 

U n iversity of Wisconsin, Mad ison 

Campbel lsvi I le Col lege (Kentucky) 

Wi ngate Col lege (South Caro l i na) 

Cal iforn ia  Polytechnic Un iversity, San Luis  

Indiana Un iversity of Pennsylvania 
Washi ngton State U niversity 

Cal ifornia State U niversity, Long Beach 

Aquatic Program 1 985 
Aquatics Special ist Minor 

Aquatic Minor 

Aquatic Minor 

Aquatic Minor 

None recorded 

E mphasis  in Aquatics 

Aquatics Emphasis 

Aquatics Emphasis 

E mphasis  in  Aquatics 
Aquatics Emphasis 

Concentration in Aquatics 

Aquatics Concentration 

Aquatics Concentration 

Concentration in Aquatics 

Aquatics Concentration 

Aquatics Concentration 

Aquatics Special ist 

Aquatics Special ist 

Aquatics Special ist 

Aquatics Special ist 

Recreational Aquatics Special ist 

Aquatics Special ist 

None Recorded 

None Recorded 

None Recorded 

Aquatics Admin istrator 
Aquatics Option 

Aquatics Track 

Aquatic Program 2000 
None 

Aquatic Minor In  Exercise Science 

None 

None 

Minor in  Aquatics 

None 

Aquatics E mphasis 

Aquatics Emphasis 

None 
None 

Concentration in  Aquatics 

Aquatics Concentration 

None 

None 

None 

Aquatics Concentration 

None 

None 

None 

None 

None 

Aquatics Special ist 

Aquatics Special ist 

Aquatics Special ist 

Aquatics Special ist Obispo. 

Aquatics Admin istrator 
None 

None 
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i nvolved learn ing sport ski l l s  or exercise programs. I n  o lder 
times these were requ i red courses. In the past two to three 
decades, they have become electives at most un iversities." 
(Singer, 1 988). 

At some un iversities, Bal l State i nc l uded, years ago 
swim m i ng was cons idered a requ i rement for students. The 
thought was that you shou ld  be ab le to swim if you 
graduate from the u n iversity. The post secondary level 
aquatic programs in turn offered the students who were not 
able to learn swi m m i ng as ch i ldren an avenue to become 
i nvolved in aquatic programs due to the core swi m m i ng 
req u i rements. H i story shows that th i s  core bel ief is not 
new, "Plato considered anyone who does not know how to 
swim to be uneducated". (Aquatics I nternational,  Ju ly  I 
August, 2 003) The i mportance of th i s  l i felong ski l l  was 
recogn i zed i n  many core curr icu l u m  programs. As physical 
education departments struggled to survive many 
departments red uced or e l i m i n ated the swi m m i n g  
requ i rements. Once the curr icu l u m  cuts h i t  aquatic 
education, these students who once were benefactors of 
these educational requ i rements s l ip  by and become the 
non-swimming adu lts of today. 

As represented i n  Table 1 ,  i n  1 985 there were 4 
Aquatic Mi nors, wh i le i n  2000 there were 2 .  We also 
observed a greater than 5 0% reduction i n  schools  offering 
an emphasis or concentration i n  aquatics during the same 
period. 

Today, Bal l State U n iversity has the only four  year 
degree specific to aquatics taught in the U n ited States. 

Notes: 
• Only those institutions with academic programs were

incl uded. 
• Programs with no cred it va l ue were om itted .
• A "mi nor in aquatics" refers to an academic minor open

to a l l  students, regard less of the i r  major.
• An "emphasis" or "concentration" is open only to

majors of the department i n  wh ich the program is
offered. It refers to a series of aquatics cou rses with i n  a
student's major fie ld of study.

• An "aquatics speci a l i st" program offers a certificate i n
addition to the "emphasis" o r  "mi nor" designation .

The 1 985 and 2000 Table information was developed 
by Paul Fawcett and published in Feb. 200 1, JOPERD Pg. 
33. The 7 985 University information came from Thomas
D. G. (7 986). Survey of Aquatic Education in 7 40 Colleges 
and Universities in the United States. Nationa l  Aquatic 
Journal, Summer, 7 0- 7 7 .  

Today, more than ever, there is n o  excuse for fai l i ng to 
swim to save you r  l ife. The powerfu l country we are a part 
of cons istently has had 3 ,000 to 5,000 deaths per year 
s i nce 1 98 7  accord i ng to the National Safety Counci l  
Accident Facts. Hundreds of  these deaths are ch i ldren 
every year. With the cut backs in educated adu lt swimmers 
over the past 20 years, it's easy to surmise that the worst 
may sti l l  lay ahead of our society when it comes to 
drowning deaths. Dr John Fletemeyer, the Vice Chair  of the 
I nternational Swim m ing Hal l of Fame recently wrote, 
"Every year, accord ing to statistics, rough ly the same 
number of people die in drown i ng accidents as fi res. Yet 
Drown i ng Prevention programs receive j ust a fraction of 
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the b i l l ions of dol lars dedicated to fi re prevention".  
(Aquatics I nternational ,  2 003) 

The demand for aquatic professionals is seen through 
job announcements posted on the web, newspapers, and 
at departments with aquatic education programs. As a 
whole, h igher education institutions have not responded to 
the demand for these aquatic professionals.  As such, non­
for profit and for profit 1 3 8 tra in ing agencies are poppi ng 
up to fi l l  the demand i n  aquatics. Few 4 year schools  can 
respond to industry change the way that private business 
can and a re i ncreas i ng ly  being l eft beh i n d  in th i s  
d i sc ip l ine. 

SIDE BAR 
A closer look at the Aquatic Major program in Exercise 

Science at Ba l l  State U n iversity 
After 2 9  years of the successfu l U ndergraduate Aquatic 

Mi nor at BSU, the Aquatic Major program in Exercise 
Science was launched in May of 2002 . The m i nor and 
major programs have sent i nterns and graduates to work 
j ust about anywhere that you fi nd water. Students have 
worked for Mun ic ipa l  Parks and Recreation departments, 
YMCA's, U n iversities, For Profit c lubs, and the Federal 
Government. The Aquatic Major ( 1 7 cred it hours) core 
courses i nc l u de: Foundations i n  Aquatics, Computer 
Appl ications for Physical  Education I Exercise Sc ience and 
Sport, Exerc i se Leader Profess iona l  Experience (paid 
i nternsh ip), or Exercise Leader lntemship(non-pa id).  

Requi red (30 hours) 
L ifeguard Tra i n i ng • Water Safety I n structor 

• Swi m m i n g  Pool Operat ions • Aquatic Fac i l ity
Management • Fi rst Aid and CPR • Emergency Response 
I Fi rst Responder • Lifeguard Instructor • Aquatic Fitness 
I nstructor • Camp Waterfront Adm i n istration • Anatomy • 
Ki nes io logy • Account ing • Management • Publ i c  
Relations 

E lectives, (1 2 hours) 
aquatics 

Canoei ng/Kayak • Offi c iat i n g  • Aquatic Sports 
• Bas ic  SC U BA • Ass i stant I n structor of SCU BA
• Dive Master • Princip les and Ph i losoph ies of Coaching
Sports • Fi rst Aid and CPR Instructor • Adapted Aquatics 
• Sports I nformation O rga n ization and P lan n i ng of
Coaching • Teach i ng and Coaching Diving Prevention and 
Care of Ath l et ic I nj u r ies • Teach i ng and Coac h i n g  
Swimming Psychological a n d  Soc ial  i ssues i n  Coaching 
• Aquatic Faci l ity Design Teach i ng and Coach i ng Water
Polo • Aquatics for the Physical  Educator Teach ing and 
Coaching Synchronized swi m m i ng 

For more i nformation about the B S U  Aquatic 
Curricu l u m  or Admission i nformation contact Lee Yarger, 
Instructor and Coord i nator of Aquatics at ljyarger@bsu.edu 
or cal l  (765 ) 2 85-8282.  
Author Bio 

https://gwmai l . i ndstate.edu/servletAvebacAq9uqdTe6q 
vdeidGib/GWAP/AREF/l ?action 

Leland (Lee) Yarger M.S.  ED i s  the Coord i nator of 
Aquatics and Instructor of Phys ical Education, School of 
Phys ical Education i n  the Col lege of Appl ied Sciences and 
Technology at Bal l  State U n iversity, M uncie, I nd iana.  
ljyarger@bsu.edu 

Required Courses (30 credit hours) Include:

     Directed Electives, (12 credit hours) minimum of 6 
credit hours of aquatics courses:



2003 IAH PERD 
Aquatic Educator Survey 

Please take 5 m i n utes to complete th is  survey 

1 .  How many years have you been i nvolved with aquatic education? _

2 .  Where d o  you Instruct / Teach at? I ' m  located i n  IAHPERD Region 1 23 45678 

G rade School Col lege Jun ior H igh __ _ 
U n ivers ity H igh School Other (please l i st) _________________ _ 

3 .  What do you teach in  aquatics? p lease l ist ( i .e. begi n n i ng swi m m i ng, basic water safety. L ifeguard Tra in ing, WSI, 

LGI, water polo, competitive swi m m i ng, synch ro, etc.) 

4 .  What current (val id) certifications do you currently hold? What agency are they from? (AHA = American Heart 

Associ ation, ARC = American Red Cross, E l l i s  and Associates, NSC = N ational Safety Counc i l, YMCA, etc.)  

Agency Agency Agency 

Adu lt CPR L ifeguard Tra i n i ng AED 

Ch i ld CPR CPR/Prof. Rescuer Oxygen adm i n  

I nfant CPR Water Safety Instr. Pool Operator 

Fi rst Aid B loodbome path. LG instructor 

CPR Instr. F i rst Responder F i rst Aid Instr. 

LGIT CPR/FAIT WSIT 

Others Others Others 

Instr. = I nstructor IT = Instructor Trainer 

5 .  What percentage of your  day dea l s  with aquatic education? ____________________ _ 

6. What percentage of your day dea l s  with aquatic related respons i b i l ities?

7. Who maintains  the pool's water qual ity and are they currently certified as Pool Operators?

8. Are Lifeguards with on ly the duty of l ifeguard i ng on deck when c lasses are in the water? Please expla i n :

9 . What certifi cations do educators have to hold if they teach cl  asses arou nd the water? Please expla i  n :  ____ _ 

1 0. What is the pay range per hour for L ifeguards at you r  fac i l ity? ___________________ _ 

1 1 .  Does any other organization use the aquatic fac i l ity other than your  organ ization? Yes I No 

1 2 .  From question # 1 1 ,  Who are they and what do they use it for? ___________________ _ 

Thank You for your time and have a water safe day! 
Please mail to Lee Yager, Coordinator of Aquatics, School of Physical Education, HP218, Ball State University, Muncie, Indiana 47306 
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Using University Practicum 
Students to Assist Teaching Students 

with Disabil ities in Physical 
Education 

Submitted by 
Chr istopher Leeuw, Bal l State U n iversity 

M ichael L i ngenfelter, Wapahan i H igh School,  L iberty Perry School D i strict 
Ronald Davis, Ba l l  State U n iversity 

Ci ndy K. Pi let ic, Ba l l  State U n ivers ity 

Not a l l  students with d i sabi l ities are receivi ng 
their physical  education service i n  an  inc lus ive 
setti ng, or one with able-bodied peers. In many 
school d istricts, students with disabi l ities are being 
serviced i n  a self-conta i ned envi ronment by general 
physical  educators who are not trai ned in adapted 
physical education . Add itiona l ly, the general physical 
educator is bei ng asked to educate students with 
disabi l ities us ing curricu lums des igned for students 
without d i sabi l ities. Very l ittle support for the physica l 
education teacher is provided by the local school 
d istrict, ( i .e. paraeducators in the gymnasium).  A way 
to assist the physical  education teacher i n  providing 
students with disabi l ities a qual ity physical  education 
program is to uti l ize students from u n ivers ity 
u ndergrad uate programs i n  adapted phys ica l  
education as teacher aides. 

U n iversity students studying adapted physical  
education are ava i lable for p racticum experiences 

and can provide support to the general physical  
educator when address ing the needs of students with 
d i sabi l ities. Practicum experiences usual ly a l low the 
undergraduate student the opportun i ty to lead the 
c lasses in warm-up activities, lead up games, and/or 
smal l group instruction. These practicum students can 
a l so prov ide ideas to the teacher for activity 
modifications or assistance dur ing new curricu lum 
implementation. 

The purpose of th i s  article is to share the impact 
one practicum student made on a general physical 
educator and the students with d isab i l ities during a 
n i ne week assignment. The practicum student helped 
i ntroduce modified activities that improved activity 
level s  of students with cogn itive and behavioral 
delays. In addition, the practicum student i nformed 
the teacher on assessments designed specifical ly for 
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students with disab i l ities. These assessments a l lowed 
the physical  educator to more accu rately measure 
student i mp rovement i n  the fitness area . The 
practicum student also helped the teacher better 
understand the activity associated with appropriate 
programmi ng, i ndividual  educational p lann ing, and 
curricu lum modifications. 

Class Format 
Six h igh school students with cognitive and 

behavioral delays received physical education five 
days a week for one hour each day. Students were 
classified by the school d istrict's spec ial  education 
guidel i nes as having autism, Aspergers syndrome, 
m i ld mental retardation,  or  being emotiona l ly 
i mpa i red. Al l c l asses were conducted i n  l arge 
gymnasium wh ich was located on the main floor of 
the schoo l .  Weight room fac i l ities uti l ized by these 
students were located on the opposite end of the 
schoo l b u i l d i ng. The teacher had establ ished the u se 

of peer tutors to help duri ng some c lass sess ions. 
These peer tutors occasiona l ly participated i n  c lass 
with the co l lege practicum student. The student's 
practicum requ i red that he be i n  the school three 
ti mes per week for n i ne weeks. 

Curriculum Modifications and Student 

Evaluation 
Dur ing  the i n it ia l  week of the pract icum 

assignment, the u n ivers ity student observed the 
assigned c lass and coord i nated fitness assessments 
with the teacher ( i .e. ,  conducted assessments, charted 
and eva luated student performance) . They met on a 
regu lar  bas i s  and developed a c u rr icu l u m  that 
emphasized fitness. The student and teacher were 
able to estab l i sh  pre and post test ing protocols us i ng 
the B rockport Physica l  Fitness Test (B PFT) (Wi nn ick 
and Short, 1 999), plus create a dai ly activity offeri ng 
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Table 1 . Weekly Schedule of Class Activities 
Days of the week Activity Planned 

Monday large group games i .e., whifflebal l , floor hockey 

the practicum student implemented 
an add it ional  mod ification to 
tenn i ba l l  that promoted movement 
for a l l  students. The practi cum 
student i ntrod uced the  game of 
Rounders and appl ied th is game to 
ten n i ba l l .  Th i s  modif ication 
i ncreased movement by a l l  p layers 
and was played at least once every 
week for the n i ne week practicum 
experience. See Table 3 for a brief 

Tuesday weight tra in ing 

Wednesday sma l l  group games and station work i .e., obstacle course 

Thursday weight tra in ing 

Friday large group games, i .e.,  soccer, kickba l l  

description of the game Rounders. 
Another activity schedu led d u ring  the week was 

obstacle courses. The obstacle courses were designed to 
....-------------------------------...... create movement cha l lenges that
Table 2. Sample Weight Training Program requ i red the students to move over, 

that promoted fitness. A typical week i nc l uded three days 
of activity and two days of weight tra in ing. See Table 1 for 
a sample weekly schedu le. 

Sample Weight Training Session under, around, and through obstacles
placed throughout the gymnas i u m  

Warm up Session - stretching i n  gym with s low jog; transition to weight room on and promote fitness. To address the 
opposite side of bu i ld ing ( 1 0  min )  fitness emphasis, the practicum 

student suggested students carry 
Cardiovascu lar - students ride a stationary b ike for 5 - 1 0 m i nutes low i ntensity ( 10  weighted objects, ( i .e . ,  med i c i ne
min) 

Strength tra i n i ng - students are provided ind ividual ized programs based on pre 
assessments of 1 max rep. Exercises i nc lude bench press, pu l l  ups, extended arm 
hang, leg cur ls, leg press, and medicine bal l  toss. (20 m i n) 

Cool down - stretch i ng i n  weight room and wal k  back to gymnas ium (1 0 min )  

bal ls) to  and from certa in  obstacles 
with i n  the course. Distances between 
obstacles were a lso varied in order to 
address i n d iv idua l  ab i l it ies of the 
students. The emphasis  for the 
obstacle courses was to move through

�-----------------------------� the course as fast as poss ible. Heart 

Weight train ing  sessions occurred every Tuesday and 
Thursday for 5 0  m i n utes. See Table 2 for sample program. 

Activity Sessions and Modifications 
Students were engaged i n  several large group games 

on Monday, Wednesday, and Fridays. The curr icu lum 
i nc luded team sports such as kickbal l , wh iffleba l l ,  floor 
hockey, and obstac le courses. Each c lass session was 5 0  
minutes and consi sted of warm-up, instruction, activity, 
and cool down sessions. 

Activ i ty modificat ions were s uggested and 
implemented by the u n ivers i ty pract icum student to 
emphasize more movement and fitness. As an example, the 
teacher had created a game us ing a modification for 
whiffleba l l  that requ i red us ing a ten n is  racket for stri king 
instead of a bat and was cal led tenniba l l .  While th i s  was a 
very un ique equ ipment modification, it was one that 
provided more student success in stri k ing, the game was 
sti l l  played in the trad itional format, ( i .e. ,  the batter putting 
the bal l i nto play and the fielders attempti ng to get the 
batter out by throwing to a base or catch ing a fly bal l ) .  With 
th is trad itional format, there was considerable stand ing i n  
p lace by the fielders a n d  the batter engaging i n  the only 
substantial movement ( i .e., runn ing to the bases) once the 
bal l was put i nto play. Us ing experience from h i s  tra in ing, 

rates were taken period ical ly at obstac les with i n  the course 
to help monitor the student's intensity. 

The game of kickba l l  was p layed in two formats s i m i l ar 
to wh iffle bal l ,  ( i .e.,  trad itional format and modified l i ke 
Rou nders) . The pract icum student suggested ways to 
i ncrease movement and pace. Once the bal l  was kicked 
i nto play, instead of exchanging a str ik ing object l i ke the 
tenn i s  racquet, the offensive team exchanged a smal l 
object ( i .e. ,  bean bag). The fie ld ing team sti l l  had to secure 
the bal l, l i ne up si ngle fi le, pass the bal l  backward, and 
return it to the target drop ( i .e., hoop on floor, or cardboard 
box). 

I n  order to determ i ne whether these activity 
modifications and weight train ing  sessions were hav ing an 
i mpact on the students, fitness measures were taken before 
and after the n ine week session.  The general physical 
educator needed guidance in selecting an assessment tool 
for th i s  purpose. The practicum student provided th i s  
support. 

Fitness Measures 
Two measures were taken, one us ing a standardized 

fitness test for ind ividuals with d i sab i l ities, and the second 
inc l uded cou nting the number of steps in an activity. For 
the standard ized fitness testing The B PFT was used to 
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Table 3. The game of Rounders 

Description - Rounders i s  a game played i n  England that m i mics American softbal l or whiffl eba l l  or basebal l .  The 
game of Rounders requ i res movement from the h itting team as wel l  as the fie ld ing team once the bal l  is put i nto play. 

Rules - I n  the game of Rounders the batter puts the pitched bal l  i nto p lay by stri k ing i t  with a bat or i n  th is  case a 
ten n i s  racquet for th i s  c lass. Once the bal l is put i nto play, the batter I carries the ten n i s  racquet to the offense teammates 
who have divided themselves i nto two l i nes fac i ng one another. The batter hands the racquet to the fi rst person i n  the 
l i ne who then races across a designated d i stance ( i .e. ,  1 5  - 25 ft) and hands i t  offto the fi rst person in the opposite l i ne. 
Th i s  shuffle oftennis  racquet contin ues back and forth all the wh i le  the fie ld ing team i s  run n i ng to secure the bal l in the 
fie ld .  Once the bal l  i s  secured in the field by the defense or the fielders, a l l  the p layers must form a s ingle fi le l i ne 
beh ind the fi rst person who fielded the bal l .  When the l i ne is formed, the bal l  is passed backward to the each player 
unt i l  it reaches the last person. Once it reaches the last p layer in the fie ld ing l i ne, that person races to a des ignated 
target area somewhere near the batter's box, ( i .e., hoop on the ground near home plate). With the ba l l  in hand, the 
player drops i t  i nto the hoop and play is stopped. Once the bal l  i s  in  the hoop, the batt ing team, who have conti nued 
runn ing back and forth exchanging the ten n is  racquet, must stop. 

Scoring - Each pass of the tenn is racquet is counted as a run.  Once the runs are ta l l ied a second, th i rd, forth, etc.,  
batter i s  brought to the plate. When al l  members of the h itting team have had a turn, the two teams switch posit ions 
( i .e.  offense to defense and defense to offense) . 

measure pre-post changes i n  the students' health related 
areas. Pedometers were used to count the steps taken i n  the 
trad ition format of p laying tenn ibal l  versus the modified 
vers ion of Rounders. Pre fitness measu res were taken near 
the end of the fi rst week of the practicum student's 
ass ignment and post measu res were taken in  the n i nth 
week. The fitness items tested from the B PFT inc l uded 2 0  
m pacer test (20 m), s it-ups (SU), flexed arm hang (F  AH), 
bench press (BP), isometric push-up ( I PU), stand ing  long 
jump (SlJ), s i t  and reach (SR). 

U n  its of scori  ng for items sel ected from B PFT were as 
fol lows: 
20 m pacer = number of laps 
Sit ups = number of reps in 2 m i nutes 
Flexed arm hang = n umber of seconds held 

Bench Press = n umber of reps for 3 5  lbs 
Isometric PU = number of seconds held i n  position 
Stand i ng LJ = d i stance in feet and inches 
Sit and Reach = d istance in centimeters (em) reached us ing 
s it  and reach box 

See Table 4 for results of pre-post fitness measures. 
In addition to the fitness mea sures recorded, the 

number of steps taken by the students dur ing an activity 
was measured us ing a pedometer. The students were 
a l lowed to wear the pedometers for several c lass periods 
before measurements were taken. Some students were 
d istracted by th is  device and needed t ime to become 
comfortable wearing it duri ng an activity. To help students 
become more comfortable wear ing  the pedometers, 
arrangements were made with the spec ia l  education 

Table 4. Pre-Post Brockport Physical Fitness Test scores for student with disabilities 

Test Items Sbj 1 Sbj 2 Sbj 3 Sbj 4 Sbj 5 
Pre/Post Pre/Post Pre/Post Pre/Post Pre/Post 

20 m ( laps) 1 6/1 2 7/1 3 *  1 4/1 4 1 2/3 1 * 2 6/3 1 * 

SU (reps) 2 0132 *  22/3 1 * 1 2/2 5 *  1 2/2 5 *  2 9/33 *  
FAH (see) 512 3/3 22/6 4 1 /2 6* 1 7/23 * 
B P  (reps) 2 0122*  1 3/22 * 1  8/2 7* 1 5 / 22 * 2 012 2 *  
IPU (see) 2 : 1 2/ N R  52/N R 2 :2 5  I N R  1 :55/NR 3 8/NR 
SLJ (ft in )  3 '  2 "/3'4" *3 '  2 "12 ' 3 '9" I 3 '  611 4'2"/4' 611* 4'7" 15 '* 
S R  (em) 3 7. 5/30 2 5/28* 2 9/1 5 2 8/24.5  2 9/30* 

Note: Only five subjects compl ied with data col lection. 
N R  = not recorded 
* = denotes i mprovement 
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Subjects Trad itional format 
1 2 5 0  

Rou nders Modification 
1 900 

i mplement a standardized fitness test for students 
with disab i l ities. The teacher now has data to 
support the curr icu l u m  and can demonstrate 
student learn i ng and fitness improvement. Th is 
data is valuable to i nc lude duri ng Individual 
Edu cation Plan ( I  EP) meeti ngs.  With th i s  

2 
3 
4 
5 

500 
900 
900 
1 1 00 

2 3 00 
2200 
1 600 
2 5 00 

'------------------------------' i nformation the general physical educator can 
c lassroom teacher to al low the pedometers to be worn i n  
c lass. 

The numbers of steps taken dur ing the activities were 
recorded for three c lass periods. The average for these th ree 
c lass periods is reported for the game of tenn ibal l  i n  a 
traditional format versus tenn ibal l  us ing the Rounders 
modification.  See Table 3 for a description of the Rounders 
game and see Table 5 for a comparison of the number of 
steps taken us ing the two activity formats. 

Table 5 .  Comparison of steps taken us ing traditional 
versus modified game format 

Discussion 
The purpose of th is article is to share the i mpact that 

one pract icum student study ing in adapted physical 
education made wh i le assigned to a general physical 
educator teaching students with d isab i l ities. The c lass was 
a self-conta ined h igh school c lass of s ix students (on ly five 
were involved with testi ng) with identified developmental 
disab i l ities. With the help of a practicum student studying 
adapted physical education, the<general physical educator 
was able to conduct meani ngfu l assessments, i mplement 
game modifications, and focus much Qj' the activity content
on fitness. So rather than have the reader focus on the 
fitness improvements of the students reported in Tables 4 
and 5, it was the i ntent of th i s  artic le for you to consider the 
teach ing improvements made by the general physical 
educator thanks to the practicum student. 

The practicum student helped the teacher locate and 

contribute meaningfu l ly to the I EP process. With 
th i s  i nformation the general physical educator can also 
adjust the curricu l u m  as needed to i mprove student 
performance, ( i .e. ,  redi recting games or activities that 
emphasize lower body strength or card iovascu l ar 
endurance). 

As presented in Table 4, every student in the c lass 
i mproved in s it-ups, bench press, and three of five students 
improved in the 20 meter pacer test. These items represent 
i mprovements in muscu lar endurance, muscu lar strength, 
and card iovascu la r  endurance .  It  wou ld  appear the 
combi nation of weight tra in ing and the modified activities 
to i ncrease movement have positively i mpacted student 
performance. Both of these program changes were made 
possib le  by the support from the practicum student. 
Phys ical educators, untrai ned to work with students with 
d isab i l i t ies, need support to i mplement appropr iate 
programs for students with d i sab i l ities. Uti l iz ing practicum 
students from adapted phys ical  education u n iversity 
programs can be beneficia l . Contact your  local col lege or 
un iversity to determine if such a student exists and then 
take steps to have them join you i n  c lass. Th is can be a 
val uable experience for both parties involved ( i .e., teacher 
and practicum student) . However, the greatest i mpact wi l l  
be on the students with disabi l ities i n  the schools .  
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SIX REASONS TO JOIN US at the 

IAHPERD 2005 State Conference and Exposition

\\ild 1.eft � 8e 
�o c �� 

NO CHILD LEFT N THEIR BEHIND 
Audrey Satterblom, IAHPERD President * 

* Over 100 Informative Presentations
* Nationally Known Keynote Speaker
* Teacher of the Year/Awards Program 
* Dance Showcase 
* Jump Rope for Heart Demonstrations 

�TH 
Integrating Health Education 

Across the Curriculum 
Melissa Culver-Pekny 

Indiana Health Educator of the 

* Thursday-Friday Session 
* Spotlight on the Exhibit 

* Reduced Conference Hotel Cost 
* Efficient Online Registration 
* Great Evening in Indianapolis 

D�E 
Line Dancing for Dummies: 

Dances That Teachers Can Use 
Ya'akov Eden 

PHYSICA�DUCATION
Stick It Up: 

Midwest District Dance Educator of the Year 

Lummi Sticks for Interdisciplinary 
Learning 

Lana Groombridge 
Indiana Honor Award Recipient 

REC�TION
After School Recreation Programs: 

Schools Getting Involved 
Anne Graves 

Baxter YMCA, Indianapolis 
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SP�T
Sport Management: 

Behind the Scenes at Conseco 
Gina Pauline 

B all State University, Muncie 

Visit indiana-ahperd.org
for Registration, Hotel,

Exhibits, Sponsors, and Advertising



Share Your Ideas in the Next Indiana AHPERD Journal 

Guidelines for Authors 
Throughout the year, original articles are received and 

considered for publ ication i n  the I ndiana AHPERD Journal.  
Th is  Journal is pub l ished i n  May, September, and February by 
the I ndiana Association for Health, Physical Education, 
Recreation, and Dance. Articles that share op in ions and 
ideas, as wel l as those based on serious scholarly research, 
are welcomed and encouraged. Each article is reviewed by 
two to four readers who are selected on the basis of areas of 
interest, expertise, and qual ification in relation to the 
content of the article. 

Authors need not be professional writers. Editors are 
encouraged to provide assistance in developing the article 
when there are great ideas that need to be shared . In peer 
reviewed and more scholarly works, a b l ind review process 
is used whereby the name of the author and persons 
reviewing the article are known only to the ed itor. 

A l l  submiss ions must include four  hard copies and an 
electron ic version or prepared on a CD. These shou ld be 
mai led to: Tom Sawyer, Editor, 5 840 South Ernest Street, 
Terre Haute, I N  47802, pmsawyr@aol .com. Below is a 
checkl ist of items to be considered when submitti ng material 
for publ ication. All publ ications must use APA style (5th 
ed. ) .  

The Manuscript 
D Must be processed on 8 1 /2 by 1 1  inch paper (double 

spaced, left and r ight margins of 1 1 /2 i nches, pages 
numbered). 

D Direct quotations of more than 3 l i nes shou ld be single 
spaced, i ndented 1 /2 i nch, and kept to a m i n i mum.  

D Length shou ld  not exceed 2 ,500 words (8 pages). 
D Shou ld  be written in th i rd person. 
D Brief biograph ical information for each author shou ld be 

provided on a separate page. 

Documentation 
D References shou ld be l isted i n  accepted bib l iograph ical 

sty le d i rectly at the end of the artic le, a rranged 
alphabetica l ly  by author's l ast name, and numbered 
consecutively. 

D Each reference cited i n  the text must be l i sted and only 
those cited shou ld be l i sted as references. 

D Documentation with i n  the text shou ld  be made by placing 
the number of the cited reference with in parentheses at 
the appropriate poi nt, i .e., at the end of a d i rect quote or 
after the author's name for ind i rect quotes. 

Tables 
D Use tables for report ing extensive statistical i nformation. 
D Data in tables shou ld not be dupl icated or extensively 

d iscussed in the text. Titles of tables should be succinct yet 
adequately describe the contents. 

D Each table shou ld  be numbered, typed on a separate page, 
and reference made with in the text as to where it shou ld  
be placed. 

Illustrations 
D Pictures, graphs, or drawings break the monotonous look 

of the article and add to its readabi l ity. Use them where 
appropriate. 

D Original photos and artwork shou ld be provided for fi nal 
production of the article. 

D Each i l lustration should be n umbered and captions 
provided. 

D B l ack and white photos are preferable, but good qual i ty 
color photos are usua l ly acceptable for reproduction. 

Author's Statement 
D The author must provide a s igned statement certifying that 

the artic le has not previously been publ ished or submitted 
for publ ication elsewhere, either i n  identical or modified 
form. 

Deadlines 
D Spring Issue - March 1 
D Fal l  Issue - J u ly 1 
D Wi nter Issue - December 1 

Send it I n
. . . to the Editor 

A new idea that you have penned, 
Share it with a Indiana AH PERD friend. 

On the Journal pages let i t  end. 
We sure do want it. . .  send i t  i n !  

It  may b e  an article you d i d  write 
In sheer frustration one weary n ight. 

But someone else it may excite 
. . .  Send it in .  

Is it a cartoon that you have drawn? 
Did you compose a un ique song? 

Could  our whole profession sing along? 
. . .  Wel l, send it i n .  

Some fol ks are inspi red by  poetry, 
And works of art let others see 

The inner thoughts of you and me. 
P lease, send i t  i n .  

Then there are works that scholars do, 
Great research . . .  we need that, too. 

B ut, you know we must depend on YOU 
To send it i n .  

Won't you share with us your  thought 
That we all j ust may be taught? 

My, what changes cou ld be wrought 
If you'd j ust send it i n .  

Tom Sawyer 
Ind iana AHPERD Journal Editor 
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Tell City junior High School: 1-r Rachel L ively L isa Crawford, Courtney Bender & 
Caitlyn Hiflin . 

...... ����---.r��-...,....--����,....... 

Clark Pleasant Middle School 
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33 Schools, 600 Stud 

St. Mary of the Knc 

St. Mary of the Kn1 



'ents and 40 Teachers
St. Mary of the Knobs Catholic School 

>bs Catholic School St. Mary of the Knobs Catholic School 

obs Catholic School St. Mary of the Knobs Catholic School 
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INDIANAPOLIS 
IAHPERD 2005 
State Conference and Exposition 
Radisson Hotel City Centre 

Wednesday-Friday 
November 9- 1 L 2005 

What's in a Name? 
The title "Crossroads of America" was 
given to Indianapolis because it is 

YOU are invited to experience a unique

interdisciplinary ble d of activity sessions, 
topical lecture discussions, workshops, and 

research presentations highlighting emerging 
issues and trends in health, physical 

education, recreation, dance, and sport. 

Where Else . . .  
Where else can you find so many people 
walking arou ' d in tennis shoes? Where 

easily accessible from a wid.0-----------------�-___, else do you find 
people more 

passionate about 
their profession? 

variety of locations. It 
has more interstate 

highways bisecting the 
city than any other in the 
country, which makes 
traveling to ndy by car an 
attractive option for many. 
The 1 2th largest city in the 
U.S . offers the best of 

Join your IAHPERD 

colleagues in Indianapolis 

for the 
Where else can 

you find a group 
of people that 

have such a 
positive attitude? 

2005 State Conference!

YOU can find 
"Hoosier hospitality." It 
has a variety of offbeat 
and exciting things to do and 
places to go. It doesn' t  
matter i f  you're interested in 
basketball, art, history, or 

Register and Reserve Housing 
Online 

them at the 
IAHPERD 2005 

State Conference 

www . indiana-ahperd.org and Exposition! 

high-octane excitement, Indy 
can provide friendliness and 
fun that is recognized far and 
wide. 

Fantastic Conference Facilities 
The Radisson Hotel City Centre is located in 
the heart of downtown Indy. Conference 
attendees can stay overnight in a Four Star 
Hotel at a discounted price. Our conference 
center is just three blocks from the over 1 00 
shops, restaurants, and entertainment venues 
in the Circle Centre Mall. Among the many 
attractions convenient to conference attendee 
are the RCA Dome, Conseco Fieldhouse, 
Museums, Art Center, Soldiers ' Monument, 

and the Statehouse, just to name a few. 
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The most 
impressive aspect of the conference was the 

variety of sessions one could attend. Whatever 
your specialty was, there were activities and 

techniques you could take home with you. I 
used ideas I learned from the conj erence the 

very next day I taught! The companies in the 

Exhibit Hall were knowledgeable and helpful. 

How many times have you looked at a catalog 

and had questions about the piece of 

equipment? I was able to get my answers 

instantly. " 

-Carol White, New Albany 

Earlybird Registration Deadline 
October 1 5 ,  2005 



FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Dr. Nikki Assmann, 2301 Christy Lane, Muncie, IN  47304

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

    Your JOURNAL cannot be forwarded.
    If a change of address occurs, please notify:

Dr. Nikki Assmann
2301 Christy Lane
Muncie, IN 47306

OPPORTUNITY FOR INVOLVEMENT
     Involvement is the key word to making a contribution to your 
professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD  
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



Nikki Assmann 
Executive Director, I AHPERD 
2 3 0 1  Christy Lane 
Muncie, I N  473 04 

www.indiana-ahperd.org 

Look 
to the 
Future 

93nd 
CON FERENCE 

and 
Mark Your
Calendar ! 

Share your Journal with a Colleague
-and add a name to our growing membership l ist ! 

www.indiana-ahperd.org
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