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WHY NOT SWIMMI NG? 
Leiand Yarger, Coordi nator of Aq uatics, Ba l l  State Un ivers ity 

Why are there post secondary physical educator 
preparation programs currently training PE teachers 
in Indiana that do not requ ire Water Safety Instructor 
(WSI )  class or even verify the teacher cand idates 
have the abi l ity to swim? 

Consider these laws in Ind iana: 

515 IAC 1-1-35 Physical education all grade 
major (52 semester hours) section b Coverage: 
"Teachers of swimming must hold the water safety 
instructor's l icense or its equ ivalent." 

I N  Department Of Education Memorandum, 
June 21, 1999, To: Superintendents, Re: Rules 
regarding certification for swimming teachers and 
lifeguard supervision.: 5 1 5  IAC 1 - 1 -35  section 
(b) as above and "Teachers must maintain WSI 
certification, wh ich requires teaching a Red Cross 
approved class at least once every 2 years." And 
"Administrators or personnel d irectors may want to 
develop a system to track certifications to ensure 
compliance." 

Consider these facts about water safety: 

From 1 986 to 1 996 more people d ied from 
drowning in the United States than from fires, 
according to 1 997 Accident Facts data from the 
National Safety Council .  

The CDC's 2001 Injury prevention report on 
l ifeguard effectiveness states: " About 60% of 
drowning deaths among chi ldren occur in swimming 
pools." 

Accord ing to the sports part ic ipation statist ics on 
the Nationa l Sporting Goods Assoc iation website, 
swimming in the United States has cons istently 
ranked number two for total sports part ic ipants. 
Swimm ing accounts for 50-60 million part ic ipants 
for the past 10 years. The only sports part ic ipation 
activity that exceeds swimming is exerci se walking. 

Cons ider th is  CDC recommendation about 
youth in our society: 

The CDC MMWR March 7,1997, 46(RR-6); 1-
36 Guidelines for School and Community programs 
to promote lifelong physical activity among young 
people. Report states: "Phys ical Education shou ld 
emphasize sk i lls for l ifetime physical activit ies 
(e.g., dance, strength tra ining, jogging, swimming, 
bicyc l ing, cross county sk i ing, wal king and h ik ing) 
rather than those for competitive sports." 

I recently conducted an impromptu survey of 
Indiana School system Human Resource d irectors 
dea l ing with the WSI issue. The first H R  d irector 
responded by stating that the school d i strict wou ld 
not h ire a physical education teacher if they do 
not hold current WSI certification. The second H R  
d irector responded by saying that applicants with 
the WSI certification would be preferred.  A th ird 
H R  Director responded that the last 3 PE teachers 
h i red were requ i red to have the WSI. The fourth H R  
D irector said that they d o  not requ ire the WSI for P E  
teacher h ires but i t  does put the cand idate at the top 
of the list if they have it. I received three other H R  
d irector responses that also stated that they d o  not 
have any requirement for PE teachers. 

In th i s  survey, one PE department chair repl ied 
that as an adj unct facu l ty member for a univers ity 
that their PE teachers program has adopted the WSI 
course into their curricu lum.  Th is respondent also 
stated "We do the college students a d is-service 
if they graduate without a WSI, we j ust cut their 
potential  to get a job in half. 

In l ight of th i s  information and Indiana laws, 
it worries me that students in most phys ica l  
educator teach ing programs across the state have 
no requ i rement in their teach ing program to 
receive WSI certification training. I also find i t  
unconscionable that some Post-Secondary Physical 
Educator programs in Ind iana would allow any 
graduate to enter the profession without proving 
that they have the swi mming skil ls to at least save 
themselves. 
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"The Swimming Pool Q & Ns"
Le iand Yarger 

Indiana school swimming pool l iabil ity issues: 

1. I f  I 'm a teacher, and I take my c l ass to the pool are there any specia l  rules that I must
fol low? 

YES! IN Department of Education memo to Superintendents, June 2 1 ,  1 999: 5 7 5 /AC 
1 - 1 -35 (b) ''Teachers of swimming must hold the water safety instructor

1
s license or 

its equivalent.'
1 

2. If I'm a teacher and I have my Lifeguard tra i n i ng and WSI certification, do I need a
l ifeguard on deck when I'm conduct ing c l ass at the pool? 

YES! IN Department of Education Memo: June 2 1 ,  1 999 to Superintendents states: 
"When on dutYt lifeguards shall not perform any duties other than lifeguarding and 
shall not be in the water except in the line of duty "In addition to this the memo 
states: "Teachers who are teaching class do not meet the lifeguard requirement. An 
additional individual who has lifeguard training and no other duties needs to be 
present. " 

3. I s  there a l ifeguard to swi mmer req u i rement for pool staffi ng?

YES! Indiana 4 1 0  /AC 6-2. 1 -35 Lifeguards states: "A qualified lifeguard is required for 
all public poofs" and "0-75 bathers must have a minimum of 1 lifeguard1 76- 1 50 
bathers ... minimum 2 lifeguards, 7 5 1 -225 bathers . . .3 lifeguards and etc." Also: 
Consider the experience of the staff. If a new guard is uncomfortable with 25 patrons 
and tells you so1 It is your duty to maintain a safe situation and provide additional 
guards. Some states have patron to lifeguard ratios as low as 1 guard for every 20 
people. 

4. When we h i re l ifeguards, what should be checked before h i r ing i s  complete?

A) Can the guard legally work the hours you need? A person can be as young as 1 5  and
receive lifeguard certifications.

8) Does the lifeguard have current, valid, signed certifications in Lifeguard Training
First Aid and CPRfor the Professional Rescuer? Certifications do not guarantee future
performance.

C) Can the applicant complete the final skills and knowledge tests in your presence
for lifeguarding certification including demonstration of swimming rescues, spinal
injury management1 CPR and First Aid.

DJ Does the applicant have the judgment to make the proper lifesaving care decisions 
and the ability to communicate both verbally and in writing effectively. 
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5 .  What are the most common reasons for aquat ic l it igation bei ng successfu l?  

AJ The lack of  Lifeguards on duty or Lifeguards recognizing the problem. 
BJ The lack of proper supervision of lifeguards and the facility. 
CJ Failure to identify risks to patrons and warn them of the risks. 
OJ The lack of a certified pool operator at the pool during all operational hours. 

6. Shou ld  I have Emergency Oxygen and Automated External Defibri l l ator (AED) at the
aquatic fac i l ity? 

Yes! There are multiple reasons and research to support the use of these lifesaving 
devices. 

A. Many training agencies provide lifeguards with the training on these units, this alone 
is a strong implication. 

B. Lifeguards as professional rescuers are considered first responders. Both the AAOS 
and ARC list lifeguards in their first responder course materials. 

C. The use of emergency oxygen for breathing cardiac, submersion emergencies 
and AED use for cardiac emergencies provides for greater victim survival is well 
documented. 

0. We also know that submersion incidents, breathing and cardiac emergencies account
for the majority of deaths at aquatic facilities. 

The preceding article does not constitute legal council or imply specific procedures for 
every aquatic facility. Your facilities aquatic director, legal department and insurer should 
review Bathing Codes, Industry practice, Standards of Care and aquatic I medical research 
when you develop emergency care procedures. Ignorance of facility and procedural 
related issues can hurt your Students, Staff and School. 

References: 

American Red Cross "Emergency Response" (2001 ), Staywell, Yardley, PA. 

American Academy of Orthopaed ic Surgeons "Fi rst Responder Ski l l s  Video" Th i rd Edition, (2001 ), Jones 
and Bartlett, Sudbury, MA. 

Ind iana Adm inistrative Code 4 10 Swimming Pool Rule 6-2 . 1 -35 Lifeguards. 

Indiana Adm inistrative Code 5 1 5  Professiona l Standards 1 - 1 -35 (b). 

Johnston, Kevin, "The Encyc loped i a  of Aquatic Codes & Standards" Vol ume I ,  ( 1 999) National Parks and 
Recreat ion Association, Ashburn, VA. 

Yarger, Leland, "Aquatic Management Su rvey To Identity Factors Related To Inj uries, Accidents and Deaths 
Acqu i red At Aquatic Faci l it ies" ( 1 998) Masters Research, Southern I ll ino is  Universi ty at Carbondale, 
I L .  
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INDIANAPOLIS 
IAHPERD 2006 
State Conference and Exposition 
Radisson Hotel City Centre 

Wednesday-Friday 

November 1-3, 2006 

What's in a Name? 
The title "Crossroads of America" was 
given to Indianapolis because it is 

YOU are invited o experience a unique

interdisciplinary bl d of activity sessions, 
topical lecture discu sions, workshops, and 

research presentations highlighting emerging 
issues and trend in health, physical 

education, recreation, dance, and sport. 

Where else c 
walking aro 

Where Else ... 
you find so many people 

d in tennis shoes? Where 
easily accessible from a wid�-----'-;:..;.;_ ____ .;.;__ _____ �-� else do you find 

people more 
passionate about 

variety of locations. It 
has more interstate 

highways bisecting the 
city than any other in the 
country, which makes 
trave mg to n y 6y car an 
attractive option for many. 
The 12th largest city in the 

Join your IAHPERD 

colleagues in Indianapolis 

for the 

their profession? 
Where else can 

you find a group 
of people that 

have such a 
positive attitude? 

2006 State Conference!

U.S. offers the best of YOU can find 
"Hoosier hospitality." It 
has a variety of offbeat 
and exciting things to do and 
places to go. It doesn't 
matter if you're interested in 
basketball, art, history, or 

Register and Reserve Housing 
Online 

them at the 
IAHPERD 2006 

State Conference 
and Exposition! www .indiana-ahperd.org 

high-octane excitement, Indy 
can provide friendliness and 
fun that is recognized far and 
wide. 

Fantastic Conf ere nee Facilities 
The Radisson Hotel City Centre is located in 
the heart of downtown Indy. Conference 
attendees can stay overnight in a Four Star 
Hotel at a discounted price. Our conference 
center is just three blocks from the over 100 
shops, restaurants, and entertainment venues 
in the Circle Centre Mall. Among the many 
attractions convenient to conference attendee 
are the RCA Dome, Conseco Fieldhouse, 
Museums, Art Center, Soldiers' Monument, 
and the Statehouse, just to name a few. 

The most 

impressive aspect of the conference was the 
variety of sessions one could attend. Whatever

your specialty was, there were activities and 
techniques you could take home with you. I 

used ideas I learned from the conference the 

very next day I taught! The companies in the 

Exhibit Hall were knowledgeable and helpful. 

How many times have you looked at a catalog 

and had questions about the piece of 

equipment? I was able to get my answers 

instantly. " 

-Carol White, New Albany 

Earlybird Registration Deadline 
October 15, 2006 
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Cooperative Learning as a Tool to 
Enhance Social Responsibility 

by 
Stephanie Engle, Pau l  Saylor Elementary School 

Barbara Tyree, Valpara i so U n iversity 

Recent years have seen an increased emphasis 
on teach ing students to be socially respons ib le, 
not only in the classroom but in the gymnasi um.  
Don Hell isorfs Teach ing Personal and Soci al 
Respons ib i l ity (TSRP) is perhaps the best known 
program focused within the physical education 
setting. The concept of teaching students to be 
respons ib i l ity members of their community is  both 
hopefu l and daunting. In today's cu lture it seems 
the norm to refuse to take respons ib il ity for one's 
actions, rather blaming others for bad behavior or 
bad deeds (Ackland, 2002) .  Students, however, 
need to learn to take respons ib i l ity for their own 
actions, be they good or bad. Taking responsi bil i ty 
and living with the consequences allows students to 
begin to understand the choices they make and the i r  
impact on themselves and others a round them. 

Socia l  respons ib i l i ty does not ju st happen, 
it must be learned. Among those ski l ls needed 
to ach ieve a sense of socia l  responsi bil i ty are 
cooperation, conflict resolution, moral development, 
communication ski l l s and a sense of connectedness 
(Berman, 1 990). Berman ( 1 990) suggests a number 
of components that must be present to begin 
the process of developing social consciousness. 
Among these are an understand ing of soc ia l  
interdependence, becoming aware of  group needs, 
and community bu ild ing. 

Hell i sor i s  TRSP outl ines five goals in the 
development of socia l  respons ibil ity. These incl ude 
respecting the r ights and feelings of others (Level 
I), participation and effort (Level 11), self-di rection 
(Level I ll), helping others and leadersh ip (Level IV) 
and transferring ski lls outside the gym (Level V). 
Levels  I and I I  are the foundation of the developing 
respons ib i l ity and are essential in establish ing the 
pos itive learning envi ronment (He l l i son, 2003) .  
Helli son (2003) provides a l ist of behaviors or 
concepts that can be found throughout the levels. 
These inc l ude self-control, confl ict reso l ut ion, 
inclusion, and self-motivation, exploration of new 
tasks, persi stence, the courage to res ist peer pressure, 
inner strength and caring and compassion. 

The pu rpose of th is p ilot study was to investigate 
whether the introduction of cooperative learning 
activities could encourage students to become more 
socia lly responsi ble. The components of cooperative 
learning provide students the opportunity to learn 
many of the basic concepts and ski I ls needed to bu i  Id 
a foundation for learning soci al respons ibil ity. 

Johnson and Johnson (1 992) have identified 
five components of cooperative learning: pos itive 
interdependence, face to face promotive interaction, 
ind iv idual accountab i l ity, social skil l practice and 
group processing (debriefing). Cooperation, itself, 
has been identified as a critical component of 
social respons ib i l i ty (Berman, 1 992) .  Add it ionally, 
cooperative learning activit ies a lso encourage and 
enhance social sk i l ls, interdependence, negotiation, 
and a connectedness to a group (Smith & Markley, 
1 997). 

The p i lot study was an action research project 
designed to address issues within a th i rd grade 
elementary physical education class. Students were 
struggling with confl ict reso l ution, an inability to 
take responsi bil i ty for their own actions, and a 
general disrespect for each other. The class was 
chosen because they had not been exposed to 
prior conf l ict resolution strategies and would all be 
starting at the same leve l .  Add it ionally, there was 
the hope that a posi tive outcome would provide 
positive ro le models for these students' peers in the 
futu re. 

The class consi sted of 2 5  th i rd grade students, 
5 of whom were classif ied as mild ly-menta l ly 
handicapped (MIMH). 

Cooperative learning strateg i es were 
incorporated into the curricu lum twice per week 
for s ix  weeks. Lessons emphas ized team-bu i ld ing 
strategies, ind iv idua l  accountabil i ty and the 
necessary collaborative sk i lls needed for working in 
small groups. 

Each week, following the second cooperative 
lesson, students were given a personal rating scale 
or report card to grades themselves on how they 
felt about the i r  participation and behavior for that 

C
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series of questions based on a given scenario, to fi nd out if 
what they wou ld do would began to match the grades they 
were giving themselves on the i r  personal rating scale. Th is 
tool was designed to lend credence to or disprove thei r 
personal  rati ngs. These scenarios were brief stories of "what 
might happen" in the phys ical education c lass. Students 
were asked to respond based upon the levels of Hel l i son's 
TSRP scale. The fi rst data reviewed were the weekly report 
cards. The results from week one c learly ind icated that 
the students weren't quite "getti ng it". A l l  but 3 of the 25  
students i n  the class gave themselves a B or h igher. The 
teacher felt the students were "sugar-coati ng" the i r  behavior 
and strategized ways to rem ind students about being honest 
and rea l i st ic about themselves and thei r behavior. The 
fo l lowing week, prior to c lass, the teacher and the students 
d i scussed the importance of honesty and reminded them 
that the i r  personal grades would not impact thei r  physical 
education grades. Week 2 offered a more rea l i stic view of 
student behavior. Three students gave themselves al I t\s. 
N i neteen of the 25 students gave themselves at least 2 C's 
i n  different categories, whi le two students gave themselves 
C's or lower for a l l  categories. Week 3 and 4 remained 
consistent with the second week, with a s l ight i ncrease i n  
t\s and B's a s  the weeks went on .  Th i rteen gave themselves 
a l l  t\s and 8 gave themselves a B or h igher. By week 5 and 
i nto week 6 there was tremendous improvement. Twenty­
two of the 2 5  students i n  the class gave themselves a l l  
t\s. The remai nder of  the students gave themselves a B or 
better. With the exception of Week 1 ,  a l l  student grades 
were cons i stent with the teacher's grades during each of the 
weeks of the study. 

A survey was admin istered duri ng the fourth week of 
the un it. Questions and answers were designed to see if 
responses to "what if scenarios matched the concepts being 
taught in class. In other words, were students i nternal iz ing 
any of the cooperative learn i ng strategies? Responses to a 
series of questions were designed on a 3 point scale, with 
3 bei ng the most des i rable answer, that which supported 
the cooperative learn i ng strategies the students were 

working on.  The average answer, for example walk ing 
away or ignoring a problem, wou ld score a 2. Any answer 

that wou ld result i n  lyi ng, cheating, or s imply us ing no  
confl ict resol ution ski lls the score would be  a 1 .  Resu lts 
after tallying the responses were astound ing. In all 185 
responses scored a 3, 19 scored a 2 ,  and 6 responses scored 
a 1 .  Statistica l ly. 97% of the student answers supported a 
positive cooperative learn i ng strategy. 

Debriefing activities, fo llowing lessons also provided a 
gl impse of changes that were occurr ing the way the students 
were th ink ing about each other. The teacher observed a 
"snowbal l  effect" as the days passed. I n it ia l ly, there was 
a feel ing that students were s imply "acti ng" the way they 
thought the teacher wanted them to act, and respond ing i n  
k ind.  B ut with the use of debriefing, i t  became evident that 
positive changes were occurri ng. Students began to show 
concern for each other, coming to each others defense and 
i n  some cases suggesting that some students were being 
given the same opportun ities, by thei r peers, to part icipate 
and that th is  "wasn't fa i r." Another student, when asked 
what she had learned from the activities, stated "I learned 
that I shouldn't j ust be n ice to my best friends, that I shou ld 
care about other people's feelings too." The concl usion, 
reached by both the physical education teacher and the 
c lassroom teacher was that cooperative lessons were 
indeed fosteri ng caring and compass ion among students 
in the c lass. Students demonstrated a wil l i ngness to take 
respons ibil ity for their actions (as seen in their socia l  
respons ib i l ity report cards). The c lassroom teacher reported 
that for the most part she had noticed "a genu i ne concern 
for each others' wel l-being" among the students. 

References 
Ackland, B. (2002) .  Bu i ld ing appropriate student choice through 

Teach ing E lementary Phys ica l  responsibi  lity and trust.Teaching Elementary Physical Education. 
12 (1 ) .  24-26 

responsib i l ity. Berman, 8 .  (1990). Education for social responsibility. Educational
Leadership. 48 (3). 75-80.Leadersh ip.  

Joh nson, D., & Johnson, R. ( 1 992). Implementing cooperative 

Contemporary learning. Contemporary Education. 63, 1 7 3-1  80.

Smith, B. & Markley, R. (1997). The effect of a cooperative learn i ng 
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intervention on the socia l  ski l l  enhancement of th i rd grade 
physical education students. Research Quarterly for Exercise 
and Sport. 68. A68.
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NCLB: the Next Step in the 
Diminishment of Physical Education 

and Health 
by 

Aaron D. Filbrun 
J. Sue F letcher 

Abstract 
The purpose of th is  article i s  to examine the effect the 

No Ch i ld  Left Beh ind Act of 2002 is  having and w i l l  have 
on physical educat ion. Math and read i ng requ i rements 
put forth by NCLB, along with nation wide budget cuts 
in education, are forcing adm in istrators to d im in ish the 
time and resources available to nonessential subjects 
such as phys ical and health education. U nfortunately, 
the ever- increas ing obesity cr is is i n  America necessitates 
the i nclus ion of effective, well-funded physical education 
and health programs to help educate today's youth 
about the phys ical, emotional, and mental problems 
associated with poor health and i nactivity. 

On January 8, 2002, President George W. Bush 
s igned i nto law the No Child Left Beh ind (NCLB) Act, 
the most recent reauthorization of the Elementary and 
Secondary Education Act ( ESEA). On th is  h istoric date, 
with the stroke of a pen, the federal government's ro le in  
elementary and secondary public education transformed 
from bei ng pr imar i ly focused on provid ing supplemental 
funds to being a major factor in the development of K-
1 2  curriculum and instruction (B loomfield & Cooper, 
2003).  Accord i ng to th is  legislation, public K-1 2 schools 
would be requ i red to make adequate yearly progress 
(AYP), br ing all students' academic performance to 
grade-level proficiency (by the year 201 4), and ensure 
that all teachers are high l y  qual ified (Cou ncil of Chief 
State School Officers, 2003) .  At f i rst glance these 
newest requ i rements may appear to be both rigorous 
and potentia l ly  effective, but what side effects can be 
expected with th i s  sweeping legisl ation? Wi l l  NCLB 
on ly lead to an ever- increasing  focus on "core" subject 
ach ievement at the excl usion and de-emphasis of other 
important subjects such as physical education and 
health? What are the potential drawbacks of NCLB, 
specifically related to physical education and health? 

The cu lm i nation of over40 years of changi ng scenery, 
NCLB i ntroduces a newfound focus on accountab i l ity i n  
public education. Under NCLB regulations, a l l  students 
must be tested dur ing grades 3 -8, 1 0, and 12 in math and 
readi ng. (Bloomfie ld & Cooper, 2003). The goal-to requ i re 
states to adopt a specific approach to accountabil i ty 
and testing that wi l l  create h igher achievement for all 
children (Center on Education Policy, 2002) .  Accord i ng 
to the NCLB Act, states are requ i red to "ensu re that 
m igrant students, d i sabled students, and students from 

all major racia l ,  ethn ic, and i ncome groups" reach 
academic proficiency benchmarks by 201 4 (Center on 
Education Policy, 2002 ) .  Schools w i l l  a lso be requ i red 
to demonstrate that the i r  students are making adequate 
yearly progress (AYP) in math and read ing. The teeth of 
th is  legislation is  the ab i l ity of the federal government to 
remove fundi ng, reorgan ize, or c lose schools that do not 
meet the m i n imum requ i rements for AYP. 

Thus, more than ever before, teachers and 
admin istrators are being encouraged to improve test 
scores-or e lse. Does such a focus on standardized 
testing lead to improved education? To answer th is  
question one must only look across the Atlant ic to 
the B rit ish educational system that dur ing the last 
part of the 20th century enacted educational reform 
s im ilar in scope and design to the NCLB of today. 
What are the early i nd ications? Accord ing to a survey 
completed by the Sports and Physical Education Network 
(SPEN), government pressu res on ch ildren to perform 
academically h i ndered student phys ical development 
(Hyland, 1 999). Furthermore, the survey revealed that 
because of the government emphasis on l iteracy and 
numeracy targets (math and reacting), cuts to phys ical 
education and other "non-essential" subjects occurred. 

Are these cuts that happened in England desti ned 
to reappear in the Un i ted States? In a recent study of 
principal s  cond ucted by the Cou ncil for Basic Education 
it was found that the narrowing of the curriculum 
(Dobbs, 2004; Mathis,  2003) and the d ivert ing of t ime 
and resources away from other subjects was resu l t ing 
from the government emphas i s  on read ing and math 
(Counci l for Basic Education, 2004). A th i rd of the 
pri ncipals surveyed reported a loss of i nstruct ional t ime 
for the arts, whi le  fu rther cuts i n  arts education were 
anticipated by 42% of respondents (Counc i l  for Basic 
Education, 2004). 

Thus, for all arts educators across th is  nation the 
most d isturbi ng aspect of the NCLB Act is  not the fact 
that students will be held accountable, but rather, that 
arts education (art, mus ic, phys ical education, etc.) was 
not even h inted about in  the legislation. In a recent 
Ph i  Delta Kappa/Gallup poll of the public's attitudes 
toward publ ic school s, the public was asked how 
concerned they were that rely ing on test ing for English 
and math only to j udge a school's performance would 
mean less emphasis on art, mus ic, h istory, and other 
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subjects. Eighty-two percent of public school parents were 
concerned either a great deal (45%) or a fair amount (3 7%) 
that such a reliance on testing wou ld  mean less emphasis 
on the arts (Rose & Gal l up, 2003). This points to a strong 
amount of public concern regarding the effects that central 
focused curricu lum may have on the education of the 
whole student. According to some, while this law does not 
directly require schools  to make cuts to physical education 
and health, it does encourage administrators to neglect 
subjects that are not mentioned in NCLB (Sealy, 2003). 
In Brazosport, Texas administrators are doing j ust this. 
Seemingly effective on the face of things, the B razosport 
system monitors student progress in tested areas toward 
c learly denned goals .  Unfortunately, students who fail to 
show such progress (by failing to answer at least two of 
fou r  questions correctly on a mini-test) must skip physical 
education or health c lass to attend a remedial c lass 
(Dobbs, 2004). Thus, it is apparent that the omission of arts 
education in the letter of the l aw may lead to diminished 
time and resources for non-core or nonessential subjects 
such as physical education and hea lth (Physical Education 
and Health Education Professionals, 2004). 

For some this loss of arts education or non-essential 
subject material is j ust a necessary side effect of better 
reading and math scores for our children . After a l l , is it 
not more important that a student learns to read than to 
be physical ly active? The problem with this argument is 
that it is like being simu ltaneously diagnosed with cancer 
and heart disease, and having the doctor j ust treat the 
cancer. While one may not die from the cancer, one may 
die from the heart disease. Th is is the issue that faces 
America's education system today. NCLB encourages 
administrators and students to focus a l l  energy and 
resou rces on improvement in math and reading but  fails to 
address other very important needs of the child, such as, 
socia l ,  menta l ,  and physical health . 

Take obesity and inactivity for example. There is a 
steady growth of obesity and inactivity in the U nited States, 
one that cou l d  have detrimental effects on our children and 
our future. According to the American Obesity Association 
(AOA), Obesity is the second leading cause of avoidable 
death in America, and is on pace to pass smoking as the 
leading cause of avoidable death by next year (Obesity 
in the U .S. ,  2002). Fu rther, in a study by the Centers for 
Disease Control and Prevention (CDC) it was estimated 
that a lmost two-thirds (61 %) of Americans are considered 
overweight and over one-quarter of our popu lation (2 7%) 
are obese ( I rwin, Symons, & Kerr, 2003). This compared to 
statistics from the U .S. Department of Health and H uman 
Services from 1980 in which only 32% of Americans 
were considered overweight and only 15% were obese 
( I rwin et al, 2003). The CDC also found that about 14% 
of young people report no recent physical activity and 
on ly 19% of high school students are physica l ly active 
for greater than 2 0  minutes, five days a week, in physical 
education classes (Adolescents and young adults, 1999). 
Also, the numbers for childhood obesity have changed 
dramatica l ly over the past 40 years. During the 1960's the 

National Health Examination Survey (NH ES) was given to 
children and confirmed that with children (ages 6-11) on ly 
4% were overweight and with adolescents (ages 12-19) 
only 5% were overweight ( I rwin et a l ,  2003). Compare 
these numbers to those found in 2000, in which the 
number of overweight children (ages 6-11) rose to 15 .3% 
and adolescents (ages 12-19) rose to 15 .5% (Irwin et al ,  
2 003). These numbers point to an a larming growth in 
obesity amongst our youth that, according to research, wil l  
increase their chances of physical disease and  disabil ity 
(B ray, 2000) and wil l  fo l low them th roughout the remainder 
of their l ives (Murray, 2001). Research has shown that 
being overweight during childhood and adolescence is 
related to an increase in morbidity and mortal ity in later 
life (Obesity in Youth, 2002), specifical ly manifested in a 
higher risk for hypertension, high cholesterol, diabetes, 
heart disease, and stroke (Sweeney, 2001 ). Compound 
these physical complications from excessive weight with 
social and psychological problems that can occur amongst 
overweight individuals ( I rwin et a l ,  2003) and one can see 
that obesity is at epidemic proportions in America. 

So what is the educational system doing to he lp children 
become more active and healthy, so that these obesity 
numbers wil l  fa l l? Via the NCLB the federal government is 
increasing the requirements for math and reading and de­
emphasizing the need for physical education and health . 
Since the advent of television, video games, and I nternet 
service children across the country have become less and 
less active at home. Thus, effective physical and health 
education is needed for lifelong health and wel l ness more 
than ever. Qual ity physical education programs shou ld 
be an integral part of  the total education of  every child in  
K-12 (Why Children Need Physical Education, nd). Such 
programs increase the physical competence, health related 
fitness, self- responsibility, and enjoyment of physical 
activity for a l l  students (Why Children Need Physical 
Education, nd). Such programs also give students an outlet 
for stress and help reduce the risk of disease. According 
to a report on physical activity and health compiled by 
the Surgeon Genera l ,  moderate phys ical activity h as 
significant health benefits that include a reduction in 
the risks of premature mortal ity, coronary heart disease, 
hypertension, colon cancer, diabetes and an improvement 
in mental health, incl uding an apparent reduction in 
depression, and anxiety (Physical Activity and Health, 
1999). U nfortunately, the report also documents the fact 
that nearly half of American youths (aged 12 -21) are not 
vigorously active on a regu lar basis and that the daily 
enro l lment in physical education c lasses has decreased 
among high school students from 42% in 1991 to 25% in 
1995 (Physical Activity and Hea lth, 1999). 

The research demonstrates the benefits of physical 
activity and expresses the necessity for effective physical 
and health education programs throughout the childhood 
and adolescent years. Unfortunately, with the advent of 
the NCLB Act the chances that students of the future will 
be involved in a wel l  funded, wel l  developed physical 
and hea lth education cu rricu lum are diminishing with 
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each passing day. If a l l  indications remain the same, due 
to provisions and sanctions of the NCLB Act, American 
administrators, teachers, and students of the next decade 
wil l be required to focus their attentions and resources 
more on national ly tested subject areas like math, reading, 
and science and less on arts education. The resu l t  of such 
a behavior cou ld change forever the type of students K 
1 2  pub lic education produces and be detrimental to the 
health and wel l  being of America's children. The potential 
loss of arts education and the overemphasis on a narrow 
curricu lum design wil l create students who may be able to 
read and do math but who are unable to express themselves 
creatively or intuitive ly. As Alee Bourne so e loquently put 
it, " I t  is possib le to store the mind with a mil l ion facts and 
stil l be entirely uneducated". 
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Activity Courses 
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ABSTRACT 
The study in troduces a Health Risk Appraisa l  Process (HRAP) offered through a four  year publ ic  un iversi ty 

located i n  the M idwest. Data were col lected from 10 activ ity c lasses (N= 640) i nc lud ing Vol l eyba l l ,  Kickboxi ng, 
Step Aerobics, Yoga, Weight Tra i n i ng, Dance Activit ies, Badminton, Table Tenn i s, and Aerobic Dance I us ing the 
Physical  Activity Cou rse Health H istory Quest ionnaire consisting of information from two different health risk 
appraisa ls tal ked earl ier in this artic le :  (a) the ACSM Health H istory Questionnaire, and (b) part of the PAR-Q. Data 
were also co l lected from instructors in the Physical Education Department on the va lue of the H RAP. 

The analysis of the data was descriptive and uti l ized frequency data of CHO risk factors and other condit ions 
which are recommended for physic ians referra l for each c lass. The qual itative data were examined for themes from 
the instructors' answers to the open-ended questions. Resu l ts ind icated students were at r isk for the "major" CHO 
r i sk  factors of  smoki ng, fam i ly h i story, obes ity, hypertension, hyperl ip idemia, and d iabetes. The H RAP provided a 
un ique opportun i ty for instructors to i ntervene and ra ise students level of awareness about thei r  health r i sks. The 
H RAP also identified the l ack of an educational p iece that provides resou rces ava i lable on campus. Through th is  
process, the undergraduate Physical Education Department was able to make changes to the H RAP. 

The health screen ing process is an ind ispensable step 
for i ndiv iduals who want to begin an exercise program. 
Health screen i ng is  a common practice i n  hea lth and 
fitness fac i l i ties used to identify health condit ions and 
r isk factors that may need phys ic ian referral, identify 
possib le contra ind ication activit ies, ass ist i n  des igning 
exerc ise programs, assist i n  fu lfi l l i ng  legal and i nsurance 
requ i rements, and provide open l i nes of commun ication 
between tra i ners and phys ic ians (American Counc i l  on 
Exercise, 2003). Current knowledge of the relations 
between identifiable r isk factors and the incidence of 
cardiovascu lar  d i sease suggest that screen i ng is both 
reasonable and prudent (Ba lady, Chaitman, Drisco l l ,  
Foster, Froe l icher, Gordon, Pate, Rippe, & Bazzarre, 
1 998). 

The major i ty of health screen ing too ls i nc lude 
information on demograph i cs, exercise h istory, health 
r isk factors, medicat ions, i l l nesses and i nj u ries, surgery 
h istory, and fam i ly medica l  h i story. The American 
Col lege of Sports Medic ine (ACSM) identifies two areas 
for health screen ing: (a) r isk factors related to the 
development of coronary heart di sease (CH O) (major, 

secondary, poss ib le), and (b) other condit ions (respi ratory 
i II nesses, muscu loskeletal problems, metabo l i c  d i seases, 
and other cond itions - p regnant, hern i a) req u i ri ng 
physic ians release. The major r isk factors identified by 
ACSM inc lude smoki ng, hypertension, hyperl i p idemia, 
d iabetes mel l i tus, abnormal EKG, and hered itary/fami ly  
h i story (ACSM, 2004). The secondary r isk factors 
ident ified by ACSM i nc l ude age, gender, phys ica l  
i nactiv ity, obes i ty, d iet, and stress (ACSM, 2004). F inal ly, 
the other condit ions requ i r ing doctor's s ignature dur ing 
a health screen ing process i nc lude respi ratory i l l nesses, 
muscu loskeletal problems, and metabo l ic d i seases. Two 
common screen i ng too ls which address these r isk factors 
and other condit ions i ncl ude the PAR-Q and the ACSM 
Health H istory Quest ionnaire (ACSM, 2000). 

The Phys ical Activity Read i ness Quest ionnaire (PAR-
Q) is the m i n imal  prerequ i s i te for beg inn ing low to 
moderate intensity exercise program. There are several 
questions the c l ient is asked to answer on the PAR-Q. If 
the c l i ent answers "yes" to one or more of the questions, 
they may have an i ncreased r i sk of i nj u ry and shou ld seek 
a phys ic ian's release. The physic ian's release c larifies a 
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client's status and expla ins any l im i tations (ACSM, 2000). 
The ACSM Health H istory Questionna i re is  more detailed 
and includes the following components: a) demograph ic  
i nformation, b )  past and present exerci se h istory, c )  health 
r isk factors, d) medications, e) recent or current illness 
and i njur ies, f) surgery and i nj u ry h istory, and g) fam ily 
med ical h istory. Information from this questionna i re helps 
to identify a client's current f itness level and the most 
appropriate type and progress ion of exercise program. It 
also identifies whether ind ividuals have one or more r isk 
factor and needs a phys ic ian's referral (ACSM, 2000). In 
addit ion to the health screen i ng tool, a waiver or release 
of l iability statement or form should accompany the health 
screen i ng tool. Th is reduces the r isk of a potential lawsu i t  
assuming the department is  not  negligent i n  the event of 
i nj u ry (Cotton, 2 004a). 

Another area where health screen i ng is  important and 
mimics the personal tra i ner and client relationsh ip  is  with i n  
the Physical Education Departments on un iversity campuses. 
Students of all ages and backgrounds engage in activity 
courses and exercise programs at un iversit ies. The instructors 
of these activ ity cou rses should be aware of student's health 
condit ions and r isk factors. Th is i nformation will ass ist the 
i nstructor in prescrib ing proper mod ifications for reducing 
coronary heart d isease, respi ratory, and metabolic r isk 
factors, along with identifyi ng orthoped ic  problems and the 
need for a phys ic ian referral and provid ing open l i nes of 
commun ication. The release of l iabil ity form will ass ist i n  
fulf ill ing legal and  i nsurance requ i rements from a un iversity 
standpoint. 

Significance of the Study 
Heart d i sease i s  the lead i ng cause of death in the 

U n ited States and many national health organ izations have 
targeted adolescents and young adults for prevention efforts 
(Healthy People 201 0, 2000). Although students ind icate 
they know a lot about cardiovascular heart d i sease r isk 
factors, the i r  behaviors often do not correlate with the i r  
knowledge (Cardoso, 2004). Research conducted on 
un iversity campuses throughout the cou ntry have i l l ustrated

that students are i nactive, consume too much alcohol, 
smoke, eat unhealthy (lead ing to obesi ty, h igher cholesterol 
levels), and experience a considerable amount of stress 
which put them at a h igher r isk for heart d isease (Cardoso, 
2004) .  For example, only 1 5% of adults aged 1 8  and older 
exerc i se at recommended levels and 40% are completed 
i nactive (Healthy People 201 0, 2000). B i nge dr ink ing 
reached an all t ime h igh of 32% among ind iv iduals aged 
1 8-25 (Spencer, 2 002). Accord i ng to a study conducted 
by the Harvard School of Public Health and Massachusetts 
General Hospital, forty-s ix percent of college students use 
tobacco products (Rigotti, Regan, Majch rzak, Kn ight, & 
Wechsler, 2002) and th is  percentage continues to i ncrease 
with th i s  age group while others have remai ned the same 
s i nce 1 990 (American Cancer Society, 2004). Overweight 
and obesity among young adults has i ncreased 1 1  % for 
those students under the age of 20  and 23% of those 
students over age 20 (Spencer, 2002) .  

With an i ncrease i n  r isk factors among college students, 

i t  seems reasonable that a H RAP should be requ i red for 
i nd ividuals taking physical activ ity courses offered on 
college and un iversity campuses. Therefore, the purpose of 
th i s  study was to examine a un iversity's Physical Education 
Departments Health Risk Appraisal Process (HRAP) . Th i s  
research study focused on fou r  research questions: (a) 
what were the dominate r isk factors among students, (b) 
what was the approach taken by instructors in terms of 
counsel ing to i nform students about what they should do to 
modify the i r  activity levels in class, (c) what value does the 
H RAP provide the Phys ical Education Department and (d) 
what add it ional steps need to be taken in order to improve 
the H RAP. 

Methodology 

The HRAP 
The H RAP was developed because an i ncreas i ng 

number of students enter ing physical activ i ty cou rses 
show signs of "preventable" CHO r isk factors ( i .e., obese, 
smokers) and for l iability purposes. The Phys ical Education 
Department of this un iversity had i nstructors admin ister a 
Physical Activity Course Health H istory Quest ionnaire and 
a Release of L iab il ity form to students part ic ipati ng i n  the 
phys ical activity cou rses at the begi nn ing of each class/ 
semester. 

Following the collection of the questionna i re, instructors 
were asked to examine the forms and identify students who 
were at r isk. The instructor could meet with the student, 
call the student, or contact them v ia email to d iscuss r isk 
factors and possible i ntervention strategies. The i nstructors 
fi nal ized the i ndividualized session by documenti ng the r isk 
areas d iscussed and the modifications suggested due to the 
r isk factors. 

Participants 
The researchers used a conven ience sample from 

a four-year public un ivers ity located in the Midwest 
to collect data. The four-year publ ic i nstitution has an 
en rollment of about 1 0,000 and grants Bachelor and Master 
degrees. Data were co l lected from 1 0  acti v i ty c lasses (N= 
640) i nclud ing F itness and Wellness Appra isal, Volleyball, 
Kickboxi ng, Step Aerob ics, Yoga, Weight Tra in i ng, Dance 
Activit ies, Badminton, Table Tenn is, and Aerob ic  Dance I 
. Data was also collected from five (N=5) i nstructors who 
were teach i ng the activ ity classes. 

Data Collection 

Health History Questionnaire 
Data were collected us ing the Phys ical Activity Course 

Health H istory Questionnai re consist ing of information from 
two different health r isk appraisals talked about earlier i n  
th i s  art icle: (a) the ACSM Health H istory Quest ionnai re, and 
(b) part of the PAR-Q. The Physical Activity Course Health 
H i story Questionna i re also included an area asking students 
to sign a release of l iabil i ty ind icating awareness of physical 
stress with possible harmful effects and respons ib il i ty 
for part ic ipati ng i n  the activ ity course, and a section for 
instructors to document follow-up with any student who 
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Table 1 :  Physical Activity Class Health History Questionnaire and Release of Liability 

______________ Name of Class_____________________________ Name of Instructor_________________________________ _____________ _ 

PHYSICAL E D UCATION DEPARTMENT 
Physical Activity Courses 

Health H istory Questionnaire 
Regu lar physi ca l  activity is safe for most people. However, some individuals  shou l d  check with the i r  doctor before they start 

an exercise program .  To hel p  us determ i ne if you should consult with your  doctor before starting to exercise, p lease read the 
fol lowing questions carefu l l y  and answer each one honestly. A l l  i nformation wi l l  be kept confidentia l .  

Please check Y E S  or NO: 

YES NO 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

0 0 

1. Has a phys ician ever to ld you or do you have hypertens ion? 

2. Has a physic ian ever to ld you or do you have a hyper l ip idemia level?  

3 .  Do you smoke? 

4. Are you obese (more than 30% overweight)? 

5 .  Has anyone i n  you r  immed iate fam i ly (parents/brothers/si sters) had a heart attack, 
stroke, or card iovascular d i sease before age 55?  

6. Are you a male over 44 years of  age? 

7. Are you a female over 54 years of age? 

8. Do you have d iabetes? 

9. Do you have a heart condition?  
yes please expla in :  

1 0. Have you had a stroke? 

1 1 .  Do you have epi lepsy? 

1 2 . Are you pregnant? 

1 3 . Do you have emphysema? 

14 . Do you feel pain in you r  chest when you engage in physical activity? 

15 . Do you have ch ron ic bronch it is? 

16. Have you had chest pain when you were not doing physical activity i n  the past 
month? 

17. Do you ever lose consciousness or control of your  balance due to chron ic 
d izz iness? 

1 8. Are you 

1 9. Are you tak ing any medications or other drugs that m ight a lter your  response to 
physical activity or exercise? 

If yes please explai n :  

2 0 .  Is there a good reason not mentioned above why you shou ld not be physical ly 
active, even if you wanted to? 

If yes please expla in :  

2 1 . Have you recently had surgery or  have specia l  l imitations? 
What are they? _______________________________________________ _ 
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If yes please explain:___________________________________
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If yes please explain:____________________________________



Table 1 :  Physical Activity Class Health History Questionnaire and Release of Liability 

(Continued - Back Page of Document) 

I F  YOU A NSWERED . . .  

YES TO ONE OR MORE QU ESTIONS 

Talk  to you r  doctor by phone BEFORE you start becoming much more physica l ly active or BEFORE you have a 
fitness appraisa l .  Tel l  your  doctor about this health history questionnaire and which questions you answered YES. 
• You may be able to do any physica l activity you want - as long as you start s lowly and build up gradual ly. Or, you

may need to restrict your  activities to those which are safe for you .  Tal k  with your  doctor about the kinds of activities 
you wish to participate in and fol low his/her advice. 

• Find out which community programs are safe and helpful for you .

NO TO ALL QUESTIONS 
If you answered NO honestly to a l l  health history questions, you can be reasonably sure that you can: 

• Start becoming much more physical ly active - begin s lowly and build up gradual ly. This is the safest and easiest
way to go. 

• Take part in a fitness appraisal - this is an exce l lent way to determine you r  basic fitness so that you can p lan the
best way for you to live actively. 

L IABILITY 

I understand that any physical activity I undertake may create physical stress and subsequent harmful effects. I recognize 
that the use of the equipment in activity classes entails  some risk of accidental injury to myself and to others and I agree that I 
will use such equipment and facilities with due care. I agree that it is solely my responsibil ity and not the responsibility of the 
University of Southern Indiana Physical Education Department to require me to consult with a physician prior to commencing 
any exercise program, to remain under medical supervision if that is indicated, and to seek medical assistance in the event of 
an injury. 

Name _____________ � Signature _________ Date __________ _ 

INFORMED CONSENT FOR RESEARCH PURPOSES 

Your participation in allowing the University of Southern Indiana Physical Education Department to use your data for 
research purposes is completely voluntary. Your unwillingness to participate in the research project does not disqualify you 
from participating in the Physical Activity Class. Although absolute confidentiality cannot be guaranteed, confidentiality will 
be protected to the extent permitted by law. The study sponsor, the USI Institutional Review Board (I RB), or other appropriate 
agencies may inspect your research records. Should the data collected in this research study be published, your identity will  not 
be revealed. 

Your name will remain confidential. Your personal information will not be made public. By signing below, you are allowing 
the University of Southern Indiana Physical Education Department the right to utilize your data for research purposes. 

Name ___________ � ______________ 

ACSM (1 997). ACSM's Health/Fitness Standards and Guidelines: American College of Sports Medicine. 
Champaign, I L :  H uman Kinetics. 

FOR I N STRUCTOR USE: 

Risk areas d iscussed: ___________________________________________________________________________________________
_________________________________ _ 

Modifications made  by i n structor due to risk factors: ___________________________________________________________________ ______________________ _ 
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needed addit ional counsel ing before participating i n  the 
phys ical activity course. The Physical Activity Course 
Health H istory Questionnai re was exam ined and approved 
by the r isk manager at the un iversity. Table 1 provides an 
example of the Physical Activity Cou rse Health History 
Questionna i re and Release of L iab i l ity. 

Interviews 
To provide addit ional i n s ightaboutthe H RAP, instructors 

from the Phys ical Activity courses were i nterviewed. Th is 
research study rel ied on the dynam ics of grounded theory 
in developing i nterviews to study how part ic ipants acted 
and reacted to a phenomenon (Creswel l ,  1998). The 
phenomenon focused on issues specific to the H RAP. 
I nterviews were conducted on i nstructors to examine the 
fol lowing: (a) the va lue of the H RAP, (b) impediments 
of the H RAP, (c) commun ication techn iques and efforts 
between the student and the i nstructor, and (d) suggestions 
for improv ing the H RAP. The i nterviews were semi­
structured and l asted between 30  and 45 m inutes. 

Data Analysis 
The analys i s  of the data was descriptive and ut i l ized 

frequency data of CHO r isk factors and other condit ions 
recommended for physic ians referra l .  The qual itative data 
were exam ined for themes from the part ic ipants' answers 
to the open-ended questions by us i ng G laser and Strauss, 
(1967) and Wolcott (1994) methods of reduc ing i nterview 
data. F i rst, the i nterview data was analyzed and interpreted 
through organ ization .  The i nterview data was organ ized 
by tape record i ng and us ing verbatim transcription, labe l i ng 
a l l  transcripts with pseudonyms to protect identities, us ing 
a qua I itative software system ca l led HyperResearcher 
2 .6, and journal i ng data 
co l lected from each 

"a word of short phrase that captures and signals what is 
going on in a p iece of data in a way that l i nks i t  to some 
more general analysis i ssue" (Emergson, Fretz, & Shaw, 
1995). 

Results 
The study gathered health h i story forms from 640 

students in fourteen d ifferent phys ical activity courses. 
Table 2 shows the number of health h i story forms col lected 
from each respondent from specific phys ical activ i ty 
courses. 

Research Question 1 - What were the dominate risk factor 
among students? 

The resu l ts of the major CHO risk factors are shown 
for each phys ical activity c lass i n  Table 3 .  Seven of the 
ACSM's major CHO r isk factors were present i n  the one or 
more of the students and they i nc l uded smoking (n=100), 
fam i ly h i story (n=74), obesity (n=23), hypertension (n=1 0), 
hyper l ipidemia (n=10), d iabetes mel litus (n=3), and age 
for males (n=1 ). The students also ind icated they had 
heart condit ions (n=15), pain in the chest when engag ing 
i n  phys ical activity (n=15), dizziness (n=2), and chest 
pain when not perform ing physical  activity (n=15). The 
ACSM r isk factors in which no student experienced 
inc luded females over the age of 44 (n=O), students 
experienc ing a stroke (n=O), student who were pregnant 
(n=O), and students with emphysema (n=O). The Physical 
Activity Hea lth H istory Questionna i re Activity Form a l so 
identified other conditions such as respi ratory i l l nesses and 
muscu loskeletal problems. Students ind icated they had 
asthma (n=66); bronchit is (n=7); bone and jo int problems 
(n=8); they were tak ing medications (n=7); and had 

i nterview. Second, Table 2: Number of Respondents by Course 
the researcher became 
fam i l iar with the data by 
read ing and re-reading 
the transcripts. Read i ng 
and re-read i ng transcripts 
is a crucia l  step i n  cod ing 
and categor iz ing data. 

Th i rd, a categorical 
ana lys i s  was used to 
i dent i fy s i m i l a r i t i es 
and d ifferences among 
the data (Rossman & 
Ral l is, 2003, pg. 2 73 ) .  
Themes were i dentified 
based on the regularity 
of the same amount 
of data (Huberman & 
Mi les, 1994; Bodgan & 
B iklen, 1992) .  F ina l ly, 
by cod i ng the data, the 
researcher d iscovered a 
c lear understand ing of 
key concepts. A code i s  

Course 

PE 1 86 

Fitness and Wel lness 

PE 162 

H i ki ng 

PE 182 

Weight Tra in i ng 

PE 185 

Step Aerobics 

PE 118 

Table Tenn i s  

PE 114 

Golf 

PE 123 

Tenn i s  

N 

2 09 

78 

56 

55 

48 

47 

2 1  

Course N 

PE 1 34 2 1  

Vol leyba l l  

PE 199 (1) 20  

Card io  Kickboxing 

PE141 19 

Begi nner Swimming 

PE 15 1 18 

Karate 

PE 199 (2) 17 

Yoga 

PE 199 (3) 17 

Disc Golf 

PE 112 14 

Badminton 
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Table 3 Coronary Heart Disease Risk Factors by Class 

*PE *PE *PE *PE *PE *PE
1 86 1 62 1 82 1 85 1 1 8 1 1 4 

Smoking 2 7  1 1 9 7 5 20 

Fam i l y  H i story 19 1 4  4 2 3 1 0

Asthma 2 1  9 6 9 4 8 

Su rgery 8 4 5 2 3 5 

Obesity 7 2 1 1 2 2 

Heart Condition 4 2 1 1 1 2 

Pai n  in the Chest 5 2 0 1 0 3 

Chest Pain 9 1 2 0 0 1 

Hypertension 2 0 0 0 1 5 

Hyperl ipidemia 1 0 1 3 0 3 

Bone/Joint 3 1 1 0 0 1 
Problems 

Bronchit is 2 1 1 0 1 2 

Medications 2 1 2 0 0 1 

Other 2 1 0 0 0 0 

D iabetes 0 0 0 1 0 1 

Ep i lepsy 1 1 0 0 0 0 

Dizziness 0 0 0 0 0 2 

Male Over 44 Years 1 0 0 0 0 0 

Female Over 44 Years 0 0 0 0 0 0 

Stroke 0 0 0 0 0 0 

Pregnant 0 0 0 0 0 0 

Emphysema 0 0 0 0 0 0 

> 1 r isk factor 3 1  1 2  7 2 2 9 

Totals 1 1 4  50 3 3  2 7  2 0  6 6  

*See Table 2 c lass identification

previous su rgeries (n=3 1 )  that were not recent. 
"Table 3 about here". 

Research Question 2 - What was the approach taken by 
instructors in terms of counseling within the physical 
activity courses? 

Three strategies developed on instructor fo l low-up. 
All instructors in the department addressed the CHO r isks 
with students uti l iz ing three general techniques: one-on­
one, emai l, and group. The severity of the CHO risk factor 
d ictated the techn ique uti l ized by i nstructors. I n structors 
stressed us ing one-on-one sess ions for severe r isk factors 
only. An instructor elaborated on th is  strategy, " I f  the 
student has "h igh r isk" factors, l i ke hypertens ion, d iabetes, 
cholestero l, or even mu l tip le r isk factors, then I met with 
the student face-to-face." In  addit ion, "student comfort" is 
pert inent in one-on-one sess ions.  One instructor expl a i ned,

"I make sure the student feel s  comfortab le because some of 
the r isk factors are persona l ." 

Some instructors chose to emai l  students because many 

*PE *PE *PE *PE *PE *PE *PE *PE Total
1 23 1 34 1 99 1 4 1  1 5 1  1 99 1 99 1 1 2 

1 2 3 

5 1 2 2 3 3 2 3 1 00 

3 1 2 5 4 2 5 0 74 

2 2 0 3 1 1 0 0 66 

2 1 0 0 1 0 0 0 3 1  

3 1 0 0 0 2 1 1 2 3  

1 0 0 0 2 0 1 0 1 5

2 0 0 1 0 1 0 0 1 5

1 0 0 0 0 1 0 0 1 5

0 0 0 0 0 1 0 1 1 0  

0 0 0 0 1 1 0 0 1 0  

0 0 0 0 0 0 2 0 8 

0 0 0 0 0 0 0 0 7 

0 0 0 1 0 0 0 0 7 

0 0 0 0 0 1 0 0 4 

0 0 0 0 0 0 1 0 3 

0 0 0 0 0 0 0 0 2 

0 0 0 0 0 0 0 0 2 

0 0 0 0 0 0 0 0 1 

0 0 0 0 0 0 0 0 0 

0 0 0 0 0 0 0 0 0 

0 0 0 0 0 0 0 0 0 

0 0 0 0 0 0 0 0 0 

6 0 0 3 3 2 2 1 80 

1 9  6 4 1 2  1 2  1 3 1 2  5 393 

checked the same CHO risk factor. An instructor expla ined, 
"I had a large number of students that I wanted to touch 
base with, it j u st wasn't poss ib le for me to do it one-on­
one." 

F ina l ly, some instructors chose to meet with the students 
as a group because many had the same CHO risk factors. 
An instructor expla ined, "I met students after c lass i n  groups 
with the same th i ng r isk factors." 

Follow- Up Approaches 
One genera l strategy evolved i n  the fo l low-up approach 

with the students. The instructors basica l ly made the 
student aware of the CHO risk factor and recommended 
they see a doctor. For example, 

I go through the health h i story form and suggest 
to students with CHO r isk(s) that i t's i n  the i r  
best interest to tal k  to the i r  doctor before they 
conti nue. We d iscuss wel l ness materia l  in the 
class fi rst then we do the phys ica l ly  chal lenging 
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l abs later. Students have two or three weeks 
to see their doctor and get approval to engage i n  
physical activity or the labs. 

Another instructor reiterates the same concepts, 

If the students have a CHD r isk factor that I th i nk  
they shou ld see the i r  doctor about, I tel l  them to 
tal k  to their doctor before they take the c lass. 

Student Reactions 
Three reactions developed from instructor fol low-up 

with students. Student reactions were positive, negative, 
and neutra l .  I n  terms of  a pos it ive experience, the 
instructors exp la i ned how apprec iative students were about 
the i r  concern, "I th i nk  students rea l ly  apprec iate that 
somebody is  concerned and has taken an interest." 

Some students were surprised instructors "fo l lowed­
up." For example, 

I th i nk  that most of the students that fi l l ed the 
Health H istory Appraisal Form felt l i ke they were 
just fi l l i ng out another form. Those who had 
checked "yes" were taken aback that someone 
fol lowed-up and d i scussed it with them. Not in a 
bad way, but "oh yeah, th is  is someth i ng. 

Other students found the experience negative. An 
instructor exp la ined, "Many of the students write back and 
say " I  know" . . .  "mind your  own bus iness" . . .  "Th is is 
none of your  business." I n  addit ion, students ind icated the 
fo l low-up process annoyed them, 

I f  I got a response from the student at a l l , it was 
annoying more than anyth i ng else. I t  was li ke, 'L i sten I 'm 
350 pounds. I know I 'm 350  pounds. I don't need you to 
tel l me that I have r isk factors related to being i nactive. I 
th i nk  some take it personal ." 

F ina l ly, some students had no response to the fo l low-up 
process. An i nstructor expla ined, " I  don't th i nk  they were 
surprised when I tal ked to them about it." 

Research Question 3 - What value does the HRAP provide 
the Physical Education Department? 

Al l i n structors ind icated the HRAP (HRAP) was va luable 
for the phys ical activ ity c lasses. Three specific va l ues 
developed throughout data ana lysis. The va l ues were: (a) 
the H RAP raises the student's level of awareness about the i r  
CHD r isks, (b )  the H RAP i nforms the instructor of  specific 
r isks and number of r isks each student may have, and (c) the 
H RAP reduces l i ab i l i ty factions. 

Value One - Raises the Student Level of Awareness 
One instructor substantiated the value of the Health 

H istory Appraisal process. "Lets students know I know they 
have health r isk and that I'm w i l l i ng to work with them." 
Another instructor said, " I  th i nk  it rai ses the students level 
of awareness about thei r  r isk." 

Value Two - Informs the instructor of specific risk and 
number of risks 

Al l instructors felt the Hea lth H istory Appra isa l  process 
was va l uable because it i nformed them of specific r isks and 
number of risks. One instructor said, 

It helps you identify students that you need to 
be concerned about. It helps you get to know 
and understand your  students better. The more 
you know about your  students, the more you 
understand them. 

Another instructor supported this response by sayi ng, 

It br i ngs health i ssues or concerns to my attention 
that students m ight not volunteer. I can modify the 
c lass for the student so they have a safe experience 
. . .  so they don't get hu rt. 

F ina l ly, a group of i nstructors provided several examples, 
" I t  enables me to understand the students better, to know 
the i r  health h i story and be able to adj ust my i nstruction 
accord i ng to their needs and abi l i t ies. It's probably the 
b iggest th i ng." Another instructor said, " I t  shows who has 
a health r isk that I need to be aware of before any physical 
activity takes p lace." 

Value Three - Liability 
The majority of the instructors mentioned the H RAP was 

va l uable because it ass isted in fulfi l l i ng legal and insurance 
requ i rements from a un iversi ty standpoi nt. One instructor 
said, "From a l iab i l ity standpoint I th i nk  it's essent ia l .  I t's 
crit ical that the department do th is  on a consi stent basis." 
Another instructor substantiated the comment, "L iab i l ity­
wise it covers the instructor and the student because they 
s igned off on it. We've tal ked about it and they can't come 
back and say, 'I wasn't i nformed." 

Research Question 4 - What additional steps need to be 
taken in order to improve the HRAP. 

Al l  instructors ind icated the H RAP was educational 
and easy to use, however they d id  provide feedback for 
improvi ng the p rocess. The majority wanted to see an 
i ntervention phase to the fol low-up. A few instructors 
ind icated an i ntervention program cou ld be the next step in  
making the process complete. For example an instructor 
exp la ined, "I th i n k  we need to implement an i ntervention 
process in the futu re. For example, if you've got smokers, 
what does the i nstitution have in p lace that wi l l  help them 
qui t  smoki ng?" Another instructor supported th is  by sayi ng, 
" I 'm just real ly concerned that there are some students 
[that] don't know what we have [ i n  terms of resources] , you 
know, a plan B [ i nterventions] ." F ina l ly, another instructor 
ind icated there are no interventions or protoco ls set-up for 
the process at th is  t ime, "The way I see it, is we don't have 
a process. We don't have interventions to help those at 
r isk." 

Discussion 
The H RAP provided some insightfu l information for 

the Department of Phys ical Education at th i s  un ivers i ty 
by identifyi ng suggestions for improving the process to 
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make it better. The department felt obl igated to ta l k  with 
students who had major CHO risk factors about steps they 
cou ld take to reduce them. The H RAP provided a method 
of open i ng l i nes of commun ications between facu lty and 
student (s) about CHO r isk factors. However, "Areas of 
concern" surfaced dur ing the process. Students had mixed 
fee l i ngs about the process. Some students appreciated 
faculty's concern wh i le others felt faculty were medd l i ng 
i n  the i r  personal  matters. In addition, some facu l ty felt 
uncomfortable with the process. Perhaps a standard ized 
scr ipt of what to say to students wou ld help rel ieve tensions 
between facu lty and students when dea l i ng with personal 
health matters. The script w i l l  help regu late language 
spoken to the student duri ng the process. The scri pt is 
a contro l led approach wh ich has not been tested by the 
un iversi ty department in th is  study. 

Those departments i nterested i n  us ing the H RAP may 
want to cons ider an a lternative to the i ndividual sessions. 
The alternative to the i nd ividual sessions may be to have 
one class sess ion where CHO risk factors and other 
areas of concern are expla i ned to the c lass. Fol lowing 
the presentation, each student completes and returns 
the Health H istory Form to the i nstructor. The instructor 
shou ld sti l l  examine the Health H istory Form and take into 
consideration the standards set-forth th rough the ACSM. 

The instructors ind icated there was value in the H RAP 
to the department because it increased student's level of 
awareness of CH D risk factors, it identified specific r isks 
and number of r isks i nstructors must consider when making 
modifications for students. In addition, the examination 
of the students on this un iversity campus would support 
there is a problem with major CHO r isk factors i n  activity 
cou rses. For example, 33 .5% (n=2 1 5) of the students 
had at least one r isk factor and 1 2 .5% (n=80) had more 
than one risk factor. Not only were seven of the r isk 
factors cons idered major (smoki ng, fam i ly h i story, obesity, 
hypertension, hyperl ip idemia, d iabetes, male > 44), five 
cou l d  be identified as "preventab le" (smoking, obesity, 

hypertension, hyperl ip idemia, d iabetes). The resu l ts 
support Cardoso (2004) knowledge of CHO risk factors 
not corre lat ing with the i r  behaviors. Therefore, the H RAP 
provides facu lty with a un ique opportun ity to rai se students 
awareness about the i r  "preventable" r isk factors. 

Impl ications 
The fo l lowing are impl ications from th i s  study for 

physical education departments and instructors teach i ng i n  
those departments. F i rst, col lege students have CHO risk 
factors and some are major. Physical education departments 
needs to (if not a l ready) start admin i strating a Health Risk 
Appraisal Form which i ncl udes a release of l iab i l ity to the i r  
students enter ing physical activity courses. The Health Risk 
Appra isal Form needs to be val id  and departments need to 
work with the i r  R isk Management Department (who w i l l  
work with an attorney) on campus to develop a waiver 
and release of l i ab i l ity that w i l l  provide suffic ient l i ab i l ity 
protection i n  a cou rt of law (Cotton, 2004b). 

Second, an education program should be a part 
of the process. Th i s  education may help reduce CHO 
ri sks for students i n  the future. The education program 
should i nc lude a col laborative effort between the Phys ical 
Education Department and others on campus such as the 
Divis ion of Student Affa i rs (Campus Recreation, Rel igious 
L ife, Counse l i ng Center), the Student Wel l ness Office, 
and the Student Wel l ness Committee. These departments 
can provide va luable resources to help facu l ty identify 
i ntervention strategies for its students. 

Limitations and Future Research 
Although th i s  study provided usefu l i nformation about 

the importance of us ing a health h i story form and the 
fol low-up process for physical activity classes, th is  study 
did experience some l im itations. The research was self­
reported by students vol unteering to participate i n  the 
screen i ng because they were in a physical activity course. 
Two problems can occur from th is  type of reporting: (a) 
students may be completi ng the form as an ob l igation of 
the class but not report ing their true risk factors, and/or (b) 
the students may not know the i r  true r isk factors because 
measurements were not taken due to time constrai nts of the 
activity courses. 

Second, the study rel ied on a Hea lth Risk Appra i sa l  
Form (self-reporting) for  the resu lts of  the study instead 
of b lood work and other measu rements being done. 
Future research needs to be done uti l iz ing blood work to 
determ ine cholesterol and b lood gl ucose levels and blood 
pressure responses. Future eva l uation a lso needs to focus 
on the behavior changes that take place because of a 
program such as th i s  one. Do the students' behaviors reflect 
the i r  knowledge after the Health H istory fo l low-up process 
with the instructor? 

Th i rd, th is  department d id  not use a script for the fol low­
up meeti ngs with the instructors and not a l l  i n structors 
address the CHO r isks in a consistent manner. Futu re 
research should test the effectiveness of us ing a script. Does 
a script help facu l ty and/or students feel more comfortable 
than without a scr ipt? 

Conclusion 
Overa l l ,  the H RAP is an effective means of screen ing 

students for r isk factors along with decreasi ng l iab i l ity i n  
a Phys ical Education Department offer ing physical activity 
courses. Second, these students showed several major 
"preventable" CH D r isk factors, where i nstructors need 
to emphasize the importance of l i festyle changes such 
as e l im inati ng smoking, dr ink i ng, managing stress, and 
i ncreasi ng exercise. Th i rd, the study identified a l im itation 
to the process poss ib le resou rces on campus and in the 
commun ity wh ich cou ld assist students in deal i ng with 
these r i sks. F ina l ly, i ncorporat ing this type of process i nto 
an undergraduate Physical Education Department provides 
an excel lent opportun ity to educate the student on the i r  
CHO r isk factors. 
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Abstract 
Sport stacki ng i s  used i n  more than 1 0,000 physical education, after school, and sports programs. 

Once considered a recreational activity, the sport now has state and national competit ions. Sport stacking 
manufactu rers c la im the sport of sport stacki ng positively promotes hand-eye coord i nation, reaction t ime, 
and b i l ateral proficiency. Although anecdotal evidence supports these cla ims, there is some recent scientific 
l iterature beh ind sport stacking. The purpose of th is  paper is  to examine recent developments in the science 
beh ind sport stacking. Specifical ly, th is  paper w i l l  exp lore five recent research papers that have studied the 
effects of sport stacki ng. The research suggests that some of the c la ims made by sport stacki ng manufacturers 
are accu rate. 

Teach ing innovative and creative activ ities is  
a hot topic i n  physical education. Some physical 
educators and teacher education profess ionals ca l l  
these activities "questionable" practices and  rely 
on more trad it ional activities in the i r  curricu lum.  A 
recent debate i n  JOPERD regard ing questionable 
practices has been publ ished i n  fou r  l etters to the 
editor (Baumgarten, 2004; Jacody, 2004; Murry and 
Udermann; 2004; Naughton, 2004) . 

Motivation i s  a common concern of many physical 
education teachers. Phys ical educators are conti nua l ly  
seeking new ways to stimu late the i nterest of students 
in the i r  physical education settings. They use a 
combination of trad it ional activities (e.g. basketbal l  
and vol leybal I )  and nontrad it ional activities (e.g. 
sport stacki ng and j uggl i ng) in their curricu lum.  Th i s  
a l lows the students to  be  i ntroduced to  a wide variety 
of phys ical movements. The debate is whether or not 
these nontrad it ional activit ies have a place in physical 
education.  

Wh i le NASPE standards specify genera l ly  what 
students should be learn i ng, physical educators are 
free to use the content and instructional methods 
they desi re. For i nstance, the fi rst NASPE standard 
states: A physically educated person "Demonstrates 
competency in  motor ski l l s  and movement patterns 
needed to perform a variety of physical activities" 

(NASPE, 2004, p . 1 1 ). Sport stacking manufacturers 
have made several c la ims about the benefits of sport 
stacki ng, one of wh ich is  that sport stacking has a 
positive effect on b i l ateral coord ination. Th is is a 
very powerfu l statement, as b i l ateral coord i nation 
is  used in nearly a l l  sporting activities as well as 
activities of d a i l y  l ivi ng. The deve l opment of b i l ateral 
coord ination cou ld assist in satisfy ing ach ievement 
of the fi rst NASPE standard. If the manufacturers are 
correct, sport stacki ng would have a p lace in physical 
education. 

Over 1 0,000 schools around the country have sport 
stacking programs in the i r  physical education classes 
and after school programs (http://www.speedstacks. 
com) .  The popularity of the sport has helped support 
state and national tou rnaments a l l  over the Un ited 
States. Even though there is much anecdotal support 
for the sport, the question ari ses if sport stacki ng rea l ly  
does enhance psychomotor parameters i n  students 
or is  it merely a fun activity. Recent research has 
attempted to clear up the answer. 

One group of researchers (Udermann, Murray, 
Mayer, & Sagendorf, 2004) measured 42 second grade 
student's reaction times and hand-eye coord i nation 
ti mes using sport stacking as an i ntervention. Sport 
stacki ng was taught to the experimental group for 
30 m inutes a day, fou r  t imes a week, for five 
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weeks leading to a total of ten hours of stacking time. A 
control group was taught fitness themed physical education 
activities for the same duration .  The resu l ts showed that the 
pre and post-test scores for the hand-eye coordination and 
the reaction time tests were significantly decreased in the 
experimental group, indicating they got better. The authors 
suggested that sport stacking did have a positive infl uence 
on the two variables they tested . 

Conn (2004) assessed movement time in addition to 
reaction time in her study with 82 fourth-grade physical 
education students. In this five-week unit p lan, sport 
stacking was randomly taught with scooter and vo l leyba l l  
ski l l s, rather than being the on ly ski l l  practiced by the 
students. The participants in this study stacked a total of 4 
hours and 40 minutes. Significant differences were found 
in movement time, but no differences in reaction time. 
Conn concl uded that sport stacking had no infl uence on 
reaction time, but did decrease movement time. 

The infl uence of sport stacking on hand-eye coordination 
has a l so been investigated on 1 03 first, third, and fourth 
grade students (Hart, Smith, & DeChant, 2004). The 
students participated in a th ree-week sport stacking unit 
and were measured in three different aspects of hand-eye 
coordination .  The total time spent stacking in this study 
was five hours .  Significant changes were found in on ly 
one of the three hand-eye coordination measures. The 
researchers suggested stacking for a total of five hours 
during a three week unit plan may not be long enough to 
elicit psychomotor changes. 

Rhea (2004) was the first to investigate upper limb 
coordination changes a long with other psychomotor 
measurements. Sixth grade students participated in a four  
week sport stacking unit. The experimental group practiced 
sport stacking for 1 5  minutes during the beginning of the 
physica l education c lass while the control group performed 
fitness activities. The sport stacking participants stacked for 
a tota l of 3 hours and 1 5  minutes. A l l  students were pre 
and post-tested on a novel task consi sting of a two-handed 
star tracer that is a measure of upper limb coordination .  
In  addition upper limb movements were measured three­
dimensional ly on a computer motion ana lysis system. 
Positive significant changes were found in upper l imb 
coord i nation u s i ng the star tracer and des i rable changes 
were found in the cup c learance height in the experimental 
group, but not the control group. This was the first study 
that found sport stacking positive ly enhances upper limb 
coordination as measured the star tracer task. 

Rhea (2004) a l so examined the enjoyment level of 
students participating in sport stacking. Fol lowing the study, 
students completed a survey with the fol lowing questions:  
"Rate your  enjoyment of sport stacking on a scale of 1 to 5, 
with 1 being the lowest and 5 being the highest.", and "Are 
you interested in continuing sport stacking in your  physical 
education c lass?" The average rating of enjoyment for sport 
stacking was 4.2, indicating that the students found it to be 
a pleasurable activity. Most students were a lso interested 
in keeping sport stacking in their physical education 
curricu lum.  

Hart and Bixby (2005) were ab le  to show that sport 
stacking uses both sides of the brain . They performed an 
electroencepha logram (EEG) ana lysis on 1 8  col lege-aged 
participants. Fo l lowing two 30 minute practice sessions 
with sport stacking, the researchers tested the brain activity 
of the subjects during one testing session .  The EEG analysis 

showed that the left hemisphere of the brain was more 
active than the right hemisphere during right handed 
activities and vice versa. 

Although the research is limited, there is scientific 
support for sport stacking in physical education curricu la .  
More research needs to be performed on a variety of 
popu lations, inc luding a l l  age groups in the K-1 2  range. 
Also, other measu rements of upper limb coordination, 
hand-eye coordination, reaction time and movement time 
need to be investigated in order to better understand 
the effects of sport stacking. Research on the student's 
enjoyment of other physical education topics should be 
compared to sport stacking to more thoroughly understand 
student's qua litative assessments of activities in their c lasses . 
More research wil l a l low researchers to better identify the 
strengths and/or weaknesses of sport stacking. Presently, 
research suggests that sport stacking does enhance some 
psychomotor measu res a long with enjoyment of the 
physical education experience. Lastly, sport stacking has 
been shown to stimulate both sides of the brain. 
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P.E. Is More Than " Duck,  Duck,  Goose" 
by Joanna Faerber 
jfaerbe@isu.edu 

Every year I want to get my 
school year off to a good start. I 
decided it was time to organize 
a way to communicate effective ly 
with parents, and there is no 
better time than at the beginning 

Reprinted with Permission 
Teaching Elementary Physical 

Education, January 2006, 
Volume 1 7, Number 1, 
Human Kinetics, p40. 

Developing a web page is 
a modern way to keep parents 
informed on their chi ldren's 
progress. It is also a great way 
for other educators to see what 
is going on in different schools  
around the country. Many 
software programs are readily 
avai lab le  to he lp  those 
who are not gifted with 

of a new school year. Here are 
some tips to help you promote you r  
c lass activities by keeping parents 
informed on what is going on in your  
c lass. 

A letter to the parents to introduce 
yourself is a great p lace to start. Exp lain 

\�!!!J���ilJ;i==���:-�• computers to help develop 

� simple yet interesting web 
pages. You may pages. You may need  to look no further 

than upper elementary or high school students to help 
you with this endeavor. Use pictures, colors, and the 
students' own words to pique the parents' interest! Create 
a calendar to keep parents aware of upcoming activities 
and skil l s  they can practice at home. You can use pictures 
and even video to demonstrate proper techniques and 
form . Once you learn how to create web pages, you wil l 
wonder how you ever did without it! 

your  goa ls for the children, how you p l an  
to reach them, and  how they can help. Provide parents 
with a list of state and NASPE National  Standards, 
with activities that you wil l use to meet them . Give 
them ideas how they can practi ce and reinforce good 
physical fitness habits at home and develop the skil l s  
to meet the standards and maintain a healthy lifestyle.  
Clarify your  philosophy on physical education as age 
and developmenta l ly appropriate. This is a great time 
to share ideas about planned activities and seek out 
parents with special interests or talents. This letter can 
be formal on school letterhead or an informal e-mail to 
parents . As you continue to communicate with parents, 
you may consider developing a month ly news letter. We 
ca l l  ours Quack News. What a great way to keep parents 
informed on your  c lass activities, skil l s  that you wil l be 
teaching, and those that students can practice at home! 
Don't be afraid to start smal l and grow as you become 
more comfortab le with communicating with parents. 
As you gain expertise in developing news letters, add 
pictures, calendars, current news on physical education, 
and even updates from NASPE on the AAHPERD website. 
Before you know it, parents w i l l  look so forward to your 
publication and may even offer to help with pictures, 
pub lishing, or posting on the I nternet. 

Don't overlook other simple, conventional ways 
of communicating and increasing support for you and 
your  students. Getting involved with you r  school 's PTA 
can develop relationships that can help you improve 
you r  program. Let other teachers in your  school,  district, 
and town know what's going on in your  classes. Make 
phone ca l l s  to parents with GOOD news, they wil l love 
it. Invite parents, other teachers, and administrators to 
visit you r c lasses. Establish a relationship with local/ 
nearby col leges or universities and encourage them to 
visit and send their students to observe your  c lasses. 
Keep a physical education bu l letin board updated in 
you r  school. Put together brochures that describe you r  
physical education program. Attend local, stale, and 

national conferences; consider presenting at one of these. 
As you can see there are many ways to get the word out! 
You don't have to do them al l , j ust pick the ones that fit 
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The Killer Bs: Ten Ways to 
§rtffl!Dfj Your PE Program

by 
Den n i s  M. Docheff 

docheff@cmsu1 .edu 

Reprinted with permission, Teaching Elementary Physical Education, 
January 2006, Volume 1 7, Number 1, Human Kinetics, pgs 20-22 

In today's wor ld 
of accou ntab i l i ty and 
l i t igat i o n ,  phy s i ca l  
educators face an everyday 

battle of defend ing the merits 
of the i r  programs. Wh i le strong 
professionals eagerly promote the i r  
programs, many issues cont inue 
to reflect negatively on phys ical 

education, thus putt ing a 
damper on the physical 
activ i ty of ch i l d ren .  

Sti ngs, characte r i st ic  
with i n  an a i l i ng  program, reduce interest and activity i n  
the ch i ldren i t  serves. Th i s  article l i sts ten items, the K i l ler 
Bs, that tend to reduce the effectiveness of elementary 
physical education programs. A Ki I ler B Assessment Form 
is offered as a springboard for professional development 
by suggest ing an avenue for program assessment. The 
Ki I ler Bs  are ten areas that teachers must address to 
ensure a hea lthy program for students: 

• Blurred vision 

• Bygone curriculum 

Bargain basement assessment

• Bottom of the barrel instruction 

• Beleaguered management

• Breach of duty 

• Bashful advocacy 

• Belly aching 

• Business as usual 

• Burned out teaching 

The Ki l ler Bs are l i sted i n  no particu lar order. Use the 
fo l lowing br ief descriptions of each K i l ler B to see if you r  
program cou ld benefit from a l ittle calamine lotion.  

The Ki l ler Bs
Blurred vision. Zeroing i n  on core bel iefs regard i ng 

activity leads to pass ion and purpose; with a b lu rred 
vis ion, a lack of consi stency occurs. The "sting" of a 
b lurred vis ion is that it resu lts in students m iss ing the 
purpose of physical education; without purpose there i s  
no passion ! 

It is d ifficult to reach a goal you cannot see. Often, th is  
comes down to lacking a strong profess ional ph i losophy. 
If you have a broken ph i losophy, it is poss ib le your  
v is ion or purpose i s  not clear. A good program needs 
d i rection. Therefore, a clear vis ion is  founda- tional to 
mainta in i ng you r  program. The best place to start is a 
review of the NASPE standards (2004). The standards are 
i ntended to provide a l l  physical educators with a s im i lar 
d i rection and purpose. Professional educators owe it to 
themselves, the i r  students, and the profess ion to have a 
clear v is ion for the i r  program, students, and teach i ng. 

Bygone curriculum. Because someth ing  is o ld  
doesn't mean it isn't important. However, when a 
curricu lum outl ives its use, it may become a col lection 
of mean ingless, i rrelevant activities. The resu lt ing s l i ng 
of a bygone curricu lum is a harmfu l obstruction to 
student motivation, creati ng a toxic attitude toward 
activity in students. It can be lethal to you r  program!  
Too many cu rricu lum guides s i t  id le, col lecti ng dust on  
the upper shelves o f  PE office bookcases. Curricu lum 
development is  a l iv i ng, on-going process that is  never 
complete. In physical education, curricu lum is more 
than a col l ection of games p layed for the sake of p laying 
those games. Rather, the curricu lum should enhance 
ch i ldren's activity level s  and help them develop a 
l ifelong i nterest i n  physical activity. Therefore, activities 
with i n  a comprehens ive curricu lum shou ld focus on 
learn i ng, f itness, and fun.  Aga in, national and state 
standards should be addressed, but curricu lum i s  not 
l im ited to these standards. Local profess ionals should 
know what i s  best for the i r  students. 

Bargain basement assessment. Without effective 
assessment practices, it is d iff icu l t  for teachers to 
demonstrate program efficiency. An i nabi I ity to show 
evidence of ach ievement makes program justification 
problematic. It a lso i nh ib its knowing students' needs, 
putting a sti ng on the teacher's abi l ity to help students 
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ach ieve success. Too often, physical education teachers 
make i nsufficient use of assessment techniques. General 
teacher observation i s  on ly a portion of the assessment 
that shou ld be occurring. An adequate p lan for assessment 
l i nks that assessment with the curricu l um, carrying with it 
imp l ications for da i ly teach i ng. A h igh qual ity assessment 
plan gives teachers a sense of purpose for thei r  lessons, 
whi le a lso prov id ing students with a vis ion for learn i ng. 

Bottom of the barrel instruction. Poor instruction 
reflects negatively on the ent ire profess ion. Mediocre 
teach i ng convi nces students (and thei r  parents) that physical 
education i sn't an in tegral part of the overal l  school 
objectives. Th i s  devastating sting that can k i l l  programs 
when those students grow up to be school board members 
who look to cut PE to strengthen other programs. 

In teach i ng, there is  no room for good enough 
i nstruction. Any i nstructor satisfied with good enough 
needs to look for new work. Too many teachers are 
happy to scrape by, gett ing the i r  students in and out each 
day without m ishap or i nju ry. There is  more to good 
teach i ng !  Phys ical educators must be the best teachers 
in the bu i ld i ng. Develop and maintai n  a reputation for 
excel lence in teach ing, giving students mean i ngfu l learn ing 
activities, prov id ing effective management, offer ing specific 
performance related feedback, and more. Remove the "get 
by attitude" from your  teach ing and invite the pri ncipal and 
other teachers to observe your  teach ing. 

Beleaguered management. Poor management creates 
gaps of t ime without purposefu l activity for students; the 
resu lt is wasted t ime. When students are not engaged i n  
mean ingfu l learn i ng activities, they wi l l  seek out a l ternative 
actions. Th i s  i njects a sting in the class, as th is  search for 
someth ing to do often leads to misbehavior, wh ich i nterrupts 
the learn ing of others, a l l  due to poor management. Effective 
teachers are effective managers. Positive management ski l l s  
i ncl ude the hand l i ng of t ime, people, and  equ ipment. 
Phys ical educators shou ld have every m inute of every c lass 
planned. The kids should not be running amok or standing 
i n  l i ne for extended lengths of t ime. Al l equ ipment must be 
taken care of in order to i nsure safe and appropriate use by 
students. Physical educators must be managers; make it a 
priority to use t ime wel l .  Time not used wel l  is lost forever. 

Breach of duty. There is a standard of care that teachers 
must demonstrate toward their students. Part of that duty 
is reach ing a standard of excel lence. When the pursuit 
of excellence does not occur, students learn to settle for 
m iddle-of-the-road performance. This sti nger injects lethal 
venom in  our students, learn ing to accept second-rate 
effort, when teachers do not attend to their duty. 

Strong professionals owe the i r  students the best learn i ng 
opportun ities ava i l able.  In addit ion, physical educators 
have a d uty to educate parents and the com m u n ity about 
the benefits of phys ical activi ty. Effective physical educators 
should be able to demonstrate strategies that are current 

and up-to-date. There is  an obl igation to seek cont inua l  
development i n  order to a lways offer the best to our 
students. 

Bashful advocacy. As the d iscuss ion of issues ebb 
and flow, peop le are typ ica l ly enthused with what is  the 
"hottest topic." That is  why it i s  necessary for profess ionals 
to cont inua l ly  advocate for physical activity. Without strong 
advocacy, people may let the benefits of exercise drift from 
their focus-their i nterest in and perceived need for activity 
wanes. If "movement profess ionals" are not advocating 
for act iv i ty, why wou ld students, parents, and ent ire 
commun it ies get excited about physica l  activity? Here in  l ies 
the sti ng-people lose interest in exercise. 

It i s  essential that physical educators be advocates 
for physical activity. We cannot rely on organ izations 
and associations to be our advocates. Physical educators 
must start with the i r  students and the other faculty. Then, 
prov id ing adm in i strat ion and parents with mean i ngfu l 
i nformation regard ing the merits of our programs i s  a p lus. 
F ina l ly, physical educators should advocate for activity 
i n  the i r  commun it ies. Provid ing the school board with 
i nformation, develop ing a newsletter or webpage, writi ng 
an art icle for the local newspaper are j ust a few ideas that 
lead to effective advocacy. Step up to the p late and swing 
away ! 

Belly aching. "We don't have enough space. Equ ipment 
budgets are being cut every year. They only schedu le  PE so 
the teachers can have a break." Constant complai n i ng makes 
people uneasy; they are nervous around the compla iner. 
APE teacher with a negative, compla i n i ng demeanor breeds 
contempt, the subsequent sti ng being a d isrespect and 
d is l i ke for the gym.  Stop the wh i n i ng!  Physical educators 
must make the best out of what they have; fi nd a way to 
get the job done . . .  even if it means extra work. Take 
advantage of d i lemmas and become known as a prob lem 
solver. When physical educators create success in spite of 
then- woes, people w i l l  take notice. The physical educator 
should be the most posit ive person in the school bu i ld ing. 
Being posi tive not only reflects on the professional, i t also 
impacts how people view our focus-activity. When l ife 
gives you lemons, make lemonade! 

Business as usual. "Bus i ness as usual" leads to problems. 
Doing the same old th i ng, with the same plans, in the same 
order . . .  b lah, b lah, b lah . . .  may be a sign that a program 
is  a i l i ng. It i s  an ind ication that the professional no longer 
cares. The students are the ones that catch the st ing of "I j ust 
don't care anymore" from the i r  teacher. 

When was the last t ime the program withstood an 
i nternal or external review? Has the program ph i losophy 
been reviewed lately? New activities can revive weaken ing 
i nstruct ion. Periodic surveys of student i nterest and/or 
parental concerns can fight the "busi ness as usual"  attitude 
as wel l .  If physical educators treat their profession l i ke a 
busi ness, business as usual is just bad bus iness. 
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For each K i l ler B item, l ist one or two br ief, specific observations. In the general comments, create a p lan for 
improvement; i nclude a date to begin th i s  improvement p lan. 

Rati ng scale :  
1 Best it can be; cannot improve 
2 Better than some; cou ld be enhanced 
3 B roke a b it/barely breathing; greatly in need of improvement 
4 Busted up completely; needs a complete overhaul Overal l  comments:] 

Killer Bs Rating Observations 

B lu rred vis ion 1 2 3 4 

Bygone curricu lum 1 2 3 4 

Barga in  basement assessment 1 2 3 4 

Bottom of the barrel i n struction 1 2 3 4 

Beleaguered management 1 2 3 4 

B reach of duty 1 2 3 4 

Bashfu l advocacy 1 2 3 4 

Be l ly ach ing 1 2 3 4 

Bus i ness as usual 1 2 3 4 

Burned out teach ing 1 2 3 4 

General overview 1 2 3 4 

Overal l  comments:   ___________________________________________________________________________------------------------------------

FIG U RE 1 Ki l ler B Assessment Form 

Burned out teaching. A lack of professional ism is a 
s ign of burn-out. B urn-out leads to the K i l ler Bs, l ead i ng 
to possi bly the strongest sti ng of a l l .  When teachers burn­
out, everyone fai l s; programs fa i l , ch i ldren lose i nterest in 
activity, and health decreases! 

Often, teachers get to the point where they j ust don't 
care anymore. Th i s  attitude can be overcome by gett ing 
i nvolved professional ly. Attending a state conference is  
a great way to fight burn-out. Better yet, presenting at a 
conference provides reasons to e l im i nate the burned out 
mind set. Put some punch into your  program and you w i l l  
enhance your enthus iasm. Bu rn-out is  a state of  m i nd; it 
i s  not a requ i rement! Do not get caught up in the lazy rut 
some ca l l  "burn-out." By the way, nobody contro ls  you r  
enthusiasm but you !  

Assessment of the Kil ler Bs 

The i ntent of assessing the K i l ler Bs is to provide 
phys ical educators with an opportun ity for both professional 
and personal development. As one assesses the i r  program 
or teach i ng, i t  can be stressfu l .  Do not fear assessment. 
When done properly, assessment leads to pos itive change. 
It is poss ib le  that no change is merited; if so, th is  provides 
confidence in the fact that a program is runn ing in a 

smooth and efficient manner. 

F igure 1 above provides the reader with an avenue for 
assessing the K i l ler Bs. There is noth i ng about the form that 
is  specia l ;  readers can develop the i r  own assessment form 
if they choose. Readers can also develop the i r  own l i st of 
critical elements of the i r  program. The key is to practice 
being proactive regard ing your  program. 

Conclusion 

It i s  qu ite poss ib le that physical educators need to 
review their teach i ng and thei r  programs on a regular  basis 
with the specific purpose of fight ing the Ki l ier Bs. Consi stent 
assessment can remove the sti ng before it stri kes. Each item 
l isted above provides food for thought for physical educators 
wanting to mai nta in  qual ity teach ing and programs. A 
person does not have to "fix" everyth i ng at once; select one 
or two items that appear to need the most attention. Once 
those items are under repai r, consider address ing other 
programmatic i ssues that need a review. Check you r  Ki l ler 
Bs so you r  students don't get "stung." Good l uck. 
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What If Dodgebal l 
Had Its own 

National Standard . 
by Marcy R .  Maurer  
maurerm@apsu .edu 

Reprinted with permission Teaching Elementary Physical Eudcation, January 2006, Volume 17, Number 1, 
Human Kinetics, page 6-7 

The on-go i ng debate of dodgeba l l  as an 
acceptable phys ical education activ ity seems endless. 
Reeducati ng physical  education teachers toward 
current best practices has proven a d ifficu lt task. 
Many teachers conti nue to i ncl ude dodgeba l l  i n  
their yearly activit ies and defend it a s  a curr icu lum 
choice by assert ing that important bas ic  ski l l s  such 
as dodgi ng, throwing, and catch ing are part of 
the game. Other support statements inc l ude, "the 
students enjoy it," "we on ly use soft ba l l s," or "we 
modify the ru les so ch i ldren are not e l im i nated." 
Assuming there is  some l im ited val id ity in these 
arguments, dodgeba l l  may indeed be shoehorned 
i nto a curr icu lum that purportedly adheres to the 
National Standards (NASPE, 2004). However, let's 
consider how those who defend dodgeba l l  as an 
appropriate activity wou ld respond if asked to write 
an addit ional  Standard, a Standard that wou ld  
e l im i nate controversy by legitim iz ing dodgeba l l  and 
other games l i ke it. 

Step One 
Prior to  writ ing th i s  new national standard, i t  

wou ld be instructive to read and study the exi st i ng 
s ix National Standards. Though much of th is  art ic le 
looks at the Standards i ndividual ly, their overa l l  
purpose is  to  provide a framework for preparing 
qual ity phys ical education curr icu l ums that resu lt 
i n  "phys ica l ly educated person(s)" (NASPE, 2004, 
p. 1 1  ) .

Step Two 
Next, we m ight look to see what and how 

components of dodgebal l  contr ibute to the National 
Standards. 

Standard 1 
As noted above, dodgeba l l  inc l udes bas ic ski l l s  

such a s  dodging, th rowing, and  catch i ng. These sk i l ls 
are part of Standard 1 :  Demonstrates competency 
in motor skills and movement patterns needed to 

perform a variety of physical activities (NASPE, 2004, 
p. 1 1  ). However, the real in tent of the standard
is for students to ga i n  competency in basic ski l l s. 
Competency i s  ach ieved through numerous pract ice 
opportun it ies, which seems more l i kely in smal l ­
s ided activit ies than in  a game with large teams 
in which weaker students are typ ica l ly e l im i nated 
early and often .  Even in dodgebal l  games modif ied 
to a l low reentry, students are usual ly requ i red to 
perform cal isthen ics or other tasks un related to the 
ski l l s  they are supposed to be developing. 

Dodgeba l l  fa i l s  to contr ibute to Standard 1 due 
to l im ited practice opportun ities. 

Standard 2 
The i ntent of Standard 2 :  Demonstrates 

understanding of movement concepts, principles, 
strategies, and tactics as they apply to the learning and 
performance of physical activities (NASPE, 2004, p. 
1 1 )  i s  to incorporate the cognitive domain of learn ing  
with ski l l  acqu is i t ion. Th i s  wou ld i nc l ude movement 
concepts, such as location, d i rect ion, levels, 
pathways, and force (Graham, Hol t-Hale, & Parker, 
2004) and game strategies. Teach i ng game strategies 
and concepts begins with observable objectives 
in a p lanned lesson that targets i ntended student 
outcomes. Unfortunately, tradit ional dodgebal l  i s  
most often conducted as  a free-for-al l, i n  which 
game strategies or concepts emerge haphazardly i f  
at a l l .  Argu i ng that desi rable outcomes m ight or can 
occur in dodgebal l  i s  qu ite d i fferent from teach i ng 
for learn ing. 

Un less the teacher actively provides i nstruction 
that leads d i rectly to desi rable student outcomes, 
dodgeba l l  fa i l s to meet the i ntent of Standard 2 .  

Standard 3 
Participates regularly in physical activity (NASPE, 

2004, p. 1 1 )  ind icates an ongoing commitment to 
physical activity. The i ntent of Standard 3 is that 
students choose to be phys ica l ly active both in and 
outside of phys ical education i n  order to maintai n  
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a healthy l i festyle. A healthy l ifesty le i s  ach ieved th rough 
regu lar part ic ipation fol lowing a sound program based on 
exercise pr incip les. 

Dodgebal l  i s  not a l ifet ime activity, in the sense that 
few people p lay it outs ide of physical education. Therefore, 
dodgebal l  fai l s  to contribute to Standard 3 .  

Standard 4 
Personal development of health-re lated components 

of fitness is  the emphasis of Standard 4: Achieves and 
maintains a health-enhancing level of physical fitness 
(NASPE, 2004, p. 1 1 ) .  Students who are e l im inated or f ind 
themselves h id ing i n  the corner of the gym are u n l i kely 
to improve the i r  phys ical fitness. Rather, personal  f itness 
is  improved and mai nta ined by fol lowing pri nc ip les of 
tra i n i ng such as specif ic i ty and overload. 

Dodgebal l  promotes behaviors i n  lesser ski l led students 
that are contrary to more des i rable pr inc ip les of tra i n ing. 
From that perspective, dodgebal l detracts from Standard 
4. 

Standard 5 
Exhibit(ing) responsible persona] and social behavior 

tha t  respects self and others in physical activity settings 
(NASPE, 2004, p. 1 1 )  seems the perfect antithes i s  to 
dodgeba l l .  Dodgeba l l  promotes i rrespons ib le personal  
and socia l  behavior by the mere fact that i ts  object is  to 
harm or e l im inate an opponent. Such team wars too often 
resu l t  i n  d isrespect of others. And, cooperation-oriented 
modif ications s imply estab l ish a contradiction in students' 
m i nds about the game's pu rpose. 

Because dodgeba l l  most often promotes aggressive 
behaviors, i t  fai ls to contribute to the i ntent of Standard 5 .  

Standard 6 
Students' attitudes and personal val ues are addressed i n  

Standard 6:  Values physical activity fo r  health, enjoyment, 
challenge, self-expression, and/or social interaction (NASPE, 
2004, p. 1 1 ) .  The i ntent of the standard is for a l l  students 
to experience the joy and sense of belonging to a group 
through physica l  activity, u lt imately i nsti l l i ng the des i re for 
an active l i festyle. It's easy to argue the game does promote 
enjoyment, chal lenge, and soc ia l  i nteraction, but mostly 
to only the few who dominate the game. And for other 
students, enthus iasm related to the game is  associated 
more with an opportun ity for frivolous p lay than with the 
potential for achiev ing more positive ski l l s  or relationsh ips .  
Thus, Standard 6 is  genera l ly not ach ievable via dodgebal l .  

Step Three: A New Standard 7? 
Having exhausted the current National Standards, the 

chal lenge in th is  step is  to compose a new standard toward 
which dodgebal l  m ight make a more d i rect contr ibution.  
Examin i ng the game itself, i ts  bas ic premi se i s  to throw bal ls  
at human targets i n  order to e l im inate them from p lay. Of 
course, the game derives its name from a defensive strategy 

of s imply attempting to avoid being h it by a bal l .  Wh i le 
proponents c la im that students benefit from pract ic i ng 
these basic ski l l s  and strategies, those outcomes are more 
coincidental than p lanned. I t  seems just as l i kely, whether 
i ntentional or not, that ski l led students learn to dominate, 
hurt, hum i l i ate, embarrass, upset, degrade, and overpower 
lesser ski l led students. In keep i ng with the same format 
NASPE has estab l ished for the standards l isted above, a 
new standard spec if ic to dodgebal l  m ight read: 

Standard 7 
Demonstrates the ability to humiliate, hurt and eliminate 

peers in large group games where the focus is dominating 
the opponent with aggressiveness to win the game. 

Obvious ly, such a standard has no assoc iation with 
developmenta l ly  appropriate practices. However, equat ing 
a Standard with the practical real i ty of dodgebal l ,  regardless 
of its i ntent, presents a powerful message for e l im i nat ing 
the game from the phys ical education curricu lum.  NASPE's 
Position on Oodgeball in Physical Education rem inds us that 
the purpose of phys ical education is  "to provide students 
with the knowledge, sk i l ls, and confidence to be phys ica l ly 
active for a l ifet ime. The students who are e l im i nated fi rst i n  
dodgeba l l  are typ ical ly the ones who most need to be  active 
and practice the i r  sk i l ls" (NASPE, n .d . ) .  In another resource, 
NASPE recommends that, " i n  a qual ity phys ical education 
c lass teachers i nvolve ALL ch i ldren in  activities that a l low 
them to partic ipate actively, both menta l ly  and phys ica l ly  . .
. .  Activities such as relay races, dodgebal l ,  and e l im i nation 
tag provide l im ited opportun i ties for everyone in  the c lass, 
espec ia l ly the s lower, less agi le students who need activity 
the most" (NASPE, 2000, p. 1 3 ) .  

Changing the ph i losoph ies and i nappropriate practices 
of physical  education teachers is  indeed a d iff icu lt task. 
However, NASPE has pub l i shed numerous documents 
that provide gu idance for curricu lum p lann ing based on 
developmenta l ly  appropriate activities. Physical educators 
have the responsib i l ity of p lann i ng lessons based on goal s  
a n d  objectives that meet the needs o f  a l l  ch i l d re n .  Removi ng 
games that are i nconsi stent with the i ntent of the National 
Standards begins the process of change. 
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Squaring 

to 
byto��h !�P !

Deborah .adams@ manhattan .edu 

Currently, I teach i n  the B ronx 
at a sma l l  co l l ege in  the phys ica l  
education department. I have taught the 
"trad it ional" dance c lass (fo lk, square, 
and soc ia l  dance) to future phys ical 
educators for many years. Each year I ask 
my c lass of future phys ical educators if 
they had square dance anytime in the i r  
K-12 phys ical  education experience.  
Usual ly two or three students raise the i r  hands. 
The typical 20 to 30  students i n  th is  c lass are from 
suburban and urban areas in one of the tri-states 
(New York, New Jersey, Connecticut) . My next 
question to the few students who have experienced 
square dance ( inevitably a l l  from suburban schools) is 
whether they enjoyed square danci ng. Most of them 
admit that after getti ng past the "corny" mus ic and the 
embarrassment of getting a partner, it was fun .  

The fun of  square dance is  i nherent i n  the soc ia l  
i nterchange and the absence of having to perform 
precise step patterns in t ime to the mus ic . Square 
dance- i s  an expression of movement relationsh ips 
(alongside, around through, etc.) i n  a commun  ity 
of eight, not a "so lo among a group" l i ke a l i ne 
dance, and commun  ity is fun .  Yet the response when 
announc ing to preadolescents and adolescents that, 
"Today, we are going to Square Dance," is a concert 
of groans and ro l l i ng eyes. It probably should not 
be surpr i s ing that modern, u rban ch i ld ren lack 
appreci ation for a dance form they associate with 
an o ld-fash  ioned, agrarian past. My solut ion to 
th is  response has been to create someth i ng more 
relevant to today's students. 

An obvious change is  the type of mus ic used to 
accompany the danci ng. The most relevant urban 
mus ic is  rap. Rap l ingo lends itself wel l  to square 
dance "ca l l s  " Tradit ional square dance instructions 
l i ke "Now, swing your  l i ttle honey," "Right and left 
with the pretty l ittle th i ng," and "Hurry boys, keep 
t ime with the fiddle" are rep laced with urban youth 
co l loqu ia l i sms such as "Raise the roof ," "G ive your  
props," and "Peace out  " Also, because socia l  dance 
over recent decades has seen a marked decrease i n  
partners, "Squari ng to the Rap," squares are formed 
without partners. Rather, it becomes a dance of four, 
each person represent ing a side of the square. 

Some tradit ional square dance movements can 
sti l l  be done by a square of four. For example, "al l 
c i rc le ( left or r ight)," "do-sa-do with the oppos ite," 
"a l l  star (r ight or left)," "forearm turns," "c i rc le to 
a l i ne of four," "bend the l i ne of fou r," "U-turn 
back," and "s ingle-fi le promenade." Other square 
dance movements can be modified .  With the help 
of my col lege students I choreographed "Squar ing 
to the Rap," which conta ins a m ixture of old and 
new square dance language. I then found a col lege 
student who cou ld rap and she recorded the ca l l s  
(raps) with a background instrumental, "Rapper's 

Del ight" by the Sugarh i l l  Gang. She used 
karaoke equ ipment to accompl ish this .  

"Squar ing to the Rap" (see Dance 
Descr iption) fol l ows an A, B, A, C, A 
format. A square dance sequence usual ly 
inc l udes an opener, main figure, break, 
main figure, and ending. Sometimes the 
opener, break, and ending are the same, so 
it a lso resembles an A, B, A, C, A format. The 
same numbered arrangement as trad it ional 
square dance i s  app l ied to "Squar ing to the 
Rap"; however, i n stead of couple number 
one it is person number one. Number one 
i s  the person whose back i s  to the music 
and the other 3 dancers are numbered 2 ,  
3 ,  and 4 in  a counterc lockwise arrangement 
( l i ke trad it ional square dance). "Squaring 
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to the Rap" is described below. The urban col loqu ia l i sms 
are defi ned at the end of each section and movement 
descriptions are in parentheses. 

Opener-A 
1 .  Br ing it on here c lose to you r  peeps* (a l l  step forward 

four  steps). 

2 .  And pound you r  dogs (fist over fist greeting of fr iends­
free to students' interpretation-my co l l ege students 
created a fou r  count sequence so each person was 
greeted with a fist over fist). 

3. Back you rself off, Back up-off my gri l l *  (a l l  step
backward four  steps to home pos it ion).

4. Yo, now 1 and 3 Do-Sa-Do and watch your back.

5 .  Yo, now 2 and 4 Do-Sa-Do and watch your  back 

*Peeps is an u rban youth col loqu ia l ism mean ing  "Your
people" 

*Back up-off my gri l l  means give me some space.

Main Figure-B 
1 .  Go Right and Ra ise the Roof (take you r  hands and 

pump them to the sky as you wal k  i n  a CCW di rection 
ha lfway around the square) . 

2 .  Go Left and Rai se the Roof (repeat # 1  i n  a CW 
d i rection). 

3. Yo, 1 break out to the bus-stop l i ne. (Form a l i ne i n
succession fol lowing person i n  the number 1 position­
l i ne is i n  the same plane as the number 1 position- t l
t 2  t3 t4).

4 . Yo, Fam keep i t  tight (dancers are shoulder to shou lder
in a l i ne a l l  fac i ng same d i rection), 3 and 4 check the
fl ip  side (3 and 4 now turn to face opposite d i rection).

5 .  Turn the tab le one t ime round-1 said  turn that tab le. 
The l i ne of fou r  p ivot i n  a c i rcle around its axis ( t l  
t 2  B J-4). 1 and 2 walk  forward i n  a CW d i rection and 
3 and 4 walk  forward i n  a CCW d i rection.  

6. Back off Yo (s im i lar to bend the l i ne so 1 and
2 face 3 and 4), and face you r  fam* � 1  � 3

�2 �4 

7. 2 and 4 pound and pass. (Dancers do a fist over fist
greeting then pass by each other and exchange p laces)­
after th is  move, p lacement of dancers is now � 1  �3

�4 �2 

8. and 3 pound and pass . (After th i s  move,
p l acement of dancers l ooks l i ke th i s) -�3 � 1 

�4 �2 

9. and 4 pound and pass. (After th i s  move,
p l acement of dancers looks l i ke th i s) � 3  �4 

� 1  �2 

1 0. Now 3 and 2 pound and pass. (After th i s  move, 
pl acement of dancers looks l i ke th i s)�2  � 4  

� 1  � 3  

1 1 .  1 a n d  2 pound a n d  pass. (After th is  move, 
p l acement of dancers looks l i ke th is )� 1 � 3  

�4 �2 

1 2 .  Now c i rc le round left. 

1 3 . Take yo-self back to you r  cr ib .* 

*fam = your  fam i ly s im i lar to "your people" and *cr ib is
one's home 

**H int: G ive students numbers to wear to help them identify 
who is who for the pound and pass series 7- 1 2 . 

Break-A 
1 .  Br ing it on in  c lose to your  peeps. 

2 .  Back you r  self off. 

3 .  Yo, now 1 and  3 Do-Sa-Do. 

4. Yo, now 2 and 4 Do Sa-Do. 

Main Figure-C 
1 .  1 & 3 give them props*, then 2 & 4 you give props. 

(Opposites wal k  toward each other, shake hands and 
wh i le thei r  hands are together, give a half hug, sp in half  
around together, and walk  backward trad i ng p laces 
with each other). Before th i s  movement, dancers are i n  
these posit ions: B 

�4 �2 
t l  

and after these pos it ions 

J, 1 

�2 �4 
t3 

2. & 4 give your  props, wh i le 2 and 3 give you r  props.
(Both moves occur s imu ltaneously and resu lts in these 
pos itions) J-4 

�3 � 1 
t2 

3 .  1 & 2 give them props, wh i le  3 & 4 you do the same. 
(Both moves occur  s imu ltaneous ly and resu l ts i n  
these pos it ions) B 

�4 �2 
t l  

4 . Hey, yo, turn that c i rc le r ight one t ime round (s i ngle fi le
promenade).

5 .  1 & 3 you hop out r ight, and  2 & 4 you hop out right
(opposites exchange p laces giving h igh fives with
right hands as they move across the square).

6. Now you do the same but hop out left (opposites
exchange p laces return i ng to home position giving
h igh fives with left hand) .

7 . Hey, yo, turn that c i rc le one t ime left (s ingle fi le
promenade).

*givi ng props-a type of urban youth greet ing showing
proper respect or love. 
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Ending 
1. Yo, now 1 and 3 Do-Sa-Do.

2 .  Yo, now 2 and 4 Do-Sa-do. 

3 .  And br ing i t  o n  i n .  

4 . Meet you r peeps and pound your  dogs .

5 .  Back you rself off. 

6 . Back up-off of my gri l l .

7. That was l i ke whoa !

I taught "Squar ing to the Rap" to midd le  school 
students i n  a B ronx pub l i c  school and was p leased to 
observe a l l  students engaged and successfu l .  The B ronx 
pub l i c  school  students were then asked to create the i r  
own vers ion of "Squar ing to the Rap." The students 
responded enthus iast i ca l l y  to the creative port ion.  
Students were a l lowed to p ick  the i r  own groups .  Each 
group was asked to perform the i r  "squar ing to the rap" 
for the teacher and to the class if they chose to do so. 
Many of the groups were excited about demonstrat ing 
the i r  own vers ion of  "squar ing to the rap." The most 
memorab l e  i n novat ion was performed by fou r  boys 
who were espec ia l ly proud of thei r presentat ion and 
earned h igh marks for creativ ity. 

Before students made up the i r  dances, each group 
was g iven a l i st of  cr iter ia and a rubr ic as a means of 
understand ing performance leve ls .  The fo l lowing is an 
example of the cr i te r ia :  (a )  create 8 d i fferent movements 
and give each movement a name to use in the rap; (b) 
use an A, B, A form; (c) one of the movements must 
demonstrate meeti ng and parti ng; (d)  another movement 
must show a l l  dancers movi ng in un i son;  (e) one ca l l  must 
conta i n  one of the fo l l owing re lat ionsh ips-around, a long 
s ide, or  behind each other; (f) the dancers must change 
formations at least twice (e.g., c i rcle, l i ne, square) ;  and 
(g) i t  i s  important that mostly student-created moves 
and ca l l s  are used in the dance. The rubr ic  contained 
fou r  leve l s :  (a) performs a l l  seven cr iter ia and the dance 
flows to the mus ic  without stops and starts, (b)  performs 
a l l  seven cr iter ia, (c) performs four  to s ix  of the cr iter ia, 
(d)  dancers demonstrate less then fou r  of the c r i ter ia .  

Mak ing "squar ing to the rap" a creative ass ignment 
addresses Nat iona l  Standards for Dance (#2 & #4) 
and Nat iona l  Physical Educat ion Standards  (#5 & #7 ) .  
Nat iona l  Dance Standard #4 states that students w i l l  
be ab le  to  app ly  and demonstrate cr i t ica l  and creative 
th i nk i ng sk i l l s .  Students used cr i t ica l -t h i n k ing  sk i l l s  
t o  organ ize, j udge, ana lyze, a n d  shape a sequence of 
movements as they strove to meet the performance 
cr i ter ia .  Nat ional  Physical Educat ion Standard # 5  is  
addressed s ince students are encouraged to demonstrate 
respons ib le  personal and socia l  behavior. Th i s  was 

demonstrated as they shared and l i stened to ideas from 
each group member, thereby i ncreas ing the l i ke l i hood of 
a cooperative- learn ing experience. 

My own sequence of events for the square dance 
u n it begi ns with the choreographed squar ing to the rap. 
I then ask students to create the i r  own dance and ca l l s .  
Th i s  i s  fo l l owed by groups teach i ng the i r  "square to  the 
rap" dance to the c lass .  F ina l ly, I do teach trad i t iona l  
square dance .  I have found the students' creat ions 
much better than my own and record some on v ideo. I 
ask students to write descr ipt ions of the i r  dance and a lso 
d i scuss the creative process i n  a journa l .  Us ing these 
records, student dances can later be taught and used as 
examples for future students.  

T h i s  approach to teac h i n g  square dance i s  
advantageous for both the teacher a n d  students.  Lessons  
i n  dance become more meani ngfu l to  students when  the 
music and vocabu lary i s  cons istent with experiences 
in the i r  own l i ves.  When students create the i r  own 
squar ing to the rap, lessons become more student­
centered, encouraging them to take more respons ib i l i ty 
i n  the l earn ing process. Trad it ional  square dance can 
be i ntroduced as a type of  "rappi ng," s i nce the "ca l l s"  
are l i n ked to bas ic movements as colorfu l ph rases or  
rhymes. I n  the end, a common experience for students 
who learn to dance either trad i t iona l  square dance or 
squar ing to the rap i s  the joy of a commun i ty of dancers 
who move smooth ly from one sequence of cal ls, or raps, 
to the next. 
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D National Convention Dates 

Mark your Calendar Now! 

94rd 
Conference 

2006 
April 25-29 
Salt Lake City, Utah 

Salt Lake is one of America's hottest cities. But, not the way you're thinking. 
Recently, it was named "America's Most Livable City1' and host of the 2002 
Winter Olympic games. In the meantime, there's plenty of great stuff: gorgeous 
scenery, interesting attractions, superb restaurants, great nightspots, and 
friendly people. 

2007 
March 1 2- 17  
Baltimore, Maryland 

Baltimore, the 1 2th largest city in the United States, known as the "Charm 
City1', offers a central location on the Atlantic seaboard. You wil l  find dozens 
of attractions from fine dining to a "roll-up-your-sleeves" crab feast. Home 
of Orioles baseball, Ravens football, and horseracing at Pimlico. History buffs 
and art lovers will find historic sites, world-class museums, theaters, and 
performing arts organizations. You'll find lots to do in Baltimore. 

2008 
April 8-1 2  
Fort Worth, Texas 

Known as the city "Where the West Begins", Fort Worth embraces its 
cowboy heritage while moving forward with a revitalized downtown and 
major cultural attractions. In the late 1 800's, Fort Worth was a major stop for 
cowboys on the legendary cattle trails. And today, Fort Worth is a major stop 
on tour itineraries. Why? Because Fort Worth del ivers a unique mix of Old West 
history, top attractions, and fun activities. 

IAHPERD 2006 State Conference and Exposition 
Rad isson Hotel C ity Centre, I nd ianapol i s * 
Wednesday-Friday, November 9-1 1 ,  2 005 

Conference Information at www.indiana-ahperd.org 
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Share Your Ideas in the Next Indiana AHPERD Journal 

Guidelines for Authors 
Throughout the year, or iginal articles are received and 

considered for publ ication in  the I ndiana AHPERD Journa l .  
Th is Journal i s  publ ished i n  May, September, and February 
by the I ndiana Association for Health, Phys ical Education, 
Recreation, and Dance. Artic les that share opi n ions and 
ideas, as wel l  as those based on serious scholarly research, 
are welcomed and encouraged. Each artic le is reviewed by 
two to four readers who are selected on the basis  of areas 
of interest, expertise, and qual i fication in relation to the 
content of the article. 

Authors need not be professional writers. Editors are 
encouraged to provide assistance in developing the artic le 
when there are great ideas that need to be shared. I n  peer 
reviewed and more scholarly works, a b l i nd review process 
is used whereby the name of the author and persons 
reviewing the article are known only to the ed itor. 

Al l subm issions must inc l ude fou r  hard copies and an 
electronic vers ion or prepared on a CD. These should be 
mai led to: Tom Sawyer, Editor, 5840 South Ernest Street, 
Terre Haute, IN  47802, pmsawyr@aol .com. Below is a 
checkl i st of items to be cons idered when submitt ing material 
for publ ication. Al l publ ications must use APA style (5th 
ed.). 

The Manuscript 
D Must be processed on 8 1 /2 by 1 1  inch paper (double 

spaced, left and r ight margins of 1 1 /2 inches, pages 
numbered). 

D Direct quotations of more than 3 l ines should be s ingle 
spaced, i ndented 1 /2 i nch, and kept to a m in imum.  

D Length shou ld not exceed 2,500 words (8  pages). 
D Shou ld be written in th i rd person .  
D Brief b iographical i nformation for each author should be 

provided on a separate page. 

Documentation 
D References should be l i sted i n  accepted b ib l iographica l  style 

d i rectly at the end of the art icle, arranged a lphabetica l ly  
by author's last name, and numbered consecutively. 

D Each reference cited i n  the text must be l i sted and only 
those c ited shou ld be l i sted as references. 

D Documentation with in  the text shou ld be made by placing 
the number of the c ited reference with i n  ·parentheses at 
the appropr iate point, i .e., at the end of a d i rect quote or 
after the author's name for ind i rect quotes. 

Tables 
D Use tab les for reporti ng extens ive statistical i nformation. 
D Data i n  tab les should not be dupl icated or extensively 

d i scussed in the text. Titles of tables shou ld be succinct 
yet adequately descr ibe the contents. 

D Each tab le should be numbered, typed on a separate page, 
and reference made with i n  the text as to where it shou ld 
be placed. 

Illustrations 
D Pictures, graphs, or drawings break the monotonous look 

of the artic le and add to its readabi l ity. Use them where 
appropriate. 

D Original photos and artwork should be provided for fina l  
production of the article. 

D Each i l l ustration should be numbered and captions 
provided. 

D B lack and wh ite photos are preferable, but good qual ity 
color photos are usual ly acceptable for reproduction .  

Author's Statement 
D The author must provide a s igned statement certifying that 

the artic le has not previously been publ ished or subm itted 
for publ ication elsewhere, either i n  identical or modified 
form. 

Deadlines 
D Spring Issue - March 1 
D Fal l  Issue - Ju ly 1 
D Winter Issue - December 1 

Send it In  
. . . to the Editor 

A new idea that you have penned, 
Share it with a Indiana AHPERD friend. 

On the Journal  pages let it end. 
We sure do want it. . .  send it in!  

It may be an artic le you did write 
In sheer frustrat ion one weary n ight. 

But someone else it may excite 
. .. Send it i n .  

I s  it a cartoon that you have drawn? 
Did you compose a u nique song? 

Cou l d  our whole profession s ing a long? 
. . .  Wel l ,  send it  i n .  

Some folks are i nspired b y  poetry1 
And works of art let others see 

The i nner thoughts of you and me. 
Please, send it  i n .  

Then there are works that scholars do, 
G reat research . . .  we need that, too. 

But, you know we m ust depend on YOU 
To send it i n .  

Won't you share with us your thought 
That we a l l  just may be taught? 

My, what changes cou ld  be wrought 
If you 'd just send it i n .  

To m  Sawyer 
Indiana AH PERD Journal Editor 
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FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Dr. Nikki Assmann, 2301 Christy Lane, Muncie, IN  47304

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

    Your JOURNAL cannot be forwarded.
    If a change of address occurs, please notify:

Dr. Nikki Assmann
2301 Christy Lane
Muncie, IN 47306

OPPORTUNITY FOR INVOLVEMENT
     Involvement is the key word to making a contribution to your 
professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD  
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



N i kki  Assmann 
Executive D i rector, IAH P ERD 
2 3 0 1  Christy Lane 
Mu ncie, IN 4 7 3 04 

www.indiana-ahperd.org 

Look 
to the 
Future 

94th 
CON FERENCE 

and 
Mark Your
Calendar ! 

Share your ff ournal with a Colleague 
-and add a name to our growing membership  l i st !  

www.indiana-ahperd.org
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