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President's Message The D-oorway to the Future of IAHPERD 

To my IAHPERD Constituents: 
I am honored and humbled to serve as you r  2 0 1 0-

2011 President. I know I cannot fi l l  the big shoes that 
my predecessors have left beh i nd, but I w i l l  do my 
best. 

I want to thank a l l  of you who attended our 2 0 1 0
IAHPERD State Conference. I hope you participated 
in i nspi ring sessions and were able to meet new 
professionals and reconnect with friends from the past. 
You r  Executive Committee is committed to conti nued 
improvements i n  future conferences. Please do not 
hesitate contacting me if you have suggestions to 
make our state conference even better i n  the future 
( langerme@iupu i .edu) .  

I want to thank al l of you who have been w i l l i ng 
to serve on our counci ls and committees. Without you r  
time and dedication, ou r  state conference wou ld not 
be the success that is has been. If you know of other 
energetic professionals who wou ld l i ke to serve on a 
counc i l  or committee, p lease contact me. (You can 
fi nd a complete l i st of cou nc i l s  and committees on the 
front page of you r  journa l .) 

We are l iving i n  very chal lenging t imes. The 
economy and status of our educational system in 
I nd iana i s  forc ing us i nto very d i fficu lt situations 
with difficu lt decisions. I want to praise Mark U rtel, 
Past-President, for the countless hou rs he devoted to 
advocacy duri ng h i s  t ime as President. Many people 
wi l l  never know the passion and energy he spent 
fighting for us. He has graciously agreed to cont inue 
support ing our advocacy committee i n  efforts to 
promote health, physical education, recreation, and 
dance at the state and local levels. Next time you see 
Mark, please thank h im  for a l l  that he has done. 

The theme I have chosen for my presidency is 
I nvigorate - Active - Healthy - Prepared - Energized 
- Relevant - The Doorway to the Futu re of IAHPERD. 
I chose this theme, because whi le  the future can be 
uncertai n and unsettl i ng for our professions, I bel ieve 
if we work together, we can be a stronger voice i n  
shaping that future. I wou ld l i ke to (a) he lp  our  board of 
d i rectors develop a strategic p lan to guide our activities 
i n  the next five years, (b) work to create a paid 
advocacy position in our organization to help us be a 
re levant p layer in state politics and negotiations, and
(c) work to improve the channels of communication 
in our organ ization, so that a l l  members fee l  that they 
have a voice and are heard. 

I want to thank Keith Buetow, President-E lect, Karen 
Hatch, Executive D i rector, Joyce Luecke, Conference 
Coord inator, and E l i se Studer-Smith, Secretary. Their 
help and support i s  greatly appreciated. 

One of my l i fe ph i losoph ies is "We can always be 
better." Please jo in me in helpi ng to make IAHPERD 
the best it can be! 

Respectfu l ly you rs, 
L i sa K. Angermeier, PhD, CH ES - IAHPERD 

President 

2011
State Conference 

Mark Your 
Calendar Now 

Nov. 9-11,
2011

Do you have friends 

who'd enjoy The Indiana 

AHPERD Journal? Send us their 

addresses, and we'll send them a 

free sample issue. 

____________ _ 

Indiana AHPERD Journal, 
Karen Hatch, 

2007 Wilno Drive, Marion, IN 46952 
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Thomas H .  Sawyer, Ed . D. ,  Professor, NAS Fel low 
Acti ng Chai rperson, Department of Physical  Education 
Professor of Physical Education 
Professor of Recreation and Sport Management 
Ind iana State Un iversity 
Terre H aute, IN 47809 
(812) 894-2113, (812) 237-2645 
thomas.sawyer@i ndstate.edu 

Becoming a Better Writer 

Part 3 
Th is  i s  part 3 of the series provid i ng tips to improvi ng writi ng ski l l s. It l i sts the 10 most common reasons why 

manuscripts are rejected. 
1 0 Most Common Reasons for Rejection of Manuscripts 

• The qua l ity of writ ing is poor.
• It deals with a specia l ized subject that wou ld i nterest too few readers.
• It offers no new insights or i nformation .
• It is over-documented to the extent that references h i nder the flow of read ing.
• The topic is too narrow i n  scope.
• It is large ly a promotional piece for a person, p lace or product.
• It is a review of i nformation ava i lable i n  other publ ications.
• The content wou ld not be of i nterest to HPERD professionals
• It inc l udes i nformation that is i naccurate or outdated
• It is written i n  d issertation style .

The secret of getting ahead is

getting started. The secret of 

getting started is breaking your 

complex ovenvhelming tasks into 

small manageable tasks, and then 

starting on the first one. 

Mark Twain 

�Cl f ()1,# �WIA'lltfl 
wtf/,i, � f'AfA'ltd 

Attention 
IAHPERD Members 

As an association, in the future more 
of our communications will be done 
through e-mail. If you did not receive 
an e-mail in January or February from: 
indianaahperd@aol.com - please update 
your e-mail address. 

This may be done by e-mailing your 
current e-mail, name, and address to: 
indianaahperd@aol.com. 

Any questions? Contact Karen Hatch, 
Indiana AHPERD Executive Director at 
the above e-mai I or by telephone at: 
765-664-8319. 

Thanks for keeping the IAHPERD 
membership records up-to-date. 
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Launching Alternative Revenue 
Generating Programs in 
Interscholastic Athletics 

D r. David Pierce 
Assistant Professor of Sport Admin istration 

Undergraduate Program Coord inator 
Bal l State U n iversity 

School of Physical Education, Sport, and Excercise Science 
Munci, IN 47306 
dapierce@bsu .edu 

765-285-2275 
Abstract 

I nterschol ast ic ath l etic d i rectors are fac ing 
fi nancial d ifficu lties stemming from cuts i n  school 
board fundi ng, r is ing expenses, and the downtu rn 
in the economy. The purpose of th is paper i s  to 
add ress how the implementation of a ph i lanthropic 
approach to fundrais ing can supplement ath letic 
department budgets. I nterscholastic ath letic di rectors 
w i l l  be i ntroduced to the most important reasons 
why people give money to athletics and how to 
begin instituti ng a ph i lanthropy program through 
generating a statement of purpose, establ ish ing 
goals, identify ing prospects, and ask ing for a 
donation. The difference between annual funds and 
major gifts is  a lso addressed. 

Keywords: I nterscholastic athletics, fundrais i ng, 
ph i lanthropy 

Launch ing Alternat ive Revenue Generati ng 
Programs in I nterscholastic Ath letics 

Publ ic schools  i n  America over the l ast few 
decades have created expansive programming 
aimed to heighten the overal l  education experience 
(Meier, 2004) .  From the c lassroom to extracu rricu lar 
activities, a program exists for a lmost every student. 
This programmatic - and problematic - growth has 
placed budgetary pressu res on the students, school 
admin i strators, and the federal, state and local 
government. The U n ited States h igher education 
system has used ph i lanthropy as an alternative 
revenue stream to help face these chal lenges, and 
i n  the process, h igher education has transformed 
dramatical ly (Frank, 2004) .  Th is trend i n  h igher 
education i s  in large part because of the heightened 
ph i lanthropic awareness in U n ited States. Total 
Un ited States charitable g iv ing i n  1 967 was 
$1 7.03 bi 11 ion.  By 1 997, giving to not-for-profit 
organ izations i ncreased to $ 1 44.6 bi l l ion and $307 
b i l l ion in 2008 (Nauffts, 2008). 

Whi l e  the budgetary chal lenges with the U .S .  
pub l ic  school system i s  u n iversa l ly accepted, 
there are endless theories as to how fi nancial 

resources shou ld be a l located. Physical education, 
extracu rr icular, and ath letic programs in part icular 
seem to be experienci ng heightened budgetary 
pressures. These activities have been the target of 
frozen or reduced budgets because of the state and 
federal tax cuts for publ ic academic institutions 
(McFarland, 2002). The financial structures used 
i n  publ ic school systems vary greatly around the 
country. In general terms, seven percent of a 
school 's  budget comes from federal fundi ng, and 
the remainder is generated through local, state, and 
sales taxes. The average amount of money provided 
per pupi l varies greatly from state to state (Howe l l  
& Mi l ler, 1 997) . An article i n  Time magazine said, 
" I n  an era of property-tax caps and budget cutbacks, 
no ch i ld  is entitled to much; these days state and 
local funding for education is stretched just to cover 
the basics" (Smolowe, 1 995, p. 62) .  With these 
i ncreased budgetary pressures, ath letic d i rectors 
and school admi n istrators are chal lenged to look 
for alternative sou rces of revenue to support these 
programs. 

I n  spite of extracurr icular budgets fa l l i ng short 
of needed expenses, ath letics i n  America conti nues 
to experience i ncreased participation. The National 
Federation of State H igh School Association (NFHS, 
2009) reported h igh school athletic partic i pation 
for the 2008-09 school year set an a l l -time h igh of 
7,536,753, which marked the twentieth consecutive 
year i ncreasing partic ipation. The survey revealed 
that i n  2008-09, 55 .2 percent of students enrol led 
in h igh schools partici pated in athletics, which was 
an i ncrease from the 54.8 percent from the 2007-08 
academic year. 

The i ncrease i n  ath letic partic i pation i n  the 
U n ited States, coupled with the budgetary pressures 
schools  are faci ng, has caused admin i strators to 
search for unconventional methods of i ncome. 
For example, the formal fundrais ing practices and 
strategies embraced by most col legiate ath letic 
programs cou ld be transferred to the publ ic school 
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structure to offset the budgetary d i fferences. With the 
i ntensified fi nancial cr is is in education, around the country, 
and globa l ly, new approaches must be implemented 
to ensu re these programs are mai ntai ned (Bravo, 2004; 
Howard and Crompton 2004; Reeves, 2006). 

Purpose of the Study

The budgetary pressu res with i n  h igh school 
ath letics show no signs of reversi ng in the futu re. School 
admin istrators are searching for alternative revenue sources 
to support the ath letic programs at thei r  h igh schools. The 
fol lowing case study explores ph i l anthropic trends with i n  
h igher education and  how those cou ld be repackaged 
i nto tangible p lans to counter the f i nancial chal lenges i n  
i nterscholastic athletics. 

The need for unconventional revenue for h igh school 
ath letics coupled with the impact of fundrais ing in the 
h igher education system has created a ripe environment for 
the adoption  of ath letic fundrais i ng at publ ic h igh schools. 
This study rei nforces the bel i ef that i nterscholastic ath letics 
is at a tipping poi nt with regards to ath letic fundi ng, 
and that fundraisi ng, event promotion, and a rebrand ing 
strategy can generate alternative revenue and serve as a 
so lution to the budgetary pressu res school admin i strators 
are faci ng. G iven that ath letic d i rectors have a l imited 
amount of t ime to a l locate to fundrais i ng, a qual itative 
study was performed to identify the fundraising practices 
that have the most sign ificant impact. 

Review of Literature 

The d iscussion regard ing budgetary chal lenges for h igh 
school ath letics must begi n with background i nformation 
in order to accurately define the major chal lenges facing 
ath letic departments. The fo l lowing provides i nformation 
on the cu rrent fi nancia l  c l imate with in i nterscholastic 
athletics and how fundrais ing practices used with i n  h igher 
education and not-for-profit organ izations can help a l lev iate 
some of these pressures. 

Current Financial Environment of High School 
Athletics 

School admin istrators spend a sign ificant percentage 
of the i r  t ime budget ing and al locati ng resources, and 
justify ing the i r  actions. The r is ing cost of publ ic education 
i n  the U n ited States coupled with enro l lment growth has 
p laced extreme fi nancia l  pressu res on school 's budgets 
and admin istrators. The federal ,  state and local tax ing 
structu res evolve constantly, further add ing to the chal lenges 
admin istrators face in developing relevant financial p lans 
(Burrup, B rimley & Garfield, 1 999). B ravo (2004) stated: 

The i nc idence of demographic change, i nflation and 
taxation has d i rectly affected state fund ing of publ ic 
education. Demograph ic changes have created more 
needs, i nflation has decreased the actual dol lar value 
and new tax legislation has establ i shed l im its on tax 
burden. I n  turn, these forces have affected the fundi ng 
for interscholastic athletics as wel l  with scarcity of 
publ ic monies arise, school admin istrators need to fund 
primari ly the programs mandated by the State Board of 
Education. (p. 25 )  

The Value of Athletics 

G iven the cu rrent fi nancial c l imate i n  publ ic schools, 
inevitably the amount of ath letic fund i ng schools al locate 
towards these programs are questioned. For years 
extracurr icular activities have been h igh ly valued as part of 
the overal l educational system (Hoch, 1 998). A recent study 
attempted to chal lenge the idea that athletics enhance the 
educational experience provided by publ ic schools. This 
study looked at 1 ,924 Texas publ ic schools and found that 
"Ath letics can i nfluence student performance on basic ski l l  
exams," yet found "a  strong negative re lationship exi sts 
between ath leti c  budgets and student performance on 
SAT and ACT exams" (E l ler, Marchbanks, Meier, Po l i nard, 
Robi nson, & Wrinkle, 2004). These two fi ndi ngs contradict 
each other and do not support the divergent goals theory 
which states that if two opposing goals are pursued 
s imu ltaneously, they w i l l  have a negative impact on each 
other. I f  E l ler et a l .  (2004) was able to show that ath letics 
do not have a sign ificant impact on student athletics, 
extracurricu lar activities as a whole cou ld be in jeopardy 
in the publ ic schools. 

As it stands, there is sti II strong support of extracurr icu lar  
programming and the impact i t  has on education. Rader 
( 1 999) noted, "high school sports helped to give an 
identity and common pu rpose to many neighborhoods, 
towns, and cities which were otherwise d ivided by c lass, 
race, ethn icity, or rel igion" (p. 1 1 1  ). This community 
support is one of the primary factors for the rise i n  ath letic 
competitions and partic ipation (Cove l l ,  1 998). 

Fu nding Structure 

The debate over ath letic fund ing in publ ic schools 
systems and how mu ltip le competing institutional goals 
can hamper an organ ization's abi l ity to fu lfi l l  its primary 
mission of educati ng students, may never end. Gee (2005) 
suggested : 

I ntegrating the athletic budget i nto a un iversity's (or 
h igh school 's) budget keeps the priorit ies of athletics i n  
a l ignment with a un iversity's other strategic priorities. 
Ath letics revenue cannot outrun academics in primacy 
when it is  col lected under the same rubric as academic 
and overseen by the same eyes that oversee academics 
and student l ife. I n  athletics, as i n  a l l  th i ngs, the further 
one moves from the core and the heart, the more 
d ispersed the origi nal focus become. Pu l l i ng ath letics 
i nto the un iversity's heart makes a l ign ing athletics with 
a un iversity's greater mission is much easier (p. 1 3 ) .  
Gee surmises, th is same pri nc ip le shou ld be appl ied to 

the publ ic school system. 
The real ity for most h igh school ath letic d i rectors is 

that ath letic budgets no longer cover the cost of runn i ng 
the establ i shed programs. Passi ng the add itional cost along 
to the student-athletes is an emerg ing trend used to counter 
budgetary constraints in h igh schools (B rown, 2002). 
However, it is  a practice that has met great resistance 
(Smith, 2001 ) . Accord i ng to Pete B ryden, associate d i rector 
for ESPN The Magazine Coaches Fundra is ing Program, 
"Fees now account for an average of 20% percent of ath letic 
budgets. The sad real ity is that many ath letic departments 
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are not able to make ends meet and 'pay-to-play' has 
become a necessary evi l" (Newe l l ,  2005, p.5) .  B ryden goes 
on to expla in ,  "A lot of schools have gone the route of 
al lowing the fundraising part to go to a booster c lub vs. the 
sports team, the ath letic di rector, or the i nd ividual coach. 
It j ust depends on how it is  coord inated with in  the school" 
(Newel l ,  2005, p. 3 ) .  However, car washes and bake sales 
conducted by each team may no longer meet the fi nancial 
needs of h igh school ath letic departments. Instead, a 
comprehensive, i ntegrated, ph i lanthropic campaign can 
more effectively meet the needs of ath letic admi n istrators. 

With the demand for additional revenue i ncreasi ng, 
admin istrators are feel i ng the effects of these pressures. 
Each school system has its own phi losophy on the ro le 
of ath letics in education. These ath letic phi losophies are 
conceived by school board members, adm in istrators, 
and local commun ity. The budgetary pressures have the 
potential to i nfl uence the ph i losophy and organizational 
structure of ath letic and educational programs. Educational 
institutions across the country are reviewing the i r  athletic 
organ izational  structure to ensu re it a l igns with the 
broader institutional organ izational phi losophy. Ath letic 
budgets and programs for years have been a l lowed to 
act i ndependently from the school 's core function of 
education (E l ler  et a l . ,  2004). Col leges and un iversities 
are beginn ing to rei ntegrate thei r ath letic budgets i nto the 
broader school budgets (Donovan, 2008) . This has a l lowed 
schools to better protect the i r  core pu rpose of educati ng 
students, rather than competi ng for a h igher market share 
or sponsorship dol l ars. Th is emerg ing trend in h igher 
education has begun to trickle down to h igh schools as 
admin istrators have identified the impact th is  structure can 
have on the educational experience. 

Philanthropic Trends in Higher Education 

From assessment to teach ing methods, h igher education 
has served as the testi ng ground for many educational 
pr incip les and practices that have then been implemented 
i n  the publ ic schoo l .  The same paral le l  exist between h igher 
education and public schools  in regards to philanthropic 
practices because they are both being forced to wrestle 
with two phi losoph ical  questions: 1 )  How much shou ld 
be i nvested in the pursu it of successfu l athletic programs, 
and 2) how i nd iv idual  sports are prioritized and supported 
(Meier et a l . ,  2004). 

Smal ler col leges and h igh schools operate under 
a much different structure, and therefore ph i  !anthropic 
practices must be altered to fit appropriately. In  less 
commercial ized setti ngs, success is norma l ly evaluated 
i n  terms of ind i rect val ue rather than television or ticket 
sales revenue. The ind i rect values of a successfu l program 
can be found in positive fundraising impl ications as wel l  
a s  admissions impl ications (Frank, 2004). A successfu l 
program has great impact on the attractiveness of a school 
and serves as the front porch. 

Over the l ast twenty years ath letic fundrais ing has 
experienced tremendous growth. (Tsiotsou ,  2006). Tsiotsou 
(2006) found that "Ath letic fundraisi ng presents the greatest 
percentage i ncrease i n  un iversities the l ast few decades" (p. 

2 1 0). Heightened ath letic budgets are evidence of a stronger 
commitment to ath letics with i n  h igher education. But with 
th is growth and increase with charitable givi ng, comes a 
need for more complex strategies and gifts (G ladden &
Mahoney, 2005). It is important to note that whi le some 
of the big-time un iversities may be rais ing staggering 
amounts of money, on ly two percent of a donor base gives 
a majority of the ath letic funds. Of that two percent donor 
base, most of the donors are not a lumni ,  but rather fans 
of the ath letic program (Sti nson, 2004). When comparing 
ath letic fundrais ing to the broader ph i lanth ropic  i ndustry i n  
the U n ited States, ath letic fundraising, even with in  h igher 
education, is sti l l  rudimentary at most institutions. 

Howard and Crompton (2004) found "the motives 
underlying donations are more altru istic than commerc ia l"  
(p .  5 74) . However, two recent stud ies have identified 
tax deductions, priority seati ng, professional contacts, 
membership p laques, decals and hospita l i ty rooms, to 
be add itional motivat ing factors i n  support ing athletics 
(Donovan, 2008, Tsiotsou ,  2006). One of the most 
comprehensive ath letic donor motivation stud ies i n  th is  
field used prior research to assess why the i r  donors give 
money and in the process help fund raisers better understand 
thei r constituency (Gladden & Mahoney, 2005) .  

The fou r  primary motivations for athletic donors are 
ph i lanthropic, soc ia l ,  program success, and personal  
benefits ( B i l l i ng, Holt, and Smith 1 985) .  Stau rowsky ( 1 996) 
further explored th is topic and found cur iosity and power 
to be add itional motivat ing factors for donor's giving. These 
two stud ies provided significant research for the i ndustry i n  
identifyi ng what motivates ath letic donors. However, these 
stud ies fel l  short in identify ing the importance of these 
different motivating factors. Verner, Hecht & Fansler ( 1 998) 
assessed these core motivating factors and developed a 
method of quantifyi ng the importance of these factors. The 
fo l lowi ng six donor motivations, if accurate ly identified 
and appropriately leveraged, w i l l  result in more gifts, more 
fulfi l led donors, a constituency better primed for future 
gifts. 

Access to inside information. Giving which gives 
donors access to i nformation not given to non-donors 
(Verner, Hecht & Fansler, 1 998). For example, a parent 
gives sign ificant money to the ath letic department in hopes 
of being asked onto the booster c lub, and in turn, gai ns 
access to i nside i nformation .  

Affiliation. G iv ing because i t  a l lows someone to 
i nteract and socia l ize with others as means of belongi ng 
(Mi l ne & McDonald, 1 999). Some donors give to specific 
organ izations if the w i l l  be associated with various causes 
or people groups. 

Altruist. Doing what fee ls right. Pri nce and F i le  ( 1 994) 
d iscuss the idea that giving i s  a moral necessary, and is a 
responsib i l ity duty or obl igation. People's personal value 
systems drive where, when and what causes they give to. 
For some, this insti l l s  a sense of responsib i l ity and causes 
them to become i nvolved financial ly. 

Helping student-athletes. Some donors, h igh ly 
value i nterscholastic athletics and feel cal led to he lp 
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support student- ath letes through provid ing scho larsh ips 
opportun ities. Th is type of giving typica l ly  has student­
ath letes' education and wel l  being at the center of thei r 
giving (Verner, Hecht & Fansler, 1 998). 

Public recognition. Giving which expects a publ ic 
response from the organization or program who received 
the gift. Most donors state they do not need publ ic 
recogn ition, but i nterna l ly are flattered if recogn ition is 
given (Verner, Hecht & Fansler, 1 998). 

Support and improvement of ath letic program. 
Un restricted giving which helps advance the ath letic 
program, inc lud ing recru iti ng capital projects, equ ipment 
and specific coaches and programs needs (G ladden &
Mahoney, 2005). These donors give to improve the ath letic 
program as a whole, rather than what they want to do. 

U nderstand i ng donor motivations and rea l iz i ng that 
each person i n  a donor constituency has the i r  own un ique 
motivations that need to be factored i nto the relationsh ip .  

Appl icable Fundrais ing Concepts and Models 
Due to the di rect and ind i rect value of a successfu l 

ath letic program, it is c lear why most h igher education 
i nstitutions are pouri ng resou rces i nto these extracurr icu lar 
activities. The chal lenge i s  these i ntuitions do not have 
un l imited resources. For th is reason schools are partneri ng 
with a lumni  and friends to up underwrite the cost of the 
ath letic programs. 

Ph i lanthropy is part science and part phi losophy. The 
scientific part i nvolves statistical analysis, examination of 
i ndustry trends, and prospect research. The phi losophical 
s ide i nc l udes the development of rel at ionships, and 
understanding donors' motivations and other theories of 
human behavior. It is the app l ication of these concepts and 
models that have legitim ized athletic specific fundraisi ng 
over the l ast few years (Donovan, 2008). 

In the world of ph i lanthropy, the terms deve lopment 
and fundraising are sometimes confused. Development is 
the t ime spent strategizi ng, mainta in ing you r  organ izational 
p lan, and a l ign i ng fundrais ing goals to meet the need 
of an i nstitution.  Fundraising, on the other hand, is 
cu ltivating, sol i c iti ng, and steward ing donors and prospects. 
Development and fundraising are not i ndependent of each 
other but rather go hand in hand. Depend ing on the size of 
un it, employees w i l l  take on mu ltiple responsib i l ities, often 
fi l l i ng  both development and fundrais i ng responsib i l ities 
(Donovan, 2008). The fo l lowing are fundamentals of 
any ph i lanthropic endeavors, aimed to provide ath letic 
admin istrators with the too ls to maximize you r  fundraising 
results and in turn provide more funds for programming. 

Statement of purpose. Just as a mission statement is 
foundational for any successfu l business, so is the statement
of purpose for you r  fundraisi ng program. A statement of 
purpose c learly articu lates the need, the impact that a 
gift w i l l  have, and why you r  donor shou ld be i nvolved 
(Donovan, 2008 p . 1 4) . I n  practical ly  terms, th is  means 
a fundraiser needs to ask for the right gift, for the right 
program, at the right time, in the right way 

A statement of pu rpose serves as a catalyst for 
fundrais ing i n itiatives and shou ld al ign with the school 's 

strategic p lan as wel l  as overal l  mission (O'Brien, 2005) .  
The fo l lowi ng stakeholders shou ld be i nvolved i n  the 
development of the case: admin istrators, ath letic d i rectors, 
booster c lub members, and coaches. Organ izational buy­
i n  is paramount if you want donors to embrace the case. A 
fai l u re to i nclude key stakeholders with the development of 
the statement of pu rpose w i l l  result i n  frustration from both 
donors and employees (Gee, 2005) .  

Establishing goals. Overal l  fundraising goals need to 
be wel l  defined prior to the start of any project. The goal 
typical ly i nc ludes the dol lar amount as wel l  as a timeframe 
of when the fund ing shou ld be completed . Without these 
defined benchmarks you r  donors w i l l  not ral ly beh ind you r  
cause (Gee, 2005). I n  add ition to overa l l  fundrais ing goals, 
i ndividual goals shou ld be establ ished for each person who 
has fundraising responsib i l ities. Clear expectations need to 
be laid out for those responsible for funding and for how 
much they are responsible. Th is accountabi l ity w i l l  serve 
as a great motivator and ensure that the fundraising bal l  is 
not dropped amongst the other responsib i l ities (Aschbrook, 
2008). 

Prospects. In fundrais i ng, i nformation equals more 
money. Prospect research is the process of captu r ing 
i nformation that help: 1 )  assess giving capacity, 2) assess 
affi n ity or inc l i nation. This i nformation can be acqu i red 
through electron ic screen ings, peer screen i ngs, past givi ng, 
and leve l of i nvolvement. The ideal prospect shou ld 
have h igh giv ing capacity and a h igh affi n ity with an 
organ ization or institution (Tsiotsou, 2007). Two decades 
ago Jerold Panas d iscovered that approximately twenty 
percent of the donors give eighty percent of the funds. 
S i nce his origi nal study he has proven that one percent 
of Harvard U n iversity donors give n i nety percent of the 
funds (Panas, 2005). These donors have high capac ity and 
affi n ity. The prospect research process shou ld reveal who 
are the best prospects and on whom the fundraisers need 
to focus (Donovan, 2008). 

F u ndraising Philosophies. Ask ing for money is 
uncomfortable to most people. But for those who are in the 
i ndustry and understand donor's motivations, it is  much 
more than just aski ng for money, it 's about relationships. 
Cu ltivati ng and mai ntai n i ng rel ationships as wel l  as 
creat ing a bond between a donor and an organ ization are 
key (Maehara, 2002). Donors give to people and vision, 
not to a need. The more a fundraiser can bu i ld genu ine 
relationsh i ps with donors and between you r  organ ization, 
the more inc l i ned your donors wi l l  be to support you r  
cause. Accord ing to Matheny and Stearman ( 1 999), "People 
give to people, not to organizations, not to institutions, not 
to positions. People give to a vis ion rather than a fi nancia l  
need, you must have a c lear pu rpose statement" (p .  1 2) .  
Core Programs 

The demand for effective revenue development i s  
growing rapidly and i n  turn there i s  a heighten ing the need 
for formal i zed fundrais ing strategies for i nterscholastic 
athletics. These strategies must be both effective in 
generati ng revenue and feasible to implement. Ath letic 
d i rectors and school admin istrators are l im ited by the 
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amount of time they can a l locate to fundraisi ng, the 
fo l lowing two strategies are suggested to maximize results 
whi le min imiz ing the time requ i red to implement. 

Strategy 1: Annual funds. Annual funds are the 
foundation of any successfu l fundrais ing program (Howard 
& Crompton, 2004). Whi le these programs do not raise large 
sums of money, they are crucial for several reasons. F i rst, 
annual  funds generate needed gift i ncome to help offset the 
operational costs. Secondly, the annual  fund, more than any 
other deve lopment program, i ntroduces people to giving 
and helps deve lop the habit of phi lanthropy (Aschebrook, 
2008). Although there are exceptions, a donor's fi rst give to 
an institution is genera l ly to the annual fund. Third ly, the 
annual  fund helps bu i ld  a re lationsh ip between the donor 
and the organization which deepens donor commitment 
and i nvolvement. Lastly, the annual fund prepares donors 
for a major gift. As Donovan states, "The best prospect for 
a big gift is one who has given before, there may be no 
better means for identifyi ng potential major gift donors than 
carefu l analysis of past annual givi ng results" (Donovan, 
1 996, p. 24). 

Strategy 2: Major Gifts. Knowing that most of the 
money is given by a few people, Mathney & Stearman 
( 1 999) suggested that not all donors are created equal 
and shou ld not be treated as such. For th is reason, 
engagi ng major gift sol icitations is one of the i nterest ing 
and chal lenging aspects of development work. Donovan 
(2008) says it general ly  takes ten to twelve personal vis its 
over a twelve to eighteen month period before a donor i s  
ready to make a major gift. Knowing that major gifts take a 
sign ificant amount of time to develop, it is vital that the best 
prospects are identified. 

The fundra is ing concepts and models d i scussed 
provided a basic working knowledge of ph i lanthropy 
for an ath letic d i rector. Whi le  there is no shortage of 
other responsibi l ities an ath letic d i rector must oversee, 
fundrai s ing strategically can help generate addit ional 
revenue with min imal time or resou rces. 
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Col lege Athletic Budget Strategies: Maintaining F iscal Responsibi l ity in 201 O 
Kevin  Lanke - I nd iana State U n i versity 

Facu lty Sponsor: D r. K imberly J .  Bodey 

Cu rrently, major NCAA Divis ion I programs spend sports wi l l  take p lace with in  the next year to balance 
$40 m i l l ion annual ly, but only 20 to 30 percent of the budget. Men's hockey remains the most profitable 
these institutions balance the i r  budgets. Controversia l  sport at St. Cloud State, w ith women's hockey endur ing 
fac i l ity upgrades are p laying an i ncreased role in the most s ignificant losses. I ncreasing student activity 
balancing budgets, and signif icant f i scal pressu re fees represents a potential so lution to balance the 
occu rs at NCAA Division I i nstitutions due to a lack of ath letic budget. Winston Salem State i n it iated the move 
ava i l able resou rces, i ncreased operational costs, and from Division I I to Division I before retract ing the idea 
the i ncreasing relationsh i p  between wins and fund due to significant f i nancia l  losses. The move resu lted 
raising potentia l .  i n  a $6  m i l l ion deficit i n  2009, with projected def icits 

The cu rrent fi nancial situations at Arizona, North of $ 1 5  m i l l ion annual ly by 201 2 .  This f i nancial real ity 
Alabama, St. Cloud State and Winston Salem State caused an i nstitutional transfer back to Division I I .
i l l u strate the f iscal chal lenges present with i n  col lege Recommendations for col lege ath letic d i rector 
ath letics today. Despite Arizona's presence in the act ions i nc lude j o i n i ng economica l ly  v iab le  
f inanc ia l ly stable Pacif ic Ten conference, projections conferences, reducing overal l  ath letic related costs, and 
i nc lude a $5 m i l l ion def ic it by 201 1 for an ath letic i ncreas ing the presence of guarantee games. D ivision 
department that generates profits in only footbal l  and I institutions must analyze conference affi l i ation i n  
men's basketbal l .  The institution rel ies on $ 1 5  m i l l ion terms of television revenue, D ivision I I  institutions 
in gifts annual ly to turn a profit and trimmed thei r staff seeki ng Division I status must analyzes the overal l  costs 
by 32 i n  2006. At North Alabama, the u n iversity is related to the potentia l  conference move, and Divis ion 
considering moving from NCAA Division I I  to Division I l l  i nstitutions must seek geograph ica l ly  sensi b le 
I .  Expected potentia l  revenue i ncreases inc lude associations. The need for i ncreased effic iency results 
sponsorsh i p, student fees and attendance at games, i n  un iversities e l im i nati ng sports or jobs, and cou ld 
w ith increased expenses expected for  conference result in coaching salary reductions at the Divis ion I 
aff i l i ation, NCAA appl ication fees and the addition level .  I ncreased guarantee games serve as a rationale 
of sports to the portfol io. St. Cloud State U n iversity, for the move from Divis ion I I  to Divis ion I ,  and also 
a Division I I  i nstitution, cu rrently loses $400,000 per help Divis ion I l l  i nstitutions generate departmental 
year on ath letics. E l im i nating footbal l  or eight other revenue. 

I dentifying and Managing Perceived Stress in I ntercol legiate Athletics 
Tonya C imbert, Em i ly S heppard, & Jordan Ba i l ey - I nd i an a  State U n ivers i ty 

Facu lty Sponsor: Dr. Kimberly J. Bodey 
Stress is the body's natu ral reaction to the demands 

encountered in the environment. Scholars reported 
col lege students d i ffer i n  the amount of perceived 
stress and the management of perceived stress based 
on a variety of factors such as gender, race or ethn ic 
background, and institutional size and composition 
(Gadze l l a, 2006; Negga, 2007). Moreover, the source 
of perceived stress varies among i ndividuals and may 
i nclude academic, social , and personal pressu res faced 
i n  the typ ical col lege setti ng. Un l i ke the typical col lege 
student, student-ath letes have an additional sou rce of 
stress related to i ntercol legiate sport participation. 

Col lege students may positively manage stress 
through active, healthy i nteractions with other students 
as wel l  as part icipation i n  a variety of socia l  recreation 
activities avai lable on campus. Conversely, students 
may negative manage stress through self medication 
with d rugs, a lcohol, tobacco, and food (Sou rces of 

Stress, n .d) .  Thus, it is important to identify the 
perceived sources of stress and appropriate techn iques 
to manage perceived stress among col lege students. 

Th is presentation reported the f ind i ngs from a 
needs assessment (N=235;  1 4  varsity sports) conducted 
at a mid-major institution to identify (a) perceived 
stressors experienced by student-ath letes and (b) 
educational seminars desired by student-athletes to 
manage perceived stress. 

The survey instrument, developed for th is project, 
i nc luded 5 1  items perta in ing to cu rrent stress level ;  
perceived stress i n  sport, academics, and personal l ife; 
and preferred educational session topics. Demographic 
variables i nc luded gender, sport, academic status, and 
scholarsh ip  status. 

The top five stressors among al l student-athletes
i nc luded (a) pressure to perform from coaches (69.4%), 
(b) pressure to win (68.8%), (c) pressure to perform 
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from teammates (6 1 .7%), (d) amount of time spent at 
practice/trai n i ng room (61 .2%), and (e) pressure to mai nta in  
a particu lar body image (54.5%). Recommendations for the 
athletic department personnel i nc lude (a) coaches shou ld be 
aware of student-ath letes perceived stress and monitor stress 
levels throughout the academic year; (b) coaches shou ld 
have an open door pol icy to al low student-ath letes to d iscuss 
perceived pressure to meet practice demands, perform, and 
win; (c) ath letic department shou ld provide support services 
(e.g., sport psychologist, nutrition ist, counselor) to assist 
student-ath letes manage identified stresses; and (d) ath letic 
department shou ld sponsor bi -annual forums for coaches 
to share issues, concerns, and best practices for assist ing 
student-ath letes manage stress. 

Student-ath letes ind icated they wanted more education 
about (a) how deal with the media (72 . 7%), (b) nutrition/ 
supplements (70.8%), (c) coping with sport burnout (68.5%), 
(d) copi ng with stress/anxiety (64 . 1  %), and improv ing 
commun icat ion ski l l s (62 . 7%) .  Recommendat ions 
for ath l etic department personnel  i nc l ude (a)  ath letic 
department should provide regu lar programming re lated 
to performance nutrition, managing stress, and speaki ng 
with the med ia  for student-ath letes in a l l  sports, (b) ath letic 
department shou ld sponsor bi-annual forums for student­
ath letes to share issues and concerns with staff members, 
and (c) coaches shou ld review the i r  practice, travel, and 
workout schedu les with the i r  respective teams throughout 
the cou rse of the academic year. 

U N D E RG RAD U ATE AB STRACTS 
The Development of a Sport Management Club 

Cassie Pars ley, Kyle  Gengel bach, & J u sti n Fehn - U n iversity of Southern I nd iana 
Facu lty Sponsor: D r. G lenna Bower 

The p lann i ng, organ izi ng, leading, and implementation organizational structure of the club shou ld look l i ke. A l l  
of  a sport management c lub can  be time consum ing for the proposals were presented and the students voted on which 
facu lty advisor and the students i nvolved. One potential one was best for the c l ub. 
so l ution is to i ntroduce a project to develop a sport Dur ing the fi nal 5 weeks of the cou rse students voted 
management c lub with in  a c lass. This is exactly what the on the Board of Governors (BOG) and submitted paperwork 
U n iversity of Southern I ndiana Sport Management program for approval of the c lub.  The c lub was approved during the 
implemented when a facu lty member led a group of students spring of 20 1 0 and is playing a crucial ro le in the professional 
through a c lass project to develop a sport management development of the U n iversity of Southern I nd iana sport 
c lub. Students from a Pr incip les and App l ication of Sport management students. Students are provided numerous 
Management c lass learned how to plan, organ ize, lead and opportun ities to obtai n  leadership ski l l s  and network with 
implement the c lub over a 1 6-week period. professionals with i n  the sport management i ndustry. The 

During the first 1 0-weeks of the cou rse students formed c lub is conti nu ing to bu i ld with the conti nuation of events 
groups to complete e ight parts of a group project which they are hosting i n  co l laboration with the sport event 
wou ld u ltimately lead to a new sport management c lub. The management c lass. The two mai n events for the students 
eight parts of the group project i nc luded the deve lopment are a 5k road race and a golf scramble. All the proceeds 
of a strategic/operational p lan (mission statement, goals/ go to sport management scholarships and professional 
objectives), organ izational  structure, market ing p lan, development funds for the c l ub. Th is is another way to help 
budget, events, and professional development opportunities. the sport management club to thrive with a facu lty member 
Each group submitted parts of the projects throughout i nfus ing a project i nto a c lass. The c lass not only a l lows 
the semester. Class meeti ngs were held to make final for hands-on experiences but for an i ncrease i n  student 
decisions about ideas, and concepts on the future of the memberships to raise money for sustai nabi l ity of the sport 
sport management c lub. For example, the facu lty member management c lub.  
co l lected group proposals on the i r  thoughts about what the 

The I mplementation of a Golf Scramble 

M ichael G ibbs, Sal l i e  J u ng, & Thomas Lovvorn - U n iversity of Southern I nd iana 
Facu lty Sponsor: Dr. G lenna Bower 

The Sport Event Management cl ass lends itself to of a golf scramble that was implemented at the end of the 
some wonderfu l opportun ities for students to gai n  hands- semester. 
on experiences. I n  add it ion, events are an exce l lent The students with i n  the sport event management c lass 
opportu n ity to rai se funds for student schol arsh i ps, worked in the i r  groups for the fu l l  semester lead ing up to 
profession development, and future functions. For example, the go lf scramble. There were update committee reports 
students enrol led i n  the Sport Event Management c lass at fol lowing each cl ass. The students were d ivided i nto seven 
the U n iversity of Southern Ind iana were given the task of committees i nc lud ing the Operations, Appreci ation, Awards 
plann ing, organizi ng, lead i ng, and implementing a golf & Auction, Hosp ital ity, Promotion & Publ ic ity, Registration, 
scramble during the spring of 20 1 0. The students were and Sponsorsh ip .  A leader was chosen for each committee 
asked to design, coord inate, set-up, and run every facet and responsib i l ities were given to gu ide students throughout 
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the process. Students were asked to obta in sponsors, design 
a risk management plan, promote and market, coord inate 
with the golf pro, obta in  and assign workers and secure a l l  
the suppl ies that were needed for the event. Students were 
expected to actively contribute to the activities related to 
their committees both in and outside the c lassroom. 

Some of the prel im i nary work was done with a sport 
marketi ng c lass that was offered duri ng the fal l  of 2009. 
Basical ly, a marketing plan and a sponsorship proposal 
were developed i n  the cl ass because these two areas were 
crucia l  in the success of the go lf scramble. If students were 

to wait for the sport event management c lass to develop 
these two items it may not have been a success. Students 
with i n  the promotion and publ icity and the sponsorsh ip  
committees were able to eva luate the marketi ng plan 
or sponsorship proposal to make changes as they see 
accord i ngly. The sponsorsh i p  proposal packages were 
actua l ly changed with the consensus of the whole c lass. 
The golf scramble was a success in that the students 
successfu l ly  implemented the event and raised $241 4 .00 to 
go towards the sport management scholarsh ip fund. 

The Anthil ls  are Comi ng! Uti l izing Gueri l la  Marketing Campaigns in Professional Basketbal l 

Audrey Siebrase, Ben Ogden, & Mike Pownal l -Manchester Col lege 
Facu lty Sponsor: Dr. Ryan Hedstrom 

I n  the context of an Advertising c lass, Students at promoting the Mad Ants games as a fami ly-oriented event. 
Manchester Col lege were assigned the term project of The Mad Ants a lso approved of this approach because it 
developing an advert is ing campaign for a local organization. targeted a different demographic than the other local teams. 
One sma l l  group worked with the Fort Wayne Mad Ants, By focus ing on th is group of potential fans, the organ ization 
a member of the N BA Development League located i n  cou ld expand its target market, but keep the market of adu lts 
Fort Wayne, I nd iana. Students met with the organization because of the ch i ldren's' i nfluence over fami ly resou rces 
to d iscuss the marketing and promotions objectives. The and activity. To accompl ish the advert is ing objectives of 
organization identified fan awareness and commitment awareness and comprehension, students created a gueri l l a  
a s  a need from the students over strategies for i ncreased marketi ng campaign us ing roaming "Anth i l ls" (strategical ly 
ticket sales and sponsorsh ip. Fort Wayne a l ready has usi ng various ch i ldren-oriented locations i n  Fort Wayne). 
two establ i shed professional sports organ izations in the These were large (five foot by fou r  foot) movable statues. 
Komets ( Ice Hockey, CH L) and the Ti n-Caps (Minor League These promotional aids were complete with team logo, 
Basebal l ,  M idwest League). The Mad Ants wished to game schedu le, and variations of the Mad Ant mascot. The 
so l id i fy its organ ization in a city that has been named one students identified that th is innovative gueri l l a  campaign 
of the best minor league sports markets by Street & Smith's wou ld be an effective complement to the Mad Ants' 
SportsBusiness journal. trad itional marketi ng efforts with pr int and media. As part of 

After researching and meeti ng with team executives, the term project, the student group made a fu l l  advert is ing 
students completed a situational analysis and marketi ng campaign presentation to the Mad Ants' staff, i nc lud ing the 
strategy plan to meet organizational needs. Based on Vice President of Sales & Marketi ng. The campaign was very 
potential target markets, the students felt it best to focus wel l  received by the organ ization; p lans for implementation 
on ch i l d ren i n  the commun ity. Targeti ng th i s  group were forwarded to the organization's executive staff. 
accompl i shed the objectives of conviction and desi re; 
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The Chase Charlie Races at Bal l  State U niversity 

Tucker F lorea - Bal l State U n iversity 
Facu lty Sponsor: Dr. David Pierce 

The Chase Charl ie event, planned and executed by State footbal l  game for a l l  partic ipants i n  the Chase Charl ie  
Ba l l  State students enrol led i n  the undergraduate event event. 
management c lass, is a great examp le  of immersive In order to fund th i s  event outs ide fund ing was needed. 
learn i ng. Through the duration of th i s  project students have Our facu lty was able to prepare several appl ications to 
gai ned knowledge and implemented al l aspects of event various granti ng agencies. These agencies inc lude; the Bal l 
management. Students i n  the c lass were d ivided i nto the Brothers Foundation, Pacers Foundation, ING/ NAPSE Run 
fo l lowing functional groups: marketi ng, publ ic re lations, for Someth i ng Better, and Saucony. I n  20 1 0 we received 
sponsorsh i p, operations, creative services, fi nance, and grants from both the Bal l  B rothers Foundation and ING/ 
registrat ion. Each functional group developed a crit ical NASPE run for someth i ng better val ued at over $2,000. 
task analys is that i s  used to complete tasks necessary for With the majority fund ing com ing in the form of grants, 
the success of the event. Not only does th i s  project provide th i s  i s  a non-profit event. The c lass has decided to take 
students with knowledge of event management, but it a lso a percentage of the revenue generated and donate these 
a l lows students to experience the implementation of these funds to the Muncie Fam i ly YMCA to support youth fitness 
new concepts in a real world setti ng. i n it iatives i n  the commun ity. Not only are we provid i ng a 

Our event has generated support from Bal l State Ath letics. percentage to the Muncie Fami ly YMCA, but we hope to 
Th is  support has developed i nto a great worki ng re lationsh i p  address the i ssue o f  ch i ldhood obesity through executing 
with the admin i strat ion. By worki ng with ath letics we engage our event. These ph i l anthropic concepts help encou rage our 
the students in actively pursu ing a professional meeti ng with students and local commun ities to engage in such an event. 
admi n istrators with i n  our i ndustry. These meeti ngs have The mission of the annual  Chase Charl i e  race is to provide a 
resu lted i n  securi ng PA reads addressi ng our event at home p lace for soc ial and physical growth to help fight ch i ldhood 
footba l l  games, 30-second commerc ia ls  dur ing footba l l  obesity i n  Eastern Ind iana. We are gratefu l a s  students that 
broadcasts, a scro l l i ng l ink to registration on the ath letic we can actively part ic ipate in th i s  cause wh i le  engagi ng i n  
department website, and compl imentary tickets to the Bal l cou rse work here at Ba l l  State U n iversity. 

Applied Event Management: The Special Olympics State Youth Basketbal l  Tou rnament 

Johnny Henry - U niversity of I nd ianapo l i s  
Facu lty Sponsor: Dr. Jenn ifer Vansickle 

The 20 1 0 I nd i ana  State Spec ia l  Olympics Youth basketbal l games resumed. Al l games conc luded at 6 :30 pm 
Basketbal l  Tournament basketbal l  tou rnament, hosted at and a total of n i ne state championsh i ps were awarded to 
the U n iversity of Ind ianapo l i s  and planned by U l ndy Sport different teams. 
Management students, created a win-win situation for both The results of the Specia l  Olympics event cou ld not 
Specia l  Olympics I nd i ana and the Un iversity of I nd ianapo l i s  have been more positive for the fi rst time host U n iversity of 
as a whole. Students were requ i red to i nterview for one of I nd ianapol i s, the ath letes, the vol unteers, and i nd iv iduals that 
the s ix tournament management positions and jobs with witnessed the event. Operations were smooth and efficient 
accompanyi ng descr ipt ions were assigned accord i ngly. which earned part ic ipant comments such as, "Th is  has 
P lann ing meeti ngs were conducted twice a week begi nn i ng been the best Spec ial Olympic event that I have attended", 
January 1 2th and conti nu i ng to the tou rnament date of and "Th is fac i l ity set up was outstand i ng." Overal l ,  320
March 27 .  Post event meetings were held for the four weeks ath letes on 32 teams competed, rangi ng i n  age from 8 to 
fol lowing the tou rnament. After creati ng an organ izational 1 6. Approximately 24 area h igh school referees vol unteered 
chart, students began the p lann ing process. Cou rt captions, and approximate ly 300 spectators were i n  attendance. 
referees, scorekeepers, medical staff, announcers, awards Additional ly, over 255  vol unteers assisted on event day as 
vol unteers, anci l l ary events vol unteers, and other operational cou rt captai ns, announcers, offic ial scorers, t imers, results 
vo lunteers were recru ited and assigned. Anc i l l ary events coord i nators, hospital ity coord inators, parki ng coord inators, 
were p lanned, the faci l ity layout was determined and a youth registration staff, referees, cheer teams, merchand i se sales, 
ral ly was p lanned. Equ ipment needs were establ ished and awards presenters, merchandise sales, l u nch sales, and 
secu red and the tou rnament schedu le was establ i shed. with anci l l ary events. F i nal ly, 1 2  anci l l ary events ran dur ing 

On March 27, 20 1 0 the offic ia l  Spec ia l  Olympics I nd iana various times throughout the day to provide athletes with 
State Basketbal l  Tou rnament was underway. Teams from a l l  an enrich i ng experience and were adm in i stered by various 
areas of I nd iana arrived at 7:45 am for team registration U l ndy groups. These i nc l uded a youth ral ly, k ickba l l ,  
i n  anticipation for a chance to win a state championsh i p. i nd ividual ski l ls competition, cornhole, obstacle course, r ing 
Thi rty-two teams were sp l it i nto n i ne d ivis ions. Games toss games, bubble games, Wii bowl i ng, health screen i ngs, 
started precisely at 9 :00 am and conti nued unti l the start of U l ndy footbal l  practice, U l ndy baseba l l  game, and U l ndy 
the planned youth ral ly at 1 :00. Noted motivational speaker campus tou rs. 
Kevi n  Wanzer addressed the crowd of ath letes and the i r  
parents. Immed iately fol lowing the ral ly at 2 :30 pm the 

Indiana AHPERD Journal—Winter 2011—11



 

Stretching Research and Current 
Practi ces: Why the Disconnect? 

E l izabeth Wan less, Ba l l  State U n iversity 
Lawrence W. J udge, Ph.D. ,  Bal l State U n iversity 

Contact I nformation:  
Lawrence W. J udge, PhD, CSCS 

School of Physical Education, Sport, and Exercise Science H P  2 1 3
Ba l l  State U n iversity 

Munc ie, I nd iana 47304 U SA 
765-285-42 1 1  

lwj udge@bsu .edu 
Abstract 

With so much confl icting i nformation avai lable, 
coaches searching for pre-activity warm-up and 
stretch i ng recommendations may stumble upon 
more mis i nformation than so l ut ions .  Sport 
governing bodies, i n  an effort to properly tra in  
coaches, have developed coach certification and 
conti nu i ng education programs. Although these 
programs exist to gu ide coaches through the 
myriad of avai lable i nformation in an effort to 
recommended best practices, questions rema in  
as  to  what extent certification c lasses actua l ly  
impact coaching practices upon completion of 
the tra in ing. Some coaches become entrenched 
in traditional dogmatic practices and are hesitant 
to change estab l i shed personal methodology. 
With so many resources lead ing coaches astray 
with u nsubstantiated or outdated i nformation, it i s  
critical that educational materia ls be  scientifical ly 
based with easi ly understood messaging to i ncrease 
the l i ke l i hood of practical appl ication. Th is article 
pi npoi nts scientifica l ly supported pre-activity warm­
up/stretch i ng variations from the types and trends, 
to the cu rrent research-suggested protocols. It a lso 
presents types of certification programs avai lable 
and research conclusions regard ing their impact on 
the coaching community. 

I ntroduction 

As new and different methods are conti nua l ly 
tested and eva luated for stretch ing techn iques, 
research recommendat ions based on those 
evaluations have sh ifted as wel l  (Anderson, 1 980; 
Anderson, Beau l i ue, Corne l ious, Dominquez, 
Prentice, & Wal l ace, 1 984; Ho lcomb, 2008; 
Stone, Ramsey, O'Bryant, Ayers, & Sands, 2006). 
A wel l  i nformed coach fo l lows the research 
recommendations as the type of stretch ing and 
warm-up pre-activity selected is critical to preparing 
an athlete for physical movement. An effective 
warm up wi l l reduce the l i kel i hood of i nju ry and 
improve performance by creati ng an efficiency of 
physio logical responses through i ncreased muscle 

temperature and compl i ance. (Ce, Margonato, 
Casaco, & Veicstei nas, 2008; Holcomb, 2008; Little 
& Wi l l i ams, 2006; Nadler, Malanga, DePrince, 
Stitik, & Fei nberg, 2000; Safran, Garett, Seaber, 
G l i sson, & Ribbeck, 1 988; Sah l i n ,  Tonkonogi, 
& Soder lund, 1 998; Shrier, 1 999). Incorrect pre­
activity preparation strategies, on the other hand, 
can cause season-ending or even career-endi ng 
in ju ries especia l ly  in physical sports l i ke footbal l .  
Fortunately, coaching certification programs are 
making an impact on th is issue by teach ing safe 
and effective coaching methods. U nfortunately, 
however, it is unclear how wel l  coaches are keep ing 
up with appropriate techn iques fol lowing i n itial 
tra in ing th roughout the duration of the i r  coaching 
careers. 

What does it take to be a successfu l athlete i n  
today's competitive envi ronment? A so l id tra in ing 
program is essential but the components of that p lan 
w i l l  determ ine the actual effectiveness. Ath letes and 
coaches can look on the i nternet for sol utions and 
fi nd an abundance of misi nformation for design ing 
pre-activity warm-up and stretch ing protocols  but 
misinformation can lead them down the wrong 
path. Peer-reviewed research artic les often examine 
trai n ing techn iques with h igh scrutiny and are 
considered a respected sou rce of i nformation  
for coaches (Craig & Judge, 2009). Certification 
programs shou ld have, and often do promote 
having, a program grounded i n  research pr incip les 
(National Strength and Condition ing Association, 
20 1 0). Translation of th is i nformation from the 
certification cou rses to the field, however, is  what 
makes the difference for the i ndividual ath lete. It is  
not just important to assess how effective coaching 
certifications are on  educating coaches to uti l ize 
proper techn iques and practices, but it is  j u st 
as important to understand how the certification 
programs impact coaching behavior and u ltimately 
what actua l ly happens on the fie ld. 

How wel l  do coaches with or without coach ing 
cert ifi cation adhere to research suggestions 
for pre-activity stretch ing practices and do the 
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certification programs make a d i fference on the adoption 
of recommended practices? This is a sign ificant topic for 
certification programs and the health and performance of 
ath letes. The pu rpose of thi s  artic le is to jumpstart a crucia l  
conversation among academia about 1 )  types of pre­
activity stretch i ng; 2) cu rrent research suggested stretch i ng 
protocols; 3) ava i l ab le footba l l  coach ing certification 
programs; and 4) general certification program impact, both 
general and specific, on pre-activity stretch ing protocols. 

Types of Stretch ing 

F lexib i l ity is defined as the static  maximum range of 
motion (ROM) avai lable about a joi nt. From performance 
enhancement to in ju ry prevention and recovery, enhanced 
flexib i l ity has a number of perceived benefits (Anderson 
et a l . ,  1 984; Fradk in ,  Zazryn, & Smol iga, 2009). Alter 
( 1 996) suggests that the active ROM can be improved by 
any k ind of active movement through the ava i lable active 
range of motion.  As a result, numerous stretch ing routi nes 
have been exp lored throughout the years with the hopes 
of increasing flexib i l ity. Before i nvestigati ng the real ity of 
stretch ing benefits, it is  crucia l  to have a fi rm grip on the 
d ifferent types of stretchi ng. Each type del ivers a particu lar 
physiological resu It (Safran et a l . ,  1 988). Researchers have 
separated stretching i nto fou r  different types or categories: 
static, bal l i stic, proprioceptive neuromuscu lar faci l itation 
(PN F), and dynamic stretch ing (Safran et a l . ,  1 988). 

The term "stretch i ng" usua l ly connotes static 
stretch ing. For example, a static stretch (F igure 1 )  wou ld 
i nvolve focus ing on one or two muscle groups, where 
the ath lete reaches and holds a stretch ing position with 
m in imal movement for ten to th i rty seconds in an effort 
to relax and lengthen the i ntended musc le group (Mann 
& Whedon, 2001 ) .  Static stretch ing has many benefits. A
static stretch can help improve range of motion, help create 
an awareness of tightness i n  a part icu lar area, and sets a 
base l i ne for future comparison.  It can a lso create awareness 
of appreciable asymmetries between functional un its of the 
right and left side of the body. 

Figure 7 An example of a static stretching exercise 

Ba l l i st ic stretch ing m im ics the pos it ions of static  
stretch ing but i nstead of reaching and hold ing the stretch, 
bal l istic stretch ing i nvolves a bouncing (Mann  & Whedon, 
2001 ). With th i s  type of stretch, ath letes reach to stretch 
the muscle, then retract three to six i nches and reach aga in  
creating a succession of qu ick bouncing movements (Mann 
& Whedon, 2001  ) .  Bal l i st ic stretches wi l l  a lso develop the 
active ROM and are endorsed by sports coaches because 
they have the advantage of being executed at sports­
specific speeds. But ba l l i st ic stretches must be performed 
with extreme caution or they can cause muscle or tendon­
strai n  i nj ur ies. I f  you use bal l i stic stretches, make sure you 
begin slowly and with a smal l ROM, bu i ld i ng up speed and 
fu l l  ROM only towards the end. 

Th i s  bal l i stic-style of stretch ing popular in the 1 960s 
was s lowly replaced in the early 1 980s with a focus on
proprioceptive neuromuscu lar faci l itation (PNF) stretch i�g.
Proprioceptive neuromuscu lar fac i l itation (PNF) stretching 
stri kes a balance between static stretch ing and bal l i stic 
stretch i ng. In PNF stretch i ng, the ath lete w i l l  hold a 
stretch ing position for about ten seconds then contracts 
the stretched muscle whi le  the partner resists. After the 
resistance, the athlete relaxes the musc le i nto a deeper 
stretch .  Two to three rounds of stretch, resist, and relax 
are completed unti l the athlete feels  they have reached a 
stretch ing l im it (Mann & Whedon, 2001 ) .  PNF stretch ing 
techn iques are commonly used i n  the ath letic and c l i n ical 
envi ronments to enhance both active and passive range 
of motion. PNF is considered the most effective stretch ing 
technique when the aim is to i ncrease the range of motion 
(Sharman & Cresswel l , 2006). Wh i le PNF stretch i ng i s  
a good protocol for ath letes to use for i ncreasing range 
of motion and decreasing muscle soreness, it can be a 
very compl icated procedu re and may not be appropriate 
un less the ath letes are properly trai ned to admin i ster the 
techn ique (Mann & Whedon, 200 1  ) .  

To The pre-activity rout ine shou ld conta in  exercises 
that address the concept of movement pattern specific ity 
to most effectively prepare strength or power ath letes 
for a specific sport activity. Although s imi lar  to bal l i st ic
stretchi ng, dynamic stretch ing avoids the bounci ng of 
bal l ist ic stretch ing and can i nc lude movement speci fic 
to a sport or movement pattern (Baechle & Earle, 2008). 
Most often, dynamic stretch ing consists of sport-speci fic  
movements (Figure 2 )  and i ncreases range of motion 
and core temperatu re as the ath lete moves through these 
positions in a dynamic  manner (Baechle & Earle, 2008). 
Dynamic stretch ing has the potential to bo lster the execution 
of activities that i nvolve j umping or rapid body movement. 
Dynamic stretch ing is the most newly developed of the 
fou r  types of stretch ing protocols (Yessis, 2006), and with 
the innovation of each style of stretch i ng, h i storical ly, the 
trends for pre-activity stretch i ng have also evolved . 
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Figure 2 An example of a dynamic stretching exercise 

Recommended Stretching Trends 

The need for a warm-up before activity remains the 
only true consistency among the h istory of stretching 
trends (Safran et a l . ,  1 988). A review of the pre-activity 
warm-up and stretch ing research shows that some of the 
activities suggested a few decades ago, such as bal l i st ic 
style stretchi ng, have been slowly replaced with a focus on 
static and/or PNF stretching (Anderson, 1 980; Anderson et 
a l . ,  1 984; Holcomb, 2008; Stone et a l . ,  2006). The cu rrent 
status of recommended stretch ing practices has ind icated 
that the execution of a dynamic flex ib i l ity routi ne prior 
to an exerc ise requ i ring maximal force and power output 
may enhance an ath lete's performance. The shot put event 
in the sport of track and fie ld is an examp le of a strength­
power event that can benefit by a pre-activity dynamic 
warm-up and stretch ing routi ne (F igure 3) .

Current research supports dynamic flex ib i l ity as the 
idea l pre-activity stretch i ng program (Bazett-Jones, Gibson, 
& McBride, 2008; Ce et a l . ,  2008; Egan, Cramer, Massey, 
& Marek, 2006; Fredrick & Szymanski, 200 1 ; Laroche, 
Lussier, & Roy, 2008; Mann & Jones, 1 999; S iatras, M ittas, 
Maneletzi ,  & Vamvakoudis, 2008; Torres et a l . ,  2008; 
Winchester, Ne lson, Land in, You ng, & Schexnayder, 2008; 
Yamaguchi  & Ish i i , 2005) .  Furthermore, research shows 
that gai ns in range of motion can be achieved if static 
stretch ing is performed consistently duri ng post-activity 
as a part of the cool down. Th is  research supports the 
concept that static stretch ing tactics are better su ited 
fol lowing activity, not before it (Mann & Whedon, 2001 ) .  
PNF stretch ing shou ld not be used pre-activity for many of 
the same reasons as static stretchi ng, because it lacks the 
abi l ity to i ncrease muscle core temperature (Sharman &
Cresswel l , 2006). A lthough th i s  stretch does not i ncrease 
core muscle temperature, PNF is effective i n  creating 
i ncreased range of motion and shou ld act i n  a support ing
role post-activity (Sharman & Cresswel l , 2006; Baech le 
& Earle, 2008). Although bal l i stic stretch i ng does elevate 

muscle group temperatu re, this type of stretch i ng i s  not 
recommended because of its in jury causing potential and 
lack of muscle relaxation production, and shou ld not be 
used pre-activity (Baech le & Earle, 2008; Bazett-Jones et 
a l . ,  2008; Ce et a l . ,  2008; Laroche et a l . ,  2008; S iatras 
et a l . ,  2008; Winchester et a l . ,  2008). One study d id, 
however, support the use of pre-activity bal l i stic stretch ing 
(Wool stenhu lme, Griff ins, Woolstenhu lme, & Parce l l ,  
2006). Data from Woolstenhu lme et a l . ,  2006 ind icated 
that bal l i stic stretching demonstrated an acute i ncrease i n  
vertical jump 20 m inutes after basketbal l p lay. 

I n  summary, the l i terature deal ing with pre-activity 
flexibi l ity suggests that ath letes should perform a period 
of aerobic exerc ise, fo l lowed by dynam ic stretch i ng, 
and end ing with a period of sport spec ific movement 
(Fradk in ,  Zazryn, & Smol iga, 2009). Dynamic flex ibi l ity 
exercises emphasize progressive, whole-body, cont inuous 
movement. Although research supports dynamic warm-up/ 
flex ib i l ity over other forms of pre-activity procedu res (Stone 
et al . , 2006), it appears that many coaches are reluctant 
to tota l ly d i scontinue trad itional methods l i ke pre-activity 
static stretch ing prior to practice and competition (Judge, 
Craig, Baudendistal, & Bodey, 2009; McMi l l i an, Moore, 
Hatler, & Taylor, 2006). Most of the i nd iv iduals employing 
these pre-exerc ise static stretching routi nes have fal len prey 
to the misconception that i ncreasi ng flexib i l ity prior to an 
exercise w i l l  bo lster performance and decrease an athlete's 
risk of susta in ing an in ju ry (Stone et a l . ,  2006). 

Coaching Certifications 

Coach ing education/certifi cation programs provide 
educational opportun ities for al l levels of coaches, from 
grass roots to the e l ite leve l .  National sport governi ng bodies 
(NGBs) have taken sign ificant steps to educate coaches 
by conducting face to face tra in i ng sessions, organ iz ing 
seminars, preparing resou rce material , and implementi ng 
other coaching education endeavors. Topics covered i n  
typical coach's education/certification cou rses i nc l ude 
biomechan ics, techn ique, tactics, teaching methodology, 
physical  trai n i ng, and appl ied psychology. Coaches' 
education and certification programs for sport coaches, 
strength and condition i ng coaches, and ath letic trai ners 
shou ld provide a so l id physiological basi s  for stretch ing 
protocols. The 2006 NASPE National Standards for Sport 
Coaches (NSSC) were designed to ensure coaches and 
coaching education programs meet the core requ i rements 
for creat ing sport envi ronments that function i n  the best 
i nterest of the ath letes' personal and sport deve lopment 
(Judge et a l . ,  20 1 0). 

To design an effective tra in ing program for a particu lar 
sport, coaches must understand the scientific foundations 
( i .e. metabol ic demands requ i red for competition) of the 
sport. Coaches i nterested in a h igher level of education/ 
certif ication in the physical preparation of ath letes 
have the opportun ity to obtai n  various strength and 
cond ition ing certifications. Created in 1 985, the National 
Strength and Cond itioning Association Certified Strength
and Condition i ng Specia l i st (CSCS) tra ins professionals to 
effectively apply strength and condition ing programs for 
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ath letes i n  a team sett ing (NCSA, 201  O); the certification 
has been national ly accred ited si nce 1 99 3 .  The certification 
process c laims to produce a h igher level of competence 
among strength tra i ners which subsequently a l lows for 
h igher qua l ity strength and condition ing programs for
a�h letes. Over 2 1 ,000 professionals cu rrently hold the
h ighly respected CSCS certification. As a prerequ isite
cand idates must have earned a bachelor's degree or b� 
enro l led i n  an accred ited institut ion. 

Footbal l is  a sport with a h igh level of vis ib i l ity across 
the sport landscape i n  the U n ited States. Sport specific 
education/certification opportun ities for footbal l coaches 
have been defic ient u nt i l  recently. I n  2008 USA Footbal l  
enacted a sport-specific certification process for youth 
footba l l  (USA Footbal l ,  201 0). New coaches can take the 
Level 1 cou rse which i nc ludes topics such as coaching 
theory, a l l  p layer ski l l s, understanding the game, positions, 
and responsib i l ities. Level 2 is the next step i n  the USA 
Footbal l  program covering the fundamenta ls  for each 
posit ion. Both cou rses are avai l able on l i ne. In add ition, 
the American Footbal l  Coaches Association (AFCA) and 
the American Footbal l Coaches Foundation (AFCF) have 
partnered with Mich igan State U n iversity (MSU) and the 
American Sport Education Program (ASEP) to offer coaches 
the chance to further thei r knowledge through col legiate 
u ndergraduate, graduate, and conti n u i ng education 
(American Footbal l  Coaches Association, 2 0 1 0). This  
program, however, offers no certification. 

The one certification requ i red for al l  NCAA coaches
regar� less of sport before coach i ng at the col legiate
level 1s the NCAA Coaching Certification (NCAA, 201  O).
This  certification, specific to the NCAA, ensures that 
co�che_s properly u nderstand the ru les of recruit ing and
leg1s lat1on .  In some cases, certa in  sports w i l l  have add itional 
requ i rements to the standard NCAA certification test. The 
AFCA also requ i res that footbal l  coaches know the code 
of eth ics. Though not mandatory, the NCAA provides 
conti nu ing education in the form of seminars, workshops, 
conferences, and i nternet i nformation for certified coaches. 

Even with the prol iferation of coaches' education 
and certification programs that emphasize research in th i s  
area, i_t .

i s  u ncerta in  if cer�ification is actua l ly impacting
the trai n i ng of ath letes. Whi l e  some coaches are cognizant 
of current research trends in sport science, many old 
practices are sti l l  carried forward by coaches who remain  
unaware of  current scientific understandi ngs (Craig &
J udge, 2 009; J udge, Craig, Baudend istal, & Bodey, 2009;
Swanson, 2006). General ly, there i s  a l ag between the 
knowledge with in  the sport science community and the 
implementation of genera l ly accepted practices among 
coaches (Craig & Judge, 2009). Most of the i nd ividuals 
employi ng these pre-exercise static stretch i ng routi nes have 
fal len prey to the misconception that i ncreas ing flex ib i l ity 
prior to an exerc ise w i l l  bolster performance and decrease 
an athlete's r isk of susta in ing an i njury (Stone et a l . ,  2006).
Accord i ng to Stone et al., (2006), the bel ief that a d i rect 
positive re lationsh ip  exists between pre-exercise static 
stretch ing and muscu lar performance i s  i nherited by many 

coaches and strength tra in ing professionals, rather than 
backed with scientific evidence (Judge et al., 2009).

Certification Effectiveness 

T�e th�ory of reasoned action, proposed by Ajzen
and F i shbei n ( 1 988), suggests that a person's behavioral 
i ntention depends on the person's attitude about the 
behavior and subjective norms. In s impler terms, the reason 
a person behaves in a certai n  way is the sum of bel iefs 
about a particu lar behavior weighted by eval uations of 
these be l iefs and the i nfl uence of people i n  the coach's 
envi ronment and the weight attached to the i r  opin ion 
(Becker, Randal l ,  & Riegel, 1 995).  The certification process 
battles these accepted norms and i nfluences learned from 
prior coaches whi le  attempti ng to effectively change 
a coach's behavior. For example, a coach may fee l  
sign ificant i nfluence from a previous coach who uti l ized 
static stretching and prefer to continue the practice. 

Resu lts show that certification programs are not always 
successfu l with respect to actua l ly changing coach ing 
behavior (Craig & Judge, 2009; Judge, Bodey, Bel lar, 
Bottone, & Wanless, 2 0 1  O; J udge et a l . ,  2009; Swanson, 
2006) . . A study of .pre- and post-activity stretch ing
perceptions and practices i n  NCAA Divis ion I vo l leyba l l  
prow�ms reve�led that even though static stretch ing and 
bal l i st ic stretch ing shou ld not be performed prior to activity, 
42% (22 out of 50), used a combination of these types 
of stretching pre-activity (Judge et a l . ,  2 0 1 0). In add ition, 
there was no relationsh ip between certification and the 
type of pre-activity stretch ing practice employed; in other 
words, coaches who were certified were no more l i kely to 
employ pre-activity stretch ing practices i n  l i ne with cu rrent 
research than coaches without certification .  

Many coaches a lso held i ncorrect be l i efs about 
stretch ing practices. The majority of coaches in the Judge
et a l . ,  2 0 1  � s�udy bel ieved that pre-activity group stretch i ng
prevented I nju ry (75%) and improved performance (69 .6%)
even though cu rrent research stud ies show that there i s  
� it� le . connection between stretch ing and typ ical sports
l nJ U ries (Herbert & Gabriel,  2 002; Pope, Herbert, Kiwan, & 
Graham, 2000) or i ncreased performance especial ly i n  an 
explosive sport l i ke footba l l  (Behm, B utton, & Butt, 200 1 ;
Nelson & Kokkonen, 2001 ; Rosenbaum & Henni ng, 1 995) .

A s imi lar study to Judge et a l . ,  2 0 1 0 evaluating the 
pre- and post-activity stretch i ng practices of Division I 
and Divis ion I l l  footbal l p layers i n  the Midwest revealed 
s imi lar results (Judge et a l . ,  2 009). Out of 20  coaches 
participati ng in the study who reported that they used some 
form of pre-activity stretchi ng, only 3% i nd icated that they 
used dynamic flexibi l ity stretch ing exc lusively (Judge et 
a l . ,  2009). The other coaches operated aga inst research 
sug?ested pra.ctices and used a combination of warm-up,
static, dynamic, and PNF stretch ing before practice. Once 
agai n, no sign ificant relationsh ip between certification and 
type of pre-activity stretch i ng practice was found.  This 
study, however, only explored the i ssue with coaches in the 
Midwest with 20 partic ipants. Further research exam in i ng 
pre-activity practices with a larger sample size to conclude 
more appl icable results is  needed. 
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Conclusion 
Research regard ing the fou r  types of stretching shows 

that not al l stretching practices lead to the same physical 
resu lt (Mann & Whedon, 2 00 1  ). As previously stated, 
dynamic stretch ing i s  the preferred method among cu rrent 
research conclusions (Bazett-Jones et a l . ,  2008; Ce et a l . ,  
2008; Egan et a l . ,  2006; Fredrick & Szymanski, 2001 ;
Laroche et a l . ,  2008; Mann & Jones, 1 999; S iatras et 
a l . ,  2008; Torres et a l . ,  2008; Winchester et a l . ,  2008;
Yamaguchi & I sh i i , 2005). The question remains: how 
many coaches are currently uti l iz ing the proper pre­
activity warm-up/stretch i ng protoco l ?  A lthough various 
certification programs have been studied, the relationship 
between certification and its impact on coach ing behavior 
remains an area for future i nvestigation .  Judge et a l .  (20 1 O)
d iscovered i n  co l legiate vol leyba l l  programs that coaching 
certificat ion d id not i ncrease the l i kel i hood of conducting 
pre-activity stretch ing practices accord i ng to suggestions by 
research l iterature. And although J udge et a l .  (2009) fou nd 
very s imi lar results i n  a study of NCAA Division I and I l l

footbal l  programs, the sample size was l imited. 
Coaches are creatures of habit and often become 

entrenched in tradit ional dogmatic practices and are hesitant 
to change establ ished methodology. As the knowledge base 
for stretch ing and warm-up strategies conti nues to evolve, 
coaches must adapt the i r  practices to ensure the i r  ath letes 
are being properly prepared for trai n i ng and competition. 
Coaches must a lways consider scientifical ly  supported pre­
activity warm- up/stretch ing variations when prepari ng thei r 
ath letes. Peer-reviewed research articles are considered 
a respected sou rce of i nformation for coaches but must 
a lso inc lude u nderstandable practical appl ications for 
coaches so the message travels from the laboratory to the 
fie ld. Certification and tra i n i ng courses must concentrate 
on del iveri ng effective messaging and emphasize research 
based content that changes misconceptions of trad itional 
l i nes of thought. 
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� · American Heart Aa 
Association V 
Learn and Live 

DONNIE, Age 6 
"/ was born with a hole in my heart. I Jump Rope For Heart to 

support the research of the American Heart Association." 

Jump Rope For Heart and Hoops For Heart are national events sponsored by the American Heart 

Association and the American Alliance for Health, Physical Education, 

Recreation and Dance. Students in these programs have fun jumping rope and 

playing basketball - all while becoming empowered to improve their health 

and help other kids with heart health issues. 

Funds raised through Jump Rope For Heart and Hoops For Heart give back 

to children, communities and schools through the American Heart 

Association's work: 

• Ongoing discovery of new treatments through research 

• Advocating at federal and state levels for physical education

and nutrition wellness in schools

• CPR training courses for middle and high school students

Jump Rope For Heart and Hoops For Heart help students: 

• Learn the value of community service and contribute to their

community's welfare 

• Develop heart-healthy habits while being physically active 

• Earn gift certificates for free school P. E. equipment from 

U.S.  Games

Call 1 -800-AHA-USAl or visit americanheart.org/jump or 
americanheart.org/hoops to get your school involved. 

America11 Alliauct for 

Health, Pltysleal Education> 

ReereatiQ11 and Dance 

AAHPERD is a proud program partner of Jump Rope For Heart and Hoops For Heart. 
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2 0 1 0 Indiana AH PE RD 

Amber Clark graduated from Angola H igh School. Amber has won 
many awards in cross country and track and field. She was involved with 
Ju nior Leaders, 4-H, Academic Bowl, La Societe Honoraire de Francais, 
National Honor Society and Kids on the B lock. Her teacher writes, 
"Amber is a true leader in athletics and in our school ." 

Nolan Fife graduated from Seymour High School and is majoring 
in physical education and mathematics at Ind iana U niversity. Nolan has 
been involved in Student Government, National Honor Society, Ru nning 
Club, Cross Cou ntry, Spanish Club, Track and Field and Basketbal l .  He 
was also a Hoosier Boys State Delegate and DARE Role Model.  He 
has participated i n  numerous community activities and is a member of 
Cornerstone Community Church i n  Seymou r. H is  teacher writes, "H is  
w i l l i ngness to work hard and desire to improve his performance makes 
h im an outstand ing role model and winner." 

Keith Thrasher graduated from Muncie Southside H igh School. 
Keith is active in soccer and basebal l .  Keith i s  a volu nteer fi refighter and is 
certified in CPR, F i rst Responder, Haz-Mat Awareness and Operations, and 
F i re 1 & 2 .  The principal of the school writes, "He is an outstandi ng citizen 
of our school." His teacher writes, "Keith possesses the critical values of 
honesty and integrity." 

Jillian Ward graduated from Madison Consol idated H igh School .  
She cu rrently attends University of Southern I ndiana where she is majoring 
in Physical Education. In h igh school, she was involved in soccer, member 
of Pride and school representative to the ISHAA Leadership Conference. 
Her volunteer experience includes working at a soccer camp, assisting 
with a SK race and supervis ing activities for the G i rls I nc. of Jefferson 
County. Her teacher writes, "J i l l ian is goal-driven, motivated and works 
hard ."  

Jean Lee/Jeff Marvin Col legiate Scholarsh ip Awards 
Justin Cortez is i nvolved in a variety of levels within the local and 

university community. Justi n i s  a member of IAH PERD and attended the 
2009 IAHPERD Sport Management Conference. He has volunteered to 
strength tra in the University of Southern Indiana men's and women's 
basketbal l  team. In  addition, Justi n volu nteered to work the Division I I  
Cross Country National Championships, to work for the U niversity of 
Southern I nd iana Ticket Office and a coach for a local h igh school team. 
In addition Just in helped with the plans for the new Sport Management 
Club where he w i l l  eventual ly step i nto Vice President of Professional 
Development. 

Will Delgado is majoring in Physical Education at I ndiana State 
U niversity. Upon completion of h i s  degree he i ntends to pursue teach ing 
and coaching h igh school basketbal l  and hopes to pursue a graduate 
degree. Wi l l  is also a member of IAH PERD, Indiana and I l l i nois Basketball 
Coaches Associations ( IBCA) and the National Association of Basketbal l  
Coaches (NABC). H e  is also a c l in ic ian a n d  coach a t  the famed S Star 
Basketball Camps and Snow Valley Basketbal l  School. In addition to those 
duties, he also serves as the President for Organization for Students i n  
Physical Education (OSPE), guid ing nearly SO student members to campus 
and community events, l ike Relay for L i fe, Community Health Fair, and 
Indiana Special Olympics. 
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Annual Awards 
Taryn Peck attends IUPU I  and is majoring in Sports Management. After graduation, Taryn would 

love to get a job working for a professional sports team. She has been i nvolved i n  PESO, a c lub for 
students in the Physical Education F ield. She keeps very busy with tumbl ing and swimming. One of 
Taryn's professors writes, " In  addition to being a great student and worker, she is a lso involved in the 
community via vol unteer work." 

Brandon Schwoch is currently attend ing school at Ball State University in Muncie, IN and working 
toward his degree In Sports Administration. Recently, B randon Schwoch joined the Embry-Riddle Sports 
Marketing Department in Daytona Beach, Florida as an intern for the 201 0  fal l  semester. He has also 
been an i ntern at Bal l  State U niversity in the ticket sales department dur ing the summer of 2009. 

Outstand i ng Student Award 
Jordon Knox is in his senior year at Manchester Col lege. Whi le at 

Manchester Jordon has pursued a degree in Physical Education Teacher 
Education. He has been a leader on campus by serving two years on 
Manchester's Sport, Health, And Physical Education (SHAPE) clu b's officer 
board (Student Government Association Representative and Secretary). 
Jordon has served as an i nstructor in the department's Physical Education 
Program (PEP), teaching home school students physical education 
once a week. Jordon was able to balance an academic career with an 
athletic career by being a two year varsity letter wi nner for the Spartan 
wrest l ing team. Jordon has spent three years volunteering his time with 
Special Olympians in the commu nity, both as a coach and an assistant 
admi n istrator for the North Manchester area. 

Pathfi nder Award 
Lynn Griffin joined the Cobras' staff as the D irector of Athletics i n  

the summer of 201 0. Griffin comes to Coker after spending the past seven 
years at the U niversity of Ind ianapol is serving as the Senior Associate 
Di rector of Athletics/Comp l iance Coord inator and Senior Woman 
Administrator. The 2008 National Association of Col legiate Women 
Athletics Administrators (NACWAA) Administrator of the Year, G riffi n 
has more than 1 2  years col legiate admin istrative experience, i nc lud ing 
the d i rect oversight of 1 1  sports at Ind ianapolis, with n ine of those 
teams winning Great Lakes Valley Conference (G LVC) Championships, 
or advancing to the NCAA post season during her time. Griffi n is also a 
member of two NCAA committees (women's basketbal l  and swimming 
and diving), as wel l  as being an active member of the National Association 
of Col legiate Di rectors of Athletics and the NACW AA. 

Special Contributions Award 
C'Motion i s  being recognized because of the company's, and 

Jason Meier in  particu lar, active i nvolvement with IAH PERD throughout 
the years, as wel l  as d u ri ng the planning and execution of the 2 0 1  O 
AAHPERD national convention in Ind ianapol is. Jason and his col leagues 
have worked with IAHPERD in many capacities over the years. C'Motion 
has been an enthusiastic supporter of the state conferences provid ing 
a wide variety of entertainments and attendee goodies among others. 
Jason has served as a Counci l Vice President as wel l  as served on several 
program cou nci ls  and task forces. Most recently, Jason served as Chair 
of the Exhibitor Demonstration Committee with the Local Arrangements 
Committee for AAHPERD as wel l  as faci l itating C'Motion's sponsorsh ip of 
the volunteer !-shi rts for the national convention. 

You ng Professional Award 
Ryan Hedstrom i s  an Assistant Professor in the Exercise & Sport 

Sciences Department at Manchester Col lege. Ryan is the program 
coordinator of the Sport Management major. At Manchester, he serves as 
the co-chair of the Sports, Health, and Physical Education (SHAPE) Club. 
Ryan's service activities also i nc lude co-chair of the Welcome Committee 
at the 201 0 AAHPERD Conference, IAHPERD's Sport Management 
Counci l ,  and AAHPERD Midwest District's Marketing Committee. H is 
research i nterests are based in leadership and coach ing development and 
effective practices in higher education pedagogy. He has presented at both 
IAH PERD and AAHPERD on these topics. Ryan writes articles on various 
topics in leadership and coaching for the Association of Appl ied Sport 
Psychology's on l ine resource center. He also has a forthcoming entry in  
the Encyclopedia of Sports Management and Marketing. 

c:'m o t:::. 1 o ru  
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Sport Management Professional of the Year 
Jennifer VanSickle is an Associate Professor of Sport Management 

and Coordinator of Sport Management program at the University of 
Indianapol is .  Before moving to Ind ianapolis, she earned her Doctorate 
degree from the U niversity of Kentucky and was the head softbal l  coach 
at Morehead State University for ten seasons, where she was named 
conference coach of the year in 1 999. Jennifer earned her Master s 
degree in Health, Physical Education, and Recreation from Morehead 
State U niversity and Bachelor's degree in Secondary Health and Physical 
Education from Union Col lege in Barbou rvi l le, KY. She spent 6 years 
teaching and coaching at the secondary school level before joining the 
athletic department staff at Morehead State. Jennifer is a member of 
the North American Society of Sport Managers (NASSM), the American 
Association of Health, Physical Education, Recreation and Dance 
(AAHPERD), the Indiana Association of Health, Physical Education, 
Recreation, and Dance ( IAHPERD), and serves on the IAHPERD Sport 
Management Counci l .  

Recreation Professional of the Year 
Mindy Mayol graduated from Indiana U niversity in B loomington, 

Indiana, with both a Bachelor of Science with an emphasis in Exercise 
Science and a Master of Science in Kinesiology. S ince 2003, Mindy has 
taught in the Department of Ki nesiology for the University of I ndianapolis. 
Currently, Mindy serves as Faculty Instructor, the Student Wel l ness Course 
Coordinator and Exercise Science I nternship Advisor. Mayol is the author 
of "Wel l ness: The Total Package" (2008, Kendall/Hunt Publ ishing Co.), a 
multidimensional-based wel lness textbook, and recently presented on her 
d ist inctive course curricu lum and accompanying textbook at the 201 0 
AAH PERD conference in Indianapol is. 

Health Educator of the Year 
Gary DeHaven graduated from Hunti ngton H igh School in  1 966 

and from Taylor U n iversity in 1 970 majoring in  physical education 
and health, and driver's education. He received his Masters degree 
in 1 976 from Indiana/Purdue of Ft. Wayne in education. H i s  teaching 
career started in 1 970 and has just completed h is  40th year in health 
and physical education. He has taught over 8,000 students during these 
past 40 years. Along with teach ing students about the values of health 
education and physical activity, he has supervised and mentored student 
teachers from Taylor University, St. Joe Col lege, and Purdue University. 
Along with teach ing health and physical education, He has been the head 
basebal l  coach for 35 years along with serving on various committees for 
the Indiana Baseball Coaches Association. He addresses our Health and 
Kinesiology Future Professionals Club and speaks with them about their 
future as a qual ity educator as well as coaching. 

Physical Education Teacher of the Year: 
Elementary School 

Jo Ellen Earhart has taught elementary physical education for 1 4  
years at Huntington Community School Corporation ( HCCSC) after 
teach ing 5 years for K-8 at Hu nti ngton Cathol ic .  She also coaches 
elementary cross country and offers after school c lubs such as jump rope, 
vol leyball, tumbl i ng, and racket sports. She was teacher of the year for 
HCCSC in 2006, inducted into Huntington U niversity's Athletic Hal l  of 
Fame i n  2005, and presented an i ntegrative lesson for physical education, 
science, and health for the SEE conference held in Huntington County 
Schools in 2009. 
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Physical Education Teacher of the Year: 
Middle School 

Alicia Breedlove never dreamed of being teacher of the year. She 
just wanted to teach and help kids fac ing chi ldhood obesity to learn the 
concepts to maintain a healthy l ife. She is cu rrently at George .Washington 
Community H igh School. Al ic ia has worked very hard to fund her ideas by 
winning a Jordan Foundation Grant and has had projects funded through 
Donors Choose and a few other smal l  grants here and there to keep her 
ideas rol l i ng. She has been Co-Chair for her school for the A l l iance for a 
Healthier Generation taught 6 classes at the state level, attended 3 years 
of the National Conference, member of the founding curricu lum team for 
Ind ianapol i s  Publ ic Schools, member of the curricu lum mapping team for 
Indianapolis Publ ic Schools, designed the Rubicon system for Physical 
Education for middle and high school, bui lt I ndianapol is Publ ic Schools 
Wel l ness website and maintain it. 

Leadership Award 
Audrey Satterblom has served as the Indianapol is  Publ ic School 

Wel l ness Supervisor since 2004. She was a teacher in  the Indianapol is  
Publ ic School from 1 995-2004. She was I PS top ten teacher of the year. 
In 2004, she successfu l ly wrote and received I PS first PEP grant. Audrey 
has since been successful in 2007 and 201 0, bringing total PEP grants to 
3.2 mi l l ion dol lars. She has been the president of IAHPERD in 2005-2006, 
Chair of several IAH PERD committees, and on the Board of Di rectors from 
2004-2007. She has served on the NASPE Physical Education Steering 
Committee and is a reviewer for NASPE Stars Awards. Audrey was the 
conference coordinator for IAHPERD in  2007 and served as equipment 
coordinator for the 201 0 AAHPERD convention. She has been a presenter 
at Indiana conference as wel l  as AAH PERD conventions. 

Legacy Award 
Dr. P. Nicholas Kellum is Dean and Professor Emeritus of the 

Indiana University School of Physical Education and Tou rism Management 
at Indiana U niversity Purdue University Indianapolis. He earned Bachelors 
and Masters Degrees in physical education from the School of Health, 
Physical Education and Recreation at I ndiana U niversity prior to earning 
a PhD in Higher Education Administration from the School of Education 
at I ndiana University. Dr. Kel lum joined the facu lty at IUPUI  in  1 969 
as an instructor and rose thru the professorial ranks to fu l l  professor. 
He has held numerous administrative positions including Director of 
Intramural and Recreational Sports, Director of Intercol legiate Athletics, 
Assistant Dean and final ly Dean of the School of Physical Education and 
Tourism Management, a position he held for 32 years until his retirement 
in 2009. Dr. Kel lum also coached women's softbal l at IUPUI  for 1 7  
years where his teams made n ine straight appearances at the National 
Association of I ntercol legiate Athletics national finals. His professional 
commitment extended beyond the IUPUI  campus. Dean Kel lum served 
1 3  years as National Executive Secretary of Phi Epsi lon Kappa Fratern ity 
and 1 5  years as Executive Director of the Indiana Association for Hea lth, 

Physical Education, Recreation and Dance. Dr. Kel lum is the recipient of 
Honor Awards presented by the Indiana Association for Health, Physical 
Education, Recreation and Dance and Phi Epsi lon Kappa Fraternity. He 
has also been inducted into the NAIA National Ha l l  of Fame and the 
IUPUI  Athletics Ha l l  of Fame. 

Honor Award 
Kim Duchane i s  the recipient of the 2010 Honor Award, the h ighest 

recognition by I ndiana AHPERD to one of its members who is clearly 
outstanding in his profession with long and distinguished service to 
health, physical education, recreation, dance, and sport. Dr. Duchane is 
currently Professor of Exercise and Sport Sciences at Manchester Col lege, 
specia l izing in adapted physical education with i nterests ranging from 
physical activity for chi ldren with disabi l ities to health in older adults. Kim 
earned his BS degree from Northern Michigan U niversity, MA from Sam 
Houston State University (DC), and PhD from Texas Woman's University. 
After completing h is  undergraduate studies, he taught students in the 
publ ic schools of Michigan and Texas for over 1 0  years before accepting 
the position at Manchester Col lege preparing teachers of abi l ity and 
conviction who promote active and healthy l ifestyles through physical 
activity. Dr. Duchane has produced over 25 publ ications including 
numerous refereed articles and chapters i n  books. 
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Abstract 

The majority of research on women i n  sport has 
focused on the benefits and barriers to mentoring 
that i nh ibit women from obtai n ing a female mentor. 
However, l im ited research exami nes female assi stant 
col lege coaches cu rrently mentored by thei r female 
head coach on the benefits and barriers that sti l l  
exist which may h i nder thei r abi l ity to advance 
with in  leadership positions in sport. In add ition, 
even less research focuses spec ifical ly on female 
ass istant coaches of women's basketbal l  teams. 
Thus, the purpose of th i s  study was to exami ne the 
benefits and barriers of the mentoring relationship 
between female head basketbal I coaches and 
thei r female assi stant coaches. Resu lts provided 
awareness of benefits of and barriers to mentoring 
from the perspective of assistant women's basketbal l  
coaches. U nderstand i ng the potenti a l  barriers 
of the mentoring relationship may help coaches 
and athletic admin i strators create conditions so 
mentoring can opportun ities may become avai lable 
for female assistant basketba l l  coaches. 

Coaching 
Women 
Leadersh ip 
Basketbal l  

Key Words 

The Examination of Benefits and Barriers to 
Mentoring: Perspectives from Assistant Women 

Basketball  Coaches 

The number of female ath letes p laying col lege 
sports has increased from 1 6,000 i n  1 968 to over 
1 80,000 in 201 0 (Acosta & Carpenter, 2 0 1 0). This 
dramatic i ncrease i n  women partic i pati ng in sport 
can be d i rectly attributed to the passage of Tit le IX. 

However, whi le opportun ities have i ncreased for 
female sport partic ipants, the same cannot be said 
for female head coaches of women's col lege teams 
(Acosta & Carpenter, 2 0 1 0). The number of female 
head coaches of women's teams has decreased from 
90% in 1 9 72 to 42.6% i n  2 0 1 0 (Acosta & Carpenter, 
2 0 1 0). The only sports not to see th is dec l i ne are 
soccer, crew/rowing, synchronized swimming, and 
rid ing (Acosta & Carpenter, 2 0 1 0). One sport that 
has seen a d ramatic decl ine i n  female head coaches 
of women's teams is basketbal l .  

The representation of female head coaches of 
women's basketba l l  teams is at an a l l  time low, as 
there has been a dec l i ne across a l l  three National 
Col legiate Athletic Assoc iation (NCAA) divisions. 
All d ivis ions ( I ,  1 1 ,  I l l )  have seen an overal l  decl ine  
from 79.4% i n  1 9 77 to 60.8% i n  2 0 1 0 (Acosta & 
Carpenter, 201 0). The breakdown i n  the overa l l  
decrease among a l l  divis ions inc ludes a dec l ine i n  
Division I from 72.2% i n  1 992 to 5 7.0% i n  2 0 1  O;
Division II from 5 1 .4% in 1 992 to 47.5% in 201 0;
and Divis ion I l l  from 63.9% to 54.8% in 2 0 1 0.
The researchers decided to focus on Division I 
female assistant coaches of women's basketba l l  
teams because of  th is div ision experienced the 
largest percentage ( 1 5 .2%) of a l l  d iv is ions (Acosta 
& Carpenter, 2 0 1 0).

Researchers have identified many reasons for 
the dec l i ne of the number of female head coaches 
of women's teams across all NCAA sports. For 
example, stud ies have identified several factors for 
why women do not aspi re to become a head coach, 
i nc lud ing (a) the pressures of winn i ng, (b) fee l i ng 
content with thei r cu rrent situation, (c) lack of job 
security, and (d) loya lty to thei r cu rrent coach or 
team (Sagas & Ash ley, 200 1 ; Sagas, Cunn i ngham, &
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Ash ley, 2 000). I n  addition to these reasons for the decl ine  
i n  female head coaches of women's teams, a number of 
researchers have a lso d i scussed the lack of female mentors 
(Ki lty, 2006; Sagas, Cunn ingham, & Ashley, 2000; Weaver 
& Chel l adurai ,  2002).

Pu rpose of the Study 

The majority of mentoring research on women in 
sport has focused on the benefits of mentoring and or the 
barriers i nh ibit ing women from obta in ing a female m�ntor. 
However there is l im ited research on female assistant
basketball coaches who cu rrently are mentored by the i r
female head coach on the benefits and barriers that sti l l  
exist which may h i nder the i r  abi l ity to advance. Thus, 
the pu rpose of th i s  study was to exami ne the benefits and 
barriers of the mentoring relationship between female head 
basketbal l  coaches and the i r  female assi stant coaches. The 
study focused on the fol lowi ng research questions: 
1 .  What are the benefits to female assistant coaches 

of women's basketba l l  teams of having a current 
mentoring re lationship with the i r  female head coach? 

2 .  What are the barriers to female head coaches of 
women's basketbal l  teams mentoring the i r  female 
assistant coaches? 
Defining Mentors and the Mentoring Relationship 
Researchers defi ne mentoring in a variety of ways. Due 

to the i nconsistency i n  defi n i ng mentoring the researchers 
i n  the present study agreed upon one defi n it ion to support 
th i s  study (Merriam, 1 983). The researchers chose Healy 
and Welchert's ( 1 990) defi n it ion because it was created by 
synthesizi ng mu ltip le studies of the n:iento�i ng _relationship,

A dynam ic, rec iprocal re lat 1onsh 1 p  1n a work 
environment between an advanced career i ncumbent 
(mentor) and a beg inner (protege) aimed at promoti ng the 
career development of both. For the protege, the object of 
mentoring is the ach ievement of an identity transformation, 
a movement from the status of understudy to that of self­
d i recting co l l eague. For the mentor, the relationsh ip i � a 
veh icle for achiev ing mid l ife "generativity" [or passi ng 
along a legacy] . (p. 1 7) .

The defi n it ion supports the enhancement of an 
i ndividual 's growth and advancement often seen with i n  
Kram's ( 1 983) career and psychosocial functions. These 
career and psychosocial functions are the u nderlying 
mechanisms beh i nd the benefits enjoyed by the protege. 
Career functions focus on the upward mob i l ity of the 
protege and consist of sponsorsh ip, exposure and v is ib i l ity, 
coach ing, protection, and chal lenging assignments (Kram, 
1 985). The psychosocial functions focus on bu i l d i ng self­
confidence and provid ing gu idance and d i rection and 
consist of ro le mode l i ng, acceptance and confi rmation, 
counse l i ng, and friendsh ip (Kram, 1 985). The career and 
psychosoc ia l  functions of the mentoring relatio�ship n:ay 
be needed for those benefic ia l  for females enteri ng as fi rst 
year assi stant coaches of women's basketbal I .  teams. 

Benefits of Mentoring for the Female Assistant Coach 
Mentoring functions fa l l  into two categories: career and 

psychosocia l .  The career category inc ludes sever�I aspects. 
Promoting upward mob i l ity is particu larly crucial i n  the 

case of women wanting to advance with i n  sport (Bower, 
2007; 2008; 2009; Bower & Coffee, 2007; Lough, 200 1 ;
Young, 1 990). The sponsorsh ip function a l lows the mentor 
(the head coach) to help bu i l d  the reputation of the female 
assistant women's basketbal l coach by h ighl ighti ng her 
potentia l ,  while exposure and visib i l ity al low the mentor to 
i ntroduce new coaches to others i n  the basketbal l  realm.  
These relationsh ips assist the female assistant women's 
basketbal l  coach i n  deve loping re lationsh ips and a l low 
for greater career advancement opportun ities. The head 
coach may a lso provide knowledge and ski l l s, as wel l . as
productive feedback on recru iting techniques, deve!op i ng 
coaching strategies,, and dea l ing with student ath lete i ssues. 
The female assi stant coach may occasional ly become 
overwhelmed by taking on too much at one time bec�use 
of the i nabi l ity to say "no." The head coach may shie ld 
the protege by hel p ing the assi stant coach to choose the 
appropriate responsib i l ities and may also take the . b lame
for the i r  mistakes. F ina l ly, the head coach may provide the 
protege w ith greater responsibi l ities which may _i nvolve
the career function of coaching functions that provides the 
assistant with an opportun ity to add to the i r  knowledge and 
abi l ities for when they serve in that capacity (Kram, 1 985).

The psychosocial functions are a lso crit ical in the 
l i fe of a female wanti ng to advance with i n  sport (Bower, 
2007; 2008; 2009;, 200 1 ; Weaver & Chel ladura i ,  1 999;
2002; Young, 1 990). Head coaches are role models, and 
it i s  important for assistant head coaches to observe the 
behavior, attitudes, and values of the head coach. These 
observations may revolve around effic iently performing 
organ izat ional  tasks. The head . co�ch . '.11ay e��r.ess
confidence, create mutual trust, confi rm i nd1v 1dual  abi l 1t1es, 
and lend encou ragement and support. These acceptance 
and confirmation techn iques provide the female assistant 
coach with a sense of value. 

Counse l ing a l lows the mentor to help the female 
assi stant coach i nvestigate and solve personal confl icts that 
may detract from effective performance. F i na l ly, friendsh ip 
is a socia l  i nteraction a l lowing the protege to share personal 
experiences and escape the pressures of work. 

Barriers to Mentoring for the Female Assistant Coach 
Although many benefits of mentor ing have been 

identified, oftentimes certain  barriers prevent women 
from enteri ng a mentor ing re lationsh ip .  Weaver and 
Che l l adurai 's (2002) Model of Mentoring clearly identifies 
these barriers as the i nabi l ity to have access to mentors, 
the fear of i n it iati ng the mentoring relationship, the level 
of w i l l i ngness to mentor, the approval of others, and the 
misi nterpretation of the mentoring approach .  The shortage 
of women hold ing head coaching jobs i n  i ntercol legiate 
ath letics has created a dearth of potential female mentors 
for assi stant coaches (Acosta & Carpenter, 2006; Weaver 
& Chel l adurai ,  2002). Therefore, women are often forced 
i nto a cross-gendered mentori ng relationsh ip that may n�t 
benefit the i r  career aspi rations (Weaver & Chel l adura1 ,  
2002). For example, the female assi stant head coach or 
head coach may be concerned with others misconstru ing 
such a re lationship as a sexual advance. The sexual 
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connotation is a reason why male head coaches may or 
may not be wi l l i ng to mentor female assistant coaches. 

Methodology 

Participants 
The National D i rectory of Col l ege Ath letics provided 

the mai l i ng l i st 650 National Col legiate Ath letic Assoc iation 
(NCAA) Division I female assistant coaches of women's 
basketbal l  teams from 325 un iversities (NACDA, 2 0 1 0).
Each participant was asked to respond to Profi les of 
Mentors i n  Sport su rvey (Bower, 2007). One hundred and 
s ixty four  (n=l 64) coaches responded to the su rvey. 

One hundred and twenty two (N=l 22 )  participants 
identified thei r female head coach as thei r mentor. The 
majority of the assistant coaches were between the ages 
of 35-44 (54.4%), fol lowed by 2 8.6% between the ages of 
45-54, 8% between the ages of 25-34 7 .4% older than 65,
and 2% younger than 24.  All respondents held a Bachelors 
degree, 60% of the respondents held a Masters, and 1 %
held a Doctorate. The majority of respondents were white 
females (65%), fol lowed by African American (26.6%),
H i spanic (2 .8%), other (4.2%). There was at least one 
respondent from al l 32 conferences with 6.99% coming 
from the B ig 1 0  and Atlantic 1 0.

Procedures 
The researchers began the data col lection by fo l lowing 

D i l lman's (2007) recommendation for su rvey research. 
F i rst, the Profi les of Mentors i n  Sport su rvey (Bower, 2007)
was d i stributed via mai l  to all potential respondents in Apri l 
of 2006. Apri l seemed l i ke a reasonable time to co l lect data 
because it was before recru iting camps and fol lowing the 
NCAA tou rnament. Next, the researchers identified a l l  non­
respondents and mai led a postcard two weeks fol lowing 
the fi rst mai l i ng. F i nal ly, all non-respondents were sent 
another postcard two weeks l ater ask ing the partic ipants to 
go to a website and submit an on l i ne survey. 

The Profile of Mentors in Sport Survey 
Data were col lected us ing the Profi les of Mentors i n  

Sport su rvey (Bower, 2007), and incl uded demographic 
i nformation (age, educational background, i ncome, and 
race), and open-ended questions related to the mentoring 
relationsh ip .  The open-ended questions focused on the 
benefits of and barriers to the mentoring relationsh ip  
between the female assistant coach and her  female head 
coach .  An expert panel consisti ng of sport management 
professors examined the survey instrument for content 
val id ity and avoidance of bi ased items. 

Data Analyses 
SPSS 1 8 .0 was used to calcu late the means and standard 

deviations for the demographic data The researchers 
uti l ized Wolcott's ( 1 994) fou r-step approach to analyze the 
qual itative data. F i rst, the qual itative data was organ ized by 
us ing HyperResearch 2 .8 .  Second, the responses were read 
and reread to identify s imi larities and differences among 
the data. Th i rd, the constant comparative analys is method 
was used to help identify the "sim i larities and differences 
among the data through cod i ng and sorting i nto appropriate 
categories" (Rossman & Ral l is, 2003, pg. 2 73). F inal ly, 
the researchers identified themes that emerged through 

i ntensive analysi s and categorization of coded data. 
Trustworthiness of the Data 
The researchers u sed mu ltip le strategies developed by 

L i nco ln  and Guba ( 1 985) to strengthen the trustworth i ness 
of the data. Cred ib i l ity ( i nternal val id ity) was establ i shed 
through "authenticity" of the data which is a "fa i r, honest, 
and balanced account of social l ife from the viewpoi nts 
who l ives it everyday" (Neuman, 2005, p. 3 1  ) . The constant 
comparative analys is helped strengthen the val id ity of the 
study through the identifyi ng categories and develop ing 
themes from open-ended questions. 

Transferabi I ity (external val id ity) was establ i shed through 
"th ick descriptions" (Er landson, H arris, Skipper, & Al len, 
1 993) of comments provided by the assistant basketbal l  
coaches supporti ng the themes. Dependabi l i ty (re l i ab i l ity) 
was determi ned by examin i ng the data and meeti ng to 
d i scuss themes and categories. This process is commonly 
known as researcher  debriefi ng. A final consensus of 
the themes and categories was determi ned fo l lowi ng 
several meetings among the researchers. Confi rmab i l ity 
(objectivity) was based on the researchers' abi l ity to l imit 
b ias by not maki ng any premature conclusions on the 
themes and/or categories, researcher debriefi ng, read i ng 
and reread ing the data, and usi ng the constant comparative 
analysis. 

Results and Discussion 
The purpose of th i s  study was to query female assi stant 

coaches of women's basketbal l  teams on the benefits of 
and barriers to the mentoring relationsh ip with the i r  female 
head coach .  The resu lts provided some i nsight on specific 
benefits and barriers of the mentoring relationsh ip  that 
exists between an assistant head coach and a head coach .  

Benefits t o  Mentoring o f  the Female Assistant 
Basketbal l  Coach 

Several themes emerged on the benefits of female 
assistant coaches of women's 

basketbal l teams on hav ing a cu rrent mentor ing 
relationsh ip with thei r female head coach .  The themes 
supported categories of the career and psychosoc ia l  
functions. 

Career functions. The on ly career function supported by 
the assistant basketbal I coaches was coach ing. The coach ing 
function i nc ludes the abi l ity to transmit knowledge, provide 
strategies needed to succeed, offer feedback, and provide 
relevant i nformation to coaching responsibi l it ies (Kram, 
1 985).  Accord ing to constructivist theory, learn ing i s  most 
effective when knowledge and ski l ls are used to construct 
mean i ng for i nd ividuals (proteges) through the i nteraction 
with others (mentors). In add ition, the basketbal l coaches 
also serve as experts prov id ing problem-solving strategies 
whi le  gu id ing the learners (the proteges) (Kerka, 1 998).
The main components of constructivist theory i nc lude 
the mentor providi ng knowledge and ski l l s  and problem­
solving strategies a l l  of which were present with i n  the 
responses from the assi stant women's basketbal l  coaches. 
For example, the respondents most often mentioned the
abi l ity of the i r  mentors to transmit knowledge of the game 
of basketbal l  and provide strategies need to succeed as 
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a coach. One assi stant coach mentioned, "My coach 
has experience, knowledge, and feedback about the 
profession and provides strategies on making important 
decisions related to basketbal l .  Th is i nsight provides a better 
perspective other than my own or other peers." Another 
woman said, "She helps give di rection and feedback 
whi le  help ing me to make decisions. She is someone I can 
trust and she wi l l  be honest with me." Other respondents 
focused on learn i ng about expectations of becoming a 
head coach. A woman expla i ned, "My coach helps me to 
understand expectations i n  my current role and obstac les I 
w i l l  face i n  getting to my desi red pos it ion. She helps keep 
me focused and shows me what is important." F i nal ly, 
another respondent mentioned, "I learned the right way to 
do th i ngs on a personal level, and wi l l  draw my convictions 
from that as I learn the i ns and outs of th is business." 

As mentioned the only career function mentioned 
as relevant to these assi stant basketbal l  coaches was 
coachi ng. However, fi nding the other the career functions 
were absent may be of great value. For example, career 
functions such as sponsorsh ip, exposure and visib i l ity, 
protection and chal lenging assignments have been shown 
to help enhance a women's career advancement with i n  
sport (Bower, 2007; 2008; 2009; Bower & Coffee, 2007;
Lough, 200 1 ;  You ng, 1 990). Therefore, one may ask how 
a mentoring re lationsh ip  missi ng so many relevant career 
advancement functions can help an assi stant women's 
basketbal l coach asp i re to become a head coach .  If she 
does not asp i re to become a head coach how does th is 
contribute to the l ack of female mentors and the dec l i ne of 
women i n  head coach ing positions? The answers to these 
questions are beyond the scope of th i s  study but warrant 
some d ia logue on the missi ng functions, more specifical ly, 
the functions of sponsorsh ip, exposure and visibi l ity, and 
chal lengi ng assignments. 

Sponsorship and exposu re and vis ib i l ity are extremely 
important mentori ng functions for the career development 
of the assistant coach .  These mentoring functions were 
miss ing from the coaches responses and reflect a concern 
for a couple of reasons. F i rst, sponsorsh ip i s  the key to 
preparing the protege for the next position of head coach .  If 
th is function is miss i ng then the head coach is not bu i l d i ng 
the assi stant's reputation, h igh l ighti ng her potenti a l ,  and/ 
or showing her in a favorable l ight (Kram, 1 985). Second, 
exposure and vis ib i l ity a lso help make the coach more 
vis ib le to people in the organ ization and fac i l itates the 
proteges' contact with sign ificant decision-makers. Both of 
these functions s ignificantly impact the abi l ity for assi stant 
coaches to advance because key leaders need to real ize 
thei r potential which helps in bu i ld ing a network. 

Women often l ack the abi l ity to deve lop informal 
networks. Research has shown that women have fewer 
i nteractions with i ndividuals in positions of power in the 
organization (Caiozzi ,  Seid ler, & Verner, 2003).  Networki ng 
can provide an un l imited number of contacts that may 
be i n it iated by the head coach through sponsorsh ip 
and exposure and visib i l ity. These contacts may lead to 
a variety of benefits i nc lud ing a promotion to a head 

coach ing posit ion. U nfortunately the results of th i s  study 
does not support the idea that the head coaches were 
help ing the assistants to bu i ld a support network which 
may have provided them with an advantage of learn ing 
about potentia l  head coaching opportun ities. 

Chal lengi ng assignments was another career function 
the head coaches did not provide the assi stant coaches. 
Chal leng ing assignments can be crucial to the development 
of an assistant wanti ng to advance to a head coach i ng 
position.  Assign ing chal lenging assignments a l low the 
protege to develop manageria l  ski l l s and wou ld prepare 
the assistant to take on the greater responsib i l ities necessary 
for a head coach ing position (Kram, 1 985).  Studies have 
suggested that chal lenging assignments a l low a female 
protege to bu i ld a h igher level of competence along with 
hav ing the opportun ity to show her capabi l ities, both of 
which may lead to career success (Won & Chel ladurai, 
2008). It seems the head coach wou ld want the assi stant 
to gai n  a h igher level of competence to help with the 
coach ing load. However, leader-member exchange theory 
may provide the reasoning beh ind the l ack of chal lenging 
assignments given to these assistant women basketbal l  
coaches. The notion of leader-member exchange theory 
is the coach may excl ude the assi stant from chal lengi ng 
assignments because of the l ack of competence, the extent 
to which they can be trusted, and/or the i r  motivation to 
assume respons ib i l ity (Dansereau, G raen, & Haga, 1 975).

Psychosocial Functions. The psychosoci al functions 
mentioned in specific o rder of importance i nc luded 
cou nse l i ng, acceptance and confi rmation,  and ro le 
model ing. F riendsh ip was the on ly psychosocial function 
not mentioned as a benefit to mentori ng from the head 
coach. 

Counse l i ng was the most often mentioned psychosocial 
function that benefited the assistant women basketbal l  
coaches. During counse l i ng, the head coach may be a 
good l i stener, helping the assistant to i nvestigate and solve 
personal confl icts whi le hav ing open d iscussions about 
fears and threats (Kram, 1 985). Kram ( 1 985) argued that 
"the more psycho-social  support (such as cari ng, sharing 
and emotional assistance) an i ndividual received from 
her developmental relationships, the more confidence 
she shou ld have that her abi l ities and contributions are 
valued" (p. 28 1 ). Thus, there i s  c lear evidence l i nk ing 
counsel ing ski l l s  and behaviors to key parts of the mentoring 
relationship. An assi stant coach expressed her ideas on 
counse l i ng i n  reference to her mentor by sayi ng, 

I know that no matter where I am, she [my coach] is 
just a phone cal l away and it is comfortable knowing that. 
She is a great person to speak to. She is a person I can share 
my troubles with. 

Another coach supported those statements by saying, 
"I enjoy hav ing my coach to bounce ideas off of. She i s  
always a good l i stener and she is someone that i s  honest 
with her answers." 

acceptance The acceptance and confirmation from a head 
coach is an extremely important psychosocial function to 
female assistant coaches aspiring to be a head coach. Sex-
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characteri stic stereotyping theori sts suggest that women 
may be excl uded from mentoring because they lack 
the psychosocial characteri stics necessary for managerial 
success (Rag ins, 1 989). These psychosocia l  characteristics 
may i nclude self-confidence, aggressiveness, leadership 
abi l ity, and ambition .  The mentor has the abi l ity to 
help improve on these sex-characteristics through the 
psychosocial function of acceptance and confi rmation. 
Acceptance and confi rmation occu rs when the mentor 
insti l ls a sense of confidence by confi rming the protege's 
abi l ities whi le developing a mutual trust and provid ing 
encou ragement and support. The assistant coaches 
received the necessary gu idance and support from the i r  
head coaches as evidenced by the fo l lowi ng comments, 
"My mentor serves as someone with an objective poi nt of 
v iew and is a constant sou rce of encouragement" and "My 
mentor provides confidence and she is a support person 
and advisor." F i nal ly the assistant coaches focused on the 
confidence the head coaches insti l l  to do the i r  very best, 
"My coach provides me with confidence and experience on 
ways to make decisions . . .  she helps keep me motivated ." 

mode l i ng                 was mentioned as a benefit of mentoring. 
The head coach acted as a role model through her abi l 
ity to project a positive image and i n teract effectively with 
admin i s trators, other coaches, and the fans. Role models  
can be extremely important for the woman wanti ng to 
become a head women's basketbal l coach. Accordi n g to 
socia l  learn i ng  theory, d i r ect and observational learni n g 
takes p lace between the coach acting as a role model and 
the assistant. The assistant acqu i  res positive managerial 
behavior patterns that strengthen her expectations 
regarding the abi l ity to successfu l ly perform manageria l  
tasks (Bandu ra, 1 9 86). Socia l  learn i ng theory was 
evident i n  the remarks by one of the assistant coaches, 
"We al I need the physical representation of who we want 
to be and how we wou ld l i ke to be perceived. I can pattern 
my behavior and coaching style after my head coach." 
Role model ing was also i l l ustrated through consistent 
remarks such as one made by an assistant coach, "My 
coach is someone I can look up  to but not out of reach and 
someone who wi l l  conti nue to teach me and he lp  me 
to grow." Another coach mentioned, "My coach is a 
sound ing board for ideas, a role model and someone to 
asp i re to be l i ke. She i s  someone that can teach me the 
ins  and outs of bus iness."Friendship was the on ly psychosocial not mentioned 
by the assi stant coaches as a benefit of mentoring from 
the head coach .  Th i s  resu lt may be due to the work group 
dynamics of two or three assistant coaches wanting the 
support and encou ragement from the i r  head coach. The 
head coach may see the potential friendsh ip creating 
jealously among the staff, lead ing to unnecessary chaos 
with in  the staff (Weaver & Chel ladu ra i ,  2002).

Barriers to Mentoring of the Female Assistant 
Basketbal I Coach 

Assistant women's basketbal l coaches identified several 
barriers to having a mentoring re lationsh ip with the head 
coach .  The themes inc l uded having d isagreements, loyalty, 
fear of fai l u re, and lack of time. 

Disagreements. Coaches are not always goi ng to 
agree on everyth i ng when it comes to basketbal l .  These 
d isagreements may not only make it hard to work together 
but may create a strai n  on a mentor ing relationship.  An 
assistant coach said, "Sometimes my coach and I do not 
always agree. After see ing how successfu l my current 
coaches system was, it is hard to accept other ways of 
doi ng thi ngs especia l ly  when they produce less than ste l lar  
results. "Another protege focused on advice from the head 
coach, "I do not a lways agree with the mentor's advice. 
My phi losophies differ from my cu rrent head coach. I l i ke 
to th i nk  outside her ways which causes a strai n  on our 
mentori ng relationsh i p  at times." 

Th is theme may i l l u strate how the w i l l i ngness to be 
mentored is an important characteristic to the mentoring 
relationsh ips. The mentoring relationship i s  a two-way 
street where the mentor and the protege work together. 
When there are d isagreements the mentoring re lationsh ip 
may suffer (Al len, Poteet, & Burroughs, 1 99 7) .

Lack of time. The coaching profession inc ludes long 
hou rs, weekend practices, competit ions, out of town 
travel duri ng the season, and recru iting trips. I n  addition 
these h ighly demandi ng tasks interfere with personal and 
fami ly l i fe. All of these t ime consuming factors create 
stress and assi stant coaches mentioned th i s  as a barrier 
to mentoring. Due to these demands the assi stant and 
head coaches often do not have the time for a mentoring 
relationsh ip. For example, an assistant mentioned, "The 
biggest barrier to mentoring for me is there is an i ssue i n  
getting adequate time due to schedu les and the l ife of  a 
coach." Another coach said, "Time is the biggest barrier 
to mentoring and avai labi l ity is another one." F ina l ly, a 
participant a l l uded to the fact that "having a mentor that 
is not avai lable can become a barrier to mentoring." The 
lack of t ime as an i nh ibit ing factor to mentoring is noth i ng 
new i n  the l i terature. Research supporti ng th i s  lack of 
time phenomenon was a lso found with women aspi ring 
to leadersh ip positions with in  campus recreation (Bower, 
2004; Bower, Hums, & Keedy, 2006), North America 
academia (Bower, 2007), and i nternat ional academi a  
(Bower & Hums, 2 008).

Loyalty. The assistant coaches also mentioned loyalty 
as a barrier to mentori ng. Loyalty i s  not only to the coach 
but the team as wel l .  Th is  loyalty is evident through a 
comment made by one of the proteges, " If you work for 
you r  mentor it is tough to leave and ask them to help you 
get another job." An assistant a lso referred to dependency, 
which may be a form of loyalty, 

I am too dependent on the head coach and may be 
afraid to detach from them because I feel l i ke I need to 
stay. It is a l l  about fee l i ngs of loyalty to the head coach 
and the team and the strong i nterpersonal re lationship 
that wi l l  be lost once I take another posit ion. 
Fee l i ng loyalty is not uncommon to the mentoring 

relationsh ip .  Kram ( 1 983, 1 985) identified four  phases 
to mentor ing which i nc l uded i n it iat ion, cu ltivat ion, 
separation, and redefi n it ion. The proteges with i n  th i s  study 
may have fe lt loyalty when experienci ng the separation 
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phase of the mentoring relationsh ip .  The same resu lts 
were apparent with women asp i ri ng to become leaders 
in campus recreation. These women identified fee l i ngs 
of loyalty and separation as barriers to mentoring (Bower, 
2004). During the separation phase the mentor and protege 
relationship m ight begin  to break apart both structural ly 
and psychological . Although th i s  may seem l i ke a barrier, 
i n  most cases the separation phase is a happy time for the 
mentor, as the protege begi ns to fol low in the i r  footsteps 
(Kram, 1 983) .

Fear of Failure. As mentioned earl ier, coaching is 
a h ighly demanding job that may create a tremendous 
amount of stress especia l ly for women. Women often 
feel they have to prove themse lves as capable female 
coaches (Ki lty, 2006). The women in this study reported 
the fear of fai l u re as a barrier to mentori ng. A lthough fear 
of fai l u re has been found to be a barrier to the reasons 
why women do not asp i re to become a head coach (Sagas, 
Cunn i ngham, & Ash ley, 2000), it has not been reported 
with i n  the mentoring l iteratu re. The women re lated the fear 
of fai lu re as a barrier to mentoring to not l iv ing up to the 
standards of the coach .  For example one assistant coach 
mentioned, "It is hard to be mentored under a successfu l 
coach where perfection is the standard. No area of strength 
is ever strong enough, and there is a lways someth ing to 
improve on." Another participant mentioned, "I don't want 
to let my coach down. I do not want her to say that I am 
not l iv ing up to her standards. I guess that I have a fear of 
fai l u re." Fear of fai l u re can be detrimental to the mentoring 
relationship. The fear of fai l u re may result from women 
lacki ng assertiveness and self confidence to perform the 
job requ i rements. This lack of assertiveness and self 
confidence may interfere with the assistant's abi l ity to set 
l im its, manage confl ict, and negotiate effectively (Werthner, 
2001 ) . The assistant may not l ive up  to the head coach's 
standards. Th i s  fai l u re to meet the standards set by the head 
coach may cause a stra in on the mentoring relationsh ip .  

Impl ications 
This  study provided some important imp l i cations 

for assistant coaches, head coaches, and admin i strators 
(ath letic d i rector and assistant athletic d i rector) . F i rst, the 
assistant coaches ind icated lack of t ime as a barrier to 
mentoring. Coaches and ass istant coaches may want to 
consider learn ing to prioritize and delegate work to make 
time for mentoring. For example, the coaches may have 
mentoring sessions on the bus trave l i ng to a basketbal l 
game. I n  add ition, coaches may need to make a more 
conscious effort to be aware of mentori ng. 

Second, it was i nterest ing to note that the fear of fai l u re 
was considered a barrier to mentori ng. The women i n  
this study were concerned about lett ing the head coach 
down, which led to stress in add ition to the regu lar stress 
associated with coaching. The head coach may want 
to consider the structure of the mentoring relationsh ip, 
adjusti ng the standards to which they hold the i r  assistant 
coaches. A relational model structure may be a possib i l ity 
where the head coach actua l ly steps out of the expert role, 
a l lowing the proteges to see they are not perfect, they can 

be i nfluenced by others, and are open to questions. This 
model i s  a val id  learn ing experience for the protege to see 
the head coach can step out of her expert ro le and also be 
a learner. 

Th i rd ,  head coaches may want to assess their 
current mentoring strategies to make sure they i nc lude 
al l  career functions. Th is study indicated that coaching 
was the only career function mentioned as a benefit to 
mentoring although sponsorsh ip, exposure and v isib i l ity, 
and cha I lengi ng assignments are extremely important to 
the mentori ng re lationsh ip .  Fol lowing evaluat ing thei r  
mentoring strategies, head coaches may want to deve lop 
a more comprehensive mentoring program, one which 
focuses on meeting the right people and learn ing the ski l l s  
relevant to becoming a head coach. 

Limitations 

The research study had two l imitations. The fi rst 
l im itation was the return rate of 2 2 .6% (N=l 47). Although 
the retu rn rate seemed significantly low the l im itation 
may be due to ath letic recruitment. Second, the study was 
l imited to Divis ion I female assistant coaches of women's 
basketbal l  teams. The researchers p lan on focusi ng on 
Divis ion I I  and I l l  female assistant coaches of women's 
basketbal l  teams in a future study. The study of other 
Divis ions may show this is  not a l im itation after a l l .  

Future Research 

The study offers many opportun ities for future research. 
F i rst, the same study may be conducted with Divis ion 1 1 ,  1 1 1 ,
or NAIA. These results may provide a different perspective 
on mentoring relationships among the d ifferent divis ions. 
Second, researchers may want to i nterview coaches on the 
mentor ing strategies they th ink are important in help i ng 
women advance to leadersh ip positions i n  i nterco l legiate 
basketbal l .  These strategies may provide the means of 
developing a formal mentoring program for coaches to 
fo l low. F ina l ly, it wou ld be i nteresti ng to i nterview the head 
coaches of the assistants to see if there are commonal ities. 
The head coach perspective may provide addit ional aspects 
of the mentor ing relationship to focus on when developing 
a formal or i nformal mentoring re lationship. 

Conclusion 

This study provided some i nterest ing insight to the 
barriers and benefits of the mentoring re lationsh ip .  The 
un ique strength of the "coach as mentor" relationship is 
that it i s  not an artific ia l ly contrived situation. A coach 
a l ready has many of the same responsibi l ities as a mentor. 
By defi n ition, a mentor's role is to gu ide, advise, coach, 
motivate, fac i l itate, and to be a role model with in  a 
contextual  setti ng (Kerka, 1 998). If the potential barriers to 
the mentoring relationship are u nderstood, coaches and 
organizations may create conditions so that mentoring 
can help in the soc ia l ization of assistant coaches whi le 
provid ing creative expressions of those with experiences 
and wisdom to share. This understand ing may aide the 
assistant coaches in advancing to a head coach ing position. 
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Abstract    physical activity programmi ng i n  the context of the A 
Desp ite growing concerns for sedentary school day (McKenzie & Lounsbery, 2009). 111111 

behavior, overweight, obesity, and related health I n  the spri ng 201 0 edition of the Indiana

concerns, school aged ch i l d ren do not meet AHPERD Journal we advocated for qual ity physical 
the recommended levels of physical activity. I n  education i n  a l l  I nd iana schools (Richards, Hemph i l l ,  
the midst of what has been cal led "the obesity Templ i n, & B lankensh i p, 201 0). Whi le we stand by 
ep i dem i c "  s choo l - ba sed  phy s i c a l  educa t i o n      our rationale such programming, we also feel as if • 
programs conti nue to be margina l ized. G iven its it is important to acknowledge what IAHPERD past- 111111 
status, physical educators must reconsider and president Mark U rtel referred to as the "elephant i n  
perhaps reconceptua l ize how and where physical the room" - the fact that many school corporations 
education i s  taught. This paper argues for expandi ng are choosing to cut back on physical education i n  
the ro le of the physical educator with in  the school response to budget cuts, the prioritization of core 
context as wel l  as beyond the trad itional school day academic subjects, and a cadre of others i ssues. • to i nc lude community-based physical activity and Whi le  it is imperative that the profession cont inue to :' sport programs. argue for the benefits of qual ity i n-school physical Ill 
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activity, commun ity-based programmi ng shou ld be in l i ne with the best i nterests of ch i ldren .  Ill 

Keeping Students Active beyond the School 
If we bel i eve that chi  ldren benefit from physical ... 

Day: Recommendations for Physical Educators 
activity and view it as our responsib i l ity to i ncrease W 
the i r  activity leve ls, we may need to expand upon 

These are most defi n ite l y  tryi ng ti mes for the trad itional  defi n it ion of physical ed ucation and Ill 
our profession. I n  I nd iana as wel l as nationwide that of physical education teacher. Thus, i n  this 1111 
we conti nue to see reductions i n  K- 1 2  physical artic le we hope to confront some of the real it ies IA 
education programming with i n  the school setti ng. fac ing the physical education profession in our state 'Ill 
Al l  the whi le, national organizations (e.g. , American and d i scuss ways in which physical educators can 
Col lege of Sports Medic ine [ACSM] , 1 998; U nited get students active outside of a trad itional physical 
States Department of Health and Human Services education c lass. -6. 
[USDHHS] ,  1 996, etc.) cont inue to recommend rT 
physical activity as a preventative health measure Physical Activity and Physical Education at the

for school aged ch i ldren .  However, evidence Federal Level A suggests that nearly half of American ch i ld ren and Whi le  the recent L et's Move i n itiative provides 111111 
young adu lts are not regu larly active (USDHHS, hope for a renewed emphasis on physical activity • 
2000). Spec ifical ly, cross-disc ip l i nary expert panels in the U n ited States, i n-school physical education Ill 
recommend that ch i ldren shou ld receive a min imum is conspicuously absent from the d iscussion. It .. 
of 60 minutes of physical activity per day (Strong appears as if the fi rst lady's i ntention in to i ncrease .. 
et a l . ,  2005). I n  an era which has seen obesity out of school physical activity among American 
rates soar near epidemic  levels (James, Leach, youth as opposed to access to physical education 
Kalamara, & Shayegh i ,  2001 ), it seems somewhat programm i ng. However, the focus on physical
paradoxical to have a s imu ltaneous reduction in activity as opposed to physical education at the 
physical education, which is the primary avenue for federal leve l d id not begin with Let's Move. Even 
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The U.S .  Department of Education's (2008) Carol M. White 
Physical Education for Progress (PEP) Grant program, which 
has provided a sign ificant amount of fund ing to physical 
education si nce 2001 , has also a l located a notable amount 
of the $338 mi l l ion to organ izations that provide physical 
activity outside of schools  (e.g. YMCA, Boys & Gir l s  C lubs, 
etc.) .  In th is way, these grants can be seen as both physical 
education and physical activity in nature and pu rpose. 

Although schools  appear to be a logical location to 
add ress i ssues stemming from inactivity and obesity because 
the vast majority of ch i ldren i n  the U n ited States go through 
the publ ic education system, the federal government seems 
to be send ing mixed messages. On the one hand the CDC 
and USDHHS recommend strengthen i ng in school physical 
education, but other sectors are u nwi l l ing to provide the 
support necessary. Th is is especia l ly evident in the fact that 
health and physical education remai n absent i n  the most 
recent reauthorization of the E lementary and Secondary 
Education Act ( ESEA) commonly referred to as No Ch i ld 
Left Beh ind (US Department of Education, 2002).  The 
federal government recognizes the ro le and importance 
of being physical ly  active, but its unwi l l i ngness to support 
school physical education impl ies that such programming 
fal ls outside of the defi n ition of school i ng. If not attended to, 
th i s  message w i l l  cont inue to have disastrous impl ications 
for our physical education programs. 

Physical Education: A Question of Relative 
Importance 

Although physical education is not mandated i n  
schools, the majority of Americans be l ieve that i t  i s  
important for ch i ldren. I n  fact, a su rvey admin i stered by 
the National Association for Sport and Physical Education 
(NASPE; 2003) found that 81  % of adu lts agreed that dai ly 
physical education shou ld be mandatory i n  schools, and 
95% of ch i ld ren bel ieved that PE shou ld be part of the i r  
cu rricu lum.  However, it i s  not an issue of importance, 
but of relative importance (Enn is, 2006). When p laced 
alongside h igh stakes testi ng, academic ach ievement, 
and the overt emphasis on the "core" academic subjects, 
physical education is not seen as an equal  partner i n  
education .  Accord ing  to  Enn i s  (2006), "unfortunately, 
physical education has become a low demand subject 
relative to the school 's  academic priorities" (p. 55) .  Th is  
i s  h i storical ly related to the conception of schools  as 
academic structures and is perpetuated by the Obama 
admin istration's lofty goal of "once aga in  hav ing the 
h ighest proportion of col lege graduates i n  the world [by 
2020]," which p laces a sustai ned emphasis on math, 
science, and read ing (Carey, 2009).

McKenzie and Kahan (2004) add that the l ack of 
funding and time that resu lt from physical education 
being  outside of the academic mission of schoo l i ng 
"conspire toward margi nal iz i ng the central role physical 
education cou ld p lay in produc ing physica l ly educated 
and active chi ldren" (p. 308). To th i s  effect, Enn i s  (2006)
posed an important question :  " I n  the face of i ncreas ing 
academic standards and comprehensive testing with in  an 
environment of l imited and d im in i sh ing resources, w i l l  

physical education content ever compete successfu l l y  
with trad itional academic subjects?" (p .  53) .  That i s, i f  the 
purpose of education conti nues to be narrowly defi ned 
as academic and i ntel lectual ,  w i l l  there ever be a p lace 
for physical education with in  the context of the school ?  
Consideri ng th i s  gives r ise to another question that must be 
addressed - the embod iment of the elephant that has been 
planted firmly in the room - When we fight for physical 
education in our schools, are we on the losing end of a 
battle that has al ready been decided by federal education 
d iscou rse and po l icy? If this i s  the case, it wou ld be prudent 
for our profession, as wel l  as in the best i nterest of the 
ch i ldren we serve, to consider alternative ways in which to 
provide physical education content. 

Redefi n ing Physical Education and the Role of a 
Physical Educator 

Trad it iona l ly, phys ica l  educat ion has been 
conceptual ized as a cou rse students take i n  the same 
manner in which they take c lasses in math and science. The 
i ndividual who provides i nstruction duri ng th i s  cou rse has 
been labeled the "physical education teacher." However, 
i n  a specia l  edition monograph publ i shed i n  the Journal of
Teaching in Physical Education that focused on the ro le of 
physical education in publ ic health, McKenzie and Kahan 
(2004) argued that th i s  defi n ition needs to be revisited. I n  
l i ght of a lack of resou rces, l im ited t ime, and other barriers 
to del iveri ng qual ity physical education, th ink ing about 
physical education in the trad itional sense ri sks perpetuati ng 
the marginal ization that we see in schools  today. L i kewise, 
Ward ( 1 999) and co l leagues argued that "the cond itions 
that characterize much of physical education i n  schools  are 
i l l-su ited to the needs of today's students" (p. 3 79).

In an effort to i ncrease the viabi l ity of the i r  programs, 
physical educators should look to other venues, outside of 
physical education class, i n  which movement education 
concepts can be taught (McKenzie & Kahan, 2004). This 
i s  especia l ly  important because even chi ldren who have 
physical education five times a week for 50 minutes do 
not accrue enough in class physical activity t ime to meet 
the national recommendation (McKenzie, Marshal l ,  Sal l i s, 
& Conway, 2000). However, if we can agree that students 
need out of c lass physical education experiences, what 
wou ld these opportun ities look l i ke and what wou ld the 
ro le of the physical educator be in structuri ng them? 

With i n  the school day, physical educators can provide 
programming outside of c lass time in order to promote 
movement and teach physical education concepts. For 
example, before and after school physical education 
sessions can be coord i nated along with i ntramural 
programs. Physical activity time can also be made avai lable 
for chi ldren during study hal ls and the lunch period and, i n  
the lower grades, organ ized physical education cou ld take 
p lace duri ng recess. Classroom physical activity breaks 
cou ld be coord inated in conjunction with other teachers i n  
the school and a more concenfrated effort cou ld be made to 
i ntegrate physical movement i nto other class subjects. Th is  
is  especia l ly  important i n  l ight of evidence that ind icates 
that chi ldren who are physical ly active throughout the 
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school day tend to perform better academical ly (Gri ssom, 
2005). These approaches, and many others that cou ld be 
employed not only help to get ch i ld ren add itional exposure 
to physical education  throughout the school day, but they 
a lso help to make physical education part of the cu ltu re of 
the schoo l .  Th is is important if we are tryi ng to work toward 
NASPE's (2004) th i rd and fou rth standards, which promote 
the development of fitness and maintenance of a physica l ly 
active l i festyle. 

Regardless of the approach that i s  taken, the key i s  to 
make the movement experiences educational i n  natu re. 
Physical education, whether isolated with i n  the gymnas ium 
or immersed with i n  the cu lture of the school ,  imp l ies that 
there is an i nstructional component, which helps ch i ldren 
grow in the cognitive, affective, and psychomotor domains 
of learn i ng. Although meani ngfu l ,  beyond working toward 
the dai ly recommendations for physical activity, i so lated 
physical activity experiences do l itt le to promote learn ing 
and future engagement. Thus, it must be the physical 
educator - the one i nd ividual with i n  the school context 
qual ified to impart movement education experiences on 
ch i ldren - who must be responsib le for lead ing this 
programming throughout the school day. Then, when 
combi ned with trad itional physical education courses, 
before, duri ng, and after school supplemental experiences 
w i l l  help ch i ld ren to become proficient movers. 

Physical Education Beyond the School Day 

I n it ial ly, physical educators sought to teach i n  publ ic 
schools  for the opportun ity to provide programs that 
reached a l l  ch i ld ren (Enn is, 2006). But school -based 
physical education may not be the best way to reach 
every ch i ld .  Students who requ i re extra attention in the 
core subjects are often removed from "specia l  subjects," 
l i ke physical education, and p laced in remedia l  programs. 
Furthermore, Sabo (2009) reports that u rban gir ls are the 
"have nots" of physical education. After 1 01h grade, 84%
of g i r l s  in urban setti ngs receive no physical education 
at a l l .  General ly, boys and gir ls i n  u rban setti ngs have 
fewer opportu nit ies to part ic ipate in school-based physical
education.  If the goal of physical education is to provide 
access to qual ity programs for every ch i ld, than the fie ld 
must consider a model not based sole ly on in -school 
physical education .  Beyond the context of the school, 
physical activity and physical education shou ld grow to 
become part of the community i n  which we l ive. 

Wh i l e  some might be hesitant about promoti ng 
physical education experiences outside of the context of 
the school on the grounds that it contributes to the image 
that the subject is not educational, its advantages shou ld 
be considered as wel l .  Many of the goals that physical 
educators pursue are based on prolonged engagement 
with the subject. For example, to have a positive i nfluence 
on ch i ldhood obesity requ i res extended time in physical 
education in add ition to physical activity outside of school 
and other l ifestyle changes. The most popu lar cu rricu lar 
models employed today work best when kids have time to 
immerse themselves i n  the activities. For example, imagi ne 
implementing Sport Education (Siedentop, H astie, & van 

der Mars, 2004) i n  an out-of-school physical education 
program. Students cou ld participate in longer c lass sessions 
on consecutive days, which wou ld a l low more t ime 
to implement the fundamental e lements of the model .  
After school programs cou ld accommodate students who 
do not receive physical education for i ssues related to 
academic achievement or behavior and wou ld certa in ly  
be appreciated by many parents who seek after school 
programming for their ch i ldren. 

He l l i son's (2003) Teach i ng Persona l  and Soc ia l  
Responsib i l ity Model (TPSR) has been field tested primari ly 
in after school setti ngs s ince 1 970 (Hel l i son, Mart inek, &
Walsh, 2007). Through TPSR, He l l i son provides the most 
usefu l framework for bridging the gap between school­
based physical education and outside of school physical 
activity. At its core, TPSR a ims to teach l ife ski l l s  and values 
with i n  a physical activity program-rather than teaching 
them separately. Learn ing experiences are taught and then 
d iscussed to emphasize transferri ng TPSR val ues outside 
the gym. Instructional strategies are based on an evolving 
teacher-student relationsh ip that gradua l ly  sh ifts some 
decis ion maki ng power and responsibi l ity to students. The 
program leader must respect each student's i nd iv idual ity, 
focus on strengths instead of weaknesses, and recognize 
each ind iv idual 's capac ity to make good, responsible 
decisions (Hel l ison, 2000). As suggested by Quay & Peters 
(2008), TPSR cou ld be a foundational framework for 
re-conceptua l iz ing and re-structuri ng physical education.  

As i s  true for school-based physical education outside 
of tradit ional c lasses, for community-based programmi ng 
to be successfu l it must be gu ided and d i rected by 
qual ified, l icensed professionals . Working as an extension 
of local school d i stricts, or possibly through departments 
of parks and recreation, these i nd iv iduals must have the 
trai n i ng to be able to d i rect and manage deve lopmenta l ly 
appropriate movement experiences for the popu lations 
they serve. When viewed from this perspective, developing 
physical education programs with i n  the community cou ld 
result i n  an expansion as opposed to margi na l ization 
of the profession. School s  wou ld sti l l  need to employ 
physical educators to teach dur ing the school day, but the 
community wou ld need to h i re add itional instructors to 
lead out-of-school programming. Of cou rse, th i s  wou ld 
need to be patrol led and managed i n  an appropriate 
manner and wou ld requ i re support from local, state, 
and national organizations. However, it may provide a 
viable alternative to the conti nued degradation of physical 
education programmi ng in schools. 

Rise of Youth Sport in the Community 

Beyond community based physical education, youth 
sport programming, which has i ncreased significantly s ince 
the 1 970s, provides an add itional avenue through which 
ch i ldren can become active i n  the commun ity (Messner, 
2009). Coincidenta l ly, it was i n  1 970 that the American 
Medical Association cal led for "physical education [to) 
come out of our schools [and] move i nto h igh r ise bu i ld i ngs 
and i nto neighborhoods" i n  order to better meet the needs 
of the ch i ldren it serves (Enn is, 2006, p. 52) .  Messner 
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(2009) attributes this r ise i n  youth sport to fou r  i nterrelated 
social trends. F i rst, during the 1 960s there was concern 
that ch i ldren were becoming too weak to compete with 
Soviet Communism. This trend has evolved today i nto 
fears of an obesity epidemic. Consequently, there have 
been concerted efforts to get kids involved in structured 
physical activity. Second, a "cu ltu re of fear" characterized 
by parents concerns for kids safety has i ncreased the 
demand for more adu lt-supervised p lay. Th i rd, changes i n  
the fam i ly structure have created a need fo r  after-school 
supervis ion which often i nc l udes sport programming. 
F ina l ly, commun ity and youth sport programs responded to 
the passage of Title IX  by expand ing opportun ities for gir ls .  
A recent national su rvey reports that two-th i rds of American 
youth are i nvolved in some form of community-based 
organ ized sports program (Sabo & Vel iz, 2008). 

In the 1 990s a new trend emerged which focused on 
us ing community sport to d iscou rage i rresponsible behavior 
in u rban areas. Thi s  has been referred to as the "Help ing 
Professions" (Lawson, 1 997) or the "Soc ia l  Problems 
I ndustry" (Pitter & Andrews, 1 997), and i s  focused on 
recru it ing ch i ldren and young adu lts who are determined 
to be at-risk, underserved, prone to deviant behavior, or 
otherwise d isadvantaged. These programs were attached 
to federal fund ing and eventua l ly came under scrutiny for 
the i r  perceived lack of success. However, the at-risk sports 
model sti l l  thrives in many u rban areas today (Hartmann, 
2001 ; Hartman & Depro, 2006). More recently, LeMenestrel 
and Perk ins  (2007) have provided a Community Youth 
Development (CYD) framework, which i ncorporates sport­
ski l l  development i n  a supportive environment. The CYD 
framework has been used successfu l ly i n  the NFL's Play it 
Smart Program (Petitpas, Van Raalte, Cornel ius, & Presbey, 
2004). 

Although youth sports have the potential to make 
sign ificant contributions to chi ldren's physical activity 
i nvolvement, as with a l l  movement experiences, they must 
be guided appropriately. Many wel l-mean i ng parents have 
taken leadersh ip positions i n  youth sport organizations only 
to ru i n  the experience for the ch i ldren they serve. Thus, as 
recommended by Konukman, Agbuga, Erdogan, Zorba, 
and Demi rhan (20 1 0), i ndividuals who become i nvolved 
in coaching at a l l  levels shou ld be trai ned and certified to 
perform the i r  respons ib i l ities. Even w ith tra i ned coaches, 
youth sport organ izations and departments of recreation 
wou ld benefit s ignificantly from having physical educators 
on staff. Whether it be a part t ime job for a school-based 
physical educator or a fu l l  time position for someone 
who has a degree in teach ing physical educaion, there 
is a science and ph i losophy to gu id ing movement-based 
experiences that those not trai ned to be physical educators 
do not posses. A lso, becoming active i n  youth sport 
expei rences helps to make the physical educator more 
vis ible with in  the community, which may help to promote 
cred ib i l ity with the chi ldren he/she teaches. 

Conclusion and F i nal Thoughts 

I t is important to note that supporti ng physical  
education i n  outside of school does not mean abandon i ng 

i n-school physical education .  The approach we have 
descri bed merely aims to provide suffic ient qual ity physical 
education programming for all ch i ldren, which i s  at the 
core of the mission of our profession. We argue that 
decisions that result i n  the reduction of i n  school physical 
education are short-sighted and not in the best i nterest of 
our ch i ldren (Richards, Hemph i l l ,  Templ in, & B lankensh ip, 
20 1 0). U nfortunately, it seems as if pol icymakers and 
school admin i strators do not agree with us. When faced 
with c i rcumstances such as those with which we are 
cu rrently engaged, far too often we respond reactively -
we ignore the elephant i n  the room unt i l  it is too late and 
then decide to protect what we covet after it has a l ready 
been damaged . If it is our mission to continue ensuri ng that 
ch i ldren receive adequate physical activity and physical 
education experiences we w i l l  need to get creative, which 
i nvolves expand i ng programming both with i n  the school 
and the greater community. If we wait too much longer to 
take action in th is d i rection we may see physical education 
p lummet over the br ink on which it i s  cu rrently teeteri ng. 
This wou ld leave us fighti ng for the existence of physical 
education as opposed to argu i ng against its reduction. 

With i n  the school, physical education teachers can 
promote movement throughout the school day as wel l  
a s  through before and after school experiences. Then, 
beyond the context of the school, our profession can 
take advantage of the trends in youth sport i nd icate that 
community physical activity programs are prominent. A l l  of 
these experiences cou ld be a l igned with the NASPE (2004) 
standards to ensure adhere to professional benchmarks. 
By becoming active in the development and coord i nation 
of physical education experiences with i n  the community, 
physical educators can cont inue to have a positive impact 
on ch i ldren's knowledge, ski l l s, and d ispositions i n  spite of 
a reduction of physical education c lasses. 

Through these advanced forms of engagement we 
wou ld be redefi n i ng the role of the physical educator 
and the physical education teacher. No longer wou ld our 
profession remain isolated with in  the gymnasium.  Rather 
we wou ld take a more active role i n  becoming the l ife­
blood of the communities i n  which our programs are 
situated. U nfortunately, whether we l i ke it or not, cu rrent 
trends ind icate the school admin i strators and po l icymakers 
are looking to reconceptual ize the way in which physical 
education programming i s  conducted. We can either stand 
by and watch th i s  change take p lace around us, or we can 
act to become agents of the change ourselves. The later w i l l  
leave us i n  a much more advantageous position once the 
winds of change die down and the dust settles. 
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� ® American Heart � Association � 
Learn and Live 

Jacob is a 13-year-old sixth grader. He was born with 

a large hole in his heart and narrowing of a valve that 

partially blocks blood flow to his lungs. 

IIIIIITit1 [lj]] I: I #:1 ;j ( is a national education and fundraising

event sponsored by the American Heart Association and the American 

Alliance for Health, Physical Education, Recreation and Dance. Middle 

school students have fun playing basketball whi le becoming empowered 

to improve their health and help other kids with heart health issues. And 

it's a great way to satisfy the physical education standards as determined 

by the National Association for Sport and Physical Education and the 

American Association for Health Education. 

Funds raised through Hoops For Heart give back to children, communities and 

schools through the American Heart Association's work: 

• Ongoing discovery of new treatments through research

• Advocating at federal and state levels for physical education and

nutrition wellness in schools

• CPR training courses for m iddle and high school students

Hoops For Heart helps students: 

• Learn the value of community service and contribute to their

community's welfare

• Join with other children to help kids who have heart problems

• Develop heart-healthy habits while being physically active

• Learn basketball skills they can use for the rest of their lives
• Earn gift certificates for free school P.E .  equipment from U.S. Games

With your support, we can help protect and improve children's health. Your efforts 

to educate your students and raise funds for research and outreach are vital to 

improving kids' lives. 

Call 1 -800-AHA-USA1 or 
visit heart.org/hoops to get 
your school involved. 

©2010, American Heart Association. Also known as the Heart Fund. 6/10DS3766 
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FUTURE AAHPERD NATIONAL CONVENTIONS 

20 1 2 
March 1 3-1 7 

Boston, Massachusetts 

Boston is a city rich in h istory 
and culture and offers 
something for everyone. 
Eat clam chowder at historic 
Faneuiel Hal l ,  strol l  through 
one of the many bookstores i n  
Harvard Square, s h o p  t h e  chic 
boutiques on Newbury St., 
cheer on the Red Sox at 
Fenway Park, or s imply stro l l  
a l o n g  the Charles River. Don't 
miss a wa l k  a long the two-and­
a-half-mi le Freedom Trai l  which 
is one of the best ways to g et 
acquainted with Boston and 
to efficiently visit the city's 
bounty of h istoric landmarks. 

20 1 3 
April 21 -27

Charlotte, North Carolina 

Truly a dynamic city, the changing 
face of Charlotte will  surprise you. 
Walk along the bustl ing streets of 
Center City, step aboard the 
Historic Charlotte Trolley in South 
End, or stroll along the tree-lined 
streets of Di lworth to experience 
the warmth and Southern 
hospitality that visitors to the 
Queen City have come to know. 

20 1 4 
April 2 1 -27 

St. Louis 

Meet me in St. Louis, the gateway 
to the west. Here you can take in 
the view from the top of the Arch, 
America's tal lest manmade 
monument, observe nature's power 
at the confluence of the Missouri 
and Mississippi rivers. You can get 
up close and personal with the 
Clydesdales and tour the historic 
Anheuser-Busch brewery, or cheer 
for one of the home teams, 
including basebal l 's Cardinals, the 
Rams football or the Bl ues hockey 
team. In the evening enjoy some 
authentic blues and jazz at one of 
many St. Louis night spots. 
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G u ide l i nes for Authors 
This journal is publ ished i n  May, September, and February by 

the I ndiana Association for Health, Physical Education, Recreation, 
and Dance. Artic les that share opin ions and ideas, as wel l  as those 
based on serious scholarly i nqu i ry are welcomed and encou raged. 
Each article scholarly artic le is reviewed by the ed itor and at least 
two reviewers who are selected on the basis of areas of i nterest and 
qual ifications in relation to the content of the artic le. 

Preparing Manuscript 
Manuscripts are to conform to the Publ ication Manual of the 

American Psychological Association (APA; 6th ed . )  style. To faci l itate 
the review process, the author(s) shou ld use double-spaced type 
and i nc lude l i ne numbers as wel l  as page numbers. Papers must 
not exceed a total of 28 pages i nc lud ing references, charts, tables, 
figures, and photographs. There shou ld be an abstract not to exceed 
500 words. Further, a l l  charts, tables, figu res, and photographs w i l l  be 
after the references. Papers deviating from the recommended format 
w i l l  not be considered unti l they are revised. 

Electronic Submission 
E lectronic submission of manuscripts is requ i red at thomas. I 

sawyer@i ndstate.edu . The manuscript order is: ( 1 ) b l ind title page, 
(2) abstract, (3) key words, (4) text, (5) references, (6) author notes, (7)
footnotes, (8) charts, (9) tables, ( 1 0) figure captions, and ( 1 1 )  figures. 
The cover letter w i l l  be a separate fi le. I nc lud ing author(s) name and 
affi l i ation and contact i nformation of corresonding author. 

Cover Letter 

Send it in 
... to the Editor

A new idea that you have penned, 

Share it with a Indiana AHPERD friend. 

On the Journal pages, let it end. 

We sure do want it... send it in! 

It may be an article you did write 

In sheer frustraton one weary night. 

But, someone else it may excite. 

. . .  Send it in. 

Is it a crutoon that you have drawn? 

Did you compose a unique song? 

Could our whole profession sing along? 

... Well. send it in. 

Some folks are inspired by poetry 

And works of art let others see 

The inner thoughts of you and me. 

Please, send it in. 

Then, there are works that scholars do, 

Great research . . .  we need that, too. 

But, you know we must depend on YOU 

To send it in. 

Won't you share with us your thought 
That we all just may be taught? 

My, what changes could be wrought 

If you'd just send it in .. 

Tom Sawyer 

Indiana AHPERD Journal Editor 

The cover letter must i nclude a l l  contact i nformation for the correspond ing author, and employers of the remai n ing 
authors. The fo l lowi ng statements must be i ncl uded in  the cover letter: 

· "Th is manuscript represents resu lts of original work that have not been publ ished elsewhere (except as an abstract
i n  conference proceed i ngs) . "  

· "Th is  manuscript has not and wi l l  not be submitted for publ ication elsewhere unti l a decision is made regard i ng its
acceptabi l ity for publ ication i n  the I nd iana AHPERD Journal ." 

· "Th is scholarly inqu i ry is not part of a larger study."
· "Th is  manuscript has not been previously publ ished or submitted for publ ication elsewhere, e ither i n  identical or

modified form." 

Authors 
L ist mu ltip le authors i n  the order of proportionate work completed . Also i nd icate research reports supported by grants 

and contracts. I nc lude biographical information on a l l  authors (title, department, i nstitution or company, and fu l l  address). 

Authors's Statement 
0 The author must provide a s igned statement certifyi ng that the article has not previously been publ ished or 

submitted for publ ication elsewhere either in identical or modified form. 

Deadlines Journal 
0 Spri ng Issue - March 1
0 Fal l  I ssue - Ju ly 1 
0 Winter Issue - December 1 

Newsletter 
0 Spri ng Issue - Feb. 1 5
0 Fal l  I ssue - Sept. 1 5
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FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

INDIANA 

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Karen Hatch, 2007 Wilno Drive, Marion, IN  46952

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

    Your JOURNAL cannot be forwarded.
    If a change of address occurs, please notify:

Karen Hatch
2007 Wilno Drive
Marion, IN  46952

OPPORTUNITY FOR INVOLVEMENT
     Involvement is the key word to making a contribution to your 
professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD  
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



Karen Hatch 
Executive D i rector, IAH PERD 
2 00 7  Wi l no Drive 
Marion, IN 46952

Phone: 765
-

664-83 1 9
emai l :  hatch @comteck.com 
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