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President's Message 
Hel lo  to a l l  my fel low IAHPERD members 
As we a l l  begin the start of another new year after a 

summer of preparat ion; I hope that you were al I able to 
get a chance to rest, recuperate, and recharge as wel l .  

To keep a l l  members up to  date, I need to  let you 
know about our April Board of Di rector's meeting. 
At that time, we had a strategic p lanning session 
to help us move and gu ide us as we move i nto the 
future. As part of this step into the future, we reviewed 
the mission statement of IAH PERD. We took the 
old statement, dug i nto it and came out th is  revised 
mission statement. The new m ission statement reads as 
fol lows: The m ission of IAHPERD is to enhance the 
credibil ity of the disciplines within our association 
through advocacy, professional development, and 
research-based pedagogies resulting in healthier 
communities. I know that I speak for the ent i re 
Board of Directors when I say that we al l feel this is a 
powerfu l statement that wi l l  gu ide us as we move into 
the future. It truly speaks to what we as a profession 
hope to accomplish. 

In September, one of the main items of business 
before the Board of Directors wil l  be to vote on a 
revision of the constitution/by- laws. The proposed 
changes are to change the Advocacy Committee i nto a 
Counc i l  with voting priveleges, combi n ing the Middle 
School and H igh School Physical Educat ion cou nci ls  
i nto the Secondary Physical Education Cou nci l  and 
combi ning the Aquati cs Cou nci l and the Recreation 
Cou nc i l  i nto one as the Recreation Cou nci l .  We wi l l  
a lso be looking at some other potent ial changes at that 
t ime as wel l .  

I want to remind everyone about the upcomi ng 
Regional Events this year. Again the dates and locations 
are: October 1 2  at Vincennes University, October 1 3  at 
Decatur Central H igh School in I ndianapol is, October 
1 9  at I ndiana Wesleyan U niversity and November 2 at 
Purdue University. There are many wonderfu l sessions 
at each location and I encou rage you to make an effort 
to attend at least one if not more than one as each 
site has completely different offerings. Also connected 
with two of the regionals wi l l  be SPARK Middle 
School Tra ining sessions. The two sites wi l l  be I ndiana 
Wesleyan and Purdue. Further information wi l l  be 
posted on our website and sent to members via e-mail . 

We wi l l  be meeting i n  February to start the process 
of p lann ing the 201 3 State Convention. I u rge anyone 
that wou ld l i ke to get i nvo lved with IAHPERD to get 

i n  contact with Missy Harvey, our president-elect, who 
wil l  take over the presidency in December or myself. 
There is ample opportun i ty for everyone to serve on a 
cou nci l  or committee as we are a lways looki ng for new 
voices and ideas. This a lso means that if you have ideas 
for presentations or wou ld l i ke to make a presentation 
yourse lf; p lease let the two of us know or let the one 
of the Counci l/Committee Vice Presidents know your  
ideas. 

Speaking of December that is the time when I 
wi l l  transit ion to past-president making this the l ast 
President's Message that I wil l  be writing. I want to 
let everyone know that it has been an honor to serve 
as president of this fine organization. I have been 
privi leged to represent our organization at several 
major events and that has been a wonderfu l fee ling. I 
know that IAHPERD wi l l  be i n  good hands as I pass the 
baton of leadersh ip  to our incoming president Missy 
Harvey and her leadership team. 

I n  conclusion, I want to wish everyone the best 
as we move into the 201 2 - 20 1 3  year with a l l  the 
changes and chal lenges that we know wi l l  present 
themselves. 

Looking for a Chance to be
Published? 

THE Indiana AHPERD 
JOURNAL IS 
REFEREED. 

Students 
Graduate Students 

Teachers At All Levels 
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IAHPERD INFORMATION FOR JOURNAL 
IAHPERD has sent numerous e-mails since the January of 2012. Several

are coming back as undeliverable since the address is a school address 
and the school has IAHPERD filtered out. Please check your SPAM folder 
to see if indianaahperd@aol.com or inahperd@inahperd.org is in there and 
work with your school to change that and see that our communications are 
reaching you. Another solution is to send your home e-mail to: inahperd@ 
inahperd.org for an update. 

Thanks! 

Attention 
IAHPERD 
Members 

As an assoc1at1on, i n  the 
future more of our communica­
tionswi l l  bedonethrough e-mai l .  
If you d id not receive an e-mai l  
i n  January or February from: 
i n d i a n a a h p e r d @ a o l . c o m  
or inahperd@inahperd.org 
- please update your e-mail 
address. 

This m ay be done by 
e-ma i l i ng your current e-mai l ,  
name, and address to: 

inahperd@inahperd.org 
Any questions? Contact 

Karen Hatch, Indiana AHPERD 
Executive Di rector at the above 
e-mai I or by telephone at: 

765-664-8319 
Thanks for keepi ng the 

IAHPERD membersh ip records 
up-to-date. 

Future AAHPERD
National Conventions--------------------- . 

-�-----------------------

2013 
April 21-27 

Charlotte, North Carolina 

Truly a dynamic city, the changing 
face of Charlotte will surprise you. 
Walk along the bustling streets of 
Center City, step aboard the 
Historic Charlotte Trolley in South 
End, or stroll along the tree-lined 
streets of Dilworth to experience 
the warmth and Southern 
hospitality that visitors to the 
Queen City have come to know. 

20 4 

Meet me in St. Louis, the gateway 
to the west. Here you can take in 
the view from the top of the Arch, 
America's tallest manmade 
monument, observe nature's power 
at the confluence of the Missouri 
and Mississippi rivers. You can get 
up close and personal with the 
Clydesdales and tour the historic 
Anheuser-Busch brewery, or cheer 
for one of the home teams, 
including baseball's Cardinals, the 
Rams football or the Blues hockey 
team. In the evening enjoy some 
authentic blues and jazz at one of 
many St. Louis night spots. 
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(8 12) 240-0872, (812) 237-2645 
thomas.sawyer@i ndstate.edu 

Commentary 
Has Physical Education in Indiana Missed the Mark? 

Recently I read with interest StudentsF irst founder On at least two occasions I have written about 
Michel le Rhee's "sou nd ing the alarm" commentary on what I have cal led the "physical ly i l l i terate physical 
the "harmfu l pol ic ies" in our educational system; but, educator".  Most physical educators graduated in the 
I was somewhat surprised that she did not mention past two decades have left school without the tool s  i n  
reformi ng physical education as  a KEY e lement for our their tool kit to teach and perform a variety of physical 
future success ("Olympic effort for education," The activities and sport ski l l s  either i ndividual or team. 
Forum, Wednesday, August 1 ,  20 1 2, US Today). They have come to col lege without the ski l l s and not 

I t  is very apparent we are witnessi ng in America acquired the ski l ls in col lege and left without the ski l l s  
another generation of  our  sedentary children becoming needed to faci l itate physical activity for the youth of 
increasi ngly obese, at h igh risk for d iabetes, negative America at no fau lt of their own. We, the co l l egiate 
body image, and self-esteem, and the schools are physical educators, have fai led them. The current 
p lagued by attention-deficit  d i sorder, as wel l  as other you nger professors in physical education-teacher 
psychological problems. I t  is c lear, based on John education programs are as "physical ly I l l i terate" as the 
Ratey and others, that consistent physical exercise students they are working with . The professors of the 
(activity) effective ly prevents and often reverses these "baby boom era" (those who graduated in the 60's and 
and other chronic conditions. 70's) are qu ickly approach ing retirement along with 

How can Hoosiers not i nvest massively i n  physical their physical activity and sport ski l ls. The younger 
education (physical activity) to assist our current and professors are more concerned about being exercise 
future students and prevent our pre-schoolers and physio logists, motor behaviorists, and pedagogists 
ki ndergartners from becoming statistics? How can rather than physical activity and sport ski l l s specia l ists. 
Hoosiers not use our sizable fu nd of knowledge i n  Physical educators need to decide the d irection to go 
exercise and physical activity and its benefits to tai lor to rectify the i nactivity problems that are rampant with 
physical education (physical activity) to individual youth of today. 
i nterests, sensit ivities, and capabi l ities. What do you It is time to begi n  the reform of physical education 
think wou ld  happen to the focus and grades of an (or physical activity). I t  needs to beg in  in the teacher 
8-year-old boy (my grandson's age) if you forced h im to preparation programs and the national professional 
sit at his desk or if we i ncorporated physical activity i nto organizations. The emphasis needs to focus more 
h i s  day for two hours? Cou ld  the i ndustrialized nations on health and wellness through a variety of physical 
that ranked better than the USA simply have outdone activities. We as physical educators (or physical activity 
us by strengthen i ng the mind-body experience? fac i l i tators) need to become the GO TO PEOPLE 

The secret of getting ahead is 

getting started. The secret of 

getting started is breaking your 

complex overwhelming tasks into 

small manageable tasks, and then 

starting on the first one. 

- Mark Twain 

national ly as wel l  as local ly when it  comes to so lving 
these types of problems related to the youth of America. 

Share 3our 9ournaf 
with a friend 
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• 

Diego, age 8

American
Heart 
Association® 

"I've always known that my heart is different because my mom and dad 

have always taken me to the heart doctor. Doctors are going to switch the 

two bottom pieces of my heart around. Helping people with different hearts 

is important so doctors can find cures for kids like me!" 

Hoops For Heart a national education and fundraising event created by the American Heart 

Association and the American All iance for Health, Physical Education, Recreation and Dance. 

Middle school students have fun playing basketball while becoming empowered to improve their 

health and help other kids with heart-health issues. And it's a great way to satisfy the physical 

education standards as determined by the National Association for Sport and Physical Education 

and the American Association for Health Education. 

Funds raised through Hoops For Heart give back to children, communities and 

schools through the American Heart Association's work: 

• Ongoing discovery of new treatments through research

• Advocating at federal and state levels for physical education and nutrition

wellness in schools

• CPR training courses for middle and high school students

Hoops For Heart helps students: 

• Learn the value of community service and contribute to their community's welfare

• Join with other chi ldren to help kids who have heart problems

• Develop heart-healthy habits while being physically active

• Learn basketball skills they can use for the rest of their lives

• Earn gift certificates for free school P.E. equipment from U.S. Games

With your support, we can help protect and improve children's health. Your efforts to educate 

your students and raise funds for research and outreach are vital to improving kids' lives. 

Call 1-800-AHA-USA1 or visit heart.org/hoops 
to get your school involved. American Alliance for 

Health, Physical Education, 
Recreation and Dance 

AAHPERD is a proud program partner of Hoops For Heart. 

©2012, American Heart Association. Also known as the Heart Fund. 6/12085779 
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2013 National Physical Education 
Institute: Press Release 

For Immedi ate Release 
Contact: Artie Kamiya, Co-Chai r 

Phone: (9 1 9) 8 1 8-6486 
E-Mai I: Artie@greatactivities.net 

National PE & Health Experts to Discuss Obesity Prevention at UNC Asheville 

(Durham, North Carolina) - The Great Activities 
Publ ish ing Company is p leased to announce that 
advanced work on the 201 3 National Physical 
Education I nstitute is now under way. Held at 
the campus of UNC Ashevi l le duri ng the week 
of Ju ly  29 - August 2, 201 3 ,  this event w i l l  focus 
attention on how our country's publ ic  schools can 
more effective ly use their resou rces to foster new 
strategies for implementing stronger fitness, health, 
and obesity prevention programs for K-1 2 ch i ldren 
and youth.  

Background: Modeled on recommendations 
and strategies supported by the national Centers for 
Disease Control and Prevention (CDC), the National 
Physical Education I nstitute w i l l  feature an el ite 
cadre of keynote speakers and session presenters 
from across the United States. 

"The magnitude and sop h i st ication of the 
National PE I nstitute reflects a new chapter in the 
on-going fight to address our nation's ch i ldhood 
obesity epidemic," states Artie Kamiya, co-chai r of 
th is  new on-going national event. " It  is imperative 
that a l l  school districts begin to re-double their efforts 
if our state and cou ntry are to keep competitive in 
this new global economy." 

National Experts: "The National PE Institute 
was developed to he lp  point out how obesity 
and unhealthy l i festyles have become a weighty 
problem for the North Caro l ina  economy and 
the nation as a whole," cites Dr. David Gardner, 
Executive Di rector of the North Caro l ina Center 
for Health and Wel l ness. "We are p leased to bui ld 
u pon the effort's of our successfu l 2 0 1 2 PE I nstitute 
where over 300 K- 1 2  p hysical education leaders 
from across the United States joined forces with 
an el ite group of education and fitness experts that 
incl uded Dr. Bob Pangrazi, Dr. George Graham, 
Dr. Stevie Chepko, Dr. Dol ly Lambdin,  Dr. Jayne 
Greenberg, and Shel l i e  Pfoh l, Executive Di rector 
of the President's Counci l for Fitness, Sports and 
N utrition." 

More Information: Add it ional i nformation 
about the 201 3 National PE I nst itute is  now 
avai lable on l ine at www.nationalpeinstitute.com . 
When visiti ng this website, you wi l l  be able to see 
h ighl ights from the 201 2 PE I nstitute, the ABC­
TV news c l i p, and can sign-up for our "Friend ly 
Reminder" e-mai l  service to remind ind ividuals to 
attend this outstand ing event. 

National PE I nstitute· Great Activities Publishing Company· PO Box 5 1 1 58, Durham, North Carol ina 277 1 7 · (800) 927-0682 

fund Your Projec:, 
APPLY FOR AN IAHPERD GRANT 

Contact: Carole DeHaven 
Purdue University 

800 West Stadium Ave. 
West Lafayette, IN 47906 
cdehaven@purdue.edu 
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IAHPERD 
Indiana Association for Health. Physical Education. 

Recreation and Dance 

Where: NCAA Conference Center Time: 9am-4pm Date: November 2 

• Listen to sport industry practitioners in the areas of human resources and
marketing talk about how to bolster your skills and resume

• Enioy a special lecture from Teamwork Online founder Buffy Filippell.

• Tour Lucas Oil Stadium and NCAA Hall of Champions

• Space is limited to the first 1 so registrants on a first-come. first-served basis

Lucas Oil Stadium 

Home of the 
2007 Super 

Bowl Champion 
Indianapolis 

Colts 

______ ____ _ 

NCAA 

Hall of Champions 

All 23 NCAA sports 

are represented 

Cost is $55 and includes these great opportunities, a one-year

membershi p to IAHPERD, and a lunch of yo u r  choice. Please 

check one of the following : 

________ 

City______________State____________Zip______
__ _ Tuna Salad D

D
D
D

Email _____________ _ 

__________ _ 

Tu rkey 

Ham 

Roast Beef 

Mail to: 

Dr. David Pierce 

Ball State University 

School of PE, HP 360 

Muncie, IN 47306 
*
Due by October 1
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The Educational Machine: 
The Influence of Bureaucratized 

Education on Teachers 
K. Andrew R. Richards 

Graduate Teach i ng Assistant 
Department of Health and Kinesio logy, Purdue University 

800 W Stad ium Ave. ,  West Lafayette, I N  47907 
860-68 1 -5498 

karichar@purdue.edu 

Abstract 

The modern, American educational system 
has grown i nto a large, mu lti layered bureaucratic 
i ntu it ion. Control in this system is  d ivided among 
local, state, and federal governments in a way that 
l im its the amount of autonomy teachers have over the i r  
c lassroom practices. Referred to here as  the educational 
mac h i ne, the American system of education has 
grown to deprofessional ize and desk i l l  its teachers. 
From a Marxist perspective, th is  artic le explores the 
impact of the educational machine on the teach ing 
workforce. Usi ng an i ndustrial metaphor, schools 
w i l l  be explored as knowledge-producing factories i n  
which teachers act a s  the cogs that turn the wheels 
of the educational machine. The· ways in which the 
mach ine is  perpetuated through teacher socia l ization 
wi l l  also be explored. Fi nal ly, opportu n ities for teacher 
resistance and educational change wi l l  be presented 
along with some concluding comments. 

Key Words: Marxism, capita l i sm, bureaucratic 
education 

The Educational Machine: 

The I nfluence of Bureaucratized Education on 
Teachers 

Although best known for the i r  writ i ngs on 
communism, the works of Karl Marx and Frederick 
Engels (Tucker, 1 978) more genera l ly provide a critique 
of capital ist ideals in response to the French and 
Industrial Revolutions. As both academics and po l it ical 
figu res, Marx and Engels championed the working c lass 
citizen and fought against the dogmas of the church; 
tyrannies of the state; decrees of pol itical parties; and the 
b l i nd, unmonitored operation of economic i nstitutions. 
As a form of confl ict theory, Marxist perspectives view 
social order as the product of the domi nation of one 
social c lass over another (Ritzer & Goodman, 2004) . 
Specifica l ly, domi nation by the owners of the means 
of production, the bou rgeois, over the proletariat, who, 
beyond thei r personal possessions, own only their 
labor power (Tucker, 1978). Thus, Marxist theories 
tend to focus primari ly  on the d isadvantage and 
oppression that result  from economic relationships 

between c lasses. In contemporary American society, 
c lasses are defi ned i n  terms of positions with in  social 
relations of production (Wright & Perrone, 1 977). For 
example, the relationship between a manager and 
salaried laborer in a factory. 

The majority of Marx and Enge ls' (Tucker, 1 978) 
work exami nes the social position of factory workers 
and the i r  relationsh ip  to the owners of the means of 
production ( i .e., capita l i sts). Accord ing to Marxist 
theory, human beings have a natural desi re to reach 
a point of se lf-actual ization in which they are able 
to see the outcomes of their  labors represented in  the 
work they produce. This can be viewed as a sense of 
satisfaction that one fee ls when completing a project 
or bu i ld ing something by hand. Marx be l ieved that 
people are motivated to pursue work that leads to 
self-actual ization. However, in the modern, capital ist 
system of production, the work one does is i ncreasi ngly 
special ized so that the relationship of the worker to the 
product becomes fragmented . Rather than assemb l i ng 
an enti re product, the worker focuses on creating a 
specific e lement of that product. Si nce workers create 
parts rather than the whole, they become al ienated 
from their  labor. They have no control over what they 
produce and derive i ncreasi ngly less self-actual ization 
from their work. 

Important to Marx and Engel 's sociological theories 
is  the relationsh ip of power to ideology (Bowles & 
G i ntis, 1 976). Essential ly, those i n  power create, 
shape, and perpetuate the values and bel ief systems 
that become promi nent i n  any given society. As 
a resu lt, social ru les and conventions emerge that 
advantage the domi nant or ru l i ng c lasses and oppress 
the i nterests of al l other social groups. The state and 
al l of its appendages are used as tools of the ru l i ng 
c lass. I ronical ly, those i n  power are typical ly also wel l  
positioned to e n d  disadvantage and i nequal ity, but i t  i s  
often i n  their best i nterest to maintain the status q u o  as 
it d i rectly benefits thei r  i ndividual i n terests. Although 
the writi ngs of Marx and Engels' relate more d i rectly to 
a previous era of civ i l ization, several of the concepts 
they i ntroduced over 1 50 years ago are sti l l  relevant 
to contemporary society. One particular extension of 
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Marxist theory has been to the rea lm of education and the 
ways in which schools fu nction to perpetuate the status quo 
in society. 

Marxist Theory and Education 

The app l ication of Marxist theory to education is not 
a novel endeavor. Bowles and G i ntis ( 1 976) provide a 
compe l l i ng argument for the ways in which schoo l i ng

. 
i n  

capita l i st America rep l icates i nequal ity and oppression
in social l i fe. They argue that the primary function of 
schoo l i ng is to prepare workers to fit i nto the standing 
capita l i st structure. I n  a sense, schools neither add to nor 
subtract from the degree of i nequal ity and oppression, but 
instead reproduce and legitimate it. As noted by Bowles 
and G i ntis, "the U.S. educational system . . .  cannot foster . . .  
patterns of personal  development and socia l  equal ity . . .  The 
schools are desti ned to legitimate i nequal ity, l imit  personal 
deve lopment to forms compatible with submission to 
arbitrary authority" (p. 59) .  Beyond the work of Bowles and 
G i nit is ( 1 976), scholars operat ing from a Marxist-femin ist 
perspective note that school ing reproduces a sexual  as wel l  
as economic d ivision of l abor in  the fami ly  and workforce 
(Acker, 1 987). Schoo l ing  is used to teach young gir ls  to 
be submissive and obed ient whi le  boys are taught to be 
authoritative and opin ioned. 

Wh i le  institutions of school ing have a defi nit ive and 
lasti ng impact on the chi ldren whom they receive, teac�ers
are a lso i nfl uenced by the experience of education .  
The complex, bureaucratic, h ierarchal ,  and  rational ized 
structure of school ing in cap ita l i st America - referred to 
here as the educational machine - can str ip power from 
the hands of the teachers and i nfl uences the ways in wh ich 
they conduct thei r dai ly work. As part of

. 
�he machi�e,

teachers are placed in the paradoxical pos1t1on of having 
to imp lement school po l icies and procedu res that may not 
be of thei r creation and are at times cou nter to the best 
i nterests of their  students. 

Although some teachers are able to exercise their sense 
of agency and employ soc ial strategies that a l low them to 
resist the influence of  the ed u cational machine, many other 
succumb to bu reaucratic domination. As w i l l  be d iscussed, 
this is evidenced in the way i n  which i nnovative practices 
taught duri ng preservice tra in ing tend to be was

.
hout out 

by the real ities of school l i fe and replaced 
.
with more 

trad it ional pedagogies (Zeichner & Tabach nick, 1 98 � ) .
Usi ng a Marxist approach, the d iscussion wi l l  be necessarily 
provocative as it w i l l  cal l into question several aspects of 
the status quo in the American educational system. The 
true pu rpose of th is  manuscript is to stimu late the reader to 
more carefu l ly  reconsider the taken-for-granted nature of 
publ ic education in  the Un ited States and the impact i t  has 
on school teachers. 

The Development of the Bureaucratized School 

Since its inception, formal education i n  the United 
States has u ndergone several structu ral changes. I n . t.he
early years, education was a local init iative. Communities 
h i red school teachers who d i rected sma l l , one-room 
school houses. However, as the cou ntry conti nued to grow, 

such an organization became increasi ngly less practical .  
By the middle of the 1 9th century, i ndustria l ization and 
the creation of the American city requ i red that schools 
expand i n  order to accommodate the i ncreasi ngly large 
cadre of u rban youth. This requ i red that states take a more 
prominent role in overseeing education as the need to get 
ch i ldren off of the streets by rapidly i ncreased the size and 
number of schools (Kl iebard, 2004). State i nvolvement 
became i nstitutional ized when, in 1 9 1 8, every state in the 
un ion adopted pol ic ies to mandate free, publ ic e lementary 
school education (Sleeter & Sti l l man, 2009). 

Through the first half of the 20th centu ry, the federal 
government remained un i nvolved in American education. 
S i nce the U.S. Constitution d id not specify the federal 
government's ro le in education, i t  was left to state contro l .  
However, th i s  changed i n  the  mid-1 960s when fear 
d riven by the Sputn ik-era and the perception that the 
United States was fal l i ng beh i nd other cou ntries in math 
and science prompted i ncreased national attention on 
education (Kl iebard, 2004). Eventua l ly, congress passed 
the E lementary and Secondary Education Act (ESEA) 
of 1 965, which provided federal support and oversight 
for education. It  a lso establ ished the foundation for the 
bureaucratic structure that conti nues to persist today. 

S i nce its i nception, ESEA has been reauthorized several 
times. The most recent iteration, made by the George W. 
Bush admin istration, is known as No Chi ld  Left Behind (US 
Department of Education, 2002). With No �h i  Id Left

.
Beh ind

came the culture of h igh stakes, standardized testing that 
continues to shape the face of American education. States 
that al ign with the pol icies and procedu res outl i ned in 

.
No 

Chi ld  Left Behi nd are el igible to apply for federal education 
fund ing and resources. As a result  of th is  federal legislation, 
contemporary education is no longer just a local or state 
issue. It is heavi ly  i nfluenced by federal pol i cies and fu nds 
that create a more un iform version of education that was 
observed prior to the passage of ESEA. This has been 
perpetuated through the recent Race to the '.op i n it ia� i�e i n
which the Obama adm i n istration has promised add1t1onal  
federal fu nds for states that comply with federal mandates 
and meet prescri bed benchmarks (US Department of 
Education, 2009). Thus, wh i l e  states and local ities cont inue 
to have some flex ib i l ity i n  determ in ing the specific curricu la  
and i nstructional practices that are implemented, the i r  
decisions are d i rected and regulated by federal pol icies that 
impact education on a national level .  

Hierarchical Relationships i n  Education 

The i nvolvement of the federal government i n  
education s ign if icantly a l tered the teach i ng-learn i ng 
process. What began as an i nterchange between te

.
a:hers

and students u nder the re latively loose accountability of 
local communities has become a mu lt i- layered, h ierarchal  
nationa l  i nstitution (Apple, 1 988). Modern education 
positions students with i n  c lassrooms regu lated by teachers, 
teachers with i n  schools regu lated by admin istrators, schools 
with in  d istricts run by school boards, d istricts with i n  state 
departments of education led by superi ntendents, and 
state departments with i n  the larger, federal department of 
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education headed by the secretary of education.  The federal 
government outlines general policies that must be fol lowed 
by the state, which sets the po l icies for the districts, so on 
down to the teachers and students in c lassrooms. Each level 
is responsible for those it supersedes, but accountable to 
those under which it serves. 

As a resu lt of this hierarch ical arrangement, teachers, 
the leaders of the c lassroom, hold relatively l ittle power 
or autonomy over the i r  instruction (Macdonald, 1 995). 
At the local level,  power is central ized i n  the district 
admin i strative offices to which teachers report (S i nc la i r  
I ronside, & Seifert, 1 996). Teachers are analogous to middl� 
managers i n  the factory system. Theoretical ly, their primary 
role  is to promote learning through the implementation of 
po l icies and procedures for instruction that are developed 
above them in the educational  h ierarchy. These are 
approaches to instruction that teachers often do not 
have a hand in shaping. Rather, the instruction is crafted 
by the educational mach ine and del ivered to them for 
imp lementation .  Through this process, teachers become 
i ncreasi ngly deski l led as tech n ical control procedures 
are i nfused into the school curricu lum (Apple, 1 988; 
Macdonald, 1 995). 

At the ex:reme, basal readers and scripted reading
programs require teachers to recite lessons verbatim from 
instructional materials (Baumann & Heubach, 1 996). I n  
such situations, teachers have n o  ownership over instruction 
because it is not their instruction.  They become al ienated 
from the instruction they provide as it is impossible for 
them to see themselves in the i r  work. This sentiment is 
captured by Mel i nda, a preservice teacher i n  Stooksberry, 
Schussler, and Bercaw's (2009) study, who d iscusses her 
impressions of education after her student teach ing: 

One of my biggest fears in wanti ng to become a 
classroom teacher is that teaching seems like it has 
become so prescriptive. The amount of materials  and 
workbook activities and tech nological toys practical ly 
take �are of the teach ing . . .  Therefore, it is really 
teachtng? I look at those [publ ished] units and I feel 
something die inside . . .  As a teacher I need to develop 
my o�n ski l l s  and bring my unique personal ity to my
teaching, not the [publ ish ing] company's ideas, or 
whoever they may be. (p. 725, emphasis added). 
When teachers become divorced from the process of 

teach ing - the process of knowledge production - they 
lose their ability to exercise their agency as educators 
(S incla ir, et al . ,  1 996). The act of teaching is no longer a 
self-actua l izing experience as the stratification teachers 
derive from their work is d im in ished. The skil l and art i n  
teaching can evaporate and are rep laced by mundane, 
boring repetition and recitation (Apple, 1 988, 2000). 
Teachers are stripped of thei r individual ity and become 
deprofessionalized cogs in the educational mach ine. The 

desi_g_n imf>_lement role is not to instruction, but to "teacher

proofed" instructional materials  designed by people they 
may not even know and mandated by the bureaucracy. 

The School-Factory 

If teachers are cogs i n  the educational machine 
than schools are the factories in which they work. Th� 
cel l u lar organization of c lassrooms (Lortie, 1 975) positions 
teachers within confined spaces that inhibit their mobi l ity 
�n� restrict their actions. Their breaks are prescribed and
l im�ted to prepar�tion and lunch periods, and they are
typical ly not permitted to leave the school bui lding during 
the day without permission from the administration.  Like 
the factory worker c lock ing in and out of work on a time 
card, during the school day, teachers have on ly limited 
control of the i r  time. For the most part, it is managed for 
them by the administration and school schedu le. There are 
obvious exceptions to this ru le, but the fact remains that 
teaching schedu les have relatively l ittle flexib i l ity. Classes 
begin and end with a bel l  regardless of whether or not the 
teacher is ready to begin or end c lass. 

Research has indicated that teachers are physical ly 
and intel lectua l ly isolated from one another (Macdonald, 
1 995; ?troot

. 
& Ko, 2006). They are typical ly the only

adu lts in their workspace and their primary i nteractions 
are with ch i ld ren. Re lationsh ips do develop between 
teachers, especia l ly  those who teach similar grade levels 
or content areas and have adjoining c lassrooms. However 
i nteractions are l imited to time before and after the schooi 
and during short breaks throughout the day. Rarely are 
t�acher

_
s pro�ided the time to engage in pedagogical

d1scus:1ons with col leagues or share teaching ph i losophies,
strategies, and advice (Lortie, 1 975) .  

Despite physical boundaries, communities of practice 
(Brown & Duguid, 1 996) do emerge among educators. 
Through these learn i ng commu nities teachers are able 
to learn from and motivate one another, which has a 
proven positive i nfluence on student achievement (Dufour 
� Ea�er, 1 998). However, their formation is typical ly
intentional and rarely do learn i ng communities simply 
sprout 

_
u p  organically. Such serendi pity is  l i mited by the 

educational mach ine. The organization of the school 
envir?nr:i�nt tends to al ienate the teacher from the i r  peers
and 1nh1b1ts the development of a co l l ective conscious 
among educators (Lortie, 1 975). 

L ike management in the factory, the presence of 
administrators in the school building holds teachers 
accountable for performing their duties. Although not 
always present in the classroom, i n  many cases the long­
arm accountabil ity to administrative structures ensures 
that teachers perform the responsib i l ities required of 
them (Jardel l ,  1 987). Teachers are primarily responsible 
for the transfer of knowledge through interaction with 
their students. However, as d iscussed previously, they do 
not control their c lassrooms. Instead, the power of the 
educational mach ine is channe led th rough the teachers 
in the form of policies developed above them in the 
hierarchy of school i ng. I n  many situations it is expected 
that teachers wil l  institute the programs d ictated to them 
by the admin istration without question.  In other instances, 
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teachers may have more flex ib i l ity to implement pol icies 
and i nstructional procedures that they bel ieve w i l l  be 
best for students. However, even that flexibi l ity is  at the 
d iscretion of the admin istration. Teachers only have the 
abi l ity to exercise the autonomy that is granted to them by 
the holders of power i n  the educational bureaucracy. Just 
as qu ickly as autonomy is granted it can be stripped away 
and replaced with admi n istrative or government mandates. 

With i n  the school-factory, teachers help to create a 
specific commodity - the development of human capital 
in young people (Coleman, 1 988). The word he lp is 
emphasized as no one teacher is solely responsible for 
shaping the identity of any si ngle student - teachers 
operate on a production l i ne. I n  the elementary grades 
students usua l ly spend a year with the same teacher and 
are then shuttled down the l i ne to the next teacher waiting 
to conti nue the production process. During secondary 
education the rate of production and the number of cogs 
used i n  production are i ncreased as ch i ldren are shuttled 
from classroom to c lassroom and teacher to teacher several 
times throughout the same day. After students are passed 
along, teachers turn to receive the next students from the 
teachers who preceded them on the production l i ne. Rarely 
are they able to bu i ld meani ngfu l ,  long-term relationships 
with thei r students and rarely can they proclaim true 
ownership over a student's success (Chel ladurai, 1 985).  

Marx describes the creation of a commodity as being the 
combi nation of the labor power of several factory workers, 
which makes it difficult for specific workers to identify 
the ro le they p lay i n  shaping the whole (Tucker, 1 978) . 
S ince teachers p lay on ly a smal l role i n  the development 
of human capital in any single student, they too may find 
it d ifficult to identify the resu lts of the i r  labor. No single 
teacher can tru ly claim to have shaped the identity of any 
particu lar ch i ld  because no single teacher is solely response 
for that student's education. As a resu lt, teachers may find 
it d ifficult  to see themselves i n  their work. This is  not to 
say that teachers do not have an important impact on the i r  
students. To the contrary, evidence i ndicates that individual 
teachers have the potential to p lay an important role i n  
student learn i ng and ach ievement ( Rockoff, 2004). I t  i s  the 
teacher's relationship with the students that is in question 
presently. If these relationships are u nderdeveloped than 
teachers wi l l  l ikely lack the type of work experiences 
that resu lt in  self-actual ization. Without these types of 
experiences, the degree to which teachers feel a l ienated 
may be i ntensified. 

Perpetuation of the Educational Machine 

Bowles and G i ntis ( 1 976) describe the ways i n  which 
education i n  a capital ist society perpetuates the stratification 
of society and prepares students to work for the owners 
of the means of production.  For education to serve this 
fu nction it must be transmitted through the cogs that act as 
the labor force i n  the educational machine - the teachers. 
The structure of occupational soc ial ization theory (Lawson, 
1 983a, 1 983b) can be used to exp la in the way in wh ich 
teachers are prepared to fulfi l l  the i r  roles as cogs in the 
mach ine. Occupational social ization can be d ivided i nto 

three phases that explai n "al l  k inds of soc ial ization that 
i n itia l ly i nfl uence persons to enter the fie ld of . . .  education 
and later are responsible for their perceptions and actions 
as teacher educators and teachers" ( Lawson, 1 986, p. 1 07). 
These phases are accu ltu ration, professional social ization, 
and organizational social ization .  

Accu lturation accou nts for the ways i n  which teachers 
are social ized in the schools they attend as ch i ld ren and 
adolescents. Dur ing this time, they i nteract with teachers, 
admin istrators, and gu idance counselors and develop i n itial 
impressions of the role  and pu rpose of education in society. 
Usi ng Bowles and G i ntis' ( 1 976) framework, duri ng this 
phase of social ization prospective students are i nculcated 
with the values and eth ic of capita l ist education that act to 
perpetuate the status quo. They are taught to sit i n  place, 
on ly answer questions when cal led upon, and submit to
the authority of the educational mach ine as expressed 
through the teacher (Jackson, 1 968). They also experience 
the structure of the school day and the cel l u lar organ ization 
of the c lassroom. The values and norms they learn dur ing 
this ti me help to shape prospective teachers' defi n itions of 
education and are later i ncorporated i nto their  c lassroom 
practices (Lawson, 1 986). 

During professional social ization, teach ing recruits are 
taught how to fi l l  the occupational ro le of teacher through 
preservice preparation programs. It is dur ing this time that 
the values and norms related to the structure and fu nction 
of education that began to sprout duri ng accu ltu ration take 
root. Preservice teachers are taught what it means to be part 
of the educational machine and are molded by un iversity 
programs i nto the type of cogs needed to ru n the machi ne. 
That is, beyond content, these programs teach prospective 
educators to submit to the h ierarch ical authority of the 
machine and to develop pol ic ies and practices for the i r  
c lassrooms i n  accordance with the structure of  education. 
Once on the job, organ izational social ization begins. 
Dur ing this time, values and norms of the educational 
machine are further ingrai ned in  the teacher's identity 
through i nteractions with fel low teachers and school 
and d istrict admi n istrators. State and federal pol icies and 
programs further the social ization of teachers both d i rectly 
and ind i rectly via the i nfluence they have on local pol icies. 

Zeich ner and Gore ( 1 990) describe the way in which 
the real ities of school l i fe "wash out" in novative practices 
learned duri ng preservice trai n ing so that the teacher 
adopts a more trad itional, custodial approach to education. 
Through a s imi lar process, social ization i nto the school 
also has the potential to wash out the teacher. With 
the i nfl uence of growing rational ization and conti nued 
deprofessional ization, socia l ization  can strip away the joy of 
teaching and leave on ly the teacher as a cog - the productive 
force of the educational mach ine. The bureaucratic nature 
of the educational machi ne dehuman izes the teacher and 
fu rther reduces the self-actual ization they derive form 
their work. Although they may at fi rst resist the power of 
social ization, the results seem i nevitable: fal l  in l i ne with 
one's p lace in the bureaucracy or get forced to the marg ins  
of  education. Through th is process of  social ization, the 
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educational machine perpetuates itself. It tends rewards 
those who embrace its mission whi le  si lencing those who 
resist. Some teachers are able to assert the i r  sense of agency 
in the face of the machine. However, the road for these 
educators wi l l  l i kely not be as smooth as it is for those who 
comply with the educational bu reaucracy. This is a topic 
toward which we wi l l  tu rn later i n  the paper. 

Proletarianization of the Teaching Force 

Teachers are typical ly viewed as members of an 
establ ished profession.  However, our d iscussion to th is 
poi nt may cal l  such a conclusion i nto question.  Shaw's 
( 1 987) model for professional ization outl i ned the ways i n  
which ski l l s, knowledge, and soc ial and personal qual ities 
become prerequ isites for professional autonomy. The 
members of a profession must attain certain benchmarks 
of competence in their fie lds and are then granted a 
degree of freedom i n  the ways i n  which they approach 
thei r work. However, when teachers lose control over the 
techn ical and ideological aspects of the i r  work, it can be 
indicative of a process of pro letarian ization (Derber, 1 983).  
The pro letarian ization process is marked by increasingly 
disempowering work practices and "an i ncreased d ivision 
of labour; the separation of conception and execution of 
tasks, i nc luding the tendency to routi n ize h igh level tasks; 
i ncreased controls over each stage of the labour  process; 
i ncreased volume of work; and the downgrad ing of ski l l  
levels" (Densmore, 1 987, p .  1 35).  

Through the process of pro letarianization, teachers 
become engu lfed in the structu ral, hierarchal d ivision of 
labor. The i r  work ceases to be about asking critical questions 
re lated to the education of ch i ldren (e.g., which instructional 
strategy is best) and transforms i nto implementi ng practices 
and i nstructional procedu res defined as "best" by entities 
that supersede them in the educational h ierarchy (Apple, 
1 988). Teachers are forced to yield the i r  autonomy and 
submit to the bu reaucratic authority of the educational 
mach ine. 

In an i nvestigation of the l ived experience of Austral ian 
physical education teachers, Macdonald ( 1 995) noted 
tensions between p rofessiona l i sm and pro letar ian ism 
that contributed to teacher d issati sfaction and attrition. 
Specifical ly, she fou nd several factors to contribute to 
d issatisfaction among the teachers in her sample:  l ack 
of status, repetitive nature of teach i ng, l imited abi l ity 
to make decisions, admin istrative surve i l l ance, and an 
u nprofessional staffroom cu lture. I n  the conc lusion of her 
paper, Macdonald ( 1 995) notes that the teachers were 
most satisfied when they felt as if they had they abi l ity to 
exercise thei r autonomy as educators and least satisfied 
when the i r  decisions were situational ly constrai ned by 
admi n istrators and po l icymakers. The former sentiment 
wou ld  be i ndicative of a professional cu lture whereas 
the latter is more i ndicative of one that has become 
proletarianized. 

Many young teachers graduate from their teacher 
education programs as i nspired prospective professionals 
on ly to have thei r dreams and aspirations crushed by the 
educational machine. As was the case for the teachers 

i n  Macdonald's ( 1 995) study, when opportu n it ies to 
exercise professional knowledge and decision maki ng are 
overshadowed and control led by the educational machi ne, 
teachers may have a difficu lt time fi nding sati sfaction i n  
their work. Macdonald ( 1 995) fou nd that many educators 
who remai ned in teaching and accepted the i r  position 
among the proletariat did so with a distai n  that decreased 
the enjoyment and self-actual ization they derived from 
thei r work. 

For some teachers, the rea l it ies of teach ing  do 
not match the ways in which they conceptual ized the 
profession (Stokki ng, Leenders, Jong, & Tartwijk, 2003). 
Such experiences contribute to the high leve ls of burnout, 
and d issatisfaction noted i n  the teach ing profession (Burke & 
Greenglass, 1 993; Day, Sammons, Stobart, K ington, & Gu, 
2007; Gugl ie lmi & Tatrow, 1 998). As a result, whi le many 
ind ividuals enter teaching in order to work with ch i ldren, 
after being exposed to the real ities of the educational 
machi ne, many transition out of the profession ( I ngersol l  
& Smith, 2004). Others remain i n  teach i ng because of a 
perceived lack of alternatives (Day, et al . ,  2007; Jackson, 
1 968; Lortie, 1 975). In this l ight, teachers do not look so 
d ifferent than the d isenfranchised factory workers described 
in Marx and Engels' (1 978) writi ngs in the middle portion of 
the 1 9th century. Capital ism and the bureaucracy it breeds 
leads to al ienation and the degradation of the human 
spi rit regard less of the epoch i n  which it develops. This 
position is  substantiated by the work of Apple ( 1 988) who 
noted that the process of deski l l i ng and pro letarianization 
in education is analogous to that which has occu rs in my 
other blue-, p ink-, and white-col lar jobs. 

Resisting the Powers of the Educational Machine 

Up to th is poi nt, the messages conveyed throughout the 
majority of th is essay have been notably bleak. However, 
whi le  the educational mach ine affects the l ives and careers 
of teachers in import ways, it wou ld  be na'ive to assert that 
teachers cannot resist its i nfluence. Rather, teachers have 
the abil ity to exercise their sense of i nd ividual agency i n  
decid ing how they w i l l  respond the messages and pol icies 
conveyed by adm i n istrators and government offic ia ls. 
As wi l l  a l l  types of socia l ization, socia l ization i nto and 
through the educational machine is  necessari ly a dia lectical 
process. As noted by Schempp and G raber ( 1 992), a 
d ialectical view of socia l ization i nvolves "a contest of 
soc ial thesis agai nst i ndividual antithesis" (p. 3 3 1  ). I n  other 
words, teachers p lay an active role  in decid ing which 
e lements of the i r  socia l ization they wi l l  i ncorporate i nto 
thei r worldview and which they wi l l  reject or incorporate 
with strong reservations. This sense of agency that is gai ned 
through the process of d ialectics provides teachers with 
an autonomy that even the educational machine cannot 
destroy - the autonomy of the mind.  Whi le  the machine 
may be able to hold some i nfluence on the behaviors and 
actions exh ibited by teachers, it cannot d i rectly control 
thei r thoughts. 

As a resu lt of the d i alectical process of social ization, 
teacher can employ several d ifferent social  strategies 
when confronted with messages and mandates from the 
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educational machine (Lacey, 1 977) .  The fi rst, interna l ized 
adjustment, occurs when the teacher adopts the pol icies 
and procedures d ictated by pol i cymakers and admin istrates 
as their own. These teachers tru ly bel ieve that the type of 
education emphasized by the machine is the most desirable 
for chi ldren .  They hold no reservation and, i n  a sense, have 
become a true part of the educational machine. On the 
other hand, strategic compl i ance is marked by teachers 
who perform the desi red behavior, but with reservations. 
These teachers may bel ieve that what they are bei ng asked 
to do is not in the best interest of the ch i ldren i n  thei r 
c lasses, but they see no other option than to comply. I n  
these situations, teachers' overt actions may be control led 
by the educational  machi ne, but the retai n  reservations and 
look for opportu n ities for safe resistance and opposition. 

The th i rd social  strategy, strategic redefin ition, is the 
riskiest for teachers as it i nvolves an active attempt to 
change the status quo. L ike strategic compl iers, these 
teachers bel ieve that the educational machine is wrong, but 
rather than stopping at thought, they attempt to convince 
others arou nd them that the po l icies and procedu res they 
are bei ng asked to implement are flawed. Along some 
may experience minor successes, by in large those who 
attempt to redefi ne the status quo are l i kely to experience 
opposition from the machine. However, the success or 
fai l u re of these attempts at redefinition is  not what is 
important. What is important is that, whi le teachers as a 
group may be viewed as the cogs that perform the work of 
the educational  machine, as ind ividuals, teachers sti l l  have 
the abi l ity to choose the way i n  which they w i l l  meet the 
demands and requ i rements of thei r jobs. 

Conclusion and Final Thoughts 

The pu rpose of th is paper was to demonstrate the impact 
of rational ized, bureaucratized education on teachers. The 
d iscussion has u ncovered how the hierarchal structure of 
American education, although rational, is not necessari ly 
good for teachers. It  has the potential to strip them of thei r 
i ndividual ity and creativity and turn them i nto cogs i n  the 
production of human capital via education. In short, it can 
remove the art from teach ing and rep laces it with repetitive, 
factory-l i ke labor. In l i ne with Marxist theory (Tucker, 
1 978), th is resu lts in a decrease i n  the self-actual ization and 
al ienates teachers from thei r work. 

In d iscussing the h istorical development of capita l i sm, 
Marx and E nge ls  (Tucker, 1 978) predicted that the 
oppression of the pro letariat wou ld  reach a critical mass, 
which wou ld lead to socia l ist revolution and the overth row 
of the rational ized, bu reaucratic capita l i st structure. I n  its 
pl ace, the proletariat w i l l  coalesce and assume the publ ic 
ownership of property. I n  education, we need a s imi lar 
revo lution .  Teachers must regain control of the process of 
teachi ng. For th is to happen, they must develop a col lective 
c lass consciousness. The logical p lace for revolution to 
begin is i n  state and national teachers' un ions, but these 
organizations tend to concern themse lves more with 
technical issues such as teacher pay than with the dai ly 
l ived experiences of teachers. When Cal ifornia th reatened 
to implement value-added analysis measu res of teacher 

effectiveness and l i n k  them to pay, the un ion struck 
back (Felch, Song, & Smith, 201 0). However, you do not 
typica l ly  hear stories about un ions speaki ng out against 
what Jackson ( 1 968) characterized as the dai ly gri nd of 
teach ing - the day to day ways i n  which the educational 
mach i ne tears away at the hearts and sou ls of teachers. 

The si lence of the u n ions on these matters is  obvious 
when one rea l izes that the u n ions are a de facto part of the 
mach ine. They operate with i n  the parad igm of capita l i stic 
bureaucracy and know no other real ity. Questioning the 
mach ine wou ld mean question ing the structure of the 
u n ions themselves. So, if not i n it iated by the un ions, where 
wi l l  the revo lution begin?  Bowles and G intis ( 1 976) provide 
part of the answer to th is question in their d iscussion of 
education. Schools, l i ke other social  institutions, faci l itate 
the perpetuation of capita l i st ideals i n  a capita l i st society. 
Changes to the structure of schoo l i ng with in  the capita l ist 
frame of reference wi l l  sti l l  resu lt in the perpetuation 
of the system - capita l i sm cannot be combatted with 
another version of capita l ism. Or, as noted by Bowles 
and G i ntis ( 1 9 76), "the people of the U n ited States do not 
need a doctor for the moribund capita l i st order; we need 
an undertaker" (p. 61 ). The only way that the nature of 
education can change is through a transformation of the 
greater social structures that su rround schoo l i ng. It i s  th is 
same sentiment that Robert Pi rsig (2005) d iscusses i n  the 
fol lowing excerpt from Zen and the Art of Motorcycle 
Maintenance: 

But to tear down a factory or revolt against a government 
or avoid repai r  of a motorcycle because it is a system 
is to attack effects rather than causes; and as long as 
the attack is upon effects on ly, no change is possible. 
The true system, the real system, i s  our present 
construction of systematic thought itself, rational ity 
itself, and if a factory is torn down but the rational ity 
which produced it is left standi ng, then that rational ity 
w i l l  s imply produce another factory. If a revo lution 
destroys a systematic government, but the systematic 
pattern of thought that produced that government are 
left i ntact, then those patterns w i l l  repeat themselves 
in the succeed ing government. There's so much tal k  
about the system. And so l ittle u nderstandi ng. (p. 1 02).  
Research on education and physical education in 

Brazi l  (Da Matta, Hemphi l l ,  & Richards, 201 1 ;  Jenn i ngs 
& Da Matta, 2007, 2009) provides i nsight i nto how 
structu ral changes at the macro-level of a society can 
affect education. After the fal l  of the m i l itary d ictatorship 
the educational system i n  Braz i l  was decimated. Pau lo 
Fre i re ( 1 998) described the schools as "empty" - when the 
m i l itary d ictatorship left they took everyth ing with them 
(p. 73). The newly formed Braz i l ian government raised 
education from the rubble and redefi ned it in a way that 
supported the soc ial and pol itical democracy it sought to 
foster on a national scale. As opposed to bei ng authoritarian 
and oppressive, today's educational  system in Brazi l seeks 
to be i ncl usive and su pportive of democratic partic ipation . 

Some evidence shows that Brazi l  has been at least 
partia l ly  successfu l i n  democratiz i ng education (Jennings 
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& Da Matta, 2007, 2009). Schools  are now forums for 
democratic d iscourse and students and teachers have the 
opportu n ity to participate i n  open elections of school 
pr incipals (Jenn ings & Da Matta, 2007; Myers, 2008). 
This example is used to demonstrate the process of socia l  
change, not necessar i ly to draw value judgments on its end 
product. What it does provide is hope for transformation.  
When provided with the correct c i rcumstances and po l itical 
c l imate, teachers as wel l  as other workers may be able to 
once again real ize se lf-actual ization in  the i r  work by 
cutting the bu reaucratic tethers of a l ienation that cu rrently 
hold them in positions of subservience. 
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201 2 Regional Workshops 
I n stead of a state conference, I nd iana AHPERD w i l l  

host a series of a l l  day workshops around the state. 
Members and HPERD professionals are encouraged to 
attend one or more of the workshops as each has a different 
l i ne up of sessions and presenters. 

Professional  Service Poi nts wi l l  be avai lable for 
attending sessions. 

Past President, L i sa Angermeier ( IUPUI )  is the Regional 
Workshop host. 

Register 

Registration wi l l  be through the mai l  on ly. Forms and 
complete workshop i nformation wi l l  be avai lable on  the 
IAHPERD web site in early August. Forms wi l l  be avai l able 
for download to register and outl i ne the sessions offered at 
each location.  

The dead l i ne to pre-register is  September 30. 
Registration fees i nc lude l u nch.  Registrtations received 
after the September 30th date wi l l  NOT i nclude l u nch. 
Registrations sent via the US Postal Service MUST be 
postmarked no later than September 30. After th is date, you 
w i l l  be assessed the onsite fees and your  registration WI L L  
NOT i nclude l unch. 

. . . . . . . . 
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Workshops at a Glance Friday. U n iversity (Vi ncennes) 

Saturday. H igh 
(Indianapol is) 

Fr iday. Wesleyan U niversity 
(Marion) 

Fr iday. U n iversity (West 
Lafayette) 

To learn more, go to www.i nahperd .org. 
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Jump Rope For Heart is a national event created by the American Heart Association and the American Alliance 
for Health, Physical Education, Recreation and Dance. Students have fun jumping rope while becoming 
empowered to improve their health and help other kids with heart-health issues. 

Jump Rope For Heart helps students: 

• Learn the value of community service and contribute to their community's welfare 

• Develop heart-healthy habits while being physically active 
• Learn jump rope skills they can use for the rest of their lives

• Earn gift certificates for free school P.E. equipment from U.S. Games

Call 1 -800-AHA-USA1 or visit heart.org/jump
to get your school involved . 

Anierit:an AUianu/or 
Health, Physlcol Educatfon, 
Recreation and Dance 

MHPERO lsaproud programpartnero!Jumpflope ForHeart 
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©2011', American Heart /\ssociatiori. Also known as the Heart Fund. 6/11054623 
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Friday, October 12 at Vincennes University (Vincennes)
17 sessions offered; CFP networking lunch
Workshop runs from 9:00 a.m. to 3:00 p.m.

Saturday, October 13 at Decatur Center High School (Indianapolis)
15 sessions offered; CFP networking lunch
Workshop runs from 8:30 a.m. to 4:00 p.m.

Friday, October 19 at Indiana Wesleyan University (Marion)
19 sessions offered; CFP networking lunch; SPARKS training
Workshop runs from 9:00 a.m. to 3:00 p.m.

Friday, November 2 at Purdue University (West Lafayette)
30 sessions offered; CFP networking lunch; SPARKS training
Workshop runs from 8:30 a.m. to 4:00 p.m.

Your efforts to educate your students and raise funds for research
and outreach are vital to improving kids' lives.



"The Gentle Art of Catching & 
Throwing" 

By Artie Kamiya (art ie@greatact iv it ies . net) 
Background: Even if you're a novice or "seasoned" catch .  Or 

physical education teacher, you may enjoy learn i ng • "E lbow high, watch it fly !"
about a few more teaching cues for catch ing and • "E lbow low, it' l l  go slow"
throwing !  For example, the fol lowi ng three cues: can prove to be usefu l for hel p ing your  students to 

• "Watch" (track the bal l ) remember to lead with thei r el bow when performing 
• "Reach" (extend you r  hands towards the bal l ) an overhand throw. I n  the same manner, the fo l lowi ng 
• "G ive" (absorb the force of the bal l  by bri nging instructional ski l l  cues for catching and throwing can

it i nto your body) also be used. 
can be used when teaching your students how to 

Ski l l  Ski l l  Elements[feaching Cues 

Description: Catching is a ski l l  where the hands are 
used to control an object l i ke a bal I, Frisbee, or beanbag. 

Essential Elements: The student shou ld remember -

1 .  _ Body faces the incoming throw 

2. _ Knees bent, feet shou lder-width apart

3. _ Thumbs face together for bal ls above the waist, thumbs face away for bal l s  below the waist

4. _ "Soft" hands reach for bal l ,  absorb the impact, bring bal l  toward chest

CATCH ING 

Description: Throwing is a ski l l  where the hand(s) i s  used to propel an object l i ke a bal l ,  Frisbee, or  
beanbag. 

Essential Elements: The student shou ld remember -

1 .  _ Body sideways, non-throwing shoulder faces the target 

2. _ Elbow high

3 .  _ Step in  opposition

4. _ Rotate hips with follow-through

TH ROWING 

Other Catching Cues: Here's a few more catch i ng 
cues for your  consideration:  

• "Eye on the bal l "  (Watch the bal l )
• "Bal l 's above the waist - say 'hel lo"' (F ingertips

up - thumbs in )
• "Bal l 's below the waist - take it low" (Fi ngertips

poi nted down - thumbs out)
• "Don't delay - Make the play" (to encou rage

students to throw the bal l after catch ing it)
Other Throwing Cues: And a few more s imple 
throwing rhymes and cues to consider: 

• "The shou lder points," (Side to i ntended target)
• "Swing you r  e lbow high," (Swing your  e lbow up

and back)

• "Step and turn," (Step with opposition and rotate
your  h ips)

• "Watch it f ly!" (Fol low-through with throwing
arm across body)

About the Author: Artie Kamiya is the author/ed itor 
of the Teaching PE Power Standards Curriculum Guides 
for G rades K-2, 3-5, 6-8, and H igh Schoo l .  Please 
feel free to contact h im at Artie@greatactivities.net to 
share your  favorite i nstructional cues. He wi l l  be back 
with additional assessment t ips in future issues of this 
publ ication !  
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Building Self-Confidence: 
Im plementing a Psychological S kills 

Training Program 
Miche l le Lamb, MA, ATC, LAT and Lawrence W. Judge, PhD, CSCS 

Bal l State U n iversity 
Correspondence: Dr. Lawrence W. Judge 

Address: Ba l l  State Un iversity 
School of P. E., Sport, and Exercise Science 

HP 360M 
Muncie, I N  47304, USA 
Phone: (765) 285-42 1 1

Abstract 

Ath letes participating i n  a l l  levels  of sport experience 
extraord inar i ly h igh levels of stress, expectations, 
and physical chal lenges. The basketbal l  p layer must 
achieve a del icate balance between physical control 
and aggression.  Psycho logical i nd ices of successfu l 
performance such as concentration, confidence, anxiety 
management, se lf-esteem, and hardi ness deteriorate as 
an ath lete i ncreasingly experiences psychological and 
physical stress. This optimal psychological state of 
arousal for basketbal l  p layers can be recognized as 
a p layer's flow state. A practical guide for coaches to 
apply psychological ski l l s  tra in ing to develop p layer 
confidence is  missing. This artic le  and short review of 
l iterature wi l l  d iscuss confidence and the fu ndamental 
ski l l s  necessary to bu i ld confidence in practice and 
competition whi le  offering suggestions to coaches for 
proper appl ication of these concepts to the h igh school 
basketbal l  p layer. 

Key words: basketbal l , mental game, periodization 

Introduction 
When fi rst taking the court with a beg inn i ng-level 

basketbal l  team, it is important for a coach to focus on 
teach ing the most basic of ski l l s, such as dr ibb l i ng the 
bal l .  After p layers have a reasonable understand ing 
of that ski l l ,  the coach's pedagogical emphasis can 
progress to more advanced techn ical ski l l s  such as 
passi ng, shooting and p laying defense. But, coach ing 
basketbal l  i nvolves much more than helping a young 
ath lete del iver crisp passes, make long range jump 
shots, and protect the bal l  from defenders. The position 
of "coach" provides an i nd ividual with a special 
opportun ity to make a difference in many other areas 
of young ath letes' l ives and can be instrumental i n  
developing p layer confidence. Basketbal l p layers are 
not only taught the basics of the game, but the coach's 
impact can extend far beyond how to set a screen or 
take a jump shot. The powerfu l words a coach del ivers 
to an ath lete may stick with a p layer for the rest of h is  
or her l ife. The coach must be good at motivati ng the 

athletes with the use of colorfu l i nsp i ring language, 
giving the p layers the courage to overcome d ifficu lties, 
and encou ragi ng p layers to enhance self-confidence. 
But, confidence can be a difficu lt qual ity to bolster, i n  
part because there are several psychological i nd icators 
of confidence i n  relation to physical performance, 
past and cu rrent experience, and other perceptions of 
one's abi l ities (Wi l l iams, 201 0). Bu i ld ing maximum 
levels  of self-confidence is critical to achiev ing optimal 
performance or what is commonly referred to as a state 
of flow. 

Rea l iz ing an opti mal arousal and focus state is 
a commodity for successfu l basketbal l  players. The 
optimal state for a basketbal l  p layer can be referred to 
as a "flow" state or being i n  the zone (Csikszentmihalyi ,  
1 990). Whereas most basketbal l  coaches are qu ite 
adept i n  tra i n i ng the necessary sport ski l l s and 
physiological systems, many coaches l ack a proper 
framework for addressing psychological components 
(Judge, Bel l ,  Bel lar, &Wanless, 201 0). One of the 
chal lenges of coaching basketbal l is the necessity of 
balancing goals and objectives to constantly changing 
conditions. Performers and coaches both set goals, 
yet these goals are often so lely outcome oriented 
rather than performance or process based. Examples 
of outcome goa ls are often i nd icative of beating an 
opponent or record. Although designed as a means of 
achieving peak performance, outcome goals can often 
cause anxiety for performers due to the high chal lenge 
and relatively u ncontro l l able nature of competition. 
On the contrary, performance and process goals are 
more effective because they are based on aspects 
with i n  the performers' control (Judge, Bel l ,  Be l lar, & 
Wanless, 201 0). Process goals al low athletes to more 
easi ly accept the chal lenge whi le  avoid ing being 
bu rdened by fee l i ngs of anxiety. Also, the acceptance 
of process goals can a lso deter boredom by offering 
effective chal lenges. An effective process goal cou ld  
be to execute a certai n ski l l  three efforts i n  a row, or 
to complete a certain  ski l l  by the end of the week. 
Process goals shou ld  encompass every facet of tra in ing 
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i nc lud ing physical and mental goals, and practice and 
weight trai n ing goals (Judge, Bell, Bel lar, &Wanless, 201 0). 
It is  important to rei nforce the previous examples of process 
goals, awareness of optimal arousal levels, provid ing 
situations for feedback, and establ ish ing pre-performance 
routines. Research has labeled this effective merging of 
chal lenge and ski l l  as i ntri nsic motivation.  I ntri nsical ly 
motivated ath letes strive to master the task at hand, seek 
chal lenges, enjoy competition, and focus on the fun of the 
sport (Weinberg & Gou ld, 2006). 

Self-confidence is a very important aspect of everyday 
l ife, yet so many i nd iv iduals  struggle to develop it 
(Manktelow & Carlson, 201 1 ) .  Self-confidence can be 
defi ned as "the fee l i ng of self-worth that determi nes how 
valuable and competent we feel "  (Bu i ld ing Self-Esteem 
through Sport, 201 1 ). There is a consistent correlation 
between an ind ividual 's se lf-confidence and the success 
they ach ieve in l ife and in sports. A se lf-confident ath lete 
w i l l  approach different situations i nvolving themselves and 
the i r  sport performance in a different way than someone 
who lacks confidence. Ath letes with high assu rance i n  
thei r capabi l ities (confidence); approach difficu lt tasks 
as cha l lenges to be mastered rather than as threats to be 
avoided (Bandura, 1 977). Further, an ath lete who has a 
positive self-esteem wi l l  be much more equipped to cope 
with wins and losses i n  sports and in l ife. An ath lete who 
has a positive self-esteem bel ieves in their abi l ities and 
never gives up. 

Determi n i ng and al locati ng coach ing time, energy 
and personnel to meet variable, u npred ictable demands 
conti nues to severely chal lenge a coaches' i ngenu ity. 
Confidence is important to successfu I performance as 
wel l  as the ath lete's personal growth (Wi l l iams, 201 0: 
p. 306). Coaches p lay a very critical role  in enhancing
the i r  ath lete's self-confidence and self-esteem. A positive, 
respectfu l coach, who keeps the sport in perspective, is  a 
key component to creati ng a positive sports envi ronment 
for ath letes (Building Self-Esteem Through Sport, 201 1 ) .  
It is a lso important to real ize that coaches need to have 
a well-d esigned psychological ski l l s  tra i n i n g  program 
(PST) in p lace. Th is program wi l l  he lp the ath letes' self­
confidence to conti nue to grow as wel l  as improve the i r  
performance by learn i ng to control the i r  thoughts and 
cognitions effectively (Wi l l iams, 201 0:  p. 362). Recognition 
of the need for a theoretical framework reflecting the 
periodization of psychological ski l l s  is  eas i ly  accepted 
i ntel lectual ly - however, the practical ities of putti ng th is  
framework together for basketbal I coaches have not yet 
been fu l ly real ized (Judge, Bel l ,  Bel lar, & Wanless, 201 0). 
Thus, coaches and sport psychology consu ltants must 
work together to properly implement mental periodization 
plans. It  is important to not i ntroduce a l l  mental ski l l s  at 
once. Instead, it wou ld be more beneficial to i ntroduce the 
mental ski l ls i n  stages along with the period ized tra in ing 
p lan (Judge, Bel l ,  Be l lar, & Wan less, 201 0). The pu rpose 
of th is  art icle and short review of l iterature is to d iscuss 
confidence and the fu ndamental ski l l s  necessary to deve lop 
elevated confidence in practice and competition whi le  

offering suggestions to coaches for proper appl ication of 
these concepts to high school basketbal l  p layers. 

The Problem: Lack of Self Confidence 

Lack of self-confidence has been a rather serious 
issue with many gi r ls' basketbal l  programs over the past 
several years. Ath letes who doubt thei r capab i l ities often 
shy away from difficult tasks which they view as personal 
threats. This self-doubt contri butes to low aspi rations and 
weak commitments to the goals they choose to pursue 
(Bandura, 1 9 77). Low i nd ividual  self-confidence is a 
common phenomenon; enti re teams have also suffered 
from low se lf-confidence for qu ite some t ime as wel l .  
When these teams are faced with difficult tasks, they dwe l l  
on their personal deficiencies, on the hurd les they must 
overcome, and on various adverse outcomes rather than 
concentrati ng on how to ach ieve a successful performance 
(the process) (Bandu ra, 1 977). One of the contributi ng 
factors to overa l l  low self-confidence for many teams has 
been the i nabi l ity to have a successfu l season (ie. w in  
and  loss record or w inn ing  a major championsh ip). For 
example, although over the past several years the number 
of wins has exceeded thei r losses, teams sti 1 1 tend to buckle 
under pressure and se lf-destruct when it comes to the 
big games such as conference and sectional games. An 
important goal for a coach i ng staff is to try and implement 
strategies to improve the self-confidence and self-worth 
of the ath letes and the team. The implementation of a 
psychological ski l l s tra in ing program (PST) wou ld  greatly 
benefit most teams and wou ld  hopefu l ly lead to overal l 
improved self-confidence levels helping ath letes to achieve 
the success they have worked so hard to ach ieve. 

Building Self-Confidence 

Ath letes' subjective states and experience are often 
neglected by coaches due to an emphasis on performance 
and competitive outcomes. Se lf-confidence fal l s  u nder 
the category of "Foundational Ski l ls ." Fou ndational ski l l s 
are the most basic ski l ls that represent qual ities that are 
s impl istic in nature, but these necessary psychological ski l l s  
underp in  the  basis of the  PST program. Foundational ski l l s  
inc lude ach ievement d rive, se lf-awareness, productive 
th ink i ng, and self-confidence. The foundation must be 
stable or the whole bu i ld ing or in the case of basketbal l  the 
team col lapses. As mentioned previously, self-confidence 
is an essential  component of sport performance, but also 
p lays an important function i n  behaviors outside of sports 
and physical activity (Wi l l i ams, 201 0: p. 306). 

Before in itiati ng the PST program it wou ld be necessary 
to fi rst identify the fol lowing: factors contributing to the 
low self-confidence, who wi l l  implement the PST program, 
when it wi l l  be implemented, what wi l l  the PST program 
enta i l ,  and how wi l l  the program be evaluated. Many 
factors contribute to low self-confidence of the team. One 
of the main factors for many teams is  the i nabi l ity to win the 
"big ones." As an example, a female team has been more 
successfu l in the past several years than any other team i n  
the school h i story, but when push comes to shove, they 
are unable to mental ly pu l l  it together before and duri ng 
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big games and at sectional times. A couple of the members 
of the team are notorious for a l lowing certa in  situations 
(u ntimely fou l ,  missed c lutch free throw, turnovers) to shake 
thei r confidence. No matter how much the motivation the 
coach and fel low teammates give the athletes, they are not 
able to menta l ly  recover. Th is is when prior experience with 
mental tra in ing exercises would  help out tremendously. 

Cognitive psychology theory (Beck, 1 979, E l l i s, 1 973) 
has taught us the relationsh ip between our thoughts, 
feel i ngs, physical states, and behavior. Too often negative 
self-tal k  p lagues an ath lete's confidence making a situation 
even more d ifficult than it might otherwise appear. "Self­
Talk" modification is one very effective way to correct 
th i nk ing errors that h i nder performance of an activity. 
Confident self-tal k  for ath letic performance is characterized 
by the fol lowing: 

Accord ing to Reardon ( 1 992), positive se lf-tal k  inc ludes 
a focus on process variables and techn ical aspects 
of tra in ing and competing, rather than product or 
outcome, winn ing or losing. A focus on the present 
moment time d imension (what can I, am I doing now 
to enhance performance) rather than being d istracted 
by future worrying (wi l l  I get a personal  best, what 
if . . .  ) or past fai l u res ( I  shou ld  have . . .  lf  on ly I had . . .  ). 
Composure and appropriate level of arousal, rather 
than tension, worried thoughts, and anxious over­
arousal are important for success. Striving for that 
effortless state of m i nd i nstead of tryi ng too hard is a 
coach's dream (Reardon, 1 992). 
"Self-Ta lk" modification is  one ver-y effective way to 

correct the th ink ing errors that h i nder both performance 
and "flow" enjoyment i n  ath letic endeavors (Reardon, 
1 992). If you are th i nking about what you don't want, you 
vastly i ncrease your  chances of producing u ndesi rable 
outcome or over-reacting (ie. becoming very tentative). 
This "negative imagery rehearsal"  results because it is 
impossible to "not imagine" somethi ng without hav ing a 
c lear p icture i n  mind of what you don't want (Reardon 
1 992). 

Another type of positive reassurance can come in the 
form of mental rehearsal and imagery (Hanton & Jones, 
1 999; Orl ick, 1 990). Ath letes w i l l  imagine going through 
the i r  performance in the optimal way they wou ld l i ke it to 
go as vividly as they can. Through th is imagination, they 
can draw on a l l  senses: sound, sight, touch, taste, sme l l ,  
and  k inesthetic with an external focus (watch ing themse lves 
from the audience) or i nternal focus (i magi n ing as if they 
are actua l ly  performi ng). The effect of mental rehearsal 
appears to be that it provides a form of neu romuscu lar 
programming so that the performer is more l i ke ly to 
automatical ly behave i n  the preferred way during the 
actual performance (Roland, 1 997). 

Another contribution to routines i nc ludes the practice 
of a l lowing ath letes to choose pre-competitive music. 
Research has ind icated possible benefits of the use of music 
in a variety of capacities i nc lud ing with i n  pre-competition 
routines to he lp regu late arousal and concentration 
(Karageorghis, & Lee, 2001 ) .  Music has also shown to 

help ath letes d i rectly with reaching flow states (Pates, 
Karageorgh is, F ryer, & Maynard, 2003). Results from 
Mesagano, Marchant, and Morris (2008) revealed that 
the inc lusion of music helped faci l itate performance i n  
basketbal l  free-throw shooting by decreasing publ ic self­
awareness and d istracti ng thoughts (Mesagano, Marchant, 
& Morris, 2008). With i n  the avai labi l ity of portable music, 
ath letes can chose any type without d istracti ng others. The 
implementation of a set "play- l i st" is an important aspect of 
bu i ld ing confidence and a l lev iating anxiety. In the sport of 
basketbal l , music can be uti l ized dur ing the general warm­
up in practice and before games and can be a valuable 
asset if uti l ized properly. 

Implementing a Psychological Skills Training Program 

There are many activities that cou ld  be inc luded i n  
the PST program to help enhance o r  improve the self­
confidence of the ath letes. There are a few prerequ isites that 
shou ld  be d iscussed with the ath letes prior to beginn ing any 
PST exercises. F i rst, having them u nderstand the i nteraction 
of the thoughts they have and how they affect the i r  
performance is  a critical step .  Ath letes need to real ize that 
confident thoughts translate i nto a confident performance. 
E ncouraging honest sel f-awareness i s  another important 
factor. F rom the previous example, the female ath letes 
need to dedicate themselves to bei ng aware of what they 
tel l  themselves, when self-tal k  occu rs, and what the results 
of the self-tal k  w i l l  be (Wi l l iams, 20 1 0:  p. 309). Ath letes 
need to understand how they i nterna l ly respond to events 
(both good and bad) that occur in the i r  l i fe or on the court. 
F i nal ly, they shou ld  mai nta in  a "consistently constructive 
th inking process." This wi l l  he lp them have a better chance 
of the i r  participation in basketbal l  resu lting in feel i ngs of 
optimism, and enthusiasm (Wi l l i ams, 201 0: p. 3 1 1 ) . 

The activities that w i l l  be i nc luded i n  PST program 
ideal ly  wi 1 1  center on establ ish ing pre-performance routines, 
imagery, learn i ng to control and use positive self-tal k, 
uti l iz ing thought stoppage, and bu i ld ing affi rmations. This 
type of mental rehearsal can be an effective way to bu i ld self­
confidence, reduce anxiety and i ncrease ski l l  deve lopment. 
The PST activities and the appropriate tra in ing  phase ( ie. 
preparation, pre-competitive, competitive) to implement 
each activity are l i sted in Table 1 .  

Table 1 :  
Activities in a Psychological Skill Training Program 

Activity Training Phase 

Establ ishing pre-performance routines Preparation 

Developing imagery uti l izing highl ight videos Competitive 

Learning to control and use positive self-talk  Preparation 

Uti l izing thought stoppage Pre-Competitive 

Bu i ld ing affi rmations Pre-Competitive 

Pre-performance routi nes are l ikely to en rich 
performance by removing d istractions and aiding performers 
transfer thoughts from task-i rrelevant to task-re levant cues 
(Bel l , F inch, & Whitaker, 201 O). The pre-shot routi ne can
be fou nd in several sports i nc lud ing go lf, basketbal l ,  tenn is, 
and basebal l  (see Figure 1 ). The bulk of pre-performance 
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routine inqu i ry has exami ned behavioral consistencies that 
consist of specific movement patterns before and during 
the implementation of  ski l ls (e.g., dribb l ing a basketbal l , 
golf practice swings, etc.) (Czech, P loszay, & Bu rke, 2004). 
The most common appl ication of the pre-performance 
routi ne is the free throw shot in  basketbal l  (i.e. bouncing 
the bal l  a certa in  number of times, taki ng a deep breath 
and using a specific and consistent techn ique as they 
shoot) (Be l l ,  F inch, & Wh itaker, 201 0). For example, 
Czech, P loszay, and Bu rke (2004) stud ied the behavioral 
consistency of pre-shot routines in  basketbal l  free throw 
shooti ng. Accord ing to Czech et a l . ,  2004, resu lts were 
not sign ificant between the routi ne or non-routi ne group; 
however, the investigators reported a six percent i ncrease 
i n  the free-throw percentage as the behavioral regu larity 
of the pre-performance routine improved. The pre-shot 
routi ne idea l ly  helps the basketbal l p layers' performance 
because it keeps their shooting mechan ics consistent. The 
pu rpose of a pre-performance routine is to put oneself 
in an optimal ly aroused, confident, and focused state 
immediately before as wel l  as during execution (Weinberg 
& Gou ld, 2006). By blocking out negative thoughts and 
external d istractions and developing personal ized and 
mean ingfu l self-regulatory techn iques, performers shou ld 
be able to d i rect thei r  emotions, thoughts, and movements 
in a way that creates ideal i nner harmony (Weinberg & 
Gould, 2006). Therefore, usage of a consistent pre-shot 
routi ne shou ld  make basketbal l  players feel comfortable 
with obstacles or hazards that wou ld al low them to block 
out negative thoughts and external d istraction as they go 
through an organized pre-shot routi ne (Czech, P loszay, & 
Bu rke, 2004). The goal is for every p layer on the team to 
have developed their  own tai lor-made process for bringi ng 
thei r physical,  cognitive and psycho logical p reparation to 
fru ition on to the basketbal l court. The pre-performance 
routi ne can be captured electronica l ly and be i nc l uded as 
part of a p layer's i ndividual h ighl ight v ideo which wi l l  be 
d iscussed in the next section. 

F igure 1 :  The free throw shot in basketbal l  can benefit 
from the use of a pre-performance routi ne. 

Today, it i s  hard to imagine l i fe without computers 
or mobi le e lectron ic  devices that h ave become so 
commonplace overthe l ast few decades with the pro l i feration 

of mu ltimedia  technology. Access to electronic i nformation 
and commu nication technology is widely ava i l able and 
can be a vital part of the PST program. One avenue to 
enhance the imagery sessions is to create a h igh l ight 
video of successfu l past p lay. A qual ity high l ight video can 
be assembled without expensive equ ipment and eas i ly  
transferred to an ath lete's mobi le device. This  imagery tool 
can serve as compi lations of specific ski l ls, competition, 
and personal bests and can inc lude music of the ath letes' 
choice. Templ in  and Vernacchia ( 1 995) created highl ight 
fi lms of specific basketba l l  p layers' performances and set 
the videos to i nsp i rational music (Templ in  & Vernacch ia, 
1 995). P layers watched themselves throughout the season 
and although causal relationships were not establ ished, 
performance i ncreased for most players i nvo lved in the 
study. The video is p layed often enough to provide the 
athlete an avenue to visual ize thei r  own success before and 
duri ng games when video is  not read i ly avai l able. After the 
ath lete has become proficient with imagery, coaches can 
l ater imp lement a series of "what if" scenarios: unp lan ned 
game situations that may i ncl ude unforeseen obstac les. 
Ath letes shou ld be taught to use imagery to help cope 
with late starts, poor conditions, tough opponents, unfai r  
offic iati ng, and  m i nor m ishaps so they are prepared for 
the "uncontro l l ables" during the games. Weekly imagery 
sessions where the gir ls  w i l l  be able to go back and 
remember how they reacted to a situation are helpfu l .  Let 
the players have ownership i n  the process by encouraging 
them to tal k  through the proper way the situation shou ld 
have been hand led. Keeping a jou rnal where ath letes can 
record situations or circumstances paired with thoughts and 
fee l ings is another avenue to conti nue to build confidence. 

Lastly, an ath lete's self-talk  duri ng th is phase is  a lso 
important for the process of bu i ld ing confidence. Self-tal k  
i nvo lves a l l  the i nternal d ialogues that a person has with 
themself. It inc ludes the instructions, rei nforcements, or 
the i nterpretation of fee l i ngs that are ongoing in his mind.  
It can be a great asset when it comes to enhancing your  
self-confidence and  performance (Wi l l iams, 2 0 1 0: p. 3 1 1 ) . 
Negative sel f-talk can be destructive and lead to lower sel f­

esteem and depression. I n  the former female team example, 
a team goal was to have p lanned se lf-talk  sessions teaching 
ath letes how to uti l ize self-talk  to control the i r  moods and 
attention, and use it as  a form of "self-instruction" working 
on changing bad habits they have developed (Wi l l iams, 
201 0: p. 3 1 4).  

Effectively monitoring self-tal k  requ i res a focus on the 
positive aspects of performance, which i n  turn reaffi rms 
positive se lf-tal k  (Reardon, 1 995) .  Develop ing statements 
that remain positive and focused on the task at hand are 
important for rei nforcing positive self-tal k. As G i l l  (2000) 
poi nts out, one strategy encou rages ath letes to develop pre­
planned statements to help produce positive thoughts and 
images (Gi l l ,  2000). Ath letes can develop and experiment 
with various statements in practice such as "I  am menta l ly  
tough", " It's no b ig  deal", and/or "stay re laxed." Self­
instructions or instructional self-tal k, can l i kewise be 
used dur ing practice sessions to bu i ld  a tech n ical habit or 

Indiana AHPERD Journal—Fall 2012—19



immediately before a performance to serve as a technical 
cue (Feltz & Landers, 1 983). 

Thought stoppage goes hand and hand with self­
tal k. It is one method used to help control the negative 
thoughts and feel i ngs that typ ical ly fo l low a bad ind ividual 
performance or game. The goal of thought stoppage is  to 
fi rst identify the unwanted thought and it uses a trigger 
(the word "stop" perhaps, or a physical action, such as 
slapping the floor) to i nterrupt th is unwanted thought. 
Th is w i l l  then teach the ath letes how to recogn ize these 
negative thoughts. I n  order for thought stoppage to work, 
however, ath letes must be w i l l i ng and motivated to stop 
them (Wi l l iams, 201 0: p. 3 1 8). This wi l l  probably take 
some time, as it is not always easy i n  the heat of a game to 
just turn off the negative thoughts that arise. Issues such as 
bad officiati ng, poor sportsmansh ip by the other team, or a 
poor performance can often trigger these types of thoughts. 
It is important for the coaching staff to encourage ath letes to 
let go of these issues that are out of thei r control and focus 
on what they can do to change the outcome of the game 
or situation. 

Affi rmations are "statements that reflect positive 
attitudes or thoughts about "one-self." Coaches shou ld 
encou rage athletes to develop affi rmation statements that 
w i l l  mi rror positive thoughts or attitudes about themselves. 
In thei r jou rnals, ath letes shou ld be asked to create a 
"self-esteem l i st" which wi l l  i ncl ude a l l  of their attributes, 
strengths, and positive qual ities. They shou ld also create 
a "success l i st" that w i l l  be comprised of the success they 
have achieved thus far in their sport. The goal of these two 
l i sts is to use the ath lete's own personal h i story (attributes 
and successes) to help them to rel ive or revisit previous 
successfu l experiences. They w i l l  then hopefu l ly real ize 
how capable they are and how deserving they are of 
achieving success (Wi l l iams, 20 1 0: p. 3 2 7) .  

At the high school level, the resou rces or fu nds to h i re 
an AASP certified sports psychologist are not avai lable. So 
the i mplementation of the PST program wou ld be i n  the 
hands of the head coach and staff. The staff wou Id begin 
the PST program duri ng the off-season (transition phase), 
pre-season (pre-competitive), and conti nue on a s l ightly 
smal ler scale during the competitive season Uudge, Be l l ,  
Be l lar, & Wan less, 201 0). It is  common for many ath letes to 
participate i n  spring sports, but the hope is that the ath letes 
wou ld  conti nue to practice these exercises throughout the 
post-season and maybe even apply them to thei r other 
sports. 

Evaluation is necessary for the success of the PST 
program. The PST program shou ld be eval uated several 
t imes throughout the season the fi rst year it i s  implemented 
and then on a yearly basis in the subsequent years. The 
evaluation process wi l l  provide the coaching staff with 
the i nformation needed to assess the effectiveness of the 
d ifferent parts of the PST program. It wi l l  also give the 
coaches the necessary feedback regard i ng areas that maybe 
were not covered or provide suggestions for areas that 
need to change. F i nal ly, the evaluation wi l l  he lp the staff 
determine if they achieved the goal s  set for the program 

(Wi l l iams, 201 0: p. 377) .  Each of the ath letes wou ld be 
asked to anonymously fi l l  out a program evaluation form 
at the end of the season.  The form wou ld i nc lude areas 
such as the i r  assessment of the value of the program, 
whether they found the activities beneficial ,  whether they 
practiced the ski l l s  learned, and suggestions for change. 
The staff, throughout the season wi l l  perform an ongoing 
assessment to look for signs of improvement i n  the overa l l  
se lf-confidence of the g i r l s  and team. 

Positive se lf-tal k  and positive i mages are the ha l l marks 
of confident ath letes. Positive self-confidence is a vital 
e lement of success not only in sport, but also in l i fe. 
A substantial  amount of time is spent in an i nternal 
conversation with ourselves, and what we are th i nk ing 
d i rectly affects our feel ings and behaviors (Bandura, 1 977). 
Negative thoughts w i l l  lead to a poor performance and 
attitude most often resu lti ng i n  a lower perceived self­
confidence. A confident ath lete is a successfu l ath lete. 
A wel l-prepared confident athlete does not occur by 
accident. It is a result of developing certai n  thi nking habits 
and practic ing positive self-tal k  and uti l iz ing a variety of 
psychological ski l l s (Wi l l iams, 201 0: p. 306). An affective 
PST program w i l l  he lp not only each i ndividual ath lete 
develop a stronger and higher self-worth, but w i l l  also 
improve the overa l l  self-confidence of the team. 

Conclusion 

Al l  coaches strive for the abi l ity to have their ath letes 
perform i n  an un inh ibited, relaxed, ski l lfu l  manner. Various 
personal ities, team chemistries, motivations, and attitudes 
coalesce to create a series of variables to juggle. With the 
session p lan in hand, the coach steps out on to the court and 
begins practice. Imp lementi ng and successfu l ly executi ng 
the p lan may very wel l  be the biggest chal lenge. It does 
not matter what is on paper if the coach cannot re late to 
the ath letes. U nderstandi ng each i ndividual ath lete and 
knowing what motivates h im or her is the crucial stride to 
bu i ld i ng confidence and a subsequent great performance. 
I nadequate mental preparation can eas i ly  overcome and 
undermine an excel lent physical techn ical preparation. 
F low, or as many experts i n  the fie ld term as "being i n  the 
zone," is  the goal of ath letes and coaches a l ike (Reardon, 
1 992). I ntroducing a plan to tra in  the psychological ski l l s 
along with the physical ski l l s  throughout the year w i l l  
take the guessing game out o f  performing to the best of an 
ath lete's abi l ity when it counts in big games. Although th is  
paper has focused spec ifical ly upon bu i ld ing confidence 
for h igh school gir ls' basketbal l ,  the basic psychological 
concepts and practices noted have appl ication to numerous 
other sports. Other sports can benefit from deve lopment of 
a psychological trai n ing p lan that is sequenced and unfo lds 
in harmony with the physical trai n ing plan.  
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" Best Practices in Physical Education" 
By Artie Kamiya (artie@greatactivities. net) 

Background: As more and more schools and 3 .  Usi ng "PE Progress Reports" to share with parents 
school d i str icts beg in  to establ ish K- 1 2  physical and school admin istrators, and 
education programs that reflect best practices for 4. Gradi ng student progress on  grade level outcomes 
grad ing and student assessment, a wide variety of and movi ng away from trad itional methods of 
positive strides have been taki ng p lace. These typical ly grad ing students ( i .e. ,  "dress ing out," partici pation, 
i nc lude the fol lowi ng four  items: etc.). 
1 .  Estab l i sh i ng g rade l evel  outcomes (or Example: Seen below is a sample  PE Progress 

"benchmarks") for physical education a l igned to Report that i ncorporates a l l  four  "best practices." This 
State PE Standards, sample "PE Progress Report" format is cu rrently bei ng 

2. I mplementi ng on-going formative assessments used by numerous school d istricts across the U n ited
a l igned to these grade level outcomes, States. 

4th Grade Physical Education Progress Report 

Student Info School Info Grade Rubric 

Student: Shay Wi l l iams Southview Elementary A = 93-1 00 4 = Exceeds 
Grade: 4th Grade 61 Broadway B lvd B = 86-92 3 = Consistently 
Year: 201 1 -201 2 Jacksonvi l le, FL c = 78-85 2 = Sometimes 
Period: 5th Phone: (828) 723- 1 234 D = 70-77 1 = Seldom 
PE Teacher: John Bentley Fax: (828) 723-2345 F = 0-69 0 = Rarely 

Physical Education Grade Level Standards 1 st Q 

(4. 1 )  Demonstrates changes in speed with different pathways, levels, and d i rections in game- 3 l ike settings (e.g., catching a football pass on the run) . 

(4.2) Performs a series of basic square dance steps. 3 

(4.3)  Demonstrates how to throw to a stationary partner, while moving, at varying distances. 2 

(4.4) Demonstrates how to combine manipu lative ski l l s  (i.e., catch i ng, dribbli ng, and passing 2 to an open player) with partners and in dr i l ls. 

(4.5) Demonstrates the five manipulative ski l ls showing all  elements with partners, dr i l ls, and 
lead-up games. 

(4.6) U nderstands a l l  five health related fitness assessments and the associated exercises that 
develop muscular strength, endurance, and flexibi l ity in a variety of muscle groups. 

(4.7) Partici pates in numerous bouts of MVPA for >20 minutes during and outside of school 
and u nderstands the accumulative effect of physical activity. 

(4.8) Util izes a s impl ified version of the Perceived Exertion Scale (PES) whi le  participating in  a 
variety of selected MVPAs. 

(4.9) Demonstrates the concept of target heart rate and how to monitor it with and without 
technology. 

(4. 1 0) U nderstands al l  five obesity prevention health behaviors. 

(4. 1 1 )  Uses praise and other types of encouragement appropriately. 2 

(4. 1 2) Accepts responsibi l ity for one's own performance without blaming others. 2 

Point Conversion for 4 . 1 -4. 1 0  36 

Converted Percentage for 4. 1 -4. 1 0  85% 

Sportsmanship Bonus Points (4. 1 1 and 4 . 1 2) 5 

Total Percentage Obtained 90% 

Grade Obtained B 

Point Conversion 

4 = 1 0 Points 
3 = 9 Poi nts 
2 = 8 Points 
1 = 7 Points 
0 = 6 Poi nts 

2nd Q 3 rd Q 4th Q 

3 3 3 

3 3 3 

3 3 3 

3 3 3 

2 3 3 

3 3 3 

2 2 3 

2 3 

3 3 

2 3 

3 3 3 

2 3 4 

61 87 90 

87% 87% 90% 

5 6 7 

92% 93% 97% 

B A A 

Closing: I nterested i n  changing your  school 's  
PE  grad ing and assessment practices? If so, p lease 
consider attendi ng the 20 1 3 National PE Institute. 
The PE I nstitute w i l l  take place from Ju ly  29-August 2, 
2013 in beautifu l Ashev i l le, North Carol ina. For more 
i nformation, p lease see the PE Institute website - http:// 
www.nationalpei nstitute.com. 

About the Author: Artie Kamiya is the author/ 
editor of the Teaching PE Power Standards Curriculum 
Guides for Grades K-2 ,  3-5, 6-8, and H igh School .  
P lease fee l  free to contact h im at Artie@greatactivities. 
net to share your favorite assessment tips. He w i l l  be 
back with additional assessment t ips i n  future i ssues of 
this publ ication !  
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Is There a Rel ationship Between 
a Child's Physical F itness and 

Academic Scores? 
By J u l ianne Bucher 
Contact I nformation :  

Ju l ianne Bucher 
Northridge H igh School 

Physical Education Teacher 
Bucherj@mcsin-k1 2 .org 

5 74-822-52 1 4  

Abstract 

The purpose of this research proposal was 
to examine the relationsh ip  between academics 
and physical fitness levels. Participants' physical 
education FITN ESSGRAM scores and thei r end 
of Cou rse Assessment (ECA) scores from algebra 
were studied.  As education budgets are being cut 
nationwide, physical education continues to be 
one of the fi rst programs looked at to cut at many 
schools. The hypothesis was that there wou ld  be 
a positive relationship between ECA scores and 
F ITNESSGRAM scores. Participants were male and 
female students ages 1 4- 1 5  located in a rural town 
i n  northern I nd iana who were enrol led in both 
physical education and algebra at the end of the 
201 0 school year. They participated in the six areas 
of the National FITN ESSGRAM test whi l e  in physical 
education c lass. They also took ECA for a lgebra at 
the end of the year as mandated by the state of 
I nd iana. Thei r scores were then gathered from the 
school and analyzed using SPSS software. Results 
of the corre lation yielded a correlation coefficient 
of .206, i n d icati ng a sign ificant but weak, positive 
relationsh ip  between the F ITN ESSGARM and ECA 
scores. 

Key Words/Phrases: ECA Zero Hour PE,  
F ITN ESSGRAM, Polar  Tri F IT, PACER 

Introduction 

Physical inactivity and obesity are staggering 
problems among youth of today. Ch i ld ren's 
activity levels are decreasing wh i le thei r body fat 
percentages are i ncreasi ng. What if there was a 
relationsh ip between our ch i ld ren's physical fitness 
levels  and the i r  academic test scores? A positive 
re lationsh ip  wou l d  demonstrate that physical 
fitness can i mprove both health and grades. This 
wou ld a lso provide support for physical education 
programs to be kept in schools. Schools have 
long been rated on academic performance. This 
is determined by standardized test scores. Schools 
have tried many d ifferent approaches to raise test 

scores. One of these ways is cutting elective c lasses 
such as physical education, art and music. With 
school budgets being cut nationwide, and a strong 
push for h igher test scores, physical education is 
in danger of bei ng cut from many schools. There 
are not a lot of arguments that schools shou ld  
not look at  ways to i ncrease their test scores, but 
some argue that cutting physical education wou ld 
be detrimental to students' test scores and health. 
This study exami ned both ECA and F ITN ESSGRAM 
scores to determine if there was a relationsh ip 
between the two. 

Statement of the Problem 
As school budgets are bei ng cut nationwide, 

physical education is bei ng targeted as someth ing 
that can be dropped from the curricu lum.  Schools 
are "graded" on students' scores on standard ized 
tests in math and Engl ish and when it comes down 
to it; scores are what matter to the admin istration 
and parents. Si nce the t ime of the ancient Greeks, 
it has been be l ieved that physical activity is l i nked 
to i ntel lectual abi l ities (Tomporowski, Davis, M i l l er, 
& Nagl ieri, 2007). It has been noted that students 
are less active now than thei r counterparts 50 years 
ago (Bai ly, Armour, Ki rk, Jess, Pickup, & Sandford, 
2007). The National Action Plan for Comprehensive 
School Health states that a healthy ch i ld  is a ch i ld  
who wi l l  learn better and that no academic program 
can make up for the defic iencies in a ch i ld's health 
(Symons, Cinel l i ,  James, & G roff, 1 998). 

Recently, algebra scores have fal len so low 
at Northridge H igh School that it is now a Title I 
school .  It just fin ished its fi rst year of Title I and is  
tryi ng to fi nd ways to correct these low academic 
scores. At the same time, officials are looking at 
cutting physical education to save money and to 
give students more time i n  the c lassroom. This study 
wi l l  he lp provide admin istrators with i nformation 
on the relationsh ip  between academic achievement 
scores and physical fitness scores. 
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Research Hypothesis 
There is a d i rect correlation between F ITN ESSGRAM 

scores and End of Course Assessment (ECA) scores. 

Review of Literature 

There has al ready been an i nterest i n  studyi ng the 
topic of academic abi l ity and physical abi l ity. Carlson, 
Fu lton, Lee, Maynard, Brown and Kohl (2008) rea l ized 
that physical ly i nactive youth have an i ncreased rate 
of obesity and chronic d isease. The researchers also 
bel ieve that there is a d i rect corre lation between physical 
activity and academic achievement. For example, i n  
the i r  study the researchers found that there was a positive 
corre lation between academic achievement and time 
spent in physical education, especial ly in gi r ls. Fox, Barr­
Anderson, Neumark-Sztainer, and Wal l  (20 1 0) also thought 
that there was a connection between physical activity and 
academics. Fox and his researchers studied students and 
evaluated them based on their G PA and physical activity. 
They also found a positive correlation between the two. 

The pu rpose of th is  research is to exami ne the 
relationsh ip  between academics and physical fitness scores 
among h igh school freshmen.  The re lationsh ip  w i l l  be 
tested using the F ITN ESSGRAM and ECA Assessment Test. 
When looking for sources of i nformation, the primary goal 
was to fi nd sources that studied both physical fitness and 
academics in some form. The mai n sou rce for the stud ies 
was Watson L ibrary's journal database. Whi le looking 
through the sou rces, many secondary sources led to 
primary sources. 

Early Research 
There has been a lot of research concerning physical 

activity and academics done in the last five years; however, 
there were few studies on these subjects conducted prior 
to 2005 . F rom 1 984 to 2005 there were only 1 4  artic les 
publ ished that looked at associations between academics 
and physical activity. Taras (2005) d id  a l iterary review of 
these sources and found that some d id have a significant 
but weak correlation and others had no correlation at a l l .  

The majority of  early stud ies focused on sports 
performance/i nvolvement and academics. Dexter (as cited 
in Taras, 2005) ran a study between sports knowledge, 
sports performance, and academics. The subjects were 
given a subjective grade by thei r physical education 
teachers on their abi l ities in sports and their knowledge 
of sports. The focus was p laced on game sports, instead 
of athletics. The researcher then looked at academic 
achievement in math and Engl ish by taki ng the scores of 
students' graduation exami nations. The subjects came 
from 1 7 d ifferent schools. A weak but positive correlation 
between sports performance and academic scores was 
fou nd.  

F i sher and Juszczak ( 1 996) a lso looked at the 
relationship between sports and academics. The researchers 
gave anonymous surveys to 838 urban students in h igh 
school physical education c lasses. The survey asked about 
thei r academic performance and sports partic ipation. No 
d i rect corre lation was found (as c ited i n  Taras, 2005). 

The on ly  sign ificant rel ationsh ip  that was found 
between sports and academics was i n  a study done by 
F ie ld and Sanders i n  200 1 . The researchers gave a survey 
to 89 senior  students on exercise habits (dai ly to rarely) and 
academic performance. The students were then separated 
i nto high and low exercise groups. Academic performance 
was determi ned by GPA. After ru nn ing data on GPA, it was 
d iscovered that the students who were in the h igh exercise 
group had h igher GPAs (as cited in Taras, 2 005). 

In 2005, five researchers decided it was t ime to look 
past ath letic participation, and look to the level of ath letic 
partic ipation in regards to academic ach ievement (Mi l ler, 
Merri l l , Meln ick, Barnes, Farre l l ,  & Sabo, 2005). The 
researchers looked at the d ifferent d imensions of ath letic 
i nvolvement. More specifica l ly, gender, race, the jock 
identity and ath lete status were exami ned. Students where 
asked questions about sports participation to determi ne 
if they were an ath lete or non-ath lete. The ath letes were 
then asked questions about the i r  perception of themselves 
in sports and if they considered themselves an ath lete or a 
jock (Mi l ler et al . ,  2005). 

The results showed several key differences in regards to 
gender and GPA. Female ath letes scored a higher GPA than 
non-ath letes. Female jocks had a sign ificantly h igher GPA 
than female ath letes. B lack male jocks had a significantly 
lower GPA than did the black ath letes. The grades of the 
male jocks did not differ sign ificantly from the grades of 
the male non-ath letes (Mi l ler et al., 2005). Researchers also 
noted that the main sign ificance was depended on race, 
gender and athletic i nvolvement. 

Research Findings 

I n  the past 30  years, there has been a lot of talk 
about whether there is  a relationship between physical 
activity and academics. With school budgets bei ng cut, 
many schools have looked at whether physical education 
is a necessary program to keep. I n  add ition, focus has 
conti nued to be p laced on how to keep h igh academic 
scores in our schools. Researchers have sought to find a 
l i n k  between physical fitness and academics i n  hopes to 
support health and academics both. 

Pr ior to 2005, there were not many pub l i shed 
studies on the relationship between physical activity and 
academics. However, in  the last five years there have 
been many studies, some of which have focused on sports 
participation, physical education, and other basic physical 
activity. One such study was doen by Roberts, Freed and 
McCarthy. It examined the relationsh ip  between aerobic 
fitness, obesity and standardized test scores in ch i ldren The 
majority of these stud ies eval uated academics with regard 
to standard ized tests or GPA. 

The majority of research evaluating physical fitness has 
used surveys as a way to col lect data. Other stud ies used 
assessment tool s  such as the F ITN ESSGRAM to evaluate 
areas of physical fitness. Some of the researchers d ivided 
subjects i nto categories by race and others by gender. 
When divided based on gender, research showed a greater 
relationship between academics and physical activity i n  
gir ls rather than i n  boys. 
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Overa l l ,  there has been confl icting research done on the 
subject of physical activity and academics. In the research 
using the F ITN ESSGRAM as a tool for physical fitness, 
research fi nd ings show a greater sign ificance between 
physical fitness and academics compared to studies using 
self-reported physical activity data. In add ition, recent 
studies have shown a more sign ificant relationsh ip  between 
physical fitness and academics than stud ies in the past. 

Research Differences 
Many researchers have exami ned the re lationship 

between physical fitness and academics. Some researchers 
have focused on physical education, whi le  others have 
focused on physical activity and sti l l  others on sports 
partic ipation.  I n  regards to academics, most researchers 
have used standard ized test scores or GPA. 

As stated previously, research by Roberts, F reed 
and Macarthy, and many others have shown positive 
assoc iations between some form of physical activity and 
academic scores. There has a lso been research that has not 
found any relationships. The majority of the research that 
has not found any correlation used self-reported surveys. 

Methodology 

The pu rpose of th is study was to examine the re lationship 
between F ITN ESSG RAM physical fitness scores and End of 
Course Assessment scores for algebra I .  The i ndependent 
variable of th is study was the students' scores obtai ned 
using the F ITN ESSGRAM. The dependent variable of th is 
study was the i r  grade on an assessment of knowledge test 
(ECA) in a lgebra I .  

The F ITN ESSGRAM was used a s  a tool to measure 
physical fitness and its corre lation to academic ach ievement. 
The F ITN ESSGRAM was uti l ized as a way to break down 
physical fitness tests i nto six categories for evaluation. It 
was used by Chomitz et al. (2009), with the MCAS, which 
tests mathematics and Engl ish.  There was a sign ificant 
relationship found.  I ndiana's End of Cou rse Assessment Test 
a lso eva luates mathematics and Engl ish. For that reason, 
it wou ld be i nteresti ng to see if s imi lar results wou ld be 
found by using the ECA as a variable. Whi le there has 
a l ready been simi l ar research done, there have been many 
confl icti ng fi nd i ngs. Proposed is a test s imi l ar to Chomitz et 
a l . ,  for the pu rpose of add ing to those fi ndings that positively 
l i n k  physical fitness with regard to the F ITN ESSGRAM and 
academic achievement on standardized tests. 

Research Design 
A corre lational research design was used in  th is study. " A 

corre lational study is a scientific study i n  which a researcher 
i nvestigates associations between variables," (Corre lational 
Study, n.d. ,  p.1 ). This study tested the hypothesis that 
F ITN ESSG RAM scores and ECA scores are positively  
re lated. It is  important to note a weakness of  corre lational  
stud ies. When a positive correlation is reached, th is does 
not mean that high F ITN ESSG RAM scores cause h igh 
ECA scores. A positive corre lation means that the two are 
positive ly related to each other; it does not show that they 
d i rectly i nfluence each other. This relationship i nd icates 
that students with high F ITN ESSGRAM scores tend to have 
h igh ECA scores a lso (Gay et a l . ,  2009). 

Setting and Participants 
The target popu lation for this study was a l l  freshmen 

students at North ridge H igh School .  The assessable 
popu lation was al l freshman students at Northridge H igh 
School who were i n  physical education and algebra I for 
the 2009-20 1 0  school year. The students were a l l  ages 1 4  
to 1 5  and inc luded both males and females. There were 
223  students total; the breakdown was 1 1 0  males and 1 1 3  
females. The students' racia l  makeup was 92% Wh ite, 
non-Hispanic, 3% Asian, 2% Mu lti racia l ,  1 % B l ack, 1 % 
H i spanic. The students predominately came from middle 
to upper c lass fami l ies. Seventeen percent of the students 
were on the free or reduced l unch program. A l l  of the data 
from students that were present for F ITN ESSGRAM tests 
and ECA testing were used for the study. 

Instrumentation 
The FITN ESSGRAM was used by teachers at North ridge 

to assess students' fitness leve l .  This was an appropriate 
i nstrument because it was a way to test a partic ipant's leve l 
of fitness using six different tests. The six areas tested were: 
PACER, back saver sit and reach, body mass i ndex, pu l l  
ups, tru nk l ift and push ups. 

For the F ITN ESSGRAM assessment, each student who 
partic ipated in all s ix tests was i nc luded in the study. Each 
test had an establ i shed standard for a student's "Healthy 
F itness Zone" . Each student received a score of zero on 
the test if they did not meet the Healthy F itness Zone and a 
score of one if they d id.  There were six possible poi nts. The 
FITN ESSG RAM has been used in  numerous stud ies. One of 
these stud ies compared the results of the F ITN ESSG RAM to 
MCAS standard ized scores (Chomitz et a l . ,  2009). Another 
study used F ITNESSGRAM and stud ied its relationsh ip  to 
the CST Language and Read ing scores of ch i ldren (Roberts, 
F reed, & McCarthy, 2009). 

The second instrument used in  th is study was the End 
of Course Assessment (ECA) in algebra I. I nd iana adopted 
this test as their way to assess students' knowledge at the 
end of the a lgebra I class. They a lso have ECAs for Bio logy 
I and Engl ish 1 0. The test is admin istered on l i ne at school .  
I t  comprises two sessions, each 5 5  m i nutes i n  length. One 
session a l lows for the use of a calcu lator and the other 
session does not. The ECA i ncl udes a l l  e ight I ndiana State 
Standards for a lgebra I .  

The ECA is appropriate for this study because i t  
appropriate ly assesses the knowledge of  each student at 
the end of their a lgebra I c lass. Students across the state 
are requ i red to take th is exam, so it a lso makes the study 
relevant to other I nd iana schools. In add ition, the fact 
that a l l  students are requ i red to participate assures that 
partic ipants i n  the study w i l l  a l l  be taking the test. 

There is not cu rrent research that shows the val id ity or 
re l iabi l ity of th is  instrument. I t  is ,  however, used across the 
enti re state. This instrument is used in I ndiana as a way for 
advanced placement at the col legiate level and must be 
passed in order to meet the state graduation requ i rements. 
It al igns with al I eight of the state standards and is designed 
to assess the learn ing that occurs in a given year. 
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Treatment of Data 
The data were analyzed using the Statistical Package 

for Soc ia l  Science (SPSS) version 1 5 .0 for Wi ndows 
software. Th is  program is appropriate because it a l lows 
the researcher to run a wide variety of stati stical analyses. 
A Pearson product-moment correlation was ran on the 
FITN ESSGRAM scores and ECA scores. 

Results 

Descriptive Statistics 
The sample popu lation was n=3 1 2 . The sample 

popu lation consisted of Northridge H igh School freshmen 
students who were enro l led in physical education and 
algebra I for the 2009-201 0  school year. The students 
were al I ages 1 4  to 1 5 and were male and female. Of the 
sample, 223 (71  %) of the students fu l ly completed the 
FITN ESSG RAM test and the a lgebra I ECA. 

Of the 223  students, the breakdown was 1 1 0  males and 
1 1 3  females. The students' rac ial  composition was White, 
non-Hispan ic  (92%), Asian (3%), Multi racial (2%), B lack 
(1 %), H ispan ic  (1 %). The students predominately came 
from middle to upper c lass fami l ies. Seventeen percent of 
the students were on the free or reduced l u nch program. 

Statistical Analysis 
A one tai led Pearson product-moment correlation 

coefficient was computed to assess the relationsh ip  between 
the ECA and FITN ESSGRAM scores. The two variables 
were weakly correlated, r(2 2 1  )=.206, p<.0 1 . Therefore, 
the concl usion is that there is a sign ificant, positive 
relationsh ip  between the two variables (see Table 1 ) .  Both 
F ITN ESSGRAM scores and ECA scores for research subjects 
are related. However, because a coefficient test was run, it 
cannot be said that one causes the other. It can be stated 
that there is a positive relationsh ip  between F ITNESSGRAM 
scores and algebra I ECA scores for freshmen at Northridge 
H igh School .  

Table 1 
Correlat ions Between ECA and F ITNESSGRAM Scores 

ECA FITN ESSG RAM 

Pearson Correlation 1 .206(**) 

ECA Sig. ( 1 -tai led) .001 

N 223 223 

FITNESSGRAM Pearson Correlation .206(**) 1 

Sig. ( 1 -tailed) .001 

N 223 223 

** Correlation is sign ificant at the 0.01 level ( 1 -tai led). 

Discussion 

The purpose of this study was to determi ne if a 
relationsh ip between the variables of F ITN ESSGRAM 
scores and a lgebra I ECA scores existed in the freshmen 
popu lation of students enrol led in algebra I and physical 
education at Northridge H igh Schoo l .  This relationsh ip  is 
important because of the focus schools have been p lac ing 
on test scores. School budgets are being cut  nationwide, 
and physical education is often one of the fi rst programs 
cut. This research helps to show schools that there i s  

a relationsh ip  between test scores and students' fitness 
scores. Physical education is a p lace where students get 
activity and learn to use thei r bodies. Th is  research now 
shows that there is a relationship between th is c lass and 
academics. 

Current l iterature has also found positive relationsh ips 
between academics and physical fitness. U nfortu nately, 
there has not been a lot of research done usi ng standard ized 
tests and the FITN ESSG RAM. I n  addition, the researcher 
was not able to find any publ ished research on Ind iana's 
standard ized ECA and the FITN ESSGRAM. Lack of previous 
research us ing both of these variables was one reason they 
were chosen. The findi ngs show that there is a positive 
re lationsh i p  between the two scores. The researcher 
bel ieves that th is  cou ld  be because of many reasons. One 
of these reasons cou ld  be that the students who performed 
at h igher leve ls  i n  the fitness and academic test were 
students who cared about doing wel l  and therefore tried 
hard at both. Another reason for the correlation cou ld  be 
the i ncreased stimulation created to the brai n from physical 
activity. Physical activity has also been shown to improve 
self-esteem and self confidence which cou ld  both be 
reasons for h igher test scores. 

It is important to note that the sample popu lation 
at North ridge H igh School i s  rather homogeneous. 
Add itional ly, the researcher hoped to get results from 75% 
of the sample popu lation. Only 71 % of the popu lation had 
fu l l  results. The researcher wou ld l i ke to know what the 
results wou ld look l i ke with a more d iverse popu lation, 
such as the entire county. 
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Impl ications for Future Research 

Many researchers have sought to fi nd a l i n k  between 
physical fitness and academics. This study was designed 
to test the re lationsh ip  between the two. A positive 
relationsh ip  was found, this cou ld help in the defense of 
keeping qual ity physical education programs in schools. 
Qual ity physical education programs not on ly help keep 
students active, but they also teach kids how to use 
the i r  bodies and the i mportance of physical activity and 
wel l ness. Whi le  more research wou ld  need to be ran on 
more diverse popu lations, th is research serves as a sol id  
starting block. 
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Jump Rope For Heart is a national event created by 

the American Heart Association and the American 

Alliance for Health, Physical Education, Recreation 

and Dance. Students have fun jumping rope while 

becoming empowered to improve their health and 

help other kids with heart-health issues. 

Jump Rope For Heart helps students: 

• Learn the value of community service and

contribute to their community's welfare

• Develop heart-healthy habits while being

physically active 

• Learn jump rope skills they can use for the

rest of their lives

• Earn gift certificates for free school P.E.

equipment from U.S. Games

Your efforts to educate your students and raise 

funds for research and outreach are vital to 

improving kids' l ives. 

Call 1 -800-AHA-USA1 or 
visit heart.org/jump to 
get your school involved. 
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2012 IAHPERD CONFERENCE 
SPORT MANAGEMENT SCHOLARSHIP SHOWCASE 

Call for Papers 

The Sport Management Scholarship Showcase provides a forum for graduate and
undergraduate students to present on a wide spectrum of sport 
management topics through poster and model presentations. Students are 
encouraged to share results of original research as well as apply 
management principles to identify best practices, solve problems, and 
foster innovative management in the sport environment. 

Students will gain valuable experience interacting with the professional 
community as they discuss the issues, trends, and impacts related to sport event management; 
finance, economics, and budgeting; marketing and promotions; sponsorship and sales; facility 
planning, design, and management; legal aspects and risk management; sport media and 
communications; broadcasting and journalism, policy development and governance; public relations, 
and tourism in amateur and professional settings. 

This is a juried exhibition. Awards may be presented to the top submissions. 

Kim.Bodey@indstate.edu. Please send electronic submissions to Dr. Kimberly ]. Bodey at If you have
questions, contact Dr. Bodey at 81  2-237-21  86. DEADLINE: Friday, September 28, 201 2  @ 1 1 :59PM EST 

The Sport Management Scholarship Showcase proposal should include the following:

1 .  Presentation title (1 0 words or less) 

2. Speaker(s) contact information
• Name(s)
• Institution
• Email address( es) - include for each author
• Faculty Sponsor

3. Short description (<50 words - printed in Showcase program)

4. Abstract (300-500 words - printed in upcoming IAHPERD Journal) 

5 .  Primary content area (indicate one of  the following) : (a) event management; (b) finance, economics, 
and budgeting; (c) marketing and promotions; (d) sponsorship and sales; (e) facility planning, design, 
and management; (f) legal aspects and risk management; (g) sport media and communications; (h) 
broadcasting and journalism, (i) policy development and governance; G) public relations, (k) tourism, 
and (1) other. 

6. Category (indicate one of the following): (a) undergraduate - original research, (b) undergraduate -
management applications, (c) graduate - original research, or (d) graduate - management applications 

7. Format (indicate one of the following) : (a) poster/ slides - wall mounted, (b) poster/ slides - (3 fold)
table mounted, (c) model - table mounted, and (d) laptop computer - table mounted.

•. 

Kim.Bodey@indstate.edu.
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The ABC's of Collegiate 
Compliance in NCAA Athletics 

Tonya L. Gimbert, I nd iana State U n iversity 
Contact I nformation 

Tonya L.  G imbert, M.S .  
Compl iance Coord inator 

Department of Col legiate Ath letics 
I nd iana State U n iversity 

tonya.gimbert@i ndstate.edu 

Note: This is an excerpt from Chapter 1 0, President Theodore Roosevelt u rged the creation 
Compl iance i n  Col legiate Ath letics, i n  Sawyer & of an association i n  charge of ensuring athletic 
Judge 201 2 .  The Management of Fitness, Physical safety in  amateu r sports. He cal led for two White 
Activity, Recreation and Sport, Sagamore Publ ishi ng. House conferences: The fi rst in early December, 
This excerpt is repri nted with the permission of 1 905, where representatives from th i rteen col leges 
Sagamore Publ ish i ng. made changes to footbal l  ru les. The second took 

Abstract place on December 28th, 1 905, at wh ich time sixty­
two members founded the I ntercol legiate Athletic 
Association of the U n ited States (IAAUS). Three 
months later, on March 3 1 ,  1 906, the IAAUS 
constitution was ratified. 

Compl iance is the act of conforming to or 
adhering to certain ru les and regu lations set forth 
by many organ izations, companies, or associations. 
Compl iance is necessary i n  order to maintai n 
order, fai rness, and i n  some cases safety. Over 
1 ,000 h igher education i nstitutions across the 
U n ited States belong to an association, the National 
Co l legiate Athletic Association (NCAA) . The NCAA 
requ i res its members to adhere to ru les establ i shed 
by the membersh ip. A compl i ant atmosphere must 
be maintai ned, which is often ach ieved through 
the athletic compl iance office or certain personnel 
designated on each campus. Specific duties of each 
institution's compl iance department vary between 
institutions. However, each has the responsibi l ity 
of assu r ing their  coaches, staff, student-ath letes, 
boosters, and un iversity personnel  abide by the 
ru les and regu lations of the NCAA as set forth i n  
each d ivision's man ual .  

The National Collegiate Athletic Association 

Fou nded i n  1 906, the NCAA is a diverse, 
voluntary, u n i ncorporated Association composed 
of four-year un iversities and col leges, conferences, 
affi l i ated associations, and other educational  
institutions from across the U n ited States. It  has 
grown to become the largest amateu r organization 
in the U n ited States related to the regu lation of 
i nterco l legiate ath letics. 

History 
The NCAA was origi na l ly  establ ished to address 

safety issues involved in the sport of footbal l .  
Footbal l  started becomi ng a very dangerous game 
in the early 1 900's as mass formations and gang 
tackl i ng (now outlawed) caused a mu ltitude of 
serious i njuries and deaths. 

I n  1 9 1 0, the IAAUS renamed itself the NCAA. 
This association acted as a d iscussion group and 
ru le-making body unt i l  1 92 1  when it held its fi rst 
national championsh ip.  The fi rst championship 
held was i n  men's outdoor track and fie ld.  The fi rst 
NCAA Men's Col lege Basketbal l  Championship 
tou rnament (5,500 fans i n  attendance) was at 
Northwestern U n iversity's Patton Gymnasium in  
Evanston, I l l i nois i n  1 939 .  That year, Oregon beat 
the Ohio State Buckeyes 46 to 33 i n  the fi nal game 
to win  the national championsh ip.  

As the NCAA grew, issues such as television 
r ights and post-season p lay i nterference with 
academics dominated col legiate p lay. An important 
reform to control these issues occurred in 1 95 1 .  
Walter Byers was named executive d i rector of a 
newly founded national headquarters i n  Kansas 
City to deal with NCAA expansion issues. In 1 973 
the NCAA created three Divisions of membersh ip:  
I ,  1 1 ,  and 1 1 1 ,  as wel l  as subdivisions. Some schools 
at the Division I level are either i n  the Footba l l  
Bowl Subdivision (formerly 1 A )  or the Footbal l 
Championship Subdivision (formerly I-AA), whi le 
others do not have footbal l at  a l l .  Each Division 
has its own manuals consist ing of operating bylaws. 
The NCAA sponsors a wide variety of i ndividual 
and team sports for both men and women. H igher 
education institutions sponsor various sports based 
on thei r  demographics and fi nancial capabi l ities for 
example. 

Prior to 1 980 the Association for Interco l legiate 
Ath letics for Women (A. l .A.W.) governed women's 
col legiate sports in  the U n ited States. The NCAA 
started to i nc lude women championsh ips i n  1 980. 
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By 1 982 however, a l l  divis ions of the NCAA offered 
national championsh ip  events for women's ath letics and 
most members of the AIAW joi ned the NCAA. 

NCAA Division I 
Division I (DI )  member institutions must sponsor a 

min imum of fourteen sports, with a min imum of seven 
sports for men and seven for women (or six for men and 
eight for women) with two team sports for each gender. 
Both men's and women's p laying seasons have to be 
represented. DI i nstitutions must meet min imum fi nancial 
aid awards for the i r  ath letics program. Maximum fi nancial 
a id award l i m its may not be exceeded as wel l .  I nstitutions 
have contest and partici pant m i n imums for each sport 
as wel l  as various types of schedu l ing criteria. For sports 
other than footbal l and basketbal l ,  D I  schools  must p lay 
1 00 percent of the min imum number of contests against D I  
opponents. Anyth i ng over the m in imum number of  games 
has to be fifty percent at the Division I level .  Currently, there 
are more than 300 NCAA Division I member institutions 
throughout the U n ited States. 

Football Championship Subdivision and Football Bowl 
Subdivision 

Schools  sponsoring footbal l  are c lassified as either 
Footbal l  Bowl Subdivision (F BS) or Footbal l Championsh ip  
Subdivision (FCS). FBS schools  usua l ly  have e laborate 
programs and large budgets. FBS teams must meet m i n imum 
attendance requ i rements (average 1 5,000 people  i n  actual  
or paid attendance per home game) which must be met 
once i n  a rol l i ng two-year period. FCS teams do not need 
to meet m i n i mu m  attendance requ i rements. 

NCAA Division II 
Division I I  (D l l )  institutions must sponsor a m i n imum 

of five sports for men and five for women (or  four  for men 
and six for women). Two team sports for each gender and 
each p laying season must be represented by each gender. 
Contest and participant m in imums for each sport as wel l  as 
sched u l i ng criteria, si m i l ar to DI,  exist as wel l .  

D l l  footbal l and men's a n d  women's basketbal l  teams 
must p lay at least fifty percent of the i r  games agai nst Division 
I I  or  Footbal l  Bowl Subdivision or Footba l l  Championsh ip  
Subdivision opponents. Attendance requi rements for footbal I 
and basketbal l  do not exist. However, there are maximum 
fi nancial  a id awards for each sport that D l l  institutions must 
not exceed. These institutions' enro l lments are genera l ly  
more regional ly-based and typical ly feature a number of 
local, regional and i n-state student-ath letes. The majority of 
student-ath letes with i n  th is  d ivision pay for school through 
a combi nation of scholarsh ip money, grants, student loans 
and employment earni ngs. D l l  ath letics programs are 
typical ly fi nanced with i n  the institution's budget just as 
other academic departments are on campus. There are just 
over 300 NCAA Division I I  member institutions throughout 
the U nited States. 

NCAA Division Ill 
D ivision I l l  (D i i i )  institutions must sponsor at least five 

sports for men and five for women, with two team sports 
for each gender, and each p lay ing season represented by 
each gender. There are m in imum contest and part icipant 

mi n imums for each sport. D ivision I l l  student-ath letes do 
not receive ath letic aid from the ath letic department. The 
ath letic department is funded just as any other department 
on campus is. There are more than 400 NCAA D i i i  member 
i nstitutions throughout the U n ited States. 

Organizational A uthority 
Each of the three d ivisions has the i r  own organ izational 

structure and authority; representatives from the separate 
governing bodies form the NCAA Executive Committee, 
the govern i ng u mbre l la  over a l l  three d ivisions. Although 
the d ivisions mai nta in  separate structure, the organ ization 
of each is  s imi lar. August 1 ,  1 997 marked the beg inn ing of 
th is  new d ivision-specific structure, a four- level approach 
for Division I and three-level approach for Divisions I I  
and I l l . A group of institutional Chief Executive Officers 
(CEO's), col lege presidents, manages a l l  legislation i n  each 
division. This reform raised the i nfluence and i nvolvement 
of col lege presidents throughout i ntercol legiate ath letics. 
The difference between divisions for this particu lar tier is 
on ly in name: Division I members define th is group as the 
Board of Di rectors, whi le  Division II and I l l  members refer 
to it as the Presidents Counci l .  

Each d ivision's legislature covers a wide range of 
affai rs; a committee developed to aid the decision-making 
process of the Board of Di rectors and Presidents Cou nci l .  
Th is  group also provides i nformation to the Board or  
Counc i l  as  advisors. Each division cal l s  th is  group the 
Management Cou nci l ,  but Division I l l  ath letics strayed from 
the other two d ivisions by a l lowing col l ege presidents and 
student-ath letes to serve on the counci l .  The Management 
Counci l of each d ivision receives i nformation from lower 
committee reports covering specific division activities. 
DI and D l l  i nstitutions on ly a l low ath letics admin istrators 
and facu lty ath letics representatives. The Facu lty Ath letics 
Representative (FAR) is a person at an NCAA i nstitution 
that has been designated by each institution's president 
to serve as the l i ai son between the athletics department 
and the NCAA. They are representatives of the i nstitution 
i n  conference and NCAA affai rs. Duties of the FAR 
are determi ned by the institut ion. They must be facu lty 
members in order to serve as th is  representative. 

Cabi nets and committees complete the fou r  t ier 
structure for Division I athletics. Cabinets are i n  charge 
of one specific area such as e l ig ib i l ity or academics. 
Committees report to the Cabi nets. Committees may have 
ju risd iction over one particu lar sport or ru les with i n  each 
specific area. For Divisions II and 1 1 1 ,  committees exist to 
report to Management Cou nci ls  and i nvestigate specific 
areas. The Board of Di rectors and Presidents Counci l s  are 
not the only ind ividuals who may offic ial ly vote on pol i cy. 
D i rect representation from the member institutions has a 
vote as wel l .  Division I legislation a l lows one vote to each 
conference, not just each institution, whi le  Divisions I I  and 
I l l  sti l l  al low one representative from each institution to 
vote. See Table 1 for an example. 
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Table 1 :  NCAA Organizational Structure 

NCAA Executive Committee 

Division I 
Board of Di rectors 

Division I I  
Presidents Counci l  

Division I l l  
Presidents Cou nci l  

Division I 
Management Counci l 

Division I I  
Management Counci l  

Division I l l  
Management Counci l 

Division I 
Committees 

Division I I  
Committees 

Division I l l  
Committees 

Division I 
Cabi nets 

Conferences 

The three Divisions of the NCAA have associations and 
conferences that belong to each. Conferences are a group of 
institutions that share an active membership with the NCAA 
to compete i n  national championsh ips and a conference 
membership to compete in conference championsh ips. 
Member conferences must have a min imum of six member 
institutions (to be recogn ized as a voti ng member conference 
of the NCAA). Reasons for institutions to join a conference 
inc lude: revenue sharing or fi nancial capabi l ities, television 
contracts, corporate sponsorsh ip, regional and geograph ic 
affi l i ations, and sched u l i ng advantages. Each Division has 
the i r  own conference affi l iations. 

The Compliance Office 

Each NCAA member institution has a compl iance 
office or designee on campus responsible for assuring 
compl iance with NCAA, conference and institutional ru les 
and regulations. Typical positions with i n  a compl iance 
office may be: Associate Ath letic Di rector for Compl iance 
or Assistant Athletic Di rector for Compl iance, Compl iance 
Coord inator, and Compl iance Assistant. Some departments 
h ave gradu ate assistants and i nternship positions avai l able. 
Larger institutions typical ly have 5 - 1 5  staff members; 
whereas, smal ler i nstitutions have between 1 -5 staff 
members. The structure and duties of the office may be 
d ivided by sport or by bylaw (e.g., e l ig ib i l ity, fi nancial 
aid, etc.). Each office is  operated differently. Leaders of 
the department are requ i red to have at least a bachelor's 

degree and some a master's degree; however, a law degree 
is preferred. Three to five years of working experience i n  
compl iance i s  a lso requ i red fo r  such leadersh ip  positions. 

Job Descriptions 
Each i nstitution's  president is respons ib le for 

mai nta in ing " institutional contro l"  of its i nterco l legiate 
ath letic department. The compl iance office is charged 
with the dai ly task of ensu ring that institutional control is  
mai ntai ned. It is the compl iance office's responsibi l ity to 
imp lement pol ic ies, procedures and educational efforts 
to maintain compl iance with a l l  NCAA, conference and 
institutional ru les and regu lations. A system of checks and 
balances between various departments on the institution's 
campus, as wel l  as period ic external and i nternal aud its 
are part of the responsibi l ity of the compl iance office. 
Compl iance offices, by their  very natu re, work and 
col laborate with various areas on campus. See F igu re 1 
below for an example. Major areas of focus i nc l ude, but are 
not l imited to, the fo l lowing: 

• Amateu rism
• El igibi l ity
• Extra Benefits
• Fi nancial Aid
• Recruiting
The NCAA Division I Manual has more than 300 

pages; therefore, compl iance offices spend the majority 
of the i r  time monitoring and educati ng to prevent ru les 
violations from occu rri ng. Compl iance offices strive to be 
pro-active versus re-active. 
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Figure 1 :  
Departments Compliance Offices Work With 

An i nfraction is a violation of the ru les. I nfractions i n  
the areas mentioned above occur when coaches, student­
ath letes, prospective student-ath letes, and boosters break 
the ru les. Lack of institutional control and fai l u re to monitor 
are two serious issues that occur when i nstitutions do not 
have systems i n  p lace. The ru les and regulations were 
created to mai nta in  an even p laying field for everyone. 
When ru les viol ations do occur, ath letic programs and 
institutions can face harsh penalties depend ing on the 
violation. Penalties i nc lude, but are not l im ited to, the 
fol lowing: 

• A prospective student-ath lete or student-athlete may
lose the i r  e l igibi l ity for a period of time or i ndefi n itely 

• Decrease i n  total number of recru iti ng opportu nities
for coaching staff 

• Fi nancial  penalties
• Loss of scho larships
• Loss of v ictories
• Probation
Daily and Weekly Activities 
The compl iance office has three pri mary fu nctions 

on a routi ne basis: Mon itori ng, enforc ing, and educati ng. 
Compl i ance is  responsible for monitoring and ensuri ng that 
a l l  coaches, staff, student-ath letes, boosters and institutional 
employees abide by al l  app l icable ru les and regu lations. 
Monitoring may be conducted in a variety of ways. One 
method employed is the use of paper forms. For example, 
some institutions post compl iance forms on their athletic 
website and refer coaches to the site in order to retrieve the 
correct form. Most compl iance offices are "form-driven." 
If there is  a ru le, there is usual ly a corresponding form 
that must be fi l led out. Enforcement is another primary 
responsibi l ity of a compl iance office. Enforcement of rules 
and regu lations is done a dai ly basis. See Figure 2 below for 

an example. U pon d iscovery of a possible i nfraction, the 
compl iance staff i nqu i res of the specifics to determine what 
type of violation has occurred, if any, and the severity of it. 
If a violation has occurred, it must be documented properly 
and sent to the conference office of which the i nstitution is 
a member and/or to the NCAA d i rectly, depend ing on the 
nature and severity level of the infraction. 

Compl iance offices spend a large amount of time 
monitoring the academic e l ig ibi l ity of both prospective 
student-athletes and currently enrol  led student-ath letes. 
The NCAA has high expectations of student-ath letes and 
it is the i r  responsibi l ity to mai nta in  certa in  academic 
standards. 

Prospective student-ath letes wishing to compete at 
a Division I or I I  institution must register with the NCAA 
E l igibi l ity Center (formerly known as the Cleari nghouse). 
This is  a process by which students register with their 
demographic i nformation, , high school i nformation, sport 
information, SAT/ACT test scores, as wel l  as answering 
amateurism questions. Students must meet the NCAA 
E l igibi l ity Center's academic requ i rements i n  order to be 
deemed a "qual ifier. "  A qual ifier is a PSA who meets a l l  
NCAA in itial e l ig ibi l ity requ i rements and may practice, 
compete, and receive athletic aid starti ng the i r  fi rst year i n  
school ;  whereas, a "non-qual ifier" cannot and must serve 
one year in residence at the institution he/she attends. 

To be deemed a qual ifier, a h igh school student must 
meet the fol lowi ng requ i rements: Successfu l ly pass the 
fo l lowi ng cou rses which are approved by the N CAA 
E l igibi l ity Center: four un its of Engl ish, three un its of 
math, two un its of socia l  science, two un its of natural/ 
physical science, one add it ional math/Engl i sh/natu ra l­
physical science, and four  additional un its of any courses 
approved (typical ly a foreign language). The student must 
also take either the ACT or SAT test. The E l ig ibi l ity Center 
uses the best scores, from each time the test is taken, from 
each category (verbal and read ing for example) to compi le  
a score. Then, a s l id ing  scale is  used to determine what test 
score or core course GPA must be attai ned i n  order to be 
deemed a qual ifier. See Appendix Y for an example s l id ing 
scale. The scale is subject to change due to new legislation 
bei ng passed. 

Continuing Eligibility 
Institutions i n  a l l  d ivisions must determine and certify 

the academic e l ig ibi l ity of each student-ath lete who 
represents the school on the fie ld of play. I nstitutions 
are responsible for withholding academical ly inel igible 
student-ath letes from competition. F i rst and foremost, SA's 
must be enro l led fu l l-t ime ( 1 2 hou rs for u ndergraduate or 
9 hou rs graduate) in order to practice, compete or receive 
athletic aid.  

Division I student-athletes are given five years to 
graduate whi le  receiv ing athletical ly rel ated fi nancial  a id .  
D I  student-athletes must complete 40 percent of the i r  
degree coursework by the end of their eighth fu l l  time 
semester. They must complete 60 percent by the end of 
thei r th i rd year and 80 percent by the end of the i r  fourth 
year. A l l  DI  student-ath letes must earn at least six cred it 
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hours each term to be el igible for the fol lowi ng term and 
must meet m i n imum grade-poi nt average requ i rements 
related to the institution's own grade poi nt average (GPA) 
standards for graduation. Footbal l student-athletes must 
pass 9 hou rs i n  the fal l  in order to be e l igible to p lay i n  
the fi rst four  games i n  the next fal l .  Those 9 hou rs must 
be degree app l icable if he is in h is  fifth fu l l-time semester 
or after. Lastly, each SA must earn 1 8  hours of cred it each 
academic year in order to be e l igi ble the fol lowing fal l  
semester. There are a variety of exceptions, exemptions and 
caveats, too numerous to exp la in  here, that may also apply 
in certai n  situations as wel l .  

Student-ath letes who are dec lared academical ly 
ine l igible must either regai n e l igi bi l ity themselves by 
remedyi ng the i r  deficiency (e.g., GPA, degree credit hou rs, 
etc. )  or obtain a waiver from the NCAA through a legis lative 
rel ief process before they are a l lowed to compete. Th is 
wou Id i nc l ude waivers based upon mitigati ng ci rcumstances 
outside of the student ath lete's control that impeded the 
student ath lete's abi l ity to perform wel l  academical ly and 
thus causing an e l ig ibi l ity deficiency. 

D ivision I I  student-athletes must complete 24 hou rs 
of degree credit each academic year to remain e l igible 

for competition.  At least 1 8  of those hou rs must be earned 
between the start of fal l  c lasses and spring commencement 
at a student-ath lete's institution (six hours may be earned i n  
the summer). A l l  D l l  student-ath letes also must earn at least 
six cred it hours each fu l l-time term to be el igible for the 
fol lowi ng term. In addition, Division II student-athletes must 
earn a 1 .8 cumulative grade-poi nt average after earn i ng 24 
hou rs, a 1 .9 cumulative grade-point average after earn ing 
48 hours, and a 2 .0 cumulative grade-point average after 
earn ing 72 hours to remai n el igible. Student-ath letes are 
given 1 0  semesters of fu l l-time enro l lment i n  which to use 
thei r four  seasons of competition, provided they mainta in  
academic e l ig ibi l ity. Student-athletes must complete the i r  
four  seasons of  competition with i n  the  fi rst 1 0  semesters or 
1 5  quarters of fu l l-time enro l lment. 

Whi le  there are no m in imum national standards 
for establ ish ing or mainta in i ng e l igibi l ity in Division 1 1 1 ,  
student-ath letes must be i n  good academic stand ing and 
make satisfactory progress toward a degree as determi ned 
by the institution.  D i l l  student-ath letes must be enrol led 
i n  at least 1 2  semester or quarter hours, regard less of an 
i nstitution's own defi n ition of "fu l l  time." 

Figure 2: Daily Activities of Compliance Staff 

Educate Monitor Enforce 

• Newsletters 

� 
• Compliance Systems 

� 
• Self-Reporting

• Face-to-Face Meetings • Compliance Manual • Internal Audits 

• Emai l Reminders • Compliance Forms • NCAA Investigations

• Brochures • Compliance Calendar • Penalties

Salary Ranges 
The salary ranges for compl iance staff varies from one 

institution to another. Typical ly larger institutions that have 
more sports have more staff and money to pay the i r  staff. 
Benefits a compl iance officer may receive i nc lude but 
are not l im ited to the fo l lowi ng: healthcare, dental, and a 
courtesy vehic le, for example. Here is an example l ist of 
positions and salaries. 

• Associate/Assistant Athletic Di rector for Compl iance:
$36,000 - $98,000 

• Compl iance Coord inator: $24,000 - $39,000
• Compl iance Assistant: $24,000 - $30,000
• Compl iance G raduate Assistant: $400 - $800/month
• Compl iance I ntern: typical ly u npaid and done for

experience or practicum hours
The NCAA is  the largest and oldest association managing 

i ntercol legiate sports. The NCAA is an organ ization 
comprised of about 350 employees. It is  responsible for 
hold ing 89 national championsh ips i n  23  sports (al l  sports 
except FBS footbal l ) .  More than 400,000 student-ath letes 
compete i n  D I ,  D l l ,  and D i l l  at over 1 ,000 col leges and 
u niversities in the NCAA. Each year, more than 49,000 
student-ath letes compete in NCAA Championsh ips i n  
al l three d ivision's sports. I t  is  the responsib i l ity o f  the 
compl iance office to ensu re a compl iant envi ronment. 
Systems are in p lace to he lp prevent violations from 

occurri ng. Educational efforts are made to be proactive. 
Although the compl iance office makes a l l  attempts to 
ensu re compl iance is be maintained, violations sti l l  occur. 
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Large Classes - Little Motivation: 
An Activity Block Solution 

H e i d i  Stan and Donetta Cothran 
Please address a l l  correspondence to: 

Heidi  Stan 
hwasteney@Hotmai I .com 

hstan@hse.kl 2 . i n.us 
Riverside Jun ior H igh 

1 09 1 0  E l ler Road 
Fishers, IN 46037 

Large Classes- Little Motivat ion: An Activity students have few choices. We know secondary 
Block Solution students do not always make good choices but 

Large c lasses and l itt le  motivation . . .  sound that is an even better reason to  consider a teach ing 
fami l iar? U nfortu nately those terms descr ibe many method that provides for student choice with i n  very 
of the physical education c lasses arou nd the state, c lear, teacher establ ished bou ndaries. Let students 
particu larly those at the secondary leve l .  Decreasi ng be empowered by and learn from making choices 
your  c lass size is beyond the abi l ity of this artic le, whi le  you are there to provide guidance. Motivation 
but we can share one idea that helped change the also comes from a fee l i ng of competence and 
motivation level of students at one middle school.  Activity B locks al low students to identify areas of 
The solution is using Activity B locks to al low success and also areas in  which they need work. 
students to work on their  own or in pairs to ach ieve F inal ly, secondary students are motivated by peers 
the dai ly learn ing task/objectives. and social  i nteraction yet we often spend most of 

F i rst, we need to better u nderstand why our class t ime trying to make students be qu iet and 
students m ight have low motivation leve ls. We not i nteract with friends. Activity B locks provide a 
have a l ready identified one problem . . .  large c lasses. way to structure that student social  need and use it 
Trad itional ski l l  development and game formations to motivate students to complete tasks together. 
mean students are either waiti ng i n  l i ne or on publ ic So how do Activity B locks work? For ease of 
d isplay both of which are big de-motivators. Second, d iscussion we w i l l  use 3x3 blocks as our examples 
it is developmenta l ly  appropriate for adolescents to although in actual practice we sometimes use much 
need and want choice as they are exp lori ng and larger blocks. The number of blocks and specific 
bu i ld ing the adu lt version of themselves. Large tasks are dependent on program goals, student 
c lasses and traditional teaching methods, however, abi l ity, equ ipment, space, and c lass size. F igure 1 
often lead teachers to provide class structures where is an example of an Activity B lock focused on ski l l .  

1 .  For 3 0  seconds, from the lay up cone, 
complete as many right hand lay-ups as 
you can & record . 

4. Shooting from the 3 point range (3
spots), record how many 3 pointers you 
make at each spot out of 3 attempts: 

7. Complete lane sl ides for 45 seconds
in the defensive sl ide position. Who can 
do the most? 

Figure 1 :  Basketball Skill 

2. Using the BEEF method (balance,
eyes, elbow, fol low through) shoot & 
record the # of free throws you can 
make out of 1 0. 

5. See who can do the most figure 8 
dribbles with no errors 

8. With your partner (in the indicated 
space) play 3 sets of 30 seconds of 
dribble tag. (trying to knock the dribble 
away from partner while keeping yours) 
Record the winner's name: 

3 .  Take 5 pul l-up bank shots from left 
side of goal & record # made: 

6. With your partner (or to the wal l)
see how many chest passes you can 
complete in 45 seconds & record . 

9. Using a cross over dribble, weave 
through the cones- dribb l ing down & 
back - 5 times 

Each of the squares corresponds to a c learly 
marked activity area where the chal lenge shou ld 
occur. We sometimes set these up as stations around 
the exterior of the gym and at other times use a 
numbering system on the ce l l s  that corresponds to a 
numbered cone i n  the gym. For example, #5 above 
d i rects students to station #5 where a smal l space 

off the center court is used for the bal l  hand l i ng 
chal lenge. Notice the variety of chal lenges offered 
to students. Some are personal chal lenges [e.g., 
How many 3 poi nters can you make?] ,  others are 
partner chal lenges [e.g., Who can do the most 
figure 8 dr ibbles?) whi le  others are cooperative 
chal lenges [ e.g., How many passes can you and 
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your  partner complete i n  45 seconds?] . The variety of ski l l s  
and  chal lenges combined with movement around the 
gym al lows students to make choices and keep movi ng a l l  
with i n  the very clear bou ndaries establ ished by the teacher 
for what should be happen ing in  class. 

This activity block al lows students to move at the i r  own 
pace (with i n  reason ! )  whi le  stayi ng on task with the learn ing 
target and objectives. The chal lenges and Activity B lock 
can also be tu rned i nto an overa l l  game to i ncrease student 
motivation as Figure 2 shows. In Tic-Tac-To(ne) students are 
requ i red to complete physical fitness chal lenges to earn an 
opportun ity to mark off a block on their scorecard. 

FIG UR E  2: Tic-Tac-To(ne) 

Do the Do the most Hold the 
most jump consecutive super man 
ropes in 30 push-ups in position the 
seconds? 30 seconds longest 

Balance Can do the 

longest in most pu l lups 
Arm wrestle or flexed the tree arm hang pose? the longest? 

Who can . . .  

Most side Most curl 
-to-side ski Wall sit the ups with 
jumps in 30 longest? correct 
seconds? form? 

Once a student gets a tic tac to(ne), they may go for 
"most wins", or you cou ld have a second tic tac to(n)e 
card made with different activities that they cou ld then 
complete. In this particu lar example student pairs stay 

together for the whole game. At the start of this game we 
encou rage students to choose wisely and select a partner 
that can chal lenge them physical ly. Other times we want 
more student i nteraction and requ i re students to change 
partners for every chal lenge or at least 3 ti mes i n  a lesson.  

Another way to use the Activity B locks to enhance 
student learn ing is to mix physical and cognitive chal lenges. 
F igure 3 gives an example of an Activity B lock that offers 
d ifferent types of cha l lenges and promotes academic 
l iteracy. Sticking with our basketbal l  example  from earl ier, 
we have mixed basketba l l  ru les and strategies with ski l l s. 

F igure 3 :  Basketball Skills and Rules 

How long can Play your partner in  

you dribble two a game of "1-T". (rock Perform the official 

basketbal l s  at the paper scissors to see signal for travel l i ng 

same time? who starts) Record and double dribble. 
who wins. 

Chest pass to partner Explain to your Do the Mikan dri l l  
from end l i ne to free 
throw l ine. Then partner the difference for 1 0 seconds. Go 

"CLOSE OUT" on between zone & man again and try to beat 

your partner. to man defense. your score. 

What is an offensive Dribble down and Free throw 
charge and who back. Perform a jump chal lenge . . .  can you 
signal wi l l  the official stop and triple threat or your partner make position at the half make if it happens? court l i ne. the most out of 5? 

If worki ng with younger ch i ldren or students with 
language read i ness chal lenges, a visual form of the Activity 
B lock is a great instructional tool as figure 4 demonstrates. 

Figure 4: Visual Activity Block 

Soccer Station Vol leybal l  Station H itting off the Tee Station 

Striking station Basketbal l Station Football Toss 

Gymnastics station Floor hockey station Speed stack station 

Indiana AHPERD Journal—Fall 2012—35



I n  addition to provid ing a motivating structure for 
c lasses, Activity B locks provide a good opportun ity for 
assessment. We often use a self or peer assessment as part 
of our Activity B lock lessons. For example, after completing 
the basketbal l  Activity B lock (Figure 1 ), students coul.d be 
asked to complete the fol lowing assessment on NASPE 
Standard #5 (Exh ibits responsible personal and social  
behavior that respects self and others in  physical activity 
settings.): 

Basketball Assessment 
Give your  partner a grade related to their  fai r  p lay. 

Were they kind when winn ing or losi ng? Did they p lay by 
the ru les? Write one sentence with a compl iment, and one 
with a suggestion for improvement. 

_________ Partner name: ________________________________   Grade (5):______________ ____ _ 

Compl iment _________________ _ 

Suggestion: _________________ _ 

I n  Figu re 2, Tic-Tac-To(ne), the focus is on fitness which 
was selected to meet NASPE Standard #4 

(Achieves and maintai ns a health-enhancing level of 
physical fitness). We might ask our students the fo l lowi ng 
questions: 

Today we worked on a national learn ing standard, 
fitness. I f  you were eva luating yourself as "Exceed ing 
standard, meeti ng standard, or not meeting standard" on 
each component what wou ld you say you were? Give 3 
examples of evidence of the grade you earned. 
1 .  Strength 
2. F lexibi l ity and Balance
3 .  Cardiovascu lar 

The assessment i nformation cou ld be used i n  their  
wel l ness notebooks as part of thei r  portfol io, as data 
to judge the effectiveness of a teach ing style, or as an 
academic l iteracy assignment. Additional ly  the Activity 
B locks can be used as a measure of effort. Te l l  students 
that a student provid ing good effort i n  c lass today shou ld 
complete at least 1 0  blocks and that is  how effort poi nts 
w i l l  be awarded today. 

As you can see, th is concept can be used with just 
about any content to meet many pu rposes, i nc luding 
our u ltimate purpose of meeti ngs students' needs and 
promoti ng learning. Our students love Activity B locks 
because they are making their  own choices, tra in ing each 
other, participating, cooperating, play ing fai rly, worki ng 
on fitness, learn ing to move correctly and showing i n  
many ways how they value P. E., fitness a n d  health . 
Meanwhi le, our faculty members are happy as students 
are more motivated and engaged and we are meeti ng 
NASPE program guide l i nes for provid ing adequate t ime for 
practice, ski l l  development, and feedback, and maximiz ing 
opportu n ities for a l l  students to learn and be physical ly 
active with min imal  to no waiti ng time. Activity B locks 
can't make your  c lasses any smal ler but they can al low 
you and your  students to engage in positive ways with the 
content and each other to create a more positive learn i ng 
environment. 

•� American 
Heart 
Association® 

Hoops For Heart is a national event created by the 

American Heart Association and the American Alliance 

for Health, Physical Education, Recreation and Dance. 

Students have fun playing basketball while becoming 

empowered to improve their health and help other 

kids with heart-health issues. 

Hoops For Heart helps students: 

• Learn the value of community service and

contribute to their community's welfare

• Develop heart-healthy habits while being

physically active

• Learn basketball skills they can use for the

rest of their lives

• Earn gift certificates for free school P.E.

equipment from U.S. Games

Your efforts to educate your students and raise funds 

for research and outreach are vital to improving 

kids' lives. 

Call 1 -800-AHA-USA1 or 
visit heart.org/hoops to 
get your school involved. 

American Alliance for 
Health, Physical Education, 
Recreatio11 a11d Dance 

MHPERO is a proud program p<Wtntr ol Hoops For Hearl 

I • 
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ABC's of Fundraising 
Thomas H .  Sawyer 

Professor of Kinesiology, Recreation, and Sport 
I nd iana State U n iversity 

thomas.sawyer@indstate.edu 

Note: Th is  i s  an excerpt from Chapter 2 6, up  system must be devised, (5) a timetable must be 
Fu ndraising Pri nciples, i n  Sawyer & Judge, 201 2 .  The establ ished, (6) the organ ization wi l l  do better if it is  
Management of Fitness, Physical Activity, Recreation, c lassified as a non-profit (not-for-profit) 501  (c)(3 ) tax­
and Sport. Sagamore Publ ish i ng. This  excerpt i s  exempted corporation, (7) a board of  d i rectors must be 
repri nted with the permission of Sagamore Publ ishi ng. formed and a legal b inding contract be drawn requ i ring  

Abstract the board to review and monitor fu nds period ical ly, 
(8) the overa l l  p lan should have short- [one to two 
years] and long- [three to five years] range goals and 
objectives, (9) the goals and objectives (projects) 
should be prioritized, ( 1 0) a l l  activities, pol icies, and 
procedures shou ld  be kept s imp le, ( 1 1 )  an attorney 
and certified publ ic accountant should be i nvolved 
i n  the early phases of the fu ndrais ing program, ( 1 2) i n  
selecti ng projects, choose those that are cost-effective 
and appropriate for the organ ization to sponsor, and 
( 1 3)  a trai n i ng program shou ld  be establ ished for staff 
and vo lunteers to prepare them for the tasks and a 
formal and i nformal means of appreciation needs to be 
establ i shed for a l l  vo lu nteers and community members. 

Al I organ izations have the need for additional funds 
beyond the normal revenue sources ( i .e., membership 
fees, ticket sales, guarantees, post-season opportun ities, 
rad io and te levision contracts, concessions [food, 
merchandise, and parki ng] , franchis i ng, l icensing 
agreements, sponsorships, etc.) There are, of cou rse, 
many legitimate and logical reasons why additional 
fund ing is needed to support programs, such as program 
expansion, faci l ity renewal or expansion, i nflation, 
changing priorities, i ncrease i n  unemployment with 
markets, and a decrease in the purchasi ng power of 
the consumers with i n  the markets. Without successfu l 
fu ndrais ing programs, excit ing promotions, and an 
exce l lent publ ic relations program, the organ ization 
cou ld be forced to reduce or el imi nate marginal  
programs and sport teams, l ayoff personnel,  reduce 
hours of operation, or close faci l ities. Therefore, it 
i s  imperative for sport managers to develop strong 
programs i n  fu ndraisi ng and promotions. An effective, 
efficient and successfu l fundraisi ng program wi l l  al low 
the organization to grow and prosper in today's very 
competitive fi nancial  environment. Fu ndrais ing is the 
art of sol ic it ing money for charitable organizations, 
schools, co l leges/u n iversities, pol it ical parties, and 
many other worthy projects and organizations. Many 
organizations defi ne fu ndra i s i n g  as anyth ing  that 
i ncreases revenue, i nc lud ing: concessions, deferred 
giving, donations, grants, merchandisi ng, l icensi ng, 
promotions, and sponsorships. 

Guidelines for a Fundraising Program 

One of the biggest errors made by novices as 
wel l as experienced fundraisers is to seek someth i ng 
new, different, and un ique when it wou ld be far 
better to adopt a program that has been successfu l .  
Why reinvent the whee l ?  The chal lenge should not 
be to originate activities but to be creative in the 
implementation of those thi ngs that have produced 
results e lsewhere .There are a mu ltitude of events and 
projects that are appropriate for fundraising activities. 

I t  is vital that an overal l  plan for fundrais ing 
be deve loped usi ng the fol lowing guidel i nes: ( 1 ) 
fundra is ing must be program specific, (2) a prospect 
l ist must be developed, (3) an accou nti ng system must 
be establ i shed, (4) an acknowledgement and fo l low-

Addressing Preliminary Issues 

A fu ndraising program is a major commitment 
for any organ ization.  Therefore, it is very important 
for the manager to be able to answer the fol lowing 
questions i n  deta i l :  Is there a defi nable fi nancial  need? 
Can fu ndrais ing activity meet the program's needs? 
Is th is  the only way, or the best way, of meeti ng the 
needs? Is the program itself worthy of support? Is  there 
adequate and competent leadership activity? Are there 
suffic ient volu nteers? Is there an organ ization support 
i nfrastructure capable of achiev ing the successfu l 
conclusion of the fu nd rais ing effort? Is there a support 
organ ization in existence? Cou ld th is organ ization be 
recognized as the offic ia l  representative of the ath letic 
program in terms of fu ndraising? Is there a positive 
reputation and image of the support organ ization in the 
eyes of the various constituencies? 

Other questions to be considered: How much 
wi l l  it cost to raise the desi red amou nt? What are the 
downside risks and l iabi l ities? Wi l l  the program be 
cost-effective i n  terms of money, time, effort, person nel, 
and other resou rces? Are the necessary resources 
avai l able? What are the requ i rements i n  terms of 
time to reach the objective(s)? Can the objectives 
be reached in that time? What legal matters wi l l  be 
of concern ( i .e. ,  incorporation, tax exempted status, 
mai l i ng permit, taxes, special  permits, insu rance, etc.)? 
Can the end results stand up to c lose scruti ny of various 
constituencies? Is  the fi nancial  and pol itical c l imate 
conducive to success? 
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Resources Necessary to Conduct a Successful 
Fundraising Program 

Fu ndraisi ng, if not p lanned properly, can be a resou rce 
drag. There are a number of resou rces necessary for 
conducti ng any fundrais ing project. These usual ly i nc lude: 
time, personnel ( i .e., i nternal/external and paid/volu nteer), 
equ ipment (i .e., computers, pri nters, fax machi ne, fi l i ng 
cabinet), suppl ies (i .e., paper, stationary, envelopes, fi le 
cards, fi le folder, postage), faci l ities, reputation and image of 
the organ ization, the organization's past accompl ishments 
and achievements, seed fu nding to start projects, and 
other non-person nel ( i .e., members, students, parents, 
community members, friends of the organ ization). 

Key Components of a Fundraising Program 

There are seven components of a fundraising program. 
Each of the components must be integrated in order to 
develop a successfu I program. The components are the 
fol lowi ng:  

What: 
The establ ishment of a m ission, purpose, and function 

statements, development of short- and long-term goals and 
objectives, and prepare appropriate strategies to imp lement 
the action p lans with i n  a su itable time frame. 

Where: 
Fundraising shou ld  take p lace i n  many venues i nside 

as wel l  as outside the organization (see Table 1 ). 
Why: 
No fundraisi ng program or project shou ld be developed 

un less there are justifiable needs that can be uti l ized i n  the 
deve lopment of the case statement [a case statement is an 
embe l l ished need statement) . 

When: 
Fundraisi ng, l i ke fruit, is time-sensitive and there are 

good times and bad times i n  every community to mount a 
fundrais ing campaign, a time shou ld be carefu l ly chosen 
that al lows for maximum penetration i nto the community, 
the campaign shou ld be designed i n  time-sequenced 
events that fol low an establ ished priority of importance, 
and the most common ly implemented fu ndrais ing efforts 
are one-time events, repeatable projects, and annual  events 
that are either one-time or repeatable projects. 

By Whom: 
A key to any fu ndraisi ng program's or project's success 

is the people i nvolved. There must be i nvolvement of 
paid staff, volunteers (i .e., members, students, parents, 
community leaders, friends of the organization), and other 
external sou rces. 

Categories or vehicles of giving: 
There are a number of categories uti l ized i n  fundraising 

projects, i nc lud ing major donor programs, capital programs 
(i .e., bui ld ing campaign), annual scholarship appeals, annual 
giving campaigns for the total program, annual special 
events or projects, annual giving campaigns for special 
purposes, annual giving campaigns on an u nrestricted basis, 
deferred/planned giv ing (i .e., proceeds from l ife i nsu rance 
or w i l ls), memorial g iv ing programs (i .e., in memory of 
someone), gifts- in-kind ( i .e. ,  donations of professional time 
or equ ipment), and general endowment programs; 

Feasibility: 
The manager and fu ndraisi ng committee need to 

develop an assessment process for evaluating a l l  projects 
or events to determi ne: how successfu l a project or event 
might be, whether or not to proceed with the project or 
event, and what should be done to i mprove the project or 
event before it is  repeated. 

Committees Used in Fundraising Projects 

Not many fundraising projects are undertaken without 
a number of key committees, particu larly to support 
publ ic school and not-for-profit fundraising efforts. These 
committees may be composed of both paid staff and 
volu nteers .The most commonly uti l ized committees are: 
( 1 ) site selection, (2) publ ic ity and promotion,(3) equipment 
and suppl ies,(4) fi nance, (5) refreshments and hospital ity, 
(6) i nvitation and program, (7) ticket, (8) decorations, 
(9) prizes, ( 1 0) secu rity, ( 1 1 )  c leanup, and ( 1 2)  project 
assessment. 

Examples of Fundraising Events 

There are many events that can be used for fu ndrais ing 
by organizations; the on ly th ing that l im its a manager 
is h is/her imagi nation. Here are a few suggestions of 
fu ndrais ing events: athletic contests, c l i n ics/workshops, 
youth sport camps/ c l in ics, fu n n ights, team/i ndividual 
athlete photos, flea markets/consignment sales, car washes, 
swim-, walk-, run-, bike-a-thons, i nvitational tournaments, 
novelty athletic events ( i .e.,  Harlem Gobletrotters, King 
and His Court, donkey basebal l/soft-bal l), craft and hobby 
shows/sales, rummage/wh ite elephant/garage sales, shows 
(i .e., basebal l  cards, musicals, etc.); exh i bitions, bazaars, 
festivals, fai rs, and carnivals, rodeos, celebrity and regu lar 
golf tournaments, ho le-i n-one contests, card and board 
games, excursions, house/garden tours, fashion shows, 
professional wrest l i ng events, haunted houses, Christmas 
and Santa Claus workshop, ghost d i nners, celebrity roasts, 
dances, sponsor ing campi ng, boati ng, or recreational  
equipment shows, athletic ha l l  of fame, auctions, road 
races, meet the coaches l u nch/breakfast, Monday n ight 
footba l l  c l u b, wine and cheese/ice cream soc ials, reu nion 

of championsh ip  teams, a lumni games, pancake breakfast/ 
Jonah's fish fry, and meet the team n ight with a barbecue 
and annual  pig roast. 

Fundraising Support Groups 

Fu ndraising support groups, such as athletic or band 
booster c lubs, are very useful tools in the fundrais ing 
arsenal .  These groups are composed of members, parents, 
and community supporters who are a l l  volu nteers. 

There are seven steps i n  the establ i sh ment of 
support groups, i nc lud i ng: ( 1 )  recognition of the need 
for such a group, (2) communication with management, 
board members, and/or appropriate school officials, (3) 
consu ltation with representative of various i nternal and 
external constituencies, (4) establ i shment of general 
pr inc ip les and gu idel i nes for the support group, (5) 
recogn ition of potential p itfal ls that shou ld be avoided 
(i.e., overzealous boosters, selecting proper accounting 
methods, establ ishment of priorities, relationsh ip  between 
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support group and organ ization, p lann ing for conti nu ity),(6) 
d issemination of i nformation about the organization and 
its pu rpose, and (7) determi nation of the organizational 
structure of the group through the establ ishment of articles 
of incorporation, bylaws, and ru les of operation.  

Contributors to fu ndrais ing usual ly receive some kind 
of benefit for thei r donations. These benefits might be any of 
the fol lowi ng or a combination of the fo l lowing: preferred 
parki ng, compl imentary or reduced ticket prices or the 
privi lege to purchase tickets in a particu lar location, spec ial 
event ticket priority, d i n ner and banquet seating priority, 
p laques or other gift items to recognize donors, i nvitations 

to special events, VIP lounge privi lege membership card, 
period ic newsletters, press guide(s), and other publ ications, 
mention and recogn ition i n  game programs, away game 
ticket priority, travel with specific teams, access to press box 
or specia l  areas for special teams and/or events, specific 
apparel to identify donors and contributors, a private 
booth for home contests or events, auto decals, free golf 
at col lege/u niversity cou rse, free or reduced membersh ip 
i n  co l l ege/un iversity health/wel l ness center, scho larsh ip  
named after donor, bu i ld i ng named after donor, d inner  to 
honor donor, and perpetual award given i n  donor's name. 

Table 1 :  Common Models Used in  Fundraising 

The most commonly used model s  for fundraising are: 

person-to-person so l ic itation, 
si ngle-person cu ltivation, 
door-to-door sol ic itation, 
telephone so l icitation (telemarketing), 
contest of chance ( i .e.,  50/50 drawing, raffle, lottery, 
casino n ights) 
social media (i .e., Facebook, Twitter, web site, etc.), and 
d i rect mai l sol ic itation 
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G u idel i nes for Authors 
This journal is publ ished i n  May, September, and February by the 

I nd iana Assoc iation for Health, Physical Education, Recreation, and 
Dance. Artic les that share opin ions and ideas, as wel l  as those based on 
serious scholar ly inqu i ry are welcomed and encouraged. Each article 
scholarly artic le  is reviewed by the ed itor and at least two reviewers 
who are selected on the basis of areas of i nterest and qual ifications i n  
re lation to the content of the article. 

Prepari ng Manuscr ipt 
Manuscr ipts are to conform to the Publ ication Manual of the 

American Psychological Association (APA; 6th ed.) style. To faci l itate 
the review process, the author(s) shou ld use double-spaced type and 
i nc l ude l i ne numbers as wel l  as page numbers. Papers must not exceed 
a total of 28 pages i nc luding references, charts, tables, figu res, and 
photographs. There should be an abstract not to exceed 500 words. 
Further, a l l  charts, tables, figu res, and photographs w i l l  be after the 
references. Papers deviating from the recommended format w i l l  not be 
considered unti l they are revised. 

Electronic Submission 

E lectron ic  submission of manuscri pts i s  requ i red at thomas. 
sawyer@indstate.edu . The manuscr ipt order is: ( 1 ) b l ind title page, 
(2) abstract, (3) key words, (4) text, (5) references, (6) author notes, (7) 
footnotes, (8) charts, (9) tables, ( 1 0) figure captions, and ( 1 1 )  figu res. 
The cover letter w i l l  be a separate fi le. Inc lud ing author(s) name and 
affi l i ation and contact i nformation of corresond i ng author. 

Cover Letter 

Send it in 
. . .  to the Editor 

A new idea that you have penned, 

Share it with a Indiana AHPERD friend. 

On the Journal pages, let it end. 

We sure do want it... send it in! 

It may be an article you did write 

In sheer frll$traton one weary night. 

But, someone else it may exeite . 

. . .  Send it in. 

Is it a cartoon that you have drawn? 

Did you compose a unique song? 

Could our whole profession sing along? 

. .  .Well, send it in. 

Some folks are inspired by poetry 

And works of art let others see 

The inner thoughts of you and me. 

Please, send it in. 

Then, there are works that scholars do, 

Great research ... we need that, too. 

B-ut, you know we must depend on YOU 

To send it in. 

Won't you share with us yoor thought 

That we all Just may be taught? 

My, what chang@s could be wrought 

1f you'd just send it io.

Tom Sawyer 

Indiana AHPERD Journal Editor 

The cover letter must i nc lude a l l  contact i nformation for the corresponding author, and employers of the remain ing 
authors. The fol lowing statements must be i nc luded i n  the cover letter: 

· "Th is  manuscr ipt represents resu lts of original  work that have not been publ i shed e lsewhere (except as an abstract
i n  conference proceed i ngs)." 

· "Th is  manuscr ipt has not and wi l l  not be submitted for publ ication e lsewhere unti l  a decision is made regard ing its
acceptabi l ity for publ ication in the I nd iana AHPERD Jou rnal ." 

· "Th is  scholarly inqu i ry is not part of a larger study."
· "Th is manuscript has not been previously publ ished or submitted for publ ication elsewhere, either i n  identical or

modified form." 

Authors 

L ist mu ltip le authors i n  the order of proportionate work completed. Also i nd icate research reports supported by grants 
and contracts. I nc lude biographical information on a l l  authors (title, department, institution or company, and fu l l  address). 

Authors's Statement 

0 The author must provide a signed statement certify ing that the article has not previously been publ ished or 
submitted for publ ication elsewhere either in identical or modified form. 

Deadlines Journal 
0 Spring Issue - March 1 
0 Fal l Issue - Ju ly  1 
0 Wi nter Issue - December 1 

Newsletter 
0 Spri ng Issue - Feb. 1 5
0 Fal l  Issue - Sept. 1 5  
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FUNCTION.  The duties and 

responsibilities of the Program 

and Regional Councils are to:

1. Work closely with the

Program Director or

Regional Coordinator

to promote the special

program area.

2. Attend annual IAHPERD

Leadership Conference.

(Hotel and meals paid for

by the Association.)

3. Solicit programming for

the State Conference or

Regional Workshops.

4. Serve as host to greet and

direct presenters during the

conference.

5. Serve as presider for the

various programs in your

special area.  Support

includes introducing

presenter, assisting during

the presentation (distribute

handouts), and providing

presenter with the special

gift from the Association.

6. Make nominations to the

Awards Committee chair

for Teacher of the Year and

Association awards.

PROGRAM AREAS.  The various 

program areas include:

1. Adapted Physical Education

2. Aquatics

3. Council for Future

Professionals

4. Dance

5. Fitness

6. Health

7. Higher Education/

Research

8. Jump Rope and Hoops for

Heart

9. Physical Education:

Elementary

10. Physical Education: Middle

School

11. Physical Education:

Secondary

12. Recreation

13. Sport

14. Sport Management

15. Technology

INTERESTED?  To apply for 

a  leadership position on a 

council, send an email of 

interest to Dr. Mark Urtel, 

Nominating Committee Chair, 

at murtel1@iupui.edu.  For 

additional information, go to 

the IAHPERD website at www.

Indiana-ahperd.org, click on 

About, Constitution, Operating 

Codes, and scroll down to the 

leadership position of interest.

INDIANA 

Leadership Opportunities on Councils

Last Name _________________________________  First ________________________ M.I. _________

Address _______________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

Telephone: Area Code (_______)____________________  E-mail _______________________________

Member Class: Professional $40.00 Student $20.00
(Undergraduate or Full-Time Graduate Student) 

New Renewal

Make check payable to: Indiana AHPERD.
Send to: Karen Hatch, 2007 Wilno Drive, Marion, IN  46952

MEMBERSHIP EXPIRES 1 YEAR FROM DATE 
DUES PAYMENT IS RECEIVED.

    Your JOURNAL cannot be forwarded.
    If a change of address occurs, please notify:

Karen Hatch
2007 Wilno Drive
Marion, IN  46952

OPPORTUNITY FOR INVOLVEMENT
     Involvement is the key word to making a contribution to your 
professional association. The IAHPERD provides an opportunity for 
involvement through the choices below and we encourage each 
of you to become active participants by serving on a committee or 
by holding an office. Please, check any position listed below that 
interests you.

HELP NEEDED:
  ________ Would you be willing to become involved?

________ District level
________ State Level
________ Committee Involvement
________ State Office
________ Regional Leadership

Street

City       State    Zip

County

INDIANA AHPERD  
APPLICATION FOR MEMBERSHIP 

(Please Print/Type)



Karen H atch 

Executive D i rector, IAH P E R D  

2 0 0 7  Wi l na Drive 

Marion, I N  46952 

Phone: 765-664-83 1 9  
emai I :  h atch@comteck.com
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